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LY What Are Life’s Big Questions?

Of Ideas We all wrestle with the big questions in life, including the ones shown

here. That’s because such questions prompt us to think about key ideas—
for example, love, growing up, and loss—that affect all our lives, no matter
who we are or where we come from. Through our experiences, we come

closer to answering these questions, making sense of the world, and
understanding ourselves. But powerful literature holds some answers too.

What is
COURAGE?

Courage helps people face big challenges, such as
protecting their families or fighting life-threatening
illnesses. It can also take courage to do something
small, like talk to someone who intimidates you. This
book is filled with brave characters—among them
a pet mongoose and a shy seventh grade—who can
teach you what true courage is.

2 THE POWER OF IDEAS

Is life always
FAIR?

If you've ever single-handedly lost a team championship
or gotten blamed for something that wasn’t your fault,
you’ve probably realized that life can feel completely
unfair. Read Ernest Lawrence Thayer’s poem “Casey
at the Bat” or Chaim Potok’s story “Zebra,” and you’ll
discover that you're not alone in feeling this way.




Where is
HOME?

“Home is where the heart is,” as the old saying goes.
The place you call home doesn’t have to be the house
where you live. Rather, home can be wherever you
feel most comfortable and secure. Think about all
the places that people might call home—for example,
a certain country or a hiding place that nobody else
knows about. Then ask yourself: Where is home?

Can we achieve the

IMPOSSIBLE?

In many Hollywood action movies, the hero emerges
victorious despite impossible odds. Some stories in
this book star real-life heroes whose astonishing
achievements can make us believe that anything is
possible. However, tales as ancient as Greek myths
warn us about what can happen if we set our sights
too high. Is the impossible really within our reach?

INTRODUCTORY UNIT



Ni4/s/8 Exploring Ideas in Literature

Genres The big questions in life are not easy to answer, but that doesn’t stop people
Workshop from trying. For centuries, writers have searched for answers to such questions,
exploring their ideas through stories, poems, and plays. As readers, we turn to
literature to understand how others see the world and to learn about ourselves.

The Genres

Literature includes a variety of genres, including the ones shown here. Some
are meant to be read; others are meant to be performed. Formats such as
blockbuster movies and advertisements are not what you would expect to
find in a literature book. They are important to analyze, though, since they
communicate many ideas and messages in today’s world.

In this book you will explore questions and ideas in many genres. By reading
everything from dramas and newspaper articles to poetry and short stories,
you will be able to discuss and write about such key ideas as survival and
happiness. First, review the characteristics of each genre.

GENRES AT A GLANCE

) FICTION
{ \ Fiction refers to made-up stories about characters and events.
» short stories * novels * novellas - folk tales
POETRY

Poetry is a type of literature in which words are chosen and arranged
in a compact, precise way to create specific effects.

* haiku * limericks * narrative poems
DRAMA
Dramas are stories that are meant to be performed.
- comedies « historical dramas - teleplays
NONFICTION
/' Nonfiction tells about real people, places, and events.
- autobiographies  essays - news articles
- biographies - speeches - feature articles

TYPES OF MEDIA

? The word media refers to communication that reaches many people.

- feature films - advertising » news media

4 THE POWER OF IDEAS




{ \ FICTION ACADEMIC
VOCABULARY

Whether it is a book by your favorite author or a story that your friend
invented, a work of fiction starts as an idea in someone’s imagination.
Sometimes fiction is also inspired by real people and events.

FOR FICTION
. plot

« conflict
A good work of fiction keeps readers interested by weaving together

many elements. These elements include plot (the action of the story),
characters (the persons or animals involved in the action), setting (where
and when the action takes place), and theme (the big idea behind the * theme
story—what the story is really about). Three types of fiction are short * point of view
stories, novels, and novellas.

« character

+ setting

« Ashort story is a brief work of fiction that can usually be read in one
sitting. It often focuses on a single event or a few main characters.

« Anovel is a much longer work of fiction that can take several days
or even weeks to read. Because they are longer than short stories,
novels have room to develop more complex characters and plots.

« Anovella is longer than a short story but shorter than a novel.

Read the Model In the novel The Cay, a young boy named Phillip and
his mother flee their home in the Caribbean. After their ship is attacked,
Phillip goes blind from an injury and gets lost at sea. Soon he finds
himself stranded on a remote island. His only companions are an island
man named Timothy and a cat. Notice the elements of fiction that the
author uses to explore the key idea of survival.

Y
The Ca
-Z be S y Novel by Theodore Taylor

The palm fronds above me rattled in the breeze, and there were other Close Read
noises from the underbrush. I knew Stew Cat was around somewhere, 1. Using terms from the
but it didn’t sound like him. Academic Vocabulary

I wondered if Timothy had checked for snakes. There were also list, describe what's
scorpions on most Caribbean islands, and they were deadly. I wondered happening in this scene.
if there were any on our cay.

from

2. Key Idea: Survival

During those first few days on the island, the times I spent alone were Phillip will probably have
terrible. It was, of course, being unable to see that made all the sounds to overcome his fear if he
so frightening. I guess if you are born blind, it is not so bad. You grow wants to survive. What
up knowing each sound and what it means. qualities might help him

stay alive on this solitary

Suddenly, the tears came out. I knew it was not a manly thing to do, S
Island¢

something my father would have frowned on, but I couldn’t stop.

INTRODUCING THE ESSENTIALS 5
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POETRY

Poetry is all around you—in the nursery rhymes you learned as a child,
in the lyrics of the songs you listen to, in greeting-card messages, and
in this book. You already know that poetry is very different from fiction,
starting with the way words are arranged on the page. In poetry,
ideas are expressed through a series of lines, which are often grouped
into stanzas.

Many poems are meant to be heard, not just read. For that reason,
the way a poem sounds is as important as the way it looks on the page.
Poets often experiment with sound devices, including rhythm and
rhyme, to emphasize important words and create musical effects.

Read the Model A powerful poem can make readers look at something
ordinary—a thumbprint, for example—in a new way. Read this poem
aloud so that you can hear its rhythm and rhyme. What is the poet
saying about the key idea of individuality?

Thumbprint

On the pad of my thumb
are whorls, whirls, wheels
in a unique design:

Poem by Eve Merriam

mine alone.

What a treasure to own!

My own flesh, my own feelings.
No other, however grand or base,
can ever contain the same.

My signature,

thumbing the pages of my time.
My universe key,

my singularity.

Impress, implant,

[ am myself,

of all my atom parts I am the sum.
And out of my blood and my brain
I make my own interior weather,
my own sun and rain.

Imprint my mark upon the world,
whatever [ shall become.

THE POWER OF IDEAS

ACADEMIC
VOCABULARY
FOR POETRY

» form
* line
+ stanza
 rhythm
 rhyme
 speaker

 imagery

Close Read

1. How can you tell that
“Thumbprint” is a
poem? Cite specific
details to support your
answer.

2. Key Idea: Individuality
Athumbprint is one
of many things that
distinguishes one
person from another.
What other qualities or
characteristics make an
individual unique?



10

DRAMA

At the heart of both fiction and drama are good stories. Unlike
fiction, though, drama is meant to be performed before an audience.
As a result, a drama does not include long descriptions of settings or
characters’ thoughts. Instead, the story is developed through dialogue
and actions—what the characters say and do. The structure of a drama
is also different from that of a short story or novel. A drama is made up
of scenes and acts, rather than chapters and parts.

A drama also includes notes to help the actors and the director perform
it as the writer intended. These instructions, or stage directions, describe
the setting and how the characters should look, talk, and act. Stage
directions are often printed in italic type.

Read the Model A Young Lady of Property is about Wilma, a teenager
who dreams of leaving her home and becoming a movie star. Wilma
also wants to leave so that she doesn’t have to deal with Mrs.
Leighton, her father’s girlfriend. In this excerpt Wilma reveals her
plan to her father. As you read, think about the key idea of ambition.

from

A Young .@dy of Property

Drama by Horton Foote

Lester. Say hello to Mrs. Leighton.

Wilma (most ungraciously). Hello, Mrs. Leighton.

Mrs. Leighton (most graciously). Hello, Wilma.

Lester. What are you doing hanging around the streets, Wilma?
Wilma. Waiting to see if I have a letter.

Lester. What kind of letter, Wilma?

Wilma. About getting into the movies. Arabella and I saw an ad in the
Houston Chronicle about a Mr. Delafonte who is a famous Hollywood
director.

Lester. Who is Mr. Delafonte?

Wilma. The Hollywood director 'm trying to tell you about. He’s
giving screen tests in Houston to people of beauty and talent, and if
they pass they’ll go to Hollywood and be in the picture shows.

Lester. Well, that’s all a lot of foolishness, Wilma. You're not going to
Houston to take anything,.

Wilma. But, Daddy ... I...

Lester. You're fifteen years old and youre gonna stay home. . . .

Literary Genres Workshop

ACADEMIC
VOCABULARY
FOR DRAMA

* plot

« character
e act

+ scene

- dialogue

- stagedirections

Close Read

1. How does Wilma treat

Mrs. Leighton? How
does Mrs. Leighton act
toward Wilma? Explain
how you can tell.

. Key Idea: Ambition

Wilma’s desire to
become a movie star is
an ambition that many
other teens may share.
What other ambitions
do young people have?
Explain why such
ambitions are appealing.

INTRODUCING THE ESSENTIALS 7



NONFICTION AND INFORMATIONAL TEXT

Through literary nonfiction, such as autobiographies and speeches,
you can learn about historic events, inspiring people, and ground-

ACADEMIC

FOR

breaking topics. Informational text, such as instruction manuals,

magazine articles, and other writing that conveys factual information,
is also an important source for learning about the world. For these
reasons, you need to become a critical reader of all types of nonfiction.

AUTOBIOGRAPHY/
BIOGRAPHY

The true story of a person’s
life, told by that person
(autobiography) or by
someone else (biography)

ESSAY

A short piece of writing
about a single, focused
subject

SPEECH
An oral presentation of the
speaker’s ideas or beliefs

NEWS/FEATURE ARTICLES
Informational writing in
newspapers and magazines.
News articles report on recent
events. Feature articles provide
in-depth coverage of interesting
people, topics, and trends.

CONSUMER DOCUMENTS
Printed materials that
usually accompany
products and services

THE POWER OF IDEAS

* purpose
- organization
« mainidea

e argument

Helps readers learn about events
and experiences in a person’s life

Is told from the first-person
point of view (autobiography) or
the third-person point of view
(biography)

Has one or more of the following
purposes: to express feelings, to
inform, to entertain, to persuade

Uses either formal or informal
language

Is intended to express feelings, to
inform, to entertain, or to persuade

Achieves its power through well-
chosen language as well as the
speaker’s voice and gestures

Are primarily intended to inform
or entertain

Often use examples, statistics,
quotations from sources, and
graphic aids to present information

Are intended to inform consumers
about how to use a product or service

Often include illustrations, diagrams,
and step-by-step directions

VOCABULARY

NONFICTION



MODEL 1: AUTOBIOGRAPHY

As you read this excerpt from an autobiography by author Walter Dean
Myers, notice how he describes his feelings. Through his descriptions,
what do you learn about the key idea of overcoming obstacles?

" BAD BOY

I knew in my heart that I would have some difficulties in life because
of my speech problems, and I also knew that I wouldn’t always be
able to solve them by punching somebody out. But I didn’t want to
make my speech the focus of my life. If I couldn’t speak well, I could
still communicate by writing. If the words didn’t come easily from my
mouth, they would, I hoped, eventually come from my writing.

I never understood my speech problem. The words I spoke sounded
clear to me. When a teacher or classmate asked me to say something
more clearly, I didn’t know what to do. Reading aloud in front of an
audience was especially difficult for me. After a while I dreaded reading
even a sports page to my friends. My stomach would tighten up, and I
would become so nervous I could hardly read at all.

Autobiography by

Walter Dean Myers

MODEL 2: FEATURE ARTICLE

Stress, the key idea in this article, is something that many people
experience. How does the article help you understand the reactions
that Myers describes in his autobiography?

Stress

Text not available for electronic use.
Please refer to the text in the textbook.

Literary Genres Workshop

Close Read
1. What challenges did

young Myers face
because of his speech
problem? Look for
descriptions of his
feelings.

. Key Idea: Overcoming

Obstacles Myers
realized early on that

he had to deal with his
problem. Do you think
that all obstacles can be
overcome with enough
effort? Why or why not?

Close Read

1. How are the

details in this article
different from the kinds
of details that Myers
uses to describe the
stress he felt as a child?

. Key Idea: Stress Life

is full of stressful
situations. What other
events or factors in life
can cause stress?



@ TYPES OF MEDIA

~ Movies allow you to experience everything from time travel to heroic
adventures. The news informs you about what’s happening in the
world. Ads promise that your life will improve if you buy certain
products. Media messages like these influence your life in many ways.
That’s why you need to become media literate—that is, learn how to
“read” the media as carefully as you would a work of literature.

ACADEMIC
VOCABULARY
FOR MEDIA

« medium
+ message
* purpose

- target audience

TYPE OF MEDIA CHARACTERISTICS

FEATURE FILMS
Motion pictures that
tell stories

NEWS MEDIA
Reports of recent
events in newspapers
and magazines and
on TV, the radio,

and the Web

TV SHOWS

Dramas, sitcoms,
and other programs
broadcast on
television

ADVERTISING

The promotion of
products, services,
and ideas using print
and broadcast media

WEB SITES
Collections of pages
on the World Wide
Web

10 THE POWER OF IDEAS

> .

Are meant to entertain and to make
a profit

Use camera shots, sound effects,
music, actors, and sets to tell stories

Are at least one hour long

Are intended to inform and to create
a loyal audience

Medium (TV, radio, or print) affects
how information is presented

Need to be closely examined for
accuracy and bias

Are meant to inform and entertain

Use visuals, sound effects, and music
to create entertaining stories

Are usually 30 to 60 minutes long

Is designed to persuade a target
audience to buy a product or agree
with an idea

Uses persuasive techniques, visuals,
and sounds to convey a message

Use text, graphics, audio, and
video to present information

Include hyperlinks and menus
that allow users to navigate to the
information they are looking for



Literary Genres Workshop

Strategies That Work: Literature

O Ask Yourself the Right Questions

One skill that can help you analyze any work
of literature is the ability to ask good questions.
This book will show you what good questions
are, so that you can begin to craft them yourself.

Kinds of Questions Where to Look

Big questions about Before Reading pages
key ideas (at the beginning of
every selection)

>

Side notes (alongside
each selection) and

P After Reading pages
(following each
selection)

Questions about
literary elements
and analysis

Questions to ask
when reading
different genres

Analysis Frames
p (Literature Center at
Classzone.com)

© Record Your Reactions

© Make Connections

For literature to have real meaning for
you, you have to make connections.
Here are some ways to do just that:

« Connect to Your Life What does
it take to survive? What makes an
individual unique? Consider how
experiences in your own life can help
you explore big questions like these
and the key ideas at the heart of them.

« Connect to Other Subjects Surviving
on an island, managing stress, living
in ancient times—the subjects you
read about can help you learn about
the world. If a subject interests you,
research it on the Web.

Jot down your thoughts and impressions in a Reader’s Notebook,
both while and after you read. Consider using these formats.

JOURNAL
Capture your thoughts as you read.

GRAPHIC ORGANIZER
After reading, create a graphic organizer to help
you understand characters and events.

Optimistic
As she warts for
the Jetter

Confident

Believes she can be

a star

Can be rude
Greets Mrs. Lewgfton
‘most vngraciously’

A dreamer
Woants a better Jife

INTRODUCING THE ESSENTIALS
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Reading
Strategies

Becoming an Active Reader

A science fiction story, a biography of an athlete, a news article about a faraway
country—every kind of text offers a world of ideas for you to explore. Active
reading skills and strategies can help you tap into those ideas. Most of the skills
and strategies you will practice throughout this book are already familiar to you.
Which ones do you recognize?

SKILLS AND STRATEGIES FOR ACTIVE READING

Preview
Get your bearings before you read.

« Scan the title, graphics, and subheadings.

« Skim the first paragraph to get a sense of
what the text is about.

Set a Purpose
Think about why you are reading a text.

+ Ask: Am | reading to learn, to be entertained,
or for another reason?

« Decide how this purpose affects your reading.
Pay close attention or simply enjoy?

Connect
Take the text personally.

» Think about whether any situations described
remind you of experiences in your own life.

o Ask: If | were this character, how would | feel?

Use Prior Knowledge
Recall what you already know about a topic.

» Jot down any facts, descriptions, and
impressions before you read.

» Use your notes to help you connect what you
know to what you're learning.

Predict
Guess what will happen next.

+ Note details that hint at where the story
is going.
+ Read on to find out if you guessed correctly.

THE POWER OF IDEAS

Visualize
Picture in your mind what is being described.

« Note descriptions of characters and settings.

» Use these details to help you form a clear
mental image.

Monitor
Check your understanding as you read.

* Question what is happening and why.

« Reread difficult parts or ask for help to
clarify your understanding.

- Evaluate yourself as a reader. Ask: How
well am | understanding the text?

Make Inferences
Make logical guesses based on details in the
text and your own experiences.

- Record important details about characters,
settings, and events.

+ Ask: How can what | know help me “read
between the lines”? (This chart shows how
one student made an inference about a
character in the story on the next page.)

Details in What | Know = My Inference
“Shells’

Both of It takes time | Michael's anger
Michael's for people to | and sadness

parents died  deal with Joss.  won't Jast
six months ago. forever.
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MODEL: SHORT STORY

This story is about a boy named Michael who goes to live with his aunt

Esther after his parents die. Will Michael ever break out of his lonely shell
and overcome his anger toward Esther? As you read this excerpt, use the
Close Read questions to practice the skills and strategies you just learned.

from
h e 1 1 S Short story by Cynthia Rylant

“I can’t make you happy, Michael. You just refuse to be happy here.
And you punish me every day for it.”

“Punish you?” Michael gawked at her. “I don’t punish you! I don’t
care about you! I don’t care what you eat or how you dress or where you
go or what you think. Can’t you just leave me alone?”

He slammed down the glass, scraped his chair back from the table
and ran out the door.

“Michael!” yelled Esther.

They had been living together, the two of them, for six months.
Michael’s parents had died and only Esther could take him in—or, only
she had offered to. Michael’s other relatives could not imagine dealing
with a fourteen-year-old boy. They wanted peaceful lives.

Esther lived in a condominium in a wealthy section of Detroit. Most
of the area’s residents were older (like her) and afraid of the world they
lived in (like her). They stayed indoors much of the time. They trusted
few people.

Esther liked living alone. She had never married or had children.
She had never lived anywhere but Detroit. She liked her condominium.
But she was fiercely loyal to her family, and when her only sister had

died, Esther insisted she be allowed to care for Michael. And Michael,

afraid of going anywhere else, had accepted. |

Oh, he was lonely. Even six months after their deaths, he still
expected to see his parents—sitting on the couch as he walked into
Esther’s living room, waiting for the bathroom as he came out of the
shower, coming in the door late at night. He still smelled his father’s
Old Spice somewhere, his mother’s talc.

Sometimes he was so sure one of them was somewhere around him that
he thought maybe he was going crazy. His heart hurt him. He wondered
if he would ever get better.

Close Read

1.

2.

Set a Purpose People
often read short stories
for enjoyment. Here,
you also have another
purpose—to practice
active reading skills
and strategies. Have

a notebook ready in
which you can record
your observations.

Monitor Reread the

text. Why did

Esther insist on taking
care of Michael?

INTRODUCING THE ESSENTIALS 13
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And though he denied it, he did hate Esther. She was so different
from his mother and father. Prejudiced—she admired only those who
were white and Presbyterian. Selfish—she wouldn’t allow him to use
her phone. Complaining—she always had a headache or a backache
or a stomachache.

He didn’t want to, but he hated her. And he didn’t know what
to do except lie about it.

Michael hadn’t made any friends at his new school, and his teachers
barely noticed him. He came home alone every day and usually found
Esther on the phone. She kept in close touch with several other women
in nearby condominiums.

Esther told her friends she didn’t understand Michael. She said she
knew he must grieve for his parents, but why punish her? She said she
thought she might send him away if he couldn’t be nicer. She said she
didn’t deserve this.

But when Michael came in the door, she always quickly changed
the subject.

O ne day after school Michael came home with a hermit crab.
He had gone into a pet store, looking for some small, living
thing, and hermit crabs were selling for just a few dollars. He’d bought
one, and a bowl.

Esther, for a change, was not on the phone when he arrived home.
She was having tea and a crescent roll and seemed cheerful. Michael
wanted badly to show someone what he had bought. So he showed her.

Esther surprised him. She picked up the shell and poked the long,
shiny nail of her little finger at the crab’s claws.

“Where is he?” she asked.

Michael showed her the crab’s eyes peering through the small
opening of the shell.

“Well, for heaven’s sake, come out of there!” she said to the crab,
and she turned the shell upside down and shook it.

“Aunt Esther!” Michael grabbed for the shell.

“All right, all right.” She turned it right side up. “Well,” she said,
“what does he do?”

Michael grinned and shrugged his shoulders.

“I don’t know,” he answered. “Just grows, I guess.”

His aunt looked at him.

“An attraction to a crab is something I cannot identify with. However,
it’s fine with me if you keep him, as long as I can be assured that he won’t
grow out of that bowl.” She gave him a hard stare.

“He won’t,” Michael answered. “I promise.” . . .

THE POWER OF IDEAS

Close Read
3. Make Inferences Why

do you think Michael
treats his aunt the way
he does? Explain how
the details in lines 2234
help you to understand
his behavior at the
beginning of the story.

4. Visualize Reread lines

51-64 and try to picture
the scene in your mind.
Cite specific details that
helped you to see the
characters, the setting,
and the action.

. Predict Do you think

Michael and his aunt
will ever find a way to
get along? Try to guess
what will happen to
their relationship.



Reading Strategies Workshop

Strategies That Work: Reading

O Know Your Purpose O Take Notes
Before you delve into any selection, make sure you know Recording your observations as
why you are reading. Then choose the strategy that you read can help you better
best suits your purpose. Consider these strategies. understand a selection. Try
creating a two-column chart.

Strategy In one column, record details or

For enjoyment Take your time and read at your quotations from the selection.
> own pace. In the other, write your thoughts

and impressions.

To learn or Take notes qn the m:.ain ideas “Shells’ My Thoughts
become and supporting details to help :
informed > you remember what you've Esther likes No wonder
learned. living by herself, | Esther is
and she never frustrated with
had children of | Michael. She
For research Use text features, such as )
her own. can't seem to

subheadings and graphic
> aids, to help you locate the
information you’re looking for.

make him +eel
better, and she's
not vsed to

taking care of
To follow Follow each step carefully, using someone else.

directions p any photographs or illustrations
as your guide.

© Create a Personal Word List

Keep track of new words you encounter as you read. Word Meaning
This is a good habit to continue to practice.

awked (v.) Definrtion: stared
« Pick your words. You may decide to list the g 0 g eHArtion: stared.
) Shells line at long and hard in
vocabulary words for each selection, as well as any
amaz-ement

other words you find particularly challenging.

Don’t stop with the definitions. Write synonyms, Synonym: gaped

antonyms, and sentences to help the words really Antompm: glanced
stick in your mind. Sentence: As they
« Practice makes perfect. Visit the Vocabulary Center entered the lobby, the
at ClassZone.com for interactive exercises. family gawked at the
+ Use them or lose them. Weave new words into magpificent hotel.
your speaking and writing before you forget what
you learned.

INTRODUCING THE ESSENTIALS 15
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THE POWER OF IDEAS

Expressing Ideas in Writing

Writing is a way of sharing your ideas with others and learning more about
what you really think. Whether you're writing a diary entry for your eyes alone
or creating a Web site intended for millions of visitors, the power of words is in

your hands.

Consider Your Options

All writers must make some important choices before they start giving shape
to their ideas. You might want to describe a hilarious incident, write a letter
of complaint about a damaged CD, or post a movie review to an online
database. No matter what your topic is, you should begin by considering
your purpose, audience, and format.

Which format will best
suit my purpose and
audience?

Why am | writing?

- to entertain

« to inform or explain
- to persuade

« to describe

- to express thoughts
and feelings

Who are my readers?

classmates
teachers
friends
myself

community
members

Web users

customer service
at a company

v

essay < journal entry
letter « research
poem paper

short ° script

story - power
presentation

« Web site

review

speech

v



Continue the Process

There is no single right way to write. Every writer does it a little differently.
The Writing Workshops in this book will help you discover the process
that works best for you. First, though, familiarize yourself with the basic
process. Then you can move forward according to your own working style.

THE WRITING PROCESS

What Should | Do?

PREWRITING

Explore your ideas and decide what you want

to write about. Once you have considered the
options on the preceding page, try some of
these strategies: freewriting, brainstorming, and
questioning. See page 19 for more strategies.

DRAFTING

Turn your ideas into a rough draft. If you are doing
some informal or personal writing, you might
draft to discover—jump in without a formal
outline to guide you. If you are writing an essay
for school, you may want to draft from an outline.
If you are writing a short story, create a story map.

REVISING AND EDITING

Review what you’ve written. Think about how

you might improve the ideas, style, and structure

of your writing.

« Use a rubric to make sure you are on track
(page 18).

 Have a classmate review your draft.

« Proofread for errors in spelling and grammar.

PUBLISHING

Get your writing out where it can be read.
Choose a publishing option suited to your purpose,
audience, and format. Visit the Writing Center at
Classzone.com for specific publishing options.

>

What Does It Look Like?

FREEWRITING

The Cay

It must be terrifying to be stranded on an island. This
scenario s often shown as being exciting (on TV, at
Jeast). Maybe | will write about what it takes to keep
going in that sitvation

OUTLINE

| Svrvival depends on both physical and emotional
strength.
A. Phillip has a serwous physical problem—can't see

B. Needs to get his emotions under control

PEER SUGGESTIONS

W's all about survival. Phillip in The Cay is in a
terribl)y position. Lvckily, he has the qualities he
needs to pull through.

Suggestion: Covld you make the first sentence
clearer? Also, it is too informal. Try: “What does it
take to survive when your life is threatenea?

PUBLISHING OPTIONS

INTRODUCING THE ESSENTIALS 17



Do a Self-Check

Knowing the key traits of effective writing can help you at every step of the

process. Stay on track by checking your draft against this rubric.

KEY TRAITS RUBRIC

Ideas .

Organization

Voice

Word
Choice

Sentence
Fluency

Conventions

18 THE POWER OF IDEAS

has a clear topic

supports statements
with relevant details

begins with an
interesting introduction
and ends with a
satisfying conclusion

uses transitions
between ideas

reflects the writer’s
unique personality
has a tone that fits the
audience and purpose

uses vivid words

expresses ideas in
a way that sounds
natural

includes sentences
of varying length
and type

has few errors in
grammar, usage, and
mechanics

Cavrage L weae

has a topic that needs
more focus

includes some details
but not enough

has an introduction
and a conclusion, but
they could be more
interesting

needs more transitions

to connect ideas

shows a lack of interest

in the topic

sounds too formal or
informal at times

uses words that are
correct, but ordinary

sounds forced or
awkward at times

varies sentence length
and type somewhat,
but not enough

includes some errors,
but readers can still
follow the ideas

« has no clear topic

« lacks details or includes
ones that are unrelated
to the topic

 has no introduction or
conclusion

« presents a confusing
jumble of unrelated
ideas

« has no life

« uses a completely
inappropriate tone

» uses words that are too
general or incorrect

- fails to make the
meaning clear

» includes mostly
short or overly long
sentences

» has so many errors that
the writing is hard to
understand



Writing Process Workshop

Strategies That Work: Writing

O Use Prewriting Strategies

Try different strategies to help
you get a strong start.

O Get Friendly Feedback

You can ask other writers for help at any stage of the
writing process. Keep these guidelines in mind.

» Freewrite. Jot down whatever
pops into your head.

« Picture it. Use a graphic + Be clear about the

organizer to capture your ideas. feedback you want.
Should readers

comment on your ideas
or proofread for errors?

« Listen politely to
readers’ comments
and suggestions.

« Ask your readers to
clarify suggestions that
you find confusing.

« Be respectful and
positive when you
talk about the

« Brainstorm with classmates. o
writer’s work.

Generate topics and

supporting details with others. * Support your opinions

with reasons, and
try to give specific
suggestions for
improvement.

 Observe your surroundings.
Venture into the world with
your notebook. Write notes
about interesting people,

events, and places. « Don’t rewrite the

work yourself. Let
the writer make the
final changes.

Question yourself. “What if |
were president?” The answer
to asilly or serious “what if”

question could be your topic.

© Read, Read, Read

Reading other people’s writing can help you develop your own style.
Here are some sources.

LITERATURE

Take advantage of the
literature in this book. Also,
don’t forget about novels,
magazines, and newspapers
that interest you.

WRITING COMMUNITY
Form a writing group with
other students to share
your writing processes and
products.

ONLINE RESOURCES

Visit the Writing Center at
ClassZone.com for links to
blogs and student publication
sites.
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PLOT, CONFLICT,
AND SETTING

e In Fiction
* In Nonfiction
e In Poetry
e In Drama

e In Media




Share What You Know

What makes a
STORY unforgettable?

Whether it’s a spellbinding mystery, a heartwarming true story,
or a tale from your grandmother’s past, an unforgettable story has
a certain “something” that sets it apart from other tales. The story
might have a riveting plot, a mysterious setting, or a powerful
ending, but whatever that certain something is, an unforgettable
story stays with you long after you've read or heard it.

ACTIVITY Think of an unforgettable story that you've read
or heard. It might be a classic piece of fiction, such as

The Black Stallion, or a family story that has been passed
down for generations. With a group of classmates, discuss
the following questions:

« What makes the story unforgettable?
« What do your reasons have in common?

« After your discussion, how would you answer the original
question: What makes a story unforgettable?



_  Literature and Reading Center
Writing Center
Vocabulary and Spelling Center

LITERATURE

Online

Preview Unit Goals

LITERARY - Identify stages of plot; analyze plot development
ANALYSIS | Identify and analyze setting

« Identify conflict, flashback, and foreshadowing

READING - Use reading strategies, including connecting and predicting
- Ildentify sequence and cause-and-effect relationships

« ldentify patterns of organization, including chronological order

WRITING AND - Write a description
GRAMMAR . Avoid sentence fragments and run-on sentences
« Punctuate possessives correctly

 Maintain pronoun-antecedent agreement in number

SPEAKING, - Identify and analyze visual and sound elements in film
LISTENING,

« Analyze film techniques that establish plot and setting
AND VIEWING

« Compare personal opinions with a reviewer’s opinion

» Produce a radio dramatization

VOCABULARY - Understand and use prefixes, suffixes, and word roots

ACADEMIC - plot - foreshadowing
VOCABULARY . conflict « flashback
. setting + cause and effect

 sequence - prefix, suffix, word root



UNIT 1

Reader’s
Workshop

Parts of a Story

What makes you willing to spend two hours at the movie theater or a week
finishing a book? Is it the thrill of action-packed events or a connection to
the characters? Is it a fascination with the setting, such as a faraway galaxy?
Setting, characters, conflict, and plot all play a role in holding your interest in
a story. Looking closely at these parts can help you understand what makes a

story worthwhile.

Part 1: What Drives a Story?

Even the best-built car doesn’t cruise on its own. A car needs an engine and
a good set of wheels. In the same way, a writer can invent an interesting
story, but without the following key parts, that story would sputter to a stop.

« Setting is the time and place of the action. The time might be the historical
era, the season, or the time of day. The place might be a country, a
neighborhood, or a room. In many stories, setting affects the action and

the characters’ feelings.

« Characters are the people, animals, or imaginary creatures that take part
in a story. The characters’ behavior directly affects what happens.

« Conflict is a struggle between different forces. It is the fuel that keeps
the action moving forward. A conflict can be external or internal.

External Conflict

is a struggle between
—— acharacter and an
X~ outside force. This
force might be another
character, a group of
characters, or nature.

Internal Conflict

is a struggle within a
character’s mind. This
kind of conflict happens
when a character must
deal with opposing
thoughts or feelings.

(1]
v
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A sea captain attempts to guide
his boat to shore in the middle of
a deadly storm.

(sea captain vs. nature)
Other Examples
» A boxer faces an opponent.
« Agirl has a fight with friends.

A girl strongly disagrees with her friends,
but she wants them to like her. Should
she speak her mind or stay silent?

(girl vs. herself)

Other Examples
« Admit needing help or do it alone?
« Take arisk or play it safe?
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MODEL 1: SETTING

This author draws you into the story by providing specific details
about the setting. How might the setting affect what happens?

""The Clay Marble

Novel by Minfong Ho

The last rays of sun were filtering through the forest as we
approached the Border. Gradually the trees thinned out and the path
widened. Several trails merged into ours. It seemed as if all the paths out
of Cambodia were converging on this one spot on the Thai border.

I could barely contain my excitement. I imagined mountains of rice
lining the horizon, and piles of tools and fishnets everywhere. Perhaps
there would even be mounds of sweet moist coconut cakes and banana
fritters. “Hurry,” I urged my brother.

Yet, as we finally emerged from the forest, all we could see was a vast
barren plain dotted with shrubs and scraggly trees, flat and desolate.

MODEL 2: CONFLICT

Here, a girl watches from the deck of a ship as her brother is left on a
deserted island. What do you learn about the conflict in this excerpt?

szt Blue Dolphins

Novel by Scott O’Dell

Against my will, I screamed.

Chief Matasaip grasped my arm.

“We cannot wait for Ramo,” he said. “If we do, the ship will be
driven on the rocks.”

“We must!” I shouted. “We must!”

“The ship will come back for him on another day,” Matasaip said.
“He will be safe. There is food for him to eat and water to drink and
places to sleep.”

“No,” I cried.

Matasaip’s face was like stone. He was not listening.

Close Read
1. What details about the

setting do you find in
lines 1-4? One detail

has been

. Describe what the

narrator expects to see
when she crosses the
border. Then describe
what she actually sees.
How might the actual
setting affect the
narrator and the story?

Close Read
1. Describe the conflict

the girl experiences.

2. Isthe girl’s conflict

internal or external?
Explain how you know.

READER’S WORKSHOP 25



Part 2: Stages of Plot

No matter who the characters are, where the action takes place, or what
conflicts occur, a story has a plot. A plot is the series of events in a story.
Usually a story begins by introducing a main character who has a conflict. As
the story moves on, the conflict becomes more complicated, and the character
must find a solution. Once the problem is solved, the character adjusts, and
the story ends.

A typical plot can be broken down into five stages. By understanding
these stages, you can follow a story more closely and know what to look for
at all times. For example, at the beginning—or exposition—of a story, pay
attention to the details that tell you about the characters, the setting, and
any potential conflicts that may arise.

PLOT AT A GLANCE

CLIMAX
* Is the most exciting
moment and the FALLING ACTION
RISING ACTION turning point « Eases suspense
» Shows how the « Oftenresultsin a « Reveals how the
conflict unfolds change for the main main character
and becomes more character begins to resolve

complicated
« Builds suspense

the conflict

EXPOSITION

« Introduces the
setting and the
characters

« Sets up or hints
at the conflict RESOLUTION
« Ties up loose

ends

« Sometimes
offers an
unexpected
twist before
the story ends
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MODEL 1: EXPOSITION

}‘ What do you learn about the setting and the conflict in the exposition
of this story?

from

I’'m not sure I can tell you what you want to know about my brother;
but everything about the pet fox is important, so I'll tell all that from
the beginning.

It goes back to a winter afternoon after I'd hunted the woods all

5 day for a sign of ourI remember the way my mother looked
up as I came into the kitchen. Without my speaking, she knew what
had happened. For six hours I had walked, reading signs, looking for a
delicate print in the damp soil or even a hair that might have told of a
red fox passing that way—but I had found nothing, |

MODEL 2: RISING ACTION

2
‘ At the beginning of this story, lonely Mr. Peters is granted three wishes.
He uses his first wish to ask for a wife. In the rising action, what do you
learn about the conflict that results from this wish?

" THE THIRD WISH

Short story by Joan Aiken

One evening he was returning home along the river path when
he saw Leita in front of him, down by the water. A swan had sailed up
to the verge and she had her arms round its neck and the swan’s head
rested against her cheek. She was weeping, and as he came nearer he

5 saw that tears were rolling, too, from the swan’s eyes.

“Leita, what is it?” he asked, very troubled.

“This is my sister,” she answered. “I can’t bear being separated
from her.”

Last Cover ....... rumme

Now he understood that Leita was really a swan from the forest, and
10 | this made him very sad because when a human being marries a bird it
always leads to sorrow.

Reader’s Workshop

Close Read
1. What can you tell about

the setting in which the
main character lives?
Find specific details that
describe the setting.

. Review the

details. Describe the
conflict that the main
character faces. What
does this conflict
suggest the story will
be about?

Close Read

1. Reread the|boxed|text.

What conflict is Mr.
Peters facing?

. Therising action leads

toward the climax.
What decision or action
might this situation be
building toward?

b
READER S WORKSHOP 27



Part 3: Analyze the Literature

In this story, an elegant dinner party turns dangerous when an uninvited
“guest” makes an appearance. As you read, use what you've just learned
about plot, conflict, and setting to analyze the story.

Text not available
for electronic use.
Please refer to the
text In the textbook.

1. colonial official: a person holding a position in the British government ruling India.
2. attachés (dt'a-shaz’): people who assist an ambassador.

3. naturalist: a person who studies living things by observing them directly.

28 UNIT 1: PLOT, CONFLICT, AND SETTING

Close Read
Exposition (Lines 1-13)

>

1. What do you learn
about the setting in
the exposition?

2. What are the young girl
and the colonel arguing
about in lines 5—13?

Close Read
Rising Action (Lines 14-36)

3. Find two details in lines
14—19 that hint ata
possible conflict. One

detail has been|boxed.



Text not available
for electronic use.
Please refer to the
text iIn the textbook.

4. verandah: a long porch, usually roofed, along the side of a building.
5. rafters: wooden beams that support a roof.

6. rupees (roo-péz’): Indian units of money.

Reader’s Workshop

4. Reread lines 22—24.
What is the main
conflict? Explain
whether it is internal
or external.

Close Read
Climax (Lines 37—40)

4

P

5. What happens at the
climax, or the most
exciting moment?

Close Read
Falling Action and
Resolution (Lines 41-47)

>

7

6. At what point in the
falling action does the
tension begin to ease?
Explain.

7. What surprise is
revealed in the
resolution?

bl
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Before Reading

Seventh Grade
Short Story by Gary Soto

How do you make a good
IMPRESSION?

KEY IDEA All of us have times when we’re eager to make a good
impression—to win the approval of parents, teachers, or friends.
But influencing how others see us isn’t always easy. In “Seventh
Grade,” a boy finds that trying to make a good impression can lead

to some embarrassing moments.

LISTIT What tips have you heard about how =

to make a good impression? Create a listofthe How to Make 4 ’
1 Good Impressioy

suggestions you think are most effective.
FStand up sty ggpy

A
2

T

: |
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¥
L
i
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@ LITERARY ANALYSIS: PLOT

A plot is what happens in a story, and usually consists of five

stages.
« The exposition introduces the characters, the setting,
and often the conflict, or struggle between forces.

« The rising action shows how the conflict gets more
complicated.

« The climax is the moment of greatest interest.
« The falling action and resolution reveal the outcome.

As you read “Seventh Grade,” notice how the events
in the story lead up to the climax.

@ READING STRATEGY: CONNECT

In almost any story, you can find some common ground
with the characters by relating your knowledge and
experiences to theirs. This is called connecting, and it helps
you enter into the story. As you read the selection, use

a chart like the one shown to connect what is happening
in “Seventh Grade” to your own life.

What's Happening in the Story | Connection to My Lif

| daydream about the world
outside my neighborhood too.

Victor is daydreaming about
traveling to France.

A VOCABULARY IN CONTEXT

The boldfaced words help tell the story of a day in the life
of a seventh grader. After reading the sentences, write
the definitions of the boldfaced words with which you
are familiar.

A student may quiver when tests are handed back.
Feel free to linger after class if you have a question.

Sam loves to eat; he is rather portly.
The athlete’s ferocity was praised.

oSO v P WN 2

The class recited poems in unison.

She smiled sheepishly as she admitted to staying up late.

Author Online

A Neighborhood’s Influence

Gary Soto fills

his fiction and

poetry for young

adults with lively

details of his

upbringingina

Mexican-American

neighborhood.

Soto wants his

work to help others Gary Sefo
appreciate his old SHDER
neighborhood’s values. But, he says,

“l am really writing about the feelings
and experiences of most American kids:
having a pet, going to the park for a
family cookout ... getting a bee sting!”

The Power of Reading Soto has said
that as a child he never thought
about being a writer. Today, though,
he meets with young people to
encourage their curiosity about
reading and writing. The award-
winning author explains, “I believe in
literature and the depth it adds to all
our lives.”

MORE ABOUT THE AUTHOR
For more on Gary Soto, visit the
Literature Center at ClassZone.com.

Background

Fresno, California “Seventh Grade”
is set in Fresno, California, where
Gary Soto grew up. Fresno is located
southeast of San Francisco. Its dry,
hot summers and cool, humid winters
are excellent for growing grapes.

A large number of Latinos, whose
families are originally from Spanish-
speaking countries, are employed

in Fresno’s vineyards.
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Seventh Grade

Gary Soto

O n the first day of school, Victor stood in line half an hour before
he came to a wobbly card table. He was handed a packet of papers
and a computer card on which he listed his one elective, French. He already
spoke Spanish and English, but he thought some day he might travel to
France, where it was cool; not like Fresno, where summer days reached
110 degrees in the shade. There were rivers in France, and huge churches,
and fair-skinned people everywhere, the way there were brown people all
around Victor. @

Besides, Teresa, a girl he had liked since they were in catechism classes’
at Saint Theresa’s, was taking French, too. With any luck they would
be in the same class. Teresa is going to be my girl this year, he promised
himself as he left the gym full of students in their new fall clothes. She was
cute. And good in math, too, Victor thought as he walked down the hall
to his homeroom. He ran into his friend, Michael Torres, by the water
fountain that never turned off.

1. catechism (kat'T-k7z'am) classes: formal classes in religious instruction.

UNIT 1: PLOT, CONFLICT, AND SETTING

ANALYZE VISUALS
What might you infer
about the girl from
her expression?

PLOT: EXPOSITION
What background
information do you learn
about Victor in

the first paragraph?
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They shook hands, 7zza-style,” and jerked their heads at one another
in a saludo de vato.> “How come you're making a face?” asked Victor. @

“I ain’t making a face, ese.* This 7s my face.” Michael said his face had
changed during the summer. He had read a GQ’ magazine that his older
brother had borrowed from the Book Mobile and noticed that the male
models all had the same look on their faces. They would stand, one arm
around a beautiful woman, and scowl. They would sit at a pool, their
rippled stomachs dark with shadow, and scow/. They would sit at dinner
tables, cool drinks in their hands, and scowl.

“I think it works,” Michael said. He scowled and let his upper lip
quiver. His teeth showed along with the ferocity of his soul. “Belinda
Reyes walked by a while ago and looked at me,” he said.

Victor didn’t say anything, though he thought his friend looked pretty
strange. They talked about recent movies, baseball, their parents, and the
horrors of picking grapes in order to buy their fall clothes. Picking grapes
was like living in Siberia,® except hot and more boring.

“What classes are you taking?” Michael said, scowling.

“French. How "bout you?”

“Spanish. I ain’t so good at it, even if 'm Mexican.”

“I’'m not either, but I'm better at it than math, that’s for sure.”

A tinny, three-beat bell propelled students to their homerooms. The two
friends socked each other in the arm and went their ways, Victor thinking,
man, that’s weird. Michael thinks making a face makes him handsome.

On the way to his homeroom, Victor tried a scowl. He felt foolish,
until out of the corner of his eye he saw a girl looking at him. Umm,
he thought, maybe it does work. He scowled with greater conviction. @

In homeroom, roll was taken, emergency cards were passed out, and
they were given a bulletin to take home to their parents. The principal,
Mr. Belton, spoke over the crackling loudspeaker, welcoming the students
to a new year, new experiences, and new friendships. The students
squirmed in their chairs and ignored him. They were anxious to go to
first period. Victor sat calmly, thinking of Teresa, who sat two rows away,
reading a paperback novel. This would be his lucky year. She was in his
homeroom, and would probably be in his English and math classes. And,
of course, French.

The bell rang for first period, and the students herded noisily through
the door. Only Teresa lingered, talking with the homeroom teacher.

raza (rd'sé)-style Spanish: in the manner that Mexican Americans greet each other.
saludo de vato (s&-160'do dé bé'to) Spanish: greeting between Mexican-American friends.
ese (E'sé) Spanish: a slang term used in addressing someone, as in “Hey, man.”

GQ: Gentleman’s Quarterly, a magazine of men’s styles and fashions.

o v A W N

Siberia: a cold, isolated region of northern Russia.

UNIT 1: PLOT, CONFLICT, AND SETTING

© CONNECT

How do you greet your
friends when you see
them in the hall?

quiver (kwiv'er) v. to
shake with a slight, rapid
movement

ferocity (fo-ros’1-té)
n. fierceness; extreme
intensity

PLOT: EXPOSITION
Reread lines 25—27 and
lines 39—41. When the
boys scowl, they see
girls look at them.
What might the girls
be thinking?

linger (ITng’ger) v. to
continue to stay; delay
leaving
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“So you think I should talk to Mrs.
Gaines?” she asked the teacher. “She would
know about ballet?”

“She would be a good bet,” the teacher
said. Then added, “Or the gym teacher,
Mrs. Garza.”

\ / ictor lingered, keeping his head
down and staring at his desk. He
wanted to leave when she did so he could
bump into her and say something clever.

He watched her on the sly. As she
turned to leave, he stood up and hurried
to the door, where he managed to catch
her eye. She smiled and said, “Hi, Victor.”

He smiled back and said, “Yeah, that’s
me.” His brown face blushed. Why hadn’t
he said, “Hi, Teresa,” or “How was your
summer?” or something nice?

As Teresa walked down the hall, Victor
walked the other way, looking back,
admiring how gracefully she walked, one
foot in front of the other. So much for
being in the same class, he thought. As he
trudged to English, he practiced scowling.

In English they reviewed the parts of speech. Mr. Lucas, a portly man,
waddled down the aisle, asking, “What is a noun?”

“A person, place, or thing,” said the class in unison.

“Yes, now somebody give me an example of a person—you,

Victor Rodriguez.”

“Teresa,” Victor said automatically. Some of the gitls giggled. They
knew he had a crush on Teresa. He felt himself blushing again.

“Correct,” Mr. Lucas said. “Now provide me with a place.”

Mr. Lucas called on a freckled kid who answered, “Teresa’s house with
a kitchen full of big brothers.”

After English, Victor had math, his weakest subject. He sat in the back
by the window, hoping he would not be called on. Victor understood
most of the problems, but some of the stuff looked like the teacher made
it up as she went along. It was confusing, like the inside of a watch.

After math he had a fifteen-minute break, then social studies, and, finally,

lunch. He bought a tuna casserole with buttered rolls, some fruit cocktail,
and milk. He sat with Michael, who practiced scowling between bites.

Girls walked by and looked at him.

portly (port’le) adj. stout
or overweight

unison (yd0'ni-san) n.
harmony or agreement;
as with one voice
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“See what I mean, Vic?” Michael scowled. “They love it.”

“Yeah, I guess so.”

They ate slowly, Victor scanning the horizon for a glimpse of Teresa.
He didn’t see her. She must have brought lunch, he thought, and is eating
outside. Victor scraped his plate and left Michael, who was busy scowling

100 at a girl two tables away. @ © PLOT: RISING ACTION
The small, triangle-shaped campus bustled with students talking about What obstacles are
their new classes. Everyone was in a sunny mood. Victor hurried to the getting in the way of

. Victor making Teresa
bag lunch area, where he sat down and opened his math book. He moved “his girl”?

his lips as if he were reading, but his mind was somewhere else. He raised
his eyes slowly and looked around. No Teresa.

H e lowered his eyes, pretending to study, then looked slowly to the
left. No Teresa. He turned a page in the book and stared at some

math problems that scared him because he knew he would have to do

them eventually. He looked to the right. Still no sign of her. He stretched
110 out lazily in an attempt to disguise his snooping. @ @ CONNECT

Then he saw her. She was sitting with a girlfriend under a plum tree. What experiences have

Victor moved to a table near her and daydreamed about taking her to )L: iz:;f::jth:ipv)i/s:or
a movie. When the bell sounded, Teresa looked up, and their eyes met. might be feeling as he
She smiled sweetly and gathered her books. Her next class was French, looks for Teresa?

same as Victor’s.
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They were among the last students to arrive in class, so all the good
desks in the back had already been taken. Victor was forced to sit near
the front, a few desks away from Teresa, while Mr. Bueller wrote French
words on the chalkboard. The bell rang, and Mr. Bueller wiped his hands,
turned to the class, and said, “Bonjour.”’

“Bonjour,” braved a few students.

“Bonjour,” Victor whispered. He wondered if Teresa heard him. @

Mr. Bueller said that if the students studied hard, at the end of the
year they could go to France and be understood by the populace.

One kid raised his hand and asked, “What's ‘populace’?”

“The people, the people of France.”

Mr. Bueller asked if anyone knew French. Victor raised his hand,
wanting to impress Teresa. The teacher beamed and said, “77és bien.
Parlez-vous frangais?”®

Victor didn't know what to say. The teacher wet his lips and asked
something else in French. The room grew silent. Victor felt all eyes staring
at him. He tried to bluff his way out by making noises that sounded French.

“La me vave me con le grandma,” he said uncertainly. @

Mr. Bueller, wrinkling his face in curiosity, asked him to speak up.

Great rosebushes of red bloomed on Victor’s cheeks. A river of nervous
sweat ran down his palms. He felt awful. Teresa sat a few desks away, no
doubt thinking he was a fool. Without looking at Mr. Bueller, Victor
mumbled, “Frenchie oh wewe gee in September.”

Mr. Bueller asked Victor to repeat what he said.

“Frenchie oh wewe gee in September,” Victor repeated.

Mr. Bueller understood that the boy didn’t know French and turned
away. He walked to the blackboard and pointed to the words on the
board with his steel-edged ruler.

“Le bateau,” he sang.

“Le bateau,” the students repeated.

“Le bateau est sur l'ean,”” he sang.

“Le bateau est sur ['eaun.”

Victor was too weak from failure to join the class. He stared at the
board and wished he had taken Spanish, not French. Better yet, he

150 wished he could start his life over. He had never been so embarrassed.

He bit his thumb until he tore off a sliver of skin.
The bell sounded for fifth period, and Victor shot out of the room,

avoiding the stares of the other kids, but had to return for his math book.

He looked sheepishly at the teacher, who was erasing the board, then

7. Bonjour (bdn'zhéor) French: Good day.

8. Treés bien. Parlez-vous francais? (tré byan pér'la voo fran'sé) French: Very good. Do you speak French?

9. Le bateau est sur I'eau (ls bd'to & sir 10) French: The boat is on the water.

@ PLOT: RISING ACTION

Why does the tension
increase now that Victor
and Teresa are in the
same class together?

@ CONNECT

Think of a time when
you said you knew
something that you
really didn’t. Compare
and contrast how it
made you feel with how
Victor is feeling now.

sheepishly (shé'pish-le)
adv. with a bashful or
embarrassed look
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widened his eyes in terror at Teresa who stood in front of him. “I didn’t
know you knew French,” she said. “That was good.” @

Mr. Bueller looked at Victor, and Victor looked back. Oh please, don't
say anything, Victor pleaded with his eyes. I'll wash your car, mow your
lawn, walk your dog—anything! I'll be your best student, and I'll clean
your erasers after school.

Mr. Bueller shuffled through the papers on his desk. He smiled and
hummed as he sat down to work. He remembered his college years when
he dated a girlfriend in borrowed cars. She thought he was rich because
each time he picked her up he had a different car. It was fun until he had
spent all his money on her and had to write home to his parents because
he was broke. @

Victor couldn’t stand to look at Teresa. He was sweaty with shame.
“Yeah, well, I picked up a few things from movies and books and stuff
like that.” They left the class together. Teresa asked him if he would help
her with her French.

“Sure, anytime,” Victor said.

“I won't be bothering you, will I?”

“Oh no, I like being bothered.”

“Bonjour,” Teresa said, leaving him outside her next class. She smiled
and pushed wisps of hair from her face.

“Yeah, right, bonjour,” Victor said. He turned and headed to his class.
The rosebushes of shame on his face became bouquets of love. Teresa is
a great girl, he thought. And Mr. Bueller is a good guy.

He raced to metal shop. After metal shop there was biology, and after
biology a long sprint to the public library, where he checked out three
French textbooks.

He was going to like seventh grade. av @

UNIT 1: PLOT, CONFLICT, AND SETTING

@ PLOT: CLIMAX
Why is this the moment
of greatest interest in
the story?

© PLOT: FALLING
ACTION
How do Mr. Bueller’s
actions affect the plot
at this point?

© PLOT: RESOLUTION
How has Victor’s life
changed by the end
of the day?



After Reading

Comprehension

1.
2. Recall How does Victor respond when Teresa talks to him after homeroom?

3.

Recall What is the main reason Victor wants to take French?

Summarize Explain the events that happen after Victor tells Mr. Bueller
that he speaks French.

Literary Analysis

4.

Connect Review the chart you created as you read. How do the
connections you made help you understand the characters and events
that take place in the story? Note specific examples.

. Compare and Contrast Compare and contrast Michael’s efforts to impress

girls with Victor’s efforts to impress Teresa. Give examples from the story.
How do their efforts give the story tension—and humor?

. Make Inferences The French teacher, Mr. Bueller, realizes that Victor is

faking his knowledge of French. Why does he keep the truth to himself?

. Analyze Plot The plot of “Seventh Grade” centers on Victor’s attempts

to win Teresa over. Go back through the story and make a list of the
important events. Then use a diagram like the one shown, and fill
in what happens at each stage of the plot.

Exposttion

. Make Judgments Victor is finally able to impress Teresa. Do you think

it matters that this impression is based on something that isn’t true?
Explain your answer.

Extension and Challenge

9.

10.

Readers’ Circle In a group, discuss what Teresa might be thinking at each
stage in the plot. Draw a diagram like the one shown in question 7,and
note on it the thoughts and feelings your group identifies for her.

Creative Project: Writing Imagine that Victor and Michael both work

as personalities on a radio talk show. A boy calls in, asking for their
opinions about how to impress girls. Write the response each of the boys
would give.
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Vocabulary in Context

VOCABULARY PRACTICE

Choose the word in each group that is most nearly ferocity
opposite in meaning to the boldfaced word.

quiver

linger sheepishly

ferocity: (a) fear, (b) bravery, (c) gentleness
quiver: (a) tremble, (b) vibrate, (c) stiffen portly unison

sheepishly: (a) shyly, (b) boldly, (c) easily
linger: (a) struggle, (b) hurry, (c) prolong
portly: (a) fluid, (b) heavy, (c) thin

unison: (a) separation, (b) company, (c) time

O v A WN

VOCABULARY IN WRITING
Write a paragraph about what things were like for you during your first
few days of seventh grade. Include at least three vocabulary words.
Here is a sample of how you might begin your paragraph.

EXAMPLE SENTENCE

As | walked up the school steps that first day, | just wanted to linger

ouvtside the door forever.

VOCABULARY STRATEGY: THE LATIN ROOT uni

The vocabulary word unison contains the Latin root uni, which means —

« W . . . (M VOCABULARY
one.” Uniis combined with base words and other roots in a number 3’ PRACTICE

of English words. To understand the meaning of a word containing uni, For more practice, go

use context clues—the words and sentences around the word—as well to the Vocabulary Center

at ClassZone.com.
as your knowledge of the root.

PRACTICE Choose the word from the web that best completes each
sentence. Be ready to explain how uni helps give meaning to each word.

1. The ___ ,acreature with one horn, exists only in fairy tales.
2. The clown rode in circles, balanced unsteadilyona . Anien
3. Each team member stood out from the crowd in his bright uniform
purple .
4. The colonists banded together to form a new

nicorn

(=

5. Sheclaims herring is , but I've seen others like it. unique unicycle
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Reading-Writing Connection

Increase your understanding of “Seventh Grade” by responding to these
prompts. Then complete the Grammar and Writing exercise.

O E D

A. Short Response: Describe an Expression A strong description will . . .
Victor’s friend Michael has some interesting « include details about
opinions about what kind of facial expression Michael’s facial expression

impresses girls. Write a one-paragraph

- use words and phrases that
description of Michael’s scowl.

appeal to the sense of sight

B. Extended Response: Write a Journal Entry A creative journal entry will . ..
What would Victor write in a journal about his - relate events and feelings
first day of seventh grade? Write a two- or three- described in the story
paragraph journal entry from Victor’s point . use words that Victor

of view. would use

GRAMMAR AND WRITING

AVOID SENTENCE FRAGMENTS Every complete sentence has a subject
and a predicate. The complete subject includes all the words that tell
whom or what the sentence is about. The complete predicate includes
the verb and all the words that go with it. If a sentence is missing a subject,
a predicate, or both, then it is a sentence fragment. The missing part(s)
must be added in order to make the sentence complete.

Original: 1 had French class today. In Mr. Bueller’s room.
(“In Mr. Bueller’s room” is a sentence fragment because
it is missing a subject and a predicate.)

Revised: 1had French class today. It was in Mr. Bueller’s room.
(This is now a complete sentence because it contains the
subject “It” and the predicate “was in Mr. Bueller’s room.”)

PRACTICE Decide whether the following sentence fragments (in bold)
are missing a subject, a predicate, or both. Then insert the missing parts.

1. I went to homeroom. Then to English class.

2. Saw Teresa in the hall. She walked the other way.

3. After English class, | had math. My weakest subject.
4. Teresa and | get along well. In most ways.

For more help with sentence fragments, see page R64 in the
Grammar Handbook.

SEVENTH GRADE
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Before Reading

The Last Dog

Short Story by Katherine Paterson

Why are pets good
COMPANIONS?

KEY IDEA For many of us, pets are an important part of our lives.
We feed them and care for them and often consider them to be
a part of the family, but what do we get in return? Some would
say that pets reward us with their companionship—their affection,
loyalty, and good company. In “The Last Dog,” a boy’s powerful
bond with a puppy helps teach him an important lesson.

LISTIT In a small group, make a list of reasons
pets are good companions. To get started, use - Whl/ Are Pets

a list like the one shown. Then share your list =7 Good coMPM/’oﬂs?

with other groups. l-Pets are £ 1,
Play wits,




@ LITERARY ANALYSIS: SETTING AUthOr Online

Setting is where and when a story happens. Sometimes the
setting of a story is obvious. In the story you’re about to
read, however, you will need to look for details to help you
understand the setting. Here are some details to look for:

“A Weird Little Kid”
Sometimes an
outsider has an
interesting way of

« details about scenery and weather looking at things.
- details about buildings, clothing, culture, and technology Katherine Paterson
. is convinced that
As you read, note these and other details about where and o e il i UG
when the story takes place. missionaries in
Review: Plot China, she learned
valuable lessons Katherine Paterson

about life. But born 1932

being an outsider wasn’t always easy.
After returning to the United States at
the age of five, Paterson and her family
moved 18 times. She remembers

first then later in the past feeling “small, poor, and foreign”

on the playground. She was, in

her own words, “a weird little kid,”
but she states today that “there are

@ READING SKILL: IDENTIFY SEQUENCE

A plot is made up of many events. The sequence, or order,
of the events is important to understanding the story. These
words and phrases are often clues to the sequence of events:

While events are often presented in the order in which they

occur, sometimes the action is interrupted to present a

scene from an earlier time. This is called a flashback. When few things, apparently, more helpful

you come across a flashback, notice any new information. to a writer than having once been
As you read, keep track of the sequence by recording 3 weird little kid.”

important events on a sequence chart like the one shown.

MORE ABOUT THE AUTHOR
For more on Katherine Paterson,

d - visit the Literature Center at

ClassZone.com.

Review: Compare and Contrast

Background
A VOCABULARY IN CONTEXT Science Fiction In a work of science
Katherine Paterson uses the following words in her story fiction, a writer combines real
about a futuristic world. See how many you know. Make a scientific information with elements

from his or her imagination to create
an altered universe. Science fiction
stories typically take place in the
distant future—in outer space oron a
changed Earth. Plots often center

on challenges characters face in
these unusual settings.

chart like the one shown, and put each vocabulary word in
the appropriate column.

WORD copious foray posterity
LIsT disembodied foresighted reproof
evasive languish

Know Wel/ Think ) Know Don't Know at All
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THE LAST DOG

K ATHEIRINE

B rock approached the customs gate. Although he did not reach for
the scanner, a feeling it might have labeled “excitement” made him
tremble. His fingers shook as he punched in his number on the inquiry
board. “This is highly irregular, Brock 095670038,” the disembodied
voice said. “What is your reason for external travel?”

Brock took a deep breath. “Scientific research,” he replied. He didn’t need
to be told that his behavior was “irregular.” He'd never heard of anyone
doing research outside the dome—actual rather than virtual research. “I—
I've been cleared by my podmaster and the Research Team. . . .”

“Estimated time of return?” So, he wasn’t to be questioned further.

“Uh, 1800 hours.”

“Are you wearing the prescribed dry suit with helmet and gloves?”

“Affirmative.”

“You should be equipped with seven hundred fifty milliliters of liquid
and food tablets for one day travel.”

“Affirmative.” Brock patted the sides of the dry suit to be sure. @

“Remember to drink sparingly. Water supply is limited.” Brock
nodded. He tried to lick his parched lips, but his whole mouth felt dry.
“Is that understood?”

“Affirmative.” Was he hoping customs would stop him? If he was, they
didn’t seem to be helping him. Well, this was what he wanted, wasn’t it?
To go outside the dome.

“Turn on the universal locator, Brock 095670038, and proceed to gate.”

Why weren’t they questioning him further? Were they eager for him
to go? Ever since he'd said out loud in group speak that he wanted to
go outside the dome, people had treated him strangely—that session
with the podmaster and then the interview with the representative

1. affirmative (e-fir'ma-tTv): formal or scientific word for yes.

UNIT 1: PLOT, CONFLICT, AND SETTING

PATERSON

ANALYZE VISUALS
How would you describe
the setting shown in this
painting?

disembodied
(dTs'8m-bd'déd)
adj. separated from
or lacking a body
disembody v.

SETTING

Reread lines 1-16.

What does the unusual
technology in the dome
suggest about the time
in which the story takes
place?
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from Research. Did they think he was a deviant?* Deviants sometimes
disappeared. The word was passed around that they had “gone outside,”
but no one really knew. No deviant had ever returned.

The gate slid open. Before he was quite ready for it, Brock found
himself outside the protection of the dome. He blinked. The sun—at
least it was what was called “the sun” in virtual lessons—was too bright
for his eyes even inside the tinted helmet. He took a deep breath, one last
backward look at the dome, which, with the alien sun gleaming on it, was
even harder to look at than the distant star, and started across an expanse
of brown soil [was it?] to what he recognized from holograms as a line
of purplish mountains in the distance. @

It was, he pulled the scanner from his outside pouch and checked it,
“hot.” Oh, that was what he was feeling. Hot. He remembered “hot”
from a virtual lesson he'd had once on deserts. He wanted to take off the
dry suit, but he had been told since he could remember that naked skin
would suffer irreparable burning outside the protection of the dome.

He adjusted the control as he walked so that the unfamiliar perspiration
would evaporate. He fumbled a bit before he found the temperature
adjustment function. He put it on twenty degrees centigrade’ and
immediately felt more comfortable. No one he really knew had ever left
the dome (stories of deviants exiting the dome being hard to verify),
but there was all this equipment in case someone decided to venture out.
He tried to ask the clerk who outfitted him, but the woman was evasive.
The equipment was old, she said. People used to go out, but the outside
environment was threatening, so hardly anyone (she looked at him
carefully now), hardly anyone ever used it now.

Was Brock, then, the only normal person still curious about the
outside? Or had all those who had dared to venture out perished,
discouraging further forays? Perhaps he was a deviant for wanting to see
the mountains for himself. When he'd mentioned it to others, they had
laughed, but there was a hollow sound to the laughter.

If he never returned, he'd have no one to blame but himself. He knew
that. While his podfellows played virtual games, he'd wandered into
a subsection of the historical virtuals called “ancient fictions.” Things
happened in these fictions more—well, more densely than they did
in the virtuals. The people he met there—it was hard to describe—but
somehow they were more actual than dome dwellers. They had strange
names like Huck Finn and M. C. Higgins the Great.* They were even
a little scary. It was their insides. Their insides were very loud. But even

2. deviant (dé'vé-ant): a person who does not follow customary or accepted behavior.
3. twenty degrees centigrade: a temperature equivalent to 68 degrees Fahrenheit.

4. Huck Finn and M. C. Higgins the Great: the main characters in two books that are often read by young adults.

UNIT 1: PLOT, CONFLICT, AND SETTING

VISUAL VOCABULARY

hologram n. a three-
dimensional picture
made by laser light

SEQUENCE

What happens after
Brock goes through the
customs gate? Asyou
read, use your chart

to record the events
described.

evasive (T-va'siv) adj.
tending or trying to
avoid

foray (for'a’) n. a trip
into an unknown area
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though the people in the ancient fictions frightened him a bit, he couldn’t
get enough of them. When no one was paying attention, he went back
again and again to visit them. They had made him wonder about that

other world—that world outside the dome. @ @ SETTING
Perhaps, once he had realized the danger the ancient fictions posed, Re;ea‘jj"”f]s 54;70- .
he should have left them alone, but he couldn’t help himself. They had What do these details
. . tell you about the place
made him feel hollow, hungry for something no food pellet or even where the story is set?

virtual experience could satisfy. And now he was in that world they spoke
of and the mountains of it were in plain view. @ O PLOT

What experiences led
Brock to decide to leave

e headed for the purple curves. Within a short distance from the

dome, the land was clear and barren, but after he had been walking
for an hour or so he began to pass rusting hulks and occasional ruins
of what might have been the dwellings of ancient peoples that no one
in later years had cleared away for recycling or vaporization.’

He checked the emotional scanner for an unfamiliar sensation.
“Loneliness,” it registered. He rather liked having names for these new
sensations. It made him feel a bit “proud,” was it? The scanner was rather
interesting. He wondered when people had stopped using them. He hadnt
known they existed until, in that pod meeting, he had voiced his desire
to go outside.

The podmaster had looked at him with a raised eyebrow and a sniff.
“Next thing you'll be asking for a scanner,” he said.

“What’s a scanner?” Brock asked.

The podmaster requisitioned one from storage, but at the same time,
he must have alerted Research, because it was the representative from
Research who had brought him the scanner and questioned him about his
expressed desire for an Actual Adventure—a journey outside the dome.

“What has prompted this, uh—unusual ambition?” the representative
had asked, his eyes not on Brock but on the scanner in his hand. Brock had
hesitated, distracted by the man’s fidgeting with the strange instrument.
“I—I’m interested in scientific research,” Brock said at last.

So here he was out of the pod, alone for the first time in his life. Perhaps,
though, he should have asked one of his podfellows to come along. Or
even the pod robopet. But the other fellows all laughed when he spoke of
going outside, their eyes darting back and forth. Nothing on the outside,
they said, could equal the newest Virtual Adventure. He suddenly realized
that ever since he started interfacing® with the ancient fictions, his fellows
had given him that look. They did think he was odd—not quite the same
as a regular podfellow. Brock didn’t really vibe with the pod robopet.

the dome?

5. vaporization (va'par-1-za'shen): the process of making a thing disappear by changing it into a fog or mist.

6. interfacing (Tn'ter-fa's’ng): making connections.

THE LAST DOG
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It was one of the more modern ones, and when theyd programmed its
artificial intelligence they'd somehow made it too smart. The robopet
in the children’s pod last year was older, stupider, and more “fun” to
have around.

Hed badly underestimated the distance to the mountains. The time
was well past noon, and he had at least three kilometers to go. Should he
signal late return or turn about now? He didn’t have much more than one
day’s scant supply of water and food tablets. But he was closer to the hills
than to the dome. He felt a thrill [“excitement”] and pressed on.

There were actual trees growing on the first hill. Not the great giants
of virtual history lessons, more scrubby and bent. But they were trees,
he was sure of it. The podmaster had said that trees had been extinct for
hundreds of years. Brock reached up and pulled off a leaf. It was green and
had veins. In some ways it looked like his own hand. He put the leaf in
his pack to study later. He didn’t want anyone accusing him of losing his
scientific objectivity.” Only deviants did that. Farther up the hill he heard
an unfamiliar burbling sound. No, he knew that sound. It was water
running. Hed heard it once when the liquid dispenser had malfunctioned.
There'd been a near panic in the dome over it. He checked the scanner.
There was no caution signal, so he hurried toward the sound. @

It was a—a “brook”™—he was sure of it! Virtual lessons had taught that
there were such things outside in the past but that they had long ago
grown poisonous, then in the warming climate had dried up. But here
was a running brook, not even a four-hour journey from his dome. His
first impulse was to take off his protective glove and dip a finger in it,
but he drew back. He had been well conditioned to avoid danger. He
sat down clumsily on the bank. Yes, this must be grass. There were even
some tiny flowers mixed in the grass. Would the atmosphere poison him
if he unscrewed his helmet to take a sniff? He punched the scanner to
read conditions, but the characters on the scanner panel danced about
uncertainly until, at length, the disembodied voice said “conditions
unreadable.” He'd better not risk it. @

He pushed the buttons now for liquid and pellets. A tube appeared
in his mouth. It dropped a pellet on his tongue. From the tube he sucked
liquid enough to swallow his meal. What was it they called outside
nourishment in the history virtuals? Pecnec? Something like that. He was
having a pecnec in the woods by a brook. A hasty consulting of the scanner
revealed that what he was feeling was “pleasure.” He was very glad he
hadn’t come with an anxious podfellow or, worse, an advanced robopet
that would, no doubt, be yanking at his suit already, urging him back
toward the dome.

7. scientific objectivity: a way of looking upon a situation and remaining true to scientific facts.

UNIT 1: PLOT, CONFLICT, AND SETTING

© SETTING

Compare and contrast
the setting outside the
dome with the natural
setting where you live.
How familiar does the
setting outside the

dome seem to you?

SETTING

Reread lines 126—137.
Notice how Brock reacts
to nature. How do you
think Brock’s time in the
dome is influencing his
reactions?
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It was then, in the middle of post-pecnec satisfaction, that he heard the new
sound. Like that programmed into a robopet, yet different. He struggled to
his feet. The dry suit from storage was certainly awkward when you wanted
to stand up or sit down. Nothing on the scanner indicated danger, so he
went into the scrubby woods toward the sound. And stopped abruptly.

Something was lying under the shadow of a tree. Something about a meter
long. It was furred and quite still. The sound was not coming from it. And
then he saw the small dog—the puppy. He was sure it was a puppy, nosing
the stiff body of what must once have been its mother, making the little
crying sounds that he'd heard from the brook. Later, much later, he realized
that he should have been wary. If the older dog had died of some extradomal
disease, the puppy might have been a carrier. But at the time, all he could
think of was the puppy, a small creature who had lost its mother. @

He'd found out about mothers from the Virtuals. Mothers were extinct
in the dome. Children were conceived and born in the lab and raised in
units of twelve in the pods, presided over by a bank of computers and
the podmaster. Nuclear families, as everyone knew, had been wasteful of
time, energy, and space. There was an old proverb: The key to survival is
efficiency. So though Brock could guess the puppy was “sad” (like that
fictions person, Jo, whose podmate expired), he didn't know what missing
a mother would feel like. And who would whimper for a test tube?

Brock had never seen a dog, of course, but he'd seen plenty of dog
breed descriptions on the science/history virtuals. Dogs had been
abundant once. They filled the ancient fictions. They even had names

ANALYZE VISUALS

What do the details in

the painting tell you
about the setting?

COMPARE AND
CONTRAST

How has Brock’s attitude
about his adventure and
his safety changed since

he left the dome?
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there—Lassie, Toto, Sounder. But now dogs were extinct, gone during
the dark ages when the atmosphere had become warm and poisonous.
The savages who had not had the intelligence or wealth to join the

foresighted dome crafters had killed all animals wild or domesticated foresighted (for'si'tid)
for food before they had eventually died out themselves. It was all in adj. having the ability

to anticipate the future

one of the very first virtual lessons. He had seen that one many times. :
and prepare for it

He never confessed to anyone how, well, sad it made him feel.

But obviously, dogs were not quite extinct. Cautiously, he moved
toward the small one.

“Alert. Alert. Scanning unknown object.”

Brock pushed the off button. “Are you sure you want to turn off scanner?”

“Affirmative.” He stuck the scanner into his pouch.

The puppy had lifted its head at the sound of his voice. It looked at
him, head cocked, as though deciding whether to run or stay.

“It’s all right, dog,” Brock said soothingly. “I won’t hurt you.” He stayed
still. He didn’t want to frighten the little beast. If it ran, he wasnt sure he'd
be able to catch it in his clumsy dry suit.

Slowly he extended his gloved hand. The dog backed away anxiously, but
when Brock kept the hand extended, the puppy slowly crept toward him
and sniffed, making whimpering sounds. It wasn't old enough to be truly
afraid, it seemed. The pup licked his glove tentatively, then backed away
again. It was looking for food, and plasticine gloves weren’t going to satisfy.

Brock looked first at the dead mother whose source of nourishment
must have long dried up, then around the landscape. What would a dog
eat? A puppy on its own? He took off his glove and reached through his
pouch into the inside pocket that held his pellet supply. Making every
move slow and deliberate so as not to startle the dog, he held out a pellet.
The dog came to his hand, licked it, then the pellet. It wrinkled its nose.
Brock laughed. He didn’t need the scanner now to tell him that what he
felt was “pleasure.” He loved the feel of the rough tongue on his palm and
the little furred face, questioning him.

“It’s all right, fellow. You can eat it.” @ @ SEQUENCE

As though understanding, the pup gulped down the pellet. Then What sequence of
looked around for more, not realizing that it had just bolted down a f:j:ﬁ?r:giizt:uir:;?k >
whole meal. When the dog saw there was no more coming, it ran over to '
the brook. Brock watched in horror as it put its head right down into the
poisonous stream and lapped noisily.

“Don’t!” Brock cried.

The puppy turned momentarily at the sound, then went back to
drinking, as though it was the most normal thing in the world. Well, it
was, for the dog. Where else would a creature in the wild get liquid? If
the streams were not all dried up, they must have learned to tolerate the
water. But then, it was breathing the poisoned atmosphere, wasn't it?

UNIT 1: PLOT, CONFLICT, AND SETTING
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Why hadn’t it hit Brock before? This was a fully organic creature on the
outside without any life support system. What could that mean? Some
amazing mutation® must have occurred, making it possible for at least
some creatures to breathe the outside atmosphere and drink its poisoned
water. Those who couldn’t died, those who could survived and got
stronger. Even the ancient scientist Darwin’ knew that. And Brock had
come upon one of these magnificent mutants! @

The puppy whimpered and looked up at Brock with large, trusting
eyes. How could he think of it as a mutant specimen? It was a puppy.
One who had lost its mother. What would it eat? There was no sign of
food for a carnivore.'” Perhaps way back in the mountains some small

mammals had also survived, keeping the food chain going, but the puppy

would not live long enough to find its way there, much less know how to
hunt with its mother gone. For the first time in his life something deep
inside Brock reached out toward another creature. The thought of the
puppy languishing here by the side of its dead parent until it, too . . .

“Your name is Brog, all right?” The ancient astronomers had named
stars after themselves. He had discovered something just as wonderful.
Didn’t he have the right to name it sort of after himself while preserving
the puppy’s uniqueness? “Don’t worry, Brog. I won't let you starve.”

hich is why Brock appeared at the customs portal after dark, the
front of his dry suit stained, carrying a wriggling Canis familiaris"
of uncertain breed.
If there had been any way to smuggle the dog in, Brock would have.
But he couldn’ for the life of him figure out how. As it was, every alarm
in the area went off when he stepped into the transitional cubicle.'”

240 The disembodied voice of the monitor queried him:

“Welcome back, Brock 095670038. You're late.”

“Affirmative.”

“And you are carrying contraband.”

“I pulled a leat.”

“Deposit same in quarantine bins.”

“Affirmative.”

“Sensors denote warm-blooded presence not on official roster.”

“I found a dog,” Brock mumbled.

8. mutation (my00-ta'shen): a change within a creature’s genes that results in a new trait or characteristic.

9. Darwin: Charles Darwin (1809-1882) was a British naturalist who founded the theory of
evolution based on natural selection.

10. carnivore (kar'ne-vor’): a flesh-eating animal.
n.

12. transitional cubicle: a small compartment where one is examined before moving from one
environment into the next.

=

Canis familiaris (kd'nTs fo-mTl--ar'as): the scientific name for the domesticated, or household, dog.

O SETTING
Reread lines 209—220.
How is finding the
puppy changing what
Brock has always
believed about the
outside?

languish (I1ang'gwish) v.
to remain unattended or

be neglected
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“Repeat.”
250 “Adog.”

“Canis familiaris is extinct.”

“Well, maybe it’s just a robopet that got out somehow.”

“Correction. Robopets are bloodless. Leave dry suit for sterilization
and proceed to quarantine inspection.”

The officials in quarantine inspection, who rarely had anything to
inspect, were at first nervous and then, as they watched the puppy
happily licking Brock’s face, interested despite themselves. An actual
dog! None of them had ever seen one, of course, and Brock’s dog was so
much, well, more vital than a robopet. And although, on later reflection,

260 they knew they should have terminated or expelled it, they couldn’t quite
bring themselves to do so that night.

“It will have to go to Research,” the chief inspector finally declared.

“Permission requested to hand carry the dog known as Brog to
Research,” Brock said. There was a bit of an argument about that. Several
inspectors sought the honor, but the chief declared that Brock, having
shed his dry suit and being already contaminated, should be placed with
the dog in a hermetically sealed air car and transported to Research. @

The scientists in Research were predictably amazed to see a live Canis
familiaris. But being scientists and more objective than the lower-grade

270 quarantine inspectors, they kept a safe distance both physically and
psychically® from the creature. Only the oldest scientist, dressed in proper
protective clothing, came into the laboratory with Brock and the dog.

13. psychically (si’kTk-1€): in a manner related to the mind or spirit.

52 UNIT 1: PLOT, CONFLICT, AND SETTING

ANALYZE VISUALS
Look at the boy’s
expression. What can
you infer about his
feelings toward the

puppy?

SEQUENCE

What events happen
after Brock finds the
puppy? As you read,
record the sequence
on your chart.
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He scanned and poked and prodded the poor little fellow until it began to
whimper in protest.

“Brog needs to rest,” said Brock, interrupting the scientist in the midst
of his inspection. “She’s (for by this time gender had been indisputably
established) had a hard day. And if there’s some actual food available—
she’s not used to pellets.”

“Of course, of course,” said one of the researchers through the speaker
in the observation booth. “How thoughtless. Send someone out for a
McLike burger without sauce. She may regard it as meat. Anyhow, it will
seem more like food to her than a pellet, affirmative, Brock?”

The scientists, Brock soon realized, were looking to him for advice.
He was, after all, the discoverer of the last dog. It gave him sudden scientific
status. Brock had sense enough to take advantage of this. After Brog had
swallowed the McLike burger in three quick gulps, Brock insisted that
he be allowed to stay with Brog, so that he might interact and sleep with
her. “She’s not like us,” he explained. “She’s used to tumbling about and
curling up with other warm bodies. In the old myths,” he added, “puppies
separated from their litters cried all night long. She will need constant
interaction with another warm-blooded creature or she might well die of,”
he loved using his new vocabulary, “loneliness.””

The scientists agreed. After all, research was rather like quarantine, and
since Brock had touched the dog ungloved and unprotected, he might
well have picked up some germ from her. It was better to keep them both
isolated in the research lab where proper precautions would be taken.

For nearly a week, Brock lived with Brog in the research center, eating
McLike burgers, playing “fetch,” teaching Brog to “sit,” “heel,” “come”™—
all the commands he could cull from the ancient texts. The dog quickly
learned to obey Brock’s commands, but it wasn’t the automatic response
of a robopet. Brog delighted in obedience. She wanted to please Brock,
and those few times when she was too busy nosing about the lab and failed
to obey instantly, those times when BrocK’s voice took on a sharp tone
of reproof, the poor little thing put her tail between her legs, looked up
at him with sorrowful eyes, begging to be forgiven. Brock was tempted
to speak sharply to her even when there was no need, for the sight of her
drooping ears and tail, her mournful eyes was so dear to him that he did
what Travis Coates had done to Old Yeller."* He hugged her. There was
no other way to explain it. He simply put his arms around her and held
her to his chest while she beat at him with her tail and licked his face raw.
Out of the corner of his eye he was aware that one of the scientists was
watching. Well, let him watch. Nothing was as wonderful as feeling this
warmth toward another creature.

14. Travis Coates...Old Yeller: In the novel Old Yeller, Old Yeller is a stray dog who becomes
friends with 14-year-old Travis.

reproof (r1-proof’) n.
criticism for a fault
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I:or the first week, the researchers seemed quite content to observe dog
and boy from their glass-paneled observation booth and speak copious
notes into their computers. Only the oldest of them would come into

the lab and actually touch the alien creature, and he always wore a sterile
protective suit with gloves. The others claimed it would interfere with
objectivity if they got close to the dog, but they all seemed to behave
positively toward Brog. No mention was made to Brock of his own less
than objective behavior. So Brock was astounded to awake in the middle
of the night to the sounds of an argument. Someone had forgotten to
turn off the communication system. @

“Cloning"—it’s the only thing to do. If she’s the last, we owe it to
posterity to keep the line going.”

“And how are we going to raise a pack of dogs in a dome? One is nearly
eating and drinking us out of test tube and petri dish. We can’t go on this
way. As drastic as it may seem, we have to be realistic. Besides, no one has
had the chance to do actual experiments since the dark ages. Haven’t you
ever, just once, yearned to compare virtual research with actual?”

“What about the boy? He won't agree. Interfacing daily with the dog,
he’s become crippled by primal urges.”

“Can you think what chaos might ensue if a flood of primordial
emotions'® were to surface in a controlled environment such as ours?”
another asked. “Apparently, emotions are easily triggered by interactions
with primitive beasts, like dogs.”

“Shh. Not now. The speaker is—” The system clicked off. @

But Brock had already heard. He knew he had lost anything resembling
scientific objectivity. He was no longer sure objectivity was a desirable
trait. He rather enjoyed being flooded by “primordial emotions.” But he
was more worried for Brog than for himself. It wasnt hard to figure out
what the scientists meant by “actual experiments.” Cloning would be bad
enough. Ten dogs who looked just like Brog so no one would know how
special, how truly unique Brog was. But experiments! Theyd cut her open
and examine her internal organs, the way scientists had in the dark ages.
Theyd prod her with electric impulses and put chips in her brain. They'd
try to change her personality or modify her behavior. Theyd certainly try
to make her eat and drink less!

In the dark, he put his arm around Brog and drew her close. He loved
the terrible smell of her breath and the way she snored when she slept.
Theyd probably fix that, too.

The next day he played sick. Brog, faithful dog that she was, hung
around him whimpering, licking his face. The scientists showed no

15. cloning: the scientific process of creating several identical plants or animals from a single ancestor.

16. primal urges ... primordial (pri-mor'dé-sl) emotions: feelings or desires that have existed from the
beginning of humankind.

UNIT 1: PLOT, CONFLICT, AND SETTING

copious (ko'pe-os) adj.
more than enough;
plentiful

SEQUENCE

How long have Brock
and Brog been living
in the dome when the
argument occurs?

posterity (po-stér'i-te)
n. future generations

SEQUENCE

What are the scientists
planning to do to Brog?
As you read, note on
your chart the events
that follow.
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particular concern. They were too busy plotting what they might do
with Brog.

Brock crept to the nearest terminal in the lab. It was already logged in.
The scientists had been doing nothing but research on Canis familiaris.
COMMON CANINE DISEASES. Brock scrolled down the list with
descriptions. No, distemper wouldn’t do. The first symptom was loss
of appetite. He couldn’t make Brog fake that. On and on it went—no,
heartworms wouldn’t do. What he needed was a disease that might affect
Homo sapiens' as well as Canis familiaris. Here it was! “Rabies: A viral
disease occurring in animals and humans, esp. in dogs and wolves.
Transmitted by bite or scratch. The early stages of the disease are most
dangerous, for an otherwise healthy and friendly appearing animal will
suddenly bite without provocation.”

Rabies was it! Somehow he would have to make Brog bite him. There
was no antirabies serum in the dome, he felt sure. There were no animals
in the dome. Why would they use precious space to store an unneeded
medication? So they'd have to expel him as well as Brog for fear of
spreading the disease. He shivered, then shook himself. No matter what
lay on the outside, he could not stand to go back to the life he had lived
in the dome before he met Brog. @

He crept back to bed, pulling the covers over Brog. When one of the
scientists came into the observation booth, Brock pinched Brog’s neck as
hard as he could. Nothing. He pinched again, harder. Brog just snuggled
closer, slobbering on his arm.

Disgusted, Brock got out of bed. Brog hopped down as well, rubbing
against his leg. Pinching obviously was not going to do it. While the
scientist on duty in the booth was bending over a computer terminal,
Brock brought his foot down on Brog’s paw. A tiny yip was all he got
from that cruel effort—not enough sound even to make the man look up.

“Feeling better, Brock 0956700382” The oldest researcher had come
into the lab.

“Affirmative,” Brock answered.

“And how are you, puppy-wuppy?” The old man tickled Brog under
her chin with his gloved hand. If'7 were a dog, I'd bite someone like that,
thought Brock, but Brog, of course, simply licked the researcher’s glove
and wagged her tail.

That was when he got his great idea. He waited to execute it until the
proper moment. For the first time, all the scientists had gathered in the
lab, all of them in protective garb, some of them twitching nervously
in their chairs. They were sitting in a circle around Brock and Brog,
explaining what must be done.

17. Homo sapiens (ho'mo s&’pé-anz): the scientific name for the species of human
beings now on Earth.

@ SETTING
How does the setting
inside the dome help

Brock make his decision?
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“It has to be done for the sake of science,” they began. Then they went
on to, “For the sake of the dome community, which is always, as you well
know, short on food, and particularly short on water.” Brock listened to
their arguments, nodding solemnly, pretending to agree. “It won’t be as if
she’ll really be gone, you know. We've made virtuals of her—a special series
400 just for you to keep. You can virtually play with her whenever you like.”
That was the cue. Brock turned and bit Brog on the tail so hard that
the blood started. Brog, surprised and enraged, spun around and bit
Brock on the nose.
There was a shocked silence. Every scientist leaned backward, body
pressed hard against his or her chair back. Every eye was on the two of them.
“I—I don’t know what got into me,” Brock said. “I've been feeling
very weird.” The scientists continued to stare. “I was checking the
historical records. . . .”
All of the scientists fled the room. Someone ran to a computer terminal.
410 When Brock offered to take Brog out of the dome and let her loose in the
mountains, no one argued. Neither did they say, “Hurry back,” or even,
“Take care.” No one came close as he loaded his pouch with water and
food pellets.. The customs gate monitor asl?e.d no questions. @ How does Brock get the
Out of sight of the dome, Brog was delirious with joy, jumping scientists to release him
and running about in circles around Brock’s boots. Why wasn't the and Brog?

@ SEQUENCE
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atmosphere choking Brog if it was as poisonous as the dome dwellers
claimed? His heart beating rapidly, Brock unscrewed his helmet just
enough to let in a little of the outside atmosphere. Nothing happened.
In fact, he seemed to be breathing perfectly normally. He took off the
helmet entirely. He was still breathing freely. But his heart was beating
so hard, he couldn’t be sure. He waited for the choking sensation he had
been warned of. It didn’t occur. Could they be wrong? Could the outside
world have healed itself? Perhaps—perhaps the reason the scanner had so
much trouble reading the outside atmosphere was because it wasn’t within
the range of computerized expectations.

Could it be? Could it be that fear had kept the dome dwellers prisoner
many years longer than a poisoned environment would have?

He unfastened the dry suit and slowly stepped out of it into the sunlight.

It was wonderful how much faster he could walk without the clumsy suit.

“Who knows?” Brock said to a frisking Brog. “Who knows, maybe out here

you arent the last dog. Your mother had to come from somewhere.”
Brog barked happily in reply. ® SETTING
“And maybe, just maybe, where there are dogs, there are humans as well.” How are Brock’s

questions about the

They stopped at the brook where they'd met, and both of them had a .

. . world outside the
long drink. Brock no longer carried a scanner, but he knew what he felt dome beginning to
was excitement. The water was delicious. v @ be answered?
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After Reading

Comprehension
1. Recall In the first half of the story, how does Brock know what

emotions he is feeling?

2. Clarify Why does Brock fool the scientists into thinking he and

Brog have rabies?

3. Summarize How does meeting Brog change Brock’s life?

Literary Analysis
4. Make Inferences What would you say is the setting of the story?

Give details from the text about both the time and the place.

. ldentify Sequence Review the chart you created as you read. Which event

or events occur as a flashback? What new information about the people
in the dome do you learn in the flashback?

. Analyze Setting One way to consider the If ) Found ~ When Brock

importance of setting to a story is to imagine the aPuppy  Found a Puppy
same story happening in a different time or place.

Think about what might happen if you found a

puppy. How would your experience be different

from Brock’s? Use a Venn diagram to compare and

contrast which details might stay the same and

which details might be different. Explain what your

diagram suggests about the influence of setting on a story.

. Draw Conclusions Why do you think the people in the dome live the way

they do? Think about their food, their fears, and their attitude about the
outside world. Then consider how their history and their environment
might be affecting them. Support your answer with details from the story.

. Evaluate Go back and review the list you created to answer the question

on page 42. Think about what you might add to your list after reading the
story. What do you think Brock got from Brog that he wasn’t getting from
people? Explain your answer.

Extension and Challenge
9. g SCIENCE CONNECTION Read the article “‘Spot’ Goes High-Tech”

on page 61. Then do research to find out what other kinds of tasks
or functions robots are being asked to perform. Note at least three. In a
small group, discuss how new technologies might have both a positive
and a negative impact on our lives.

39 RESEARCH LINKS
For more on robots, visit the Research Center at ClassZone.com.
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Vocabulary in Context

VOCABULARY PRACTICE

For each item, choose the word that differs most in meaning copious

from the other words. :

disembodied
(a) journey, (b) expedition, (c) foray, (d) climb .
evasive

) perceptive, (b) foresighted, (c) careless, (d) prophetic
) evasive, (b) clever, (c) bright, (d) knowledgeable foray
a) numerous, (b) copious, (c) plentiful, (d) thin foresighted

(a
(a
(
(a) trail, (b) ail, (c) languish, (d) suffer
(a
(a
(

languish

) separated, (b) apart, (c) disembodied, (d) together
) ancestor, (b) posterity, (c) grandfather, (d) veteran posterity
a) blame, (b) reproof, (c) position, (d) criticism reproof

® N O VR WN

VOCABULARY IN WRITING

Pretend you are Brock. People from the dome are searching for you,
and you're on the run. Use four or more vocabulary words to write
a paragraph about what happens next. You could start like this.

EXAMPLE SENTENCE

To escape the searchers, | must make certain evasive wmoves now.

VOCABULARY STRATEGY: ANTONYMS AS CONTEXT CLUES

Context clues can often be found in the words and sentences that surround
an unfamiliar word. These clues can help you figure out the meaning of the
word. Antonyms, or words that mean the opposite of each other, can be one
kind of context clue. For example, a sentence in “The Last Dog” talks of “actual
rather than virtual research.” The words rather than signal that virtual is an
antonym of actual. Since you know actual, you can figure out virtual.

PRACTICE |dentify the antonym of each boldfaced word. Then define
the word.

1. Though he tried to facilitate the cleanup process, he complicated

it instead.
2. Her costume was ostentatious, but her cousin’s was quite plain. /@ VOCABULARY
3. You should praise your brother, rather than continually disparaging him. PRACTICE
For more practice, go
4. Unlike Isabel, who had an antipathy to snakes, Luisa seemed to love them. to the Vocabulary Center
5.

. . . at ClassZone.com.
Jeremy was as pugnacious as his brother was peace loving.
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Reading-Writing Connection

Explore the ideas presented in “The Last Dog” by responding to these prompts.
Then complete the Grammar and Writing exercise.

60

I E D

A. Short Response: Make a Prediction A strong prediction will . . .
Reread pages 44-46, lines 10—30. What might « use clues in the text to
Brock be thinking he could find on the outside? predict what Brock thinks
Write a one-paragraph prediction, taking into might happen

account why Brock is worried about being labeled

« note qualities of the setting
a deviant and why deviants never return.

that could influence events

B. Extended Response: Write Across Texts A detailed response will . . .
Look again at “‘Spot’ Goes High-Tech” on page 61. - use examples from both texts
Both Brock and the elderly people in the article
enjoy having the companionship of a pet, be it
an animal pet or a robot. Is a robot pet as good
as an animal pet? Using examples from both
selections, write a two- or three-paragraph
response, describing the benefits of each pet.

« explain whether robots are as
good as animal pets

GRAMMAR AND WRITING

AVOID RUN-ON SENTENCES A run-on sentence, sometimes simply called
arun-on, is two or more sentences written as though they were a single
sentence. Use one of these methods to correct a run-on:

« Insert an end mark and start a new sentence.
« Insert a coordinating conjunction, such as and, but, or so, after a comma.
« Change a comma to a semicolon.

Original: ~ Some people like having an animal companion, others
may think a robot is just as good.

Revised: Some people like having an animal companion, but
others may think a robot is just as good.

PRACTICE Rewrite the following sentences so that they are no longer run-ons.

Both types of pets make people feel needed people like feeling needed.
Animal pets really do need us, robot pets are just machines.
How can a metal dog take the place of a furry one, you can’t hug a robot.

P W N 2

It might help to have a robotic dog it can’t take the place of a real one.

For more help with run-ons, see pages R64—R65 in the Grammar Handbook.

UNIT 1: PLOT, CONFLICT, AND SETTING



Reading for Information

ONLINE ARTICLE Robotic pets, such as the ones in the dome, are not just futuristic
fantasy. This news article describes a contemporary project that is testing whether

robotic dogs can bring joy to senior citizens.

| E-mail This

| Print This

‘Spot! Goes
High-Tech

Researchers Try Robotic Pets
as Companions for the Elderly

Researchers in Indiana are trying to find out if robots
—which no one has to feed or walk—can do the
same job as flesh and blood animals.

Rosewalk Common is an assisted living community
for seniors in Lafayette, Indiana. Rose Lawson, 9o,
has lived at Rosewalk for four years and recently
joined other residents to meet “Aibo” (pronounced
“I-bo”), a frisky, silver and black robotic dog.

Aibo made its way around a circle of seated
residents, playing fetch, responding to spoken
commands, sitting in laps to be petted—and
winning friends.

“Do you like me? Do you like me?” Lawson asked
Aibo. The robot responded with an electronic “Ohhh,”
winning a big smile from Lawson....

Can Robots Make People Happier?

The robotic dogs were brought to Rosewalk by
researchers at Indiana’s Purdue University as part
of a project to determine whether robots can make
people happier.

Alan M. Beck, a professor at Purdue and director
of the Center for Human-Animal Bond at the
university’s veterinary school, said one possible
benefit may be better socialization.

“We find people who in nursing home settings
might be socially isolated and don’t routinely chat

| Save This | Subscribe

with each other have something to talk about
together, to have fun, to have reminiscences,”
said Beck....

Programmed to Generate
Human Feelings

Robotic dogs are programmed to respond to
commands, to wag their tails if told they are “good.”
All of this is supposed to lull humans into feeling ...
attached—to a robot.

The very concept of robots that seduce people
into thinking they are real is just too much for
sociologist Sherry Turkle, director of the Initiative
on Technology and Self at the Massachusetts
Institute of Technology.

“I think we should take it as a wake-up call and
really say,‘Now, why are we giving robot pets to old
people?” And the answer, | think, is that we really
have been struggling to figure out how to give
enough people to old people.”

Assistant professor Nancy Edwards, of the Purdue
School of Nursing, acknowledges the preference
of human contact. But she still sees value in the
Aibo study. “We know human interaction is best,
we know human-animal [interaction] is probably
second, but if these people are having no interaction,
what we’re saying is, will some interaction with
a robot help in some way?”

“You can see smiling, laughing, remembering
of good things, and talking among each other,” said
Beck.“This is more than just diversion. This is kind
of a therapeutic event, where people really, | think,
benefit from the experience.”

READING FOR INFORMATION
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Before Reading

Thank You, M'am

Short Story by Langston Hughes

Who sees the BE ST in yous

KEY IDEA Have you ever gone through a time when it seemed like
you couldn’t do anything right? If so, then you know how important
it is to have someone have faith in you. When a friend, a family
member, or a teacher believes you can do better, it can help you try
harder instead of giving up. In “Thank You, M\’am,” a woman sees
potential—or possibility—where others might see a problem.

QUICKWRITE Create a web of people
you know who see the best in you.
Then explain why you have included
these people. In what ways do they
show their belief in you?

62



@ LITERARY ANALYSIS: CONFLICT

There is no story without plot, and there is no plot without
conflict. Astory’s plot centers on conflict, or the struggle
between opposing forces.

« An external conflict is a character’s struggle against an
outside force. For example, a character may struggle
against nature or against another character.

« An internal conflict takes place inside the character.
For example, a character may struggle between wanting
something and knowing that taking it is wrong.

Stories often contain more than one conflict. As you
read “Thank You, M'am,” look for examples of both types
of conflict.

@ READING SKILL: MAKE INFERENCES

When you make an inference, you use your reason and
experience to guess at what a writer doesn’t say directly.
Combining clues in a passage with your own knowledge
helps you understand what characters are feeling and
thinking. As you read “Thank You, M’am,” make inferences
to better understand the characters. Record your inferences
on a chart like the one shown.

Detail About Character What | Infer

Mrs. Jones holds Roger but Mrs. Jones is trying to decide
lets him stoop to pick vp whether to trust Roger.

her purse.

A VOCABULARY IN CONTEXT

The following words helped Langston Hughes write a story
about a boy facing a serious conflict. To see how many words
you already know, use them to complete the sentences.

WORD  barren frail mistrust presentable
LIST

1. Don’t him; he will keep his promise.

2. Because he was ,the hard work tired him.

3. The room was a source of loneliness.

4. He wanted to look for the assembly.

Author Online

A Fascinating Journey
As a child being
raised by his
grandmother in
Lawrence, Kansas,
Langston Hughes
began a lifelong
exploration of
literature and blues
music. He later

went to Columbia
University, worked

in hotels, and traveled the world as a
cook’s assistant on freighters. Hughes
was first recognized as a poet while
working as a busboy. He left his poems
at a table where the poet Vachel
Lindsay was dining. Lindsay promoted
the young poet’s work, and Hughes’s
career was launched. Langston Hughes
went on to become an influential
writer of the 2oth century.

Langston Hughes
1902-1967

The People’s Poet After being
discovered, Hughes went on to write
novels, short stories, and plays as
well as poems. Hughes’s work shows
a special understanding of everyday
people—people who may not be
famous or rich but whose lives are
inspiring and valuable nonetheless.

MORE ABOUT THE AUTHOR
For more on Langston Hughes, visit the
Literature Center at ClassZone.com.

Background

Harlem “Thank You, M'am” takes
place in Harlem, a section of New
York City. In the early 1900s, Harlem
attracted many African-American
writers. The stimulating community
had a deep influence on their work.
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Thank'You,

Langston Hughes

he was a large woman with a large purse that had everything in it but

hammer and nails. It had a long strap, and she carried it slung across
her shoulder. It was about eleven o’clock at night, and she was walking
alone, when a boy ran up behind her and tried to snatch her purse. The
strap broke with the single tug the boy gave it from behind. But the boy’s
weight and the weight of the purse combined caused him to lose his
balance so, instead of taking off full blast as he had hoped, the boy fell
on his back on the sidewalk, and his legs flew up. The large woman simply
turned around and kicked him right square in his blue-jeaned sitter. Then

10 she reached down, picked the boy up by his shirt front, and shook him

until his teeth rattled. @ ® CONFLICT
After that the woman said, “Pick up my pocketbook, boy, and give WZO i;in?conﬂid

. » and w y

it here.

She still held him. But she bent down enough to permit him to
stoop and pick up her purse. Then she said, “Now ain’t you ashamed
of yourself?”

Firmly gripped by his shirt front, the boy said, “Yesm.”

The woman said, “What did you want to do it for?”

The boy said, “I didn’t aim to.”

20  She said, “You a lie!” ANALYZE VISUALS
By that time two or three people passed, stopped, turned to look, Look at the woman in
. the painting. What
and some stood watching. might you infer about
“If I turn you loose, will you run?” asked the woman. her personality?

Faith Ringgold (1977), Alice Neel. Oil on canvas, 48” x 36"
Private collection. © 2004 Estate of Alice Neel/Courtesy Robert Miller
64 UNIT 1: PLOT, CONFLICT, AND SETTING Gallery, New York/Philadelphia Museum of Art, Special Exhibition.






“Yes'm,” said the boy.

“Then I won't turn you loose,” said the woman. She did not release him. @ MAKE INFERENCES

Reread lines 18—31. From

“I'm very sorry, lady, I'm sorry,” whispered the boy. the details presented
“Um-hum! And your face is dirty. I got a great mind to wash your face so far, what can you
for you. Ain’t you got nobody home to tell you to wash your face?” guess about the boy’s
CNT. O » background and
No'm,” said the boy. ) .
« L . . . personality? Add this
30  “Then it will get washed this evening,” said the large woman starting information to your
up the street, dragging the frightened boy behind her. @ chart.

He looked as if he were fourteen or fifteen, frail and willow-wild, in
tennis shoes and blue jeans.

The woman said, “You ought to be my son. I would teach you right from
wrong. Least I can do right now is to wash your face. Are you hungry?”

“No'm,” said the being-dragged boy. “I just want you to turn me loose.”

“Was I bothering you when I turned that corner?” asked the woman.

“No'm.”

“But you put yourself in contact with me,” said the woman. “If you

40 think that that contact is not going to last awhile, you got another thought
coming. When I get through with you, sir, you are going to remember
Mors. Luella Bates Washington Jones.”

Sweat popped out on the boy’s face and he began to struggle. Mrs.
Jones stopped, jerked him around in front of her, put a half nelson
about his neck, and continued to drag him up the street. When she got
to her door, she dragged the boy inside, down a hall, and into a large
kitchenette-furnished room at the rear of the house. She switched on the
light and left the door open. The boy could hear other roomers laughing
and talking in the large house. Some of their doors were open, too, so he

s0 knew he and the woman were not alone. The woman still had him by the
neck in the middle of her room.

She said, “What is your name?”

“Roger,” answered the boy.

“Then, Roger, you go to that sink and wash your face,” said the woman,
whereupon she turned him loose—at last. Roger looked at the door—
looked at the woman—Ilooked at the door—and went to the sink. @ ® CONFLICT

“Let the water run undil it gets warm,” she said. “Here’s a clean towel.” What is Roger’s

“You gonna take me to jail?” asked the boy, bending over the sink. internal conflict?

“Not with that face, I would not take you nowhere,” said the woman.

60 “Here I am trying to get home to cook me a bite to eat and you snatch
my pocketbook! Maybe you ain't been to your supper either, late as it be.
Have you?”

“There’s nobody home at my house,” said the boy.

“Then we'll eat,” said the woman. “I believe you're hungry—or been
hungry—to try to snatch my pocketbook.”

frail (fral) adj. delicate;
weak and fragile
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“I wanted a pair of blue suede shoes,” said the boy.

“Well, you didn’t have to snatch 7y pocketbook to get
some suede shoes,” said Mrs. Luella Bates Washington Jones.

“You could of asked me.”

“M’am?”

The water dripping from his face, the boy looked at her.
There was a long pause. A very long pause. After he had dried his
face and not knowing what else to do dried it again, the boy
turned around, wondering what next. The door was open.
He could make a dash for it down the hall. He could run,
run, run, run, run!

The woman was sitting on the day-bed.! After a while
she said, “I were young once and I wanted things I could
not get.”

There was another long pause. The boy’s mouth opened.
Then he frowned, but not knowing he frowned.

The woman said, “Um-hum! You thought I was going
to say but, didn’t you? You thought I was going to say,
but I didn’t snatch peoples pocketbooks. Well, I wasn't going
to say that.” Pause. Silence. “I have done things, too, which
I would not tell you, son—neither tell God, if he didn’t
already know. So you set down while I fix us something
to eat. You might run that comb through your hair so you
will look presentable.”

In another corner of the room behind a screen was a gas plate and an
icebox. Mrs. Jones got up and went behind the screen. The woman did
not watch the boy to see if he was going to run now, nor did she watch
her purse which she left behind her on the day-bed. But the boy took care
to sit on the far side of the room where he thought she could easily see
him out of the corner of her eye, if she wanted to. He did not trust the
woman 70t to trust him. And he did not want to be mistrusted now.

“Do you need somebody to go to the store,” asked the boy, “maybe to
get some milk or something?”

“Don't believe I do,” said the woman, “unless you just want sweet milk
yourself. I was going to make cocoa out of this canned milk I got here.”

“That will be fine,” said the boy. @

She heated some lima beans and ham she had in the icebox, made the
cocoa, and set the table. The woman did not ask the boy anything about
where he lived, or his folks, or anything else that would embarrass him.
Instead, as they ate, she told him about her job in a hotel beauty shop that
stayed open late, what the work was like, and how all kinds of women

1. day-bed: a couch or sofa that can also serve as a bed.

Gamin (about 1929), Augusta Savage. Painted plaster,
9" x 53/4” x 43/s”. Smithsonian American Art Museum,
Gift of Benjamin and Olya Margolin.

presentable
(pri-zén'te-bal) adj.
fit to be seen

by people

mistrust (mTs-trist’)
v. to think of without
confidence or trust

@ MAKE INFERENCES

Why does Roger want
to go to the store for
Mrs. Jones? Add this
information to your
chart.
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came in and out, blondes, red-heads, and Spanish. Then she cut him a half
of her ten-cent cake.

“Eat some more, son,” she said.

110 When they were finished eating she got up and said, “Now, here, take
this ten dollars and buy yourself some blue suede shoes. And next time,
do not make the mistake of latching onto 72y pocketbook nor nobody elses—
because shoes come by devilish like that will burn your feet. I got to get
my rest now. But I wish you would behave yourself, son, from here on in.”

She led him down the hall to the front door and opened it. “Goodnight!
Behave yourself, boy!” she said, looking out into the street.

The boy wanted to say something else other than “Thank you, m’am”
to Mrs. Luella Bates Washington Jones, but he couldn’t do so as he turned
at the barren stoop and looked back at the large woman in the door.

120 He barely managed to say “Thank you” before she shut the door. And he
never saw her again. av @

barren (bar'en) adj.
empty; lacking interest
or charm

@ MAKE INFERENCES
What else might Roger
have wanted to say?

If I can
stop one Heart

ﬁOWl b Vedkl.ng If I can stop one Heart from breaking

I shall not live in vain

87%1{)/ Dickinson If I can ease one Life the Aching
Or cool one Pain

5 Or help one fainting Robin
Unto his Nest again
I shall not live in Vain.
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After Reading

Comprehension

1.
2.

3.

Recall What happens when Roger tries to steal Mrs. Jones’s purse?

Clarify What does Mrs. Jones say will happen to Roger if he gets
the shoes through dishonest means?

Summarize What details do you learn about Roger and his life?

Literary Analysis

4.

Identify Conflict Using a chart like the one shown, go back through
the story and record examples of internal and external conflict.
Which conflict is the most important conflict in the story?

Conflict Internal External

Roger tries to steal Mrs. Jones’s purse.

. Make Inferences Review the chart you created as you read. Use the

inferences you made to answer the following question: Why does
Mrs. Jones treat Roger the way she does? Give details from the story
to support your answer.

. Analyze a Character Reread lines 71—101, looking specifically at what

Roger says and does. What might Roger’s behavior suggest about his
future potential? Give evidence to support your answer.

. Compare Literary Works Reread Emily Dickinson’s poem on page 68.

Which lines remind you of the way Mrs. Jones might think? Explain why.

. Evaluate Theme The theme of a story is a message about life or human

nature that the writer shares with readers. What theme do you think
Hughes communicates in “Thank You, W'am”? Do you agree with him?
Explain your answer.

Extension and Challenge

9.

10.

Readers’ Circle There’s an African proverb that says, “It takes a village
to raise a child.” With your group, discuss how this proverb applies to
“Thank You, Wam.” Start by talking about whether the story supports
or contradicts the statement.

Creative Project: Writing Choose one of the characters in this story and
write a poem, song, or rap from his or her perspective. Refer to the events in
the story, to the character’s past, and to the character’s imagined hopes for
the future.

THANK YOU, M'AM
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Vocabulary in Context
VOCABULARY PRACTICE

Choose the letter of the word that means the same, or nearly the same,

as the boldfaced word.

1. presentable clothing: (a) old-fashioned, (b) tattered, (c) proper, (d) sturdy
2. abarren house: (a) empty, (b) dark, (c) private, (d) lovely

3. frail patients: (a) unconscious, (b) friendly, (c) nervous, (d) weak

4. to mistrust someone’s advice: (a) accept, (b) doubt, (c) seek, (d) believe

VOCABULARY IN WRITING

Do you think that Mrs. Jones takes the right approach toward Roger?
Write a paragraph explaining your opinion. Use at least two vocabulary
words in your paragraph. Here is a sample of how you might begin.

EXAMPLE SENTENCE

At first, Mrs. Jones s right to mistrust Roger.

VOCABULARY STRATEGY: PREFIXES THAT MEAN “NoT”

70

A prefix is a word part that appears at the beginning of a base word to form
a new word, as in the vocabulary word mistrust (mis + trust). Mis- is one
of several prefixes that mean “not.” Look at the chart to see some other
prefixes that mean “not” and to see what other meanings these prefixes
may have. If you can identify the base word that a prefix is combined with,
you can usually figure out the meaning of the new word.

PRACTICE One word in each sentence contains a prefix that can mean “not.”

Write the word and the word’s definition.

barren

frail

mistrust

Presentable

/@ VOCABULARY
é, PRACTICE
For more practice, go

to the Vocabulary Center
at ClassZone.com.

1. Martin Luther King Jr. preached nonviolence.

2. Our school district has many unpaid teachers’ aides.

3. Itis probably inaccurate to say that the universe fhs_
contains only one solar system. n-

4. The missile slipped behind the cloud and disappeared un-
from sight. mis-

5. It's common sense that animals should not be non-

mistreated.

UNIT 1: PLOT, CONFLICT, AND SETTING

not; opposite of
not;in

not

not; incorrect or badly

not; opposite of



Reading-Writing Connection

Show your understanding of the characters in “Thank You, M'am” by responding
to these prompts. Then complete the Grammar and Writing exercise.

A. Short Response: Describe a Character’s Life A successful description will . . .
Go back to the story and find details that describe « include a topic sentence that
Mrs. Jones’s job, her house, and what she is able tells what you infer about Mrs.
to give Roger. From these details, what can you Jones’s life

infer about her life? Write one paragraph to

« provide specific details to
describe Mrs. Jones’s situation.

support the topic sentence

B. Extended Response: Compare and Contrast An effective compare-and-
Write two or three paragraphs comparing contrast response will . . .
how Roger behaves on the street with how he « show an understanding of
behaves after spending some time with Mrs. Roger’s actions before and after
Jones. Explain how Mrs. Jones’s belief in his he gets to know Mrs. Jones

potential helps Roger show his best self. . give an example that shows how

Roger values Mrs. Jones’s trust

GRAMMAR AND WRITING

PUNCTUATE POSSESSIVES CORRECTLY When forming a possessive noun,
be sure to put the apostrophe in the correct place. To help keep your
writing clear, follow these guidelines for punctuating possessive nouns:

Singular nouns: Add an apostrophe and s, even if the word ends in s
(book’s cover, waitress’s tray).

Plural nouns ending in s: Add an apostrophe (songs’ melodies, bees’ honey).
Plural nouns not ending in s: Add an apostrophe and s (women’s sports,
people’s health).

Original: In the beginning, Rogers’ potential is not easy to see.

Revised: Inthe beginning, Roger’s potential is not easy to see.

PRACTICE Correct the possessive nouns in the following sentences.

1. Mrs.Jones’ treatment of Roger shows her sympathy toward him.

2. She proves that you cannot always prejudge childrens’ actions.

3. She knows that many boy’s actions do not reflect their true personalities.
4. Roger understands that it is wrong to take someone elses’ money.

For more help with apostrophes, see page R50 in the Grammar Handbook.

THANK YOU, M'AM
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Before Reading

Rikki-tikki-tavi

Short Story by Rudyard Kipling

What makes you B RAV E :

KEY IDEA You see a small child stepping in front of a speeding car... ..
You get the chance to sing in front of a thousand people. ... Your best

friend needs help standing up to a bully. ... All of these are occasions
that might make you feel brave—full of energy and courage to meet

a tough challenge. In the story you're about to read, you will see

bravery in action.

PRESENT Think of a time when you felt brave. Create a picture of
the occasion, including a caption explaining what was happening
and why it made you brave. Share your picture with the class.

September 12, 2006

Local Teen

Rescues Five
Children

By Terry Jones Staff Reporter

Belleville Herald 3

. hAO :)I}l;teen-ye.ar—old student from Oakdale Elementary
b d(:ir; };{j;ssz iryor‘:vl liocai‘ comlmunity groups for her
when fire alarms in her bujld;

went off. Cathy Gutierrez yas caring fi S
brothers at the time and knew theriengvero ey
tc}}llelldien in the apartment next door. At :hglz(c))u}:; r:)%
o I: a:lrllz[s,t C:il(thy rounded up the children, calmed
ther » and took them to the stairwell  designated for

uations by the' Belleville Fire Department. The

Alarim voe 1



@ LITERARY ANALYSIS: SUSPENSE

When you feel growing tension and excitement as you read
or watch a movie, that feeling is called suspense. Sometimes
writers build suspense by using foreshadowing, hints or
clues about events that will happen later. Foreshadowing
can occur when a character makes an unusual statement or
issues a strong warning. As you read “Rikki-tikki-tavi,” notice
how the author builds suspense and makes you want to keep
reading. Also notice examples of foreshadowing.

Review: Conflict

@ READING STRATEGY: PREDICT

A prediction is a reasonable guess about what will happen

over the course of a story. Predicting helps you stay involved

as you read. To make predictions, ask yourself:

« What do | already know about the setting and plot?

 On the basis of their words and actions, what might
characters do in the future? What events might result?

As you read, write predictions in a chart like the one shown.

Clves from the Story Predictions
Teddy's mother takes Rikki- Rikki-tikki will become a
tikki home. part of Teddy's family,

Review: Cause and Effect

A VOCABULARY IN CONTEXT

Rudyard Kipling uses the following boldfaced words in
telling his tale of bravery. Restate each sentence, using a
different word or phrase for the boldfaced word.

She made a valiant effort to overcome hardship.
She tried to revive the unconscious woman.

He cunningly outsmarted the other contestants.
Do not cower in scary situations.

The dog had a peculiar limping gait.

The fledgling made its first trip outside the nest.
We offered them consolation in their sorrow.

X 9OV WN S

Be careful not to singe the hair on your arms.

Author Online

A Man of Two Countries
When Rudyard

Kipling was five,

he left India, where

he had been born,

to go to school in
England. India,
however, would

always be a

powerful attraction

for Kipling; he lived
there again for a while
as an adult, and many of his stories
take place there. In works such as The
Jungle Book, Kipling introduced a vivid
cast of animal and human characters.
Kipling’s adventure stories gained
worldwide popularity. In1907, he
received the Nobel Prize in literature.

Rudyard Kipling
1865-1936

MORE ABOUT THE AUTHOR

For more on Rudyard Kipling, visit the
Literature Center at ClassZone.com.

Background

The Mongoose and the Cobra The
mongoose and the cobra are a pair
of natural enemies—a pair that will
fight to the death. The mongoose, a
mammal growing to a length of only
16 inches, seems hardly a match for
the poisonous cobra, a snake that
averages six feet in length. But the
mongoose’s speed and agility make
it a powerful fighter.

Life in Colonial India This story is set
in India during the late 1800s, when
Great Britain ruled India. Many British
families lived in bungalows—open,
airy houses that permitted snakes to
enter easily. In such an environment,
mongooses were valuable assets.
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Rikki-ztzkki-tavi

Rudyard Kipling

his is the story of the great war that Rikki-tikki-tavi fought single- ANALYZE VISUALS
handed, through the bathrooms of the big bungalow in Segowlee What might you infer
cantonment.' Darzee, the tailorbird, helped him, and Chuchundra,? about the people who
. . live in this house?
the muskrat, who never comes out into the middle of the floor but
always creeps round by the wall, gave him advice; but Rikki-tikki did

the real fighting. . ' o o O PREDICT

He was a mongoose, rather like a little cat in his fur and his tail but Recall the information in
quite like a weasel in his head and his habits. His eyes and the end of the Background section
his restless nose were pink; he could scratch himself anywhere he pleased on page 73. Whom will

10 with any leg, front or back, that he chose to use; he could fluff up his tail Rikk-tikki go to war
. . ; with? Record this and

till it looked like a bottle-brush, and his war cry as he scuttled through other predictions in your
the long grass was: Rikk-tikk-tikki-tikki-tchk! © chart as you read.

One day, a high summer flood washed him out of the burrow where
he lived with his father and mother and carried him, kicking and clucking,
down a roadside ditch. He found a little wisp of grass floating there and

clung to it till he lost his senses. When he revived, he was lying in the hot revive (rf-viv') v.
sun on the middle of a garden path, very draggled indeed, and a small boy to return to life or

. consciousness
was saying, “Here’s a dead mongoose. Let’s have a funeral.”

“No,” said his mother, “let’s take him in and dry him. Perhaps he isn’t
20 really dead.”

1. Segowlee (se-gou’le) cantonment: area in India that was home to a British military base.

2. Chuchundra (che-chdon'dra).
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They took him into the house, and a big man picked him up between his
finger and thumb and said he was not dead but half choked; so they wrapped
him in cotton wool and warmed him over a little fire, and he opened his eyes
and sneezed. “Now,” said the big man (he was an Englishman who had just
moved into the bungalow), “don' frighten him, and we'll see what he'll do.”

It is the hardest thing in the world to frighten a mongoose, because he
is eaten up from nose to tail with curiosity. The motto of all the mongoose
family is “Run and Find Out”; and Rikki-tikki was a true mongoose. He
looked at the cotton wool, decided that it was not good to eat, ran all round
the table, sat up and put his fur in order, scratched himself, and jumped on
the small boy’s shoulder.

“Don’t be frightened, Teddy,” said his father. “That’s his way of making
friends.”

“Ouch! He’s tickling under my chin,” said Teddy.

Rikki-tikki looked down between the boy’s collar and neck, snuffed at
his ear, and climbed down to the floor, where he sat rubbing his nose.

“Good gracious,” said Teddy’s mother, “and that’s a wild creature!

I suppose he’s so tame because we've been kind to him.”

“All mongooses are like that,” said her husband. “If Teddy doesn't pick
him up by the tail or try to put him in a cage, he'll run in and out of the
house all day long. Let’s give him something to eat.”

They gave him a little piece of raw meat. Rikki-tikki liked it immensely;
and when it was finished, he went out into the veranda and sat in the
sunshine and fluffed up his fur to make it dry to the roots. Then he
felt better.

“There are more things to find out about in this house,” he said to
himself, “than all my family could find out in all their lives. I shall certainly
stay and find out.” @

He spent all that day roaming over the house. He nearly drowned himself
in the bathtubs, put his nose into the ink on a writing table, and burnt it
on the end of the big man’s cigar, for he climbed up in the big man’s lap to
see how writing was done. At nightfall he ran into Teddy’s nursery to watch
how kerosene lamps were lighted, and when Teddy went to bed, Rikki-tikki
climbed up too; but he was a restless companion, because he had to get up
and attend to every noise all through the night and find out what made it.
Teddy’s mother and father came in, the last thing, to look at their boy, and
Rikki-tikki was awake on the pillow.

“I don’t like that,” said Teddy’s mother; “he may bite the child.”

“He’ll do no such thing,” said the father. “Teddy is safer with that little
beast than if he had a bloodhound to watch him. If a snake came into the
nursery now— @

But Teddy’s mother wouldn’t think of anything so awful.

UNIT 1: PLOT, CONFLICT, AND SETTING

VISUAL VOCABULARY

veranda n. a long, open
porch, usually with a roof

CAUSE AND EFFECT
How does Rikki-tikki
come to live in the
bungalow?

SUSPENSE
What might the
father’s words be
foreshadowing?



Early in the morning Rikki-tikki came to early breakfast in the veranda,

‘<1 > . . SOCIAL STUDIES
riding on Teddy’s shoulder, and they gave him banana and some boiled egg; CONNECTION
and he sat on all their laps one after the other, because every well-brought-
up mongoose always hopes to be a house mongoose some day and have
rooms to run about in; and Rikki-tikki’s mother (she used to live in the
general’s house at Segowlee) had carefully told Rikki what to do if ever he
came across white men.

70 Then Rikki-tikki went out into the garden to see what was to be

Segowlee @

INDIAN
OCEAN

seen. It was a large garden, only half-cultivated, with bushes, as big as AN
summerhouses, of Marshal Niel roses, lime and orange trees, clumps of From 1858 t0 1947, Britain
bamboos, and thickets of high grass. Rikki-tikki licked his lips. “This is |rtus I?: d':s:q' dI::cI: f?t'gred

a splendid hunting ground,” he said, and his tail grew bottlebrushy at the decades of fighting for it.

thought of it; and he scuttled up and down the garden, snuffing here and
there till he heard very sorrowful voices in a thorn bush. It was Darzee,
the tailorbird, and his wife. They had made a beautiful nest by pulling two
big leaves together and stitching them up the edges with fibers and had
filled the hollow with cotton and downy fluff. The nest swayed to and fro,
80 as they sat on the rim and cried.
“What is the matter?” asked Rikki-tikki.
“We are very miserable,” said Darzee. “One of our babies fell out of the
nest yesterday, and Nag ate him.” cower (kou'sr v. to
“H’m!” said Rikki-tikki, “that is very sad—but I am a stranger here. crouch or shrink down
Who is Nag?” in fear
Darzee and his wife only cowered down in the
nest without answering, for from the thick grass at
the foot of the bush there came a low hiss—a horrid,
cold sound that made Rikki-tikki jump back two clear
90 feet. Then inch by inch out of the grass rose up the
head and spread hood’ of Nag, the big black cobra,
and he was five feet long from tongue to tail. When
he had lifted one-third of himself clear of the ground,
he stayed, balancing to and fro exactly as a dandelion
tuft balances in the wind; and he looked at Rikki-tikki
with the wicked snake’s eyes that never change their
expression, whatever the snake may be thinking of.
“Who is Nag?” said he. “/am Nag. The great
god Brahm* put his mark upon all our people when
100 the first cobra spread his hood to keep the sun off
Brahm as he slept. Look, and be afraid!”

3. hood: an expanded part on or near the head of an animal.

4. Brahm (brém): another name for Brahma, creator of the universe
in the Hindu religion.
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He spread out his hood more than ever, and Rikki-tikki saw the spectacle
mark on the back of it that looks exactly like the eye part of a hook-and-eye
fastening. He was afraid for the minute, but it is impossible for a mongoose
to stay frightened for any length of time; and though Rikki-tikki had never
met a live cobra before, his mother had fed him on dead ones, and he knew
that all a grown mongoose’s business in life was to fight and eat snakes. Nag
knew that too, and at the bottom of his cold heart, he was afraid.

“Well,” said Rikki-tikki, and his tail began to fluff up again, “marks or

110 no marks, do you think it is right for you to eat fledglings out of a nest?”

78

Nag was thinking to himself and watching the least little movement in
the grass behind Rikki-tikki. He knew that mongooses in the garden meant
death sooner or later for him and his family; but he wanted to get Rikki-
tikki off his guard. So he dropped his head a little, and put it on one side.

“Let us talk,” he said. “You eat eggs. Why should not I eat birds?”

“Behind you! Look behind you!” sang Darzee.

Rikki-tikki knew better than to waste time in staring. He jumped up in
the air as high as he could go, and just under him whizzed by the head of

UNIT 1: PLOT, CONFLICT, AND SETTING

ANALYZE VISUALS
Notice how the
mongoose and the snake
hold their bodies. Does
either of these characters
look particularly brave

or scared?

fledgling (fl€]'ITng) n.

a young bird that has
recently grown its flight
feathers
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Nagaina,” Nag’s wicked wife. She had crept up behind him as he was
talking, to make an end of him; and he heard her savage hiss as the stroke
missed. He came down almost across her back, and if he had been an old
mongoose, he would have known that then was the time to break her back
with one bite; but he was afraid of the terrible lashing return stroke of the
cobra. He bit, indeed, but did not bite long enough; and he jumped clear
of the whisking tail, leaving Nagaina torn and angry. @

“Wicked, wicked Darzee!” said Nag, lashing up as high as he could
reach toward the nest in the thorn bush; but Darzee had built it out of
reach of snakes, and it only swayed to and fro.

Rikki-tikki felt his eyes growing red and hot (when a mongoose’s eyes
grow red, he is angry), and he sat back on his tail and hind legs like a
little kangaroo and looked all around him and chattered with rage. But
Nag and Nagaina had disappeared into the grass. When a snake misses
its stroke, it never says anything or gives any sign of what it means to do
next. Rikki-tikki did not care to follow them, for he did not feel sure that
he could manage two snakes at once. So he trotted off to the gravel path
near the house and sat down to think. It was a serious matter for him. @

fyou read the old books of natural history, you will find they say that

when the mongoose fights the snake and happens to get bitten, he runs
off and eats some herb that cures him. That is not true. The victory is only
a matter of quickness of eye and quickness of foot—snake’s blow against
mongoose’s jump—and as no eye can follow the motion of a snake’s head
when it strikes, this makes things much more wonderful than any magic
herb. Rikki-tikki knew he was a young mongoose, and it made him all the
more pleased to think that he had managed to escape a blow from behind.

It gave him confidence in himself, and when Teddy came running down
the path, Rikki-tikki was ready to be petted. But just as Teddy was stooping,
something wriggled a little in the dust, and a tiny voice said, “Be careful.
I am Death!” It was Karait,® the dusty brown snakeling that lies for choice
on the dusty earth; and his bite is as dangerous as the cobra’s. But he is so
small that nobody thinks of him, and so he does the more harm to people.

Rikki-tikki’s eyes grew red again, and he danced up to Karait with the
peculiar rocking, swaying motion that he had inherited from his family.
It looks very funny, but it is so perfectly balanced a gait that you can fly
off from it at any angle you please; and in dealing with snakes this is an
advantage.

If Rikki-tikki had only known, he was doing a much more dangerous
thing than fighting Nag; for Karait is so small and can turn so quickly,

5. Nagaina (nd'ge-€'na).
6. Karait (ko-rit’).

© SUSPENSE

Reread lines 111—125.
Which details of
Nagaina’s attack
on Rikki-tikki create
tension?

PREDICT

As you read, check the
predictions you make.
Was the prediction
you made on page 74
correct?

gait (gat) n. a manner
of walking or moving
on foot
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that unless Rikki bit him close to the back of the head, he would get the
return stroke in his eye or his lip. But Rikki did not know: his eyes were
all red, and he rocked back and forth, looking for a good place to hold.
Karait struck out. Rikki jumped sideways and tried to run in, but the
wicked little dusty gray head lashed within a fraction of his shoulder, and
he had to jump over the body, and the head followed his heels close. @ ©@ SUSPENSE
Teddy shouted to the house, “Oh, look here! Our mongoose is killing Reread lines 156-163.
a snake”; and Rikki-tikki heard a scream from Teddy’s mother. His father :’Z:I?;ed:;(::;tlf:::;;'kk'
ran out with a stick, but by the time he came up, Karait had lunged out '
once too far, and Rikki-tikki had sprung, jumped on the snake’s back,
dropped his head far between his forelegs, bitten as high up the back
as he could get hold, and rolled away.
That bite paralyzed Karait, and Rikki-tikki was just going to eat him up
from the tail, after the custom of his family at dinner, when he remembered
that a full meal makes a slow mongoose; and if he wanted all his strength
and quickness ready, he must keep himself thin. He went away for a
dust bath under the castor-oil bushes, while Teddy’s father beat the dead
Karait.“What is the use of that?” thought Rikki-tikki; “I have settled it all.”
And then Teddy’s mother picked him up from the dust and hugged
him, crying that he had saved Teddy from death; and Teddy’s father said
that he was a providence,” and Teddy looked on with big scared eyes.
Rikki-tikki was rather amused at all the fuss, which, of course, he did
not understand. Teddy’s mother might just as well have petted Teddy
for playing in the dust. Rikki was thoroughly enjoying himself. @ ® CONFLICT

Which characters in

. . . ) this story have conflicts
hat night at dinner, walking to and fro among the wineglasses on the with the snakes in the

table, he might have stuffed himself three times over with nice things; garden?
but he remembered Nag and Nagaina, and though it was very pleasant to be
patted and petted by Teddy’s mother and to sit on Teddy’s shoulder, his eyes
would get red from time to time, and he would go off into his long war cry
of “Rikk-tikk-tikki-tikki-tchk!”

Teddy carried him off to bed and insisted on Rikki-tikki sleeping under
his chin. Rikki-tikki was too well-bred to bite or scratch, but as soon as
Teddy was asleep, he went off for his nightly walk around the house; and
in the dark he ran up against Chuchundra, the muskrat, creeping around
by the wall. Chuchundra is a brokenhearted little beast. He whimpers and
cheeps all the night, trying to make up his mind to run into the middle of
the room; but he never gets there.

“Don’t kill me,” said Chuchundra, almost weeping. “Rikki-tikki, don’t
kill me!”

“Do you think a snake killer kills muskrats?” said Rikki-tikki scornfully.

7. providence: blessing; something good given by God.

UNIT 1: PLOT, CONFLICT, AND SETTING
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“Those who kill snakes get killed by snakes,” said Chuchundra, more
sorrowfully than ever. “And how am I to be sure that Nag won't mistake
me for you some dark night?”

“There’s not the least danger,” said Rikki-tikki; “but Nag is in the
garden, and I know you don’t go there.”

“My cousin Chua,? the rat, told me—" said Chuchundra, and then
he stopped.

“Told you what?”

“H’sh! Nag is everywhere, Rikki-tikki. You should have talked to Chua
in the garden.”

“I didn't—so you must tell me. Quick, Chuchundra, or I'll bite you!”

Chuchundra sat down and cried till the tears rolled off his whiskers.

“I am a very poor man,” he sobbed. “I never had spirit enough to run out
into the middle of the room. H’sh! I mustn’t tell you anything. Can’t you
hear, Rikki-tikki?”

Rikki-tikki listened. The house was as still as still, but he thought he
could just catch the faintest scratch-scratch in the world—a noise as faint
as that of a wasp walking on a windowpane—the dry scratch of a snake’s
scales on brickwork. @

“That’s Nag or Nagaina,” he said to himself, “and he is crawling into the

bathroom sluice.” You're right, Chuchundra; I should have talked to Chua.”

He stole off to Teddy’s bathroom, but there was nothing there, and
then to Teddy’s mother’s bathroom. At the bottom of the smooth plaster
wall, there was a brick pulled out to make a sluice for the bath water, and
as Rikki-tikki stole in by the masonry curb where the bath is put, he heard
Nag and Nagaina whispering together outside in the moonlight.

“When the house is emptied of people,” said Nagaina to her husband,
“he will have to go away, and then the garden will be our own again. Go in
quietly, and remember that the big man who killed Karait is the first one to
bite. Then come out and tell me, and we will hunt for Rikki-tikki together.”

“But are you sure that there is anything to be gained by killing the
people?” said Nag.

“Everything. When there were no people in the bungalow, did we have
any mongoose in the garden? So long as the bungalow is empty, we are
king and queen of the garden; and remember that as soon as our eggs
in the melon bed hatch (as they may tomorrow), our children will need
room and quiet.” @

“I had not thought of that,” said Nag. “I will go, but there is no need that
we should hunt for Rikki-tikki afterward. I will kill the big man and his

8. Chua (chdo's).

9. bathroom sluice (sloos): an opening in a wall through which the water
in a bathtub can be drained outdoors.

[+

SUSPENSE

Reread lines 203-216.
What details make the
conversation between
Chuchundra and Rikki-
tikki suspenseful?

PREDICT

Think about what

Nag and Nagaina are
planning to do. How
do you think Rikki-tikki
might respond?
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wife, and the child if [ can, and come away
quietly. Then the bungalow will be empty,
and Rikki-tikki will go.”

Rikki-tikki tingled all over with rage
and hatred at this, and then Nag’s head
came through the sluice, and his five feet
of cold body followed it. Angry as he was,

Rikki-tikki was very frightened as he saw
the size of the big cobra. Nag coiled himself
up, raised his head, and looked into the
bathroom in the dark, and Rikki could see
his eyes glitter.

“Now, if I kill him here, Nagaina will
know; and if T fight him on the open floor,
the odds are in his favor. What am I to do?”
said Rikki-tikki-tavi.

Nag waved to and fro, and then Rikki-
tikki heard him drinking from the biggest
water jar that was used to fill the bath.

“That is good,” said the snake. “Now, when

Karait was killed, the big man had a stick.

He may have that stick still, but when he

comes in to bathe in the morning, he will

not have a stick. I shall wait here till he comes. Nagaina—do you hear
me?—I shall wait here in the cool till daytime.”

There was no answer from outside, so Rikki-tikki knew Nagaina had
gone away. Nag coiled himself down, coil by coil, around the bulge at the
bottom of the water jar, and Rikki-tikki stayed still as death. After an hour
he began to move, muscle by muscle, toward the jar. Nag was asleep, and
Rikki-tikki looked at his big back, wondering which would be the best
place for a good hold. “If I don’t break his back at the first jump,” said
Rikki, “he can still fight; and if he fights—O Rikki!” He looked at the
thickness of the neck below the hood, but that was too much for him;
and a bite near the tail would only make Nag savage. @

“It must be the head,” he said at last; “the head above the hood. And,
when I am once there, I must not let go.”

Then he jumped. The head was lying a little clear of the water jar,
under the curve of it; and, as his teeth met, Rikki braced his back against
the bulge of the red earthenware to hold down the head. This gave him
just one second’s purchase,'’ and he made the most of it. Then he was
battered to and fro as a rat is shaken by a dog—to and fro on the floor, up

10. purchase: an advantage, such as a firm hold, to be used when applying power.

UNIT 1: PLOT, CONFLICT, AND SETTING

O SUSPENSE
Why is the outcome of
Rikki-tikki’s fight with
Nag uncertain?
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and down, and round in great circles; but his eyes were red, and he held
on as the body cart-whipped over the floor, upsetting the tin dipper and the
soap dish and the flesh brush, and banged against the tin side of the bath. @

As he held, he closed his jaws tighter and tighter, for he made sure he
would be banged to death; and, for the honor of his family, he preferred
to be found with his teeth locked. He was dizzy, aching, and felt shaken
to pieces when something went off like a thunderclap just behind him; a hot
wind knocked him senseless, and red fire singed his fur. The big man had
been awakened by the noise and had fired both barrels of a shotgun into
Nag just behind the hood.

Rikki-tikki held on with his eyes shut, for now he was quite sure he was
dead; but the head did not move, and the big man picked him up and said,
“It’s the mongoose again, Alice; the little chap has saved our lives now.” @

Then Teddy’s mother came in with a very white face and saw what was
left of Nag, and Rikki-tikki dragged himself to Teddy’s bedroom and spent
half the rest of the night shaking himself tenderly to find out whether he
really was broken into forty pieces, as he fancied.

hen morning came, he was very stiff but well pleased with his

doings. “Now I have Nagaina to settle with, and she will be worse
than five Nags, and there’s no knowing when the eggs she spoke of will
hatch. Goodness! I must go and see Darzee,” he said.

Without waiting for breakfast, Rikki-tikki ran to the thorn bush where
Darzee was singing a song of triumph at the top of his voice. The news
of Nag’s death was all over the garden, for the sweeper had thrown the
body on the rubbish heap.

“Oh, you stupid tuft of feathers!” said Rikki-tikki angrily. “Is this the
time to sing?”

“Nag is dead—is dead—is dead!” sang Darzee. “The valiant Rikki-
tikki caught him by the head and held fast. The big man brought the
bang stick, and Nag fell in two pieces! He will never eat my babies again.”

“All that’s true enough; but where’s Nagaina?” said Rikki-tikki, looking
carefully round him.

“Nagaina came to the bathroom sluice and called for Nag,” Darzee
went on; “and Nag came out on the end of a stick—the sweeper picked
him up on the end of a stick and threw him upon the rubbish heap. Let
us sing about the great, the red-eyed Rikki-tikki!” And Darzee filled his
throat and sang.

“If I could get up to your nest, I'd roll your babies out!” said Rikki-
tikki. “You don’t know when to do the right thing at the right time. Youre

@ PREDICT
Thinking about how

the plot has unfolded

so far, predict what will

happen next.

singe (sTnj) v. to burn

lightly

@ CAUSE AND EFFECT
What happens because
of Rikki-tikki’s tight hold

on Nag?

valiant (val'yent) adj.

brave; cou rageous
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safe enough in your nest there, but it’s war for me down here. Stop singing
a minute, Darzee.”
“For the great, the beautiful Rikki-tikki’s sake I will stop,” said Darzee.
320 “What is it, O Killer of the terrible Nag?”
“Where is Nagaina, for the third time?”
“On the rubbish heap by the stables, mourning for Nag. Great is Rikki-
tikki with the white teeth.”
“Bother my white teeth! Have you ever heard where she keeps her eggs?”
“In the melon bed, on the end nearest the wall, where the sun strikes
nearly all day. She hid them there weeks ago.”
“And you never thought it worthwhile to tell me? The end nearest the
wall, you said?”
“Rikki-tikki, you are not going to eat her eggs?”
33  “Not ‘eat’ exactly, no. Darzee, if you have a grain of sense, you will fly
off to the stables and pretend that your wing is broken and let Nagaina
chase you away to this bush. I must get to the melon bed, and if I went

there now, she'd see me.” @ @ SUSPENSE
Darzee was a featherbrained little fellow who could never hold more Why does Rikki-tikki’s
than one idea at a time in his head; and just because he knew that Nagaina’s impatience with Darzee
. . . . Cy s - ) lend suspense to this
children were born in eggs like his own, he didn’t think at first that it was scene?

fair to kill them. But his wife was a sensible bird, and she knew that cobra’s
eggs meant young cobras later on; so she flew off from the nest and left
Darzee to keep the babies warm and continue his song about the death
340 of Nag. Darzee was very like a man in some ways.
She fluttered in front of Nagaina by the rubbish heap and cried out,
“Oh, my wing is broken! The boy in the house threw a stone at me and
broke it.” Then she fluttered more desperately than ever.
Nagaina lifted up her head and hissed, “You warned Rikki-tikki when
I would have killed him. Indeed and truly, you've chosen a bad place to be
lame in.” And she moved toward Darzee’s wife, slipping along over the dust.
“The boy broke it with a stone!” shrieked Darzee’s wife.
“Well! It may be some consolation to you when you're dead to know that consolation
I shall settle accounts'! with the boy. My husband lies on the rubbish heap (kSn'se-la'shen) n.
350 this morning, but before night the boy in the house will lie very still. What a comfort
is the use of running away? I am sure to catch you. Little fool, look at me!”
Darzee’s wife knew better than to do #hat, for a bird who looks at a snake’s ~ @ CONFLICT

eyes gets so frightened that she cannot move. Darzee’s wife fluttered on, Ei(:v\:/vﬂz E;Z(:?na::eir

piping sorrowfully, and never leaving the ground, and Nagaina quickened approach to the conflict

her pace. @ with Nagaina?
Rikki-tikki heard them going up the path from the stables, and he raced

for the end of the melon patch near the wall. There, in the warm litter above

11. settle accounts: even things out by getting revenge.
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the melons, very cunningly hidden, he
found twenty-five eggs, about the size of
a bantam’s eggs'? but with whitish skins
instead of shells.

“I was not a day too soon,” he said,
for he could see the baby cobras curled
up inside the skin, and he knew that the
minute they were hatched they could each
kill a man or a mongoose. He bit off the
tops of the eggs as fast as he could, taking
care to crush the young cobras, and turned
over the litter from time to time to see
whether he had missed any. At last there
were only three eggs left, and Rikki-tikki
began to chuckle to himself when he heard
Darzee’s wife screaming,.

“Rikki-tikki, I led Nagaina toward the house, and she has gone into
the veranda and—oh, come quickly—she means killing!”

Rikki-tikki smashed two eggs and tumbled backward down the melon
bed with the third egg in his mouth and scuttled to the veranda
as hard as he could put foot to the ground. Teddy and his mother and
father were there at early breakfast; but Rikki-tikki saw that they were
not eating anything. They sat stone still, and their faces were white.
Nagaina was coiled up on the matting by Teddy’s chair, within easy
striking distance of Teddy’s bare leg; and she was swaying to and fro,
singing a song of triumph.

“Son of the big man that killed Nag,” she hissed, “stay still. I am not

ready yet. Wait a little. Keep very still, all you three! If you move, I strike,
and if you do not move, I strike. Oh, foolish people who killed my Nag!”

Teddy’s eyes were fixed on his father, and all his father could do was
to whisper, “Sit still, Teddy. You mustn’t move. Teddy, keep still.” @

Then Rikki-tikki came up and cried, “Turn round, Nagaina; turn
and fight!”

“All in good time,” said she, without moving her eyes. “I will settle my
account with you presently. Look at your friends, Rikki-tikki. They are
still and white. They are afraid. They dare not move, and if you come
a step nearer, [ strike.”

“Look at your eggs,” said Rikki-tikki, “in the melon bed near the wall.
Go and look, Nagaina!”

The big snake turned half round and saw the egg on the veranda.
“Ah-h! Give it to me,” she said.

12. bantam’s eggs: the eggs of a small hen.

o

cunningly (kin'Tng-le)
adv. in a clever way
that is meant to trick
or deceive

SUSPENSE

At this point in the
story, what questions
are you waiting to have
answered?
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Rikki-tikki put his paws one on each side of the egg, and his eyes were
400 blood-red. “What price for a snake’s egg? For a young cobra? For a young
king cobra? For the last—the very last of the brood? The ants are eating
all the others down by the melon bed.”
Nagaina spun clear round, forgetting everything for the sake of the one
egg; and Rikki-tikki saw Teddy’s father shoot out a big hand, catch Teddy
by the shoulder, and drag him across the little table with the teacups, safe
and out of reach of Nagaina. @ @ CAUSE AND EFFECT
“Tricked! Tricked! Tricked! Rikk-tck-tck!” chuckled Rikki-tikki. “The boy Reread lines 395-406.
is safe, and it was [—I—1I that caught Nag by the hood last night in the \éVhat does Rikki-tikki
. o to save Teddy?
bathroom.” Then he began to jump up and down, all four feet together,
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his head close to the floor. “He threw me to and fro, but he could not
shake me off. He was dead before the big man blew him in two. I did it!
Rikki-tikki-tck-tck! Come then, Nagaina. Come and fight with me. You shall
not be a widow long.”
Nagaina saw that she had lost her chance of killing Teddy, and the egg
lay between Rikki-tikki’s paws. “Give me the egg, Rikki-tikki. Give me
the last of my eggs, and I will go away and never come back,” she said,
lowering her hood.
“Yes, you will go away, and you will never come back, for you will go
to the rubbish heap with Nag. Fight, widow! The big man has gone for his
gun! Fight!”
Rikki-tikki was bounding all round Nagaina, keeping just out of reach
of her stroke, his little eyes like hot coals. Nagaina gathered herself together
and flung out at him. Rikki-tikki jumped up and backwards. Again and
again and again she struck, and each time her head came with a whack on
the matting of the veranda, and she gathered herself together like a watch
spring. Then Rikki-tikki danced in a circle to get behind her, and Nagaina
spun round to keep her head to his head, so that the rustle of her tail on
the matting sounded like dry leaves blown along by the wind.
He had forgotten the egg. It still lay on the veranda, and Nagaina came
nearer and nearer to it, till at last, while Rikki-tikki was drawing breath,
she caught it in her mouth, turned to the veranda steps, and flew like an
arrow down the path, with Rikki-tikki behind her. When the cobra runs
for her life, she goes like a whiplash flicked across a horse’s neck. Rikki-
tikki knew that he must catch her, or all the trouble would begin again. @ ® SUSPENSE
She headed straight for the long grass by the thorn bush, and as he Reread lines 429-434.
was running, Rikki-tikki heard Darzee still singing his foolish little song mzxfsze:tt?;::ﬁﬁ::e
of triumph. But Darzee’s wife was wiser. She flew off her nest as Nagaina '
came along and flapped her wings about Nagaina’s head. If Darzee had
helped, they might have turned her; but Nagaina only lowered her hood
and went on. Still, the instant’s delay brought Rikki-tikki up to her, and
as she plunged into the rat hole where she and Nag used to live, his little
white teeth were clenched on her tail, and he went down with her—and
very few mongooses, however wise and old they may be, care to follow

a cobra into its hole. @ @ PREDICT
It was dark in the hole; and Rikki-tikki never knew when it might What problem does?
open out and give Nagaina room to turn and strike at him. He held on Rikki-tikki now face? On
. the basis of the details
savagely and stuck out his feet to act as brakes on the dark slope of the you've learned, what
hot, moist earth. do you predict?

Then the grass by the mouth of the hole stopped waving, and Darzee
said, “It is all over with Rikki-tikki! We must sing his death song. Valiant
Rikki-tikki is dead! For Nagaina will surely kill him underground.”
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So he sang a very mournful song that he made up on the spur of the
minute;" and just as he got to the most touching part, the grass quivered
again, and Rikki-tikki, covered with dirt, dragged himself out of the hole
leg by leg, licking his whiskers. Darzee stopped with a little shout. Rikki-
tikki shook some of the dust out of his fur and sneezed. “It is all over,”
he said. “The widow will never come out again.” And the red ants that
live between the grass stems heard him and began to troop down one after
another to see if he had spoken the truth.

Rikki-tikki curled himself up in the grass and slept where he was—
slept and slept till it was late in the afternoon, for he had done a hard
day’s work. @

“Now,” he said, when he awoke, “I will go back to the house. Tell the
coppersmith, Darzee, and he will tell the garden that Nagaina is dead.”

The coppersmith is a bird who makes a noise exactly like the beating
of a little hammer on a copper pot; and the reason he is always making
it is because he is the town crier to every Indian garden and tells all the
news to everybody who cares to listen. As Rikki-tikki went up the path,
he heard his “attention” notes like a tiny dinner gong, and then the steady
“Ding-dong-tock! Nag is dead—dong! Nagaina is dead! Ding-dong-tock!”
That set all the birds in the garden singing and the frogs croaking, for Nag
and Nagaina used to eat frogs as well as little birds.

When Rikki got to the house, Teddy and Teddy’s mother (she looked
very white still, for she had been fainting) and Teddy’s father came out
and almost cried over him; and that night he ate all that was given him till
he could eat no more and went to bed on Teddy’s shoulder, where Teddy’s
mother saw him when she came to look late at night.

“He saved our lives and Teddy’s life,” she said to her husband. “Just
think, he saved all our lives.”

Rikki-tikki woke up with a jump, for the mongooses are light sleepers.

“Oh, it’s you,” said he. “What are you bothering for? All the cobras are
dead; and if they weren’t, ’'m here.”

Rikki-tikki had a right to be proud of himself; but he did not grow too
proud, and he kept that garden as a mongoose should keep it, with tooth
and jump and spring and bite, till never a cobra dared show its head inside
the walls. ay

13. on the spur of the minute: on a sudden impulse, without previous thought or planning.

UNIT 1: PLOT, CONFLICT, AND SETTING

© CONFLICT
How is the conflict
between Rikki-tikki and
the cobras resolved?



After Reading

Comprehension
1. Recall Why is Rikki-tikki grateful to Teddy’s family?
2. Recall Why does Rikki-tikki destroy Nagaina’s eggs?

3. Represent At first, Teddy’s mother doesn’t want the mongoose too close to
Teddy. Use a timeline to show the events that help Rikki-tikki prove himself.

Literary Analysis

4. Predict Check the predictions you wrote in your chart against what
happened. What details helped you guess correctly or misled you?

5. Analyze Suspense Go back through the story and write down clues that
foreshadow Rikki-tikki’s ultimate victory. Then write down details that led
you to believe Rikki might be defeated. How did the combination of the
two kinds of details help create suspense?

6. Compare Literary Works Both “Rikki-tikki-tavi” and “The Last Dog” have
exciting plots and brave main characters. How else are the two stories
similar? How are they different? To present your answer, add details to a
Venn diagram like the one shown.

‘Rikki-tikki-tavi®  “The Last Dog’

An animal s
protected by
a human,

Humans are
protected by
an anmal.

Animal/ human
friendship

7. Make Judgments “Rikki-tikki-tavi” is regarded as one of the great
adventure stories. Does it deserve this reputation? Explain your answer.

Extension and Challenge

8. Creative Response: Drama Plan an oral reading of a scene from the story.
Some students can perform the parts of the characters and the narrator,
while other students provide sound effects. Rehearse your performance
and tape-record it for other classes.

9. . SOCIAL STUDIES CONNECTION This story takes place in colonial
India. With a partner, do research to find out more about India under
British rule, from 1858 to 1947. What are two long-lasting effects that
resulted from Britain’s control of India? Present your findings to the class.

29 RESEARCH LINKS
For more on colonial India, visit the Research Center at ClassZone.com.
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Vocabulary in Context
VOCABULARY PRACTICE

Choose the vocabulary word that makes the most sense in each sentence. consolation
1. After Rikki-tikki almost drowned, the family put him by the fire cower
to_ him. '

2. The fire accidentally beganto _ his fur, and he quickly woke up. cunningly
3. Nag would not hesitatetoeata . fledgling

4. Though Darzeewould ____infear at the sight of Nag, Rikki was not afraid. .

5. He walked with a proud _ that showed how brave he felt. gt

6. Rikki’s killing Nag was a great  to the frightened family. revive
7. Rikkialso___ discovered Nagaina’s eggs hidden among the melons. singe

8. Because of his__ actions, everyone admired Rikki’s courage.

valiant

VOCABULARY IN WRITING

Using three or more vocabulary words, write a paragraph to describe
how Rikki killed Nag. Here is a sample of how you might begin.

EXAMPLE SENTENCE

Rikki cunningly warted vntil Nagaina had left her husband alone.

VOCABULARY STRATEGY: THE LATIN ROOTS Viv AND vit

The vocabulary word revive contains the Latin root viv, which means “live.” _
Another Latin root, vit, has the same meaning. Vivand vit occur in a number é, PRACTICE
of English words. To understand the meaning of words with viv or vit, For more practice, go

use context clues and your knowledge of what these roots mean. at ClassZone.com.

PRACTICE Choose the word from the web that best completes each sentence.
Then tell how viv or vit helps give meaning to each word.

1. People cannot without food and water.
italit
2. Shewasa hostess who threw lively parties. Vitality

3. can provide some of the substances our bodies vitamins survive
need to be healthy.

4. He lost much of his after the accident.

5. The artist used colors in her painting. vivid vivacious
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Reading-Writing Connection

Deepen your understanding of “Rikki-tikki-tavi” by responding to these
prompts. Then complete the Grammar and Writing exercise.

A. Short Response: Write a Scene A creative scene will . . .
Most of the characters, but not all, consider Rikki- « include details about events
tikki to be a hero. In one paragraph, write a scene in the story

from the story from Nagaina’s perspective. What

« include a convincing portrait
does she think and feel about Rikki-tikki?

of Nagaina
B. Extended Response: Give an Evaluation An effective evaluation will . . .
Is Rikki-tikki the bravest character in this story? « describe scenes that show
Choose a brave character. Decide whether the each character’s bravery

character shows more or less bravery than Rikki.
Write two or three paragraphs to evaluate the
bravery of your chosen character and of Rikki.

» show similarities and differ-
ences between Rikki-tikki and
the other character

GRAMMAR AND WRITING

MAINTAIN PRONOUN-ANTECEDENT AGREEMENT You may recall that
an antecedent is the noun or pronoun that a pronoun refers to. For
example, in the following sentence, notice how the plural pronoun their
refers to the plural antecedent friends: My friends grabbed their bags.
Be especially careful when using antecedents like each, someone, and
no one. These words should always be paired with singular pronouns.
In the revised sentence, notice how the pronouns (in yellow) and the
antecedent (in green) agree in number.

Original: ~ Someone had to take control. They would need to kill
the snakes.

Revised: Someone had to take control. He or she would need
to kill the snakes.

PRACTICE Correct the pronoun-antecedent error in each sentence.

1. Each snake wants the garden for themselves.

2. Noone in the family wants to have their life threatened by the snakes.
3. Rikki-tikki stands up to the snakes and gets rid of its eggs.

4. Each person has their own space again!

For more help with pronoun-antecedent agreement, see pages R52—R53
in the Grammar Handbook.
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Louis Sachar
born 1954

Other Books by
Louis Sachar

» The Boy Who Lost
His Face

» Dogs Don’t Tell Jokes
* Sixth Grade Secrets
» Someday Angeline

Holes

Novel by Louis Sachar

Meet Louis Sachar

Louis Sachar knows what it’s like to be a kid. As a writer, he
tries to share with his readers the thoughts and feelings he
had when he was their age. “When | write,” he says, “I'm
always putting myself in the shoes of the character and always
reacting to how | would feel about something if | were that
character.” Sachar also says that as he writes, he’s “constantly
doing it in fear that the reader is going to close the book at
any second.” Fearing that his readers might get bored inspires
Sachar to keep his plots interesting.

Sachar worked as a teacher’s aide at an elementary school
while he was in college, and that gave him the idea to try
writing books for young readers. He even used the names of
his students in the first stories he wrote. He went to law school
after college, but he found that he was more interested in
writing than in practicing law.

Try an Adventure Novel

Holes is an example of an adventure novel. This type of fiction
focuses on a main character who is usually on a mission and

is facing many challenges and choices. There is often physical
danger involved. In Holes, the main character and his friend
face what seem at times to be overwhelming obstacles, but
they do so with great courage.




Read a Great Book

10

20

Stanley Yelnats, the main character in Holes, gets teased
in school, has no friends, and lives in a smelly apartment.
He also has some unfortunate family history. Stanley is
suffering from a curse dating back to the time of his
great-great-grandfather, a “no-good-dirty-rotten-pig-
stealing” character whose reputation continues to
haunt Stanley. In an episode of bad luck, Stanley lands
at Camp Green Lake, “a camp for bad boys.” And so
the adventure begins.

"HOLES

There is no lake at Camp Green Lake. There once ol
was a very large lake here, the largest lake in Texas. That was over
a hundred years ago. Now it is just a dry, flat wasteland.

There used to be a town of Green Lake as well. The town shriveled
and dried up along with the lake, and the people who lived there.

During the summer the daytime temperature hovers around
ninety-five degrees in the shade—if you can find any shade. There’s
not much shade in a big dry lake.

The only trees are two old oaks on the eastern edge of the “lake.”
A hammock is stretched between the two trees, and a log cabin
stands behind that.

The campers are forbidden to lie in the hammock. It belongs to
the Warden. The Warden owns the shade.

Out on the lake, rattlesnakes and scorpions find shade under
rocks and in the holes dug by the campers.

Here’s a good rule to remember about rattlesnakes and scorpions:
If you don’t bother them, they won’t bother you.

Usually.

Being bitten by a scorpion or even a rattlesnake is not the worst

thing that can happen to you. You won't die.
Usually.
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Sometimes a camper will try to be bitten by a scorpion, or even
a small ractlesnake. Then he will get to spend a day or two recovering
in his tent, instead of having to dig a hole out on the lake.

But you don’t want to be bitten by a yellow-spotted lizard. That’s
the worst thing that can happen to you. You will die a slow and
painful death.

Always.

If you get bitten by a yellow-spotted lizard, you might as well
go into the shade of the oak trees and lie in the hammock.

There is nothing anyone can do to you anymore.

(§ S

The reader is probably asking: Why would anyone go to Camp
Green Lake?

Most campers weren't given a choice. Camp Green Lake is a
camp for bad boys.

If you take a bad boy and make him dig a hole every day in
the hot sun, it will turn him into a good boy.

That was what some people thought.

Stanley Yelnats was given a choice. The judge said, “You may
go to jail, or you may go to Camp Green Lake.”

Stanley was from a poor family. He had never been to camp before.

Qv

Stanley Yelnats was the only passenger on the bus, not counting
the driver or the guard. The guard sat next to the driver with his
seat turned around facing Stanley. A rifle lay across his lap.

Stanley was sitting about ten rows back, handcuffed to his
armrest. His backpack lay on the seat next to him. It contained
his toothbrush, toothpaste, and a box of stationery his mother had
given him. He'd promised to write to her at least once a week.

He looked out the window, although there wasnt much to see—
mostly fields of hay and cotton. He was on a long bus ride to
nowhere. The bus wasn’t air-conditioned, and the hot, heavy
air was almost as stifling as the handcuffs.

Stanley and his parents had tried to pretend that he was just
going away to camp for a while, just like rich kids do. When
Stanley was younger he used to play with stuffed animals, and
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pretend the animals were at camp. Camp Fun and Games he called
it. Sometimes he'd have them play soccer with a marble. Other times
they'd run an obstacle course, or go bungee jumping off a table,
tied to broken rubber bands. Now Stanley tried to pretend he was

60 going to Camp Fun and Games. Maybe he'd make some friends,
he thought. At least he'ld get to swim in the lake.

He didn't have any friends at home. He was overweight and the
kids at his middle school often teased him about his size. Even his
teachers sometimes made cruel comments without realizing it. On
his last day of school, his math teacher, Mrs. Bell, taught ratios. As
an example, she chose the heaviest kid in the class and the lightest
kid in the class, and had them weigh themselves. Stanley weighed
three times as much as the other boy. Mrs. Bell wrote the ratio on
the board, 3:1, unaware of how much embarrassment she had caused

70 both of them.

Stanley was arrested later that day.

He looked at the guard who sat slumped in his seat and wondered
if he had fallen asleep. The guard was wearing sunglasses, so Stanley
couldn’t see his eyes.

Stanley was not a bad kid. He was innocent of the crime for
which he was convicted. Hed just been in the wrong place at the
wrong time.

It was all because of his no-good-dirty-rotten-pig-stealing-great-
great-grandfather!

80 He smiled. It was a family joke. Whenever anything went wrong,
they always blamed Stanley’s no-good-dirty-rotten-pig-stealing-great-
great-grandfather.

Supposedly, he had a great-great-grandfather who had stolen a
pig from a one-legged Gypsy, and she put a curse on him and all
his descendants. Stanley and his parents didn't believe in curses, of
course, but whenever anything went wrong; it felt good to be able to
blame someone.

Things went wrong a lot. They always seemed to be in the wrong
place at the wrong time.

90  He looked out the window at the vast emptiness. He watched the
rise and fall of a telephone wire. In his mind he could hear his father’s
gruff voice softly singing to him.



“If only, if only” the woodpecker sighs,

“The bark on the tree was just a little bit softer.”
While the wolf waits below, hungry and lonely,
He cries to the moo—oo—oon,

Wondy ifonly”

It was a song his father used to sing to him. The melody was sweet
and sad, but Stanley’s favorite part was when his father would howl

100 the word “moon.”

The bus hit a small bump and the guard sat up, instantly alert.

Stanley’s father was an inventor. To be a successful inventor you need
three things: intelligence, perseverance, and just a little bit of luck.

Stanley’s father was smart and had a lot of perseverance. Once
he started a project he would work on it for years, often going days
without sleep. He just never had any luck.

Every time an experiment failed, Stanley could hear him cursing
his dirty-rotten-pig-stealing-great-grandfather.

Stanley’s father was also named Stanley Yelnats. Stanley’s father’s

110 full name was Stanley Yelnats III. Our Stanley is Stanley Yelnats IV.

Everyone in his family had always liked the fact that “Stanley
Yelnats” was spelled the same frontward and backward. So they kept
naming their sons Stanley. Stanley was an only child, as was every
other Stanley Yelnats before him.

All of them had something else in common. Despite their awful
luck, they always remained hopeful. As Stanley’s father liked to say,
“I learn from failure.”

But perhaps that was part of the curse as well. If Stanley and his
father weren't always hopeful, then it wouldn’t hurt so much every

120 time their hopes were crushed.

“Not every Stanley Yelnats has been a failure,” Stanley’s mother
often pointed out, whenever Stanley or his father became so
discouraged that they actually started to believe in the curse. The first
Stanley Yelnats, Stanley’s great-grandfather, had made a fortune in the
stock market. “He couldn’t h