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How to Use Reading with Purpose

Cowsultomt’'s Note

People read for enjoyment, to

help themselves think, to solve

problems, and to get work

done. Their reading is often

organized around “inquiry”

questions. These questions

help them explore how what

they learn can help make a

difference in the real world.

—Jeff Wilhelm

XXX

Wouldn't you like to read better—and understand more? That's what
Reading with Purpose is all about. This book will help you bridge the gap
between a writer’s meaning and your understanding.

The next few pages will show you some of the ways Reading with Purpose
can help you read, think, and write better.

What’s in it for you?

Every unit in Reading with Purpose is built around a Big Question, a
question that you will want to think about, talk about, maybe even argue
about, and finally answer. The unit’s reading selections will help you come
up with your answers.

Organization

Each unit contains:

* A Unit Warm-Up that introduces the unit’s Big Question

* Four Reading Workshops, each one containing reading selections that
will help you think about the Big Question

- Literature such as short stories, poems, plays, and biographies

- Informational texts such as nonfiction, newspaper and
magazine articles, reference books, and manuals

- Functional documents such as signs, schedules, labels, and
instructions

* A two-part Writing Workshop to help you put your ideas about the
Big Question into writing

* A Comparing Workshop that will give you a chance to compare
different pieces of writing.

* A Unit Wrap-Up where you'll answer the Big Question.
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How to Use Reading with Purpose

Question and Answer Relationship

Four types of questions are used on standardized tests:

1. Right There Questions The answer is “right there”  Knowing how to deal with such questions can help
on the page. improve your test scores. At the end of most Workshops
. . is a set of questions. In the first two units, each question
2. Thmlf and Search Questions The answers to these i followed by a tip to help you answer. For example:
questions are on the page (or pages), but you'll need

school year?

3. Author and Me Questions Information from the Right There You will find the answer in the
text may help, but you'll put it together with your story.

own ideas to answer a question.

4. On My Own Questions Answers do not come from
the text. You'll base your answer on what you know.
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How to Use Reading with Purpose

Vocabulary The word
is in bold type when

it first appears in the
reading selection.

Vocabulary The word
with its pronunciation,
part of speech, and
definition appear at
the bottom of the
same page.
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READING WORKSHOP 4

The gym was empty.

“I want to see how flexible you are. Let me lift your leg,”
the Liberation Army woman said in her gentle voice. She
raised my right leg over my head in front of me. “Very good!
Now I'll support you. Lean over backward as far as you can.”
That was easy. I bent backward until I could grab my ankles
like an acrobat. “That’s great!” she said, and her braids
swung with excitement. B

“This is Jiang Ji-li.”2 Principal Long leaned forward proudly.

“She’s been studying martial arts® since the second grade. She
was on the Municipal Children’s Martial Arts Team. Their
demonstration was even filmed.”

The Liberation Army woman smiled sweetly. “That was
very good. Now you may go back to your classroom.” She
patted me on my head before she turned back to test Tong
Chao.

I went back te class, but I could not remember the song we

.| hardly moved when the bell rang to end
¢ told me that the principal wanted to

by my shouting and jostling? classmates, seeing only
the beautiful soldier, feeling only the electric tingle
of her soft touch on my head. @

The office door was heavy. I pushed it open
cautiously. Some students from the other sixth-grade
classes were there already. I recognized Wang Qi, a
girl in class two, and one of the boys, You Xiao-fan of
class four. I didn’t know the other boy. The three of
them sat nervously and respectfully opposite
Principal Long, I slipped into a chair next to them.

2. In some Asian countries, the family name is said first. So diang is the author’s
“last” name, and Ji-li is her “first” name. If Americans followsd the same rule,
John Smith would introduce himself as “Smith John.”

3. Martial (MAR shul) means “of or about war; warlike.” The martiaf arts are forms
of fighting such as judo and karate. They're also popular as forms of exercise.

4. Comrade (KAWM rad) means “friend or partner.” During the Cultural Revolution,
people used this word instead of Mr, Miss, or Mrs.

Vocabulary

 contemplate (KON tem playt) v. to think about slowly and carefully
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Praefice the Skills

B | English Language Coach
Multiple-Meaning Words
Use the context around the
word fiexible to figure out the
right definition in this sentence.
jotice what liang does for the
beration Army woman.

English Language

Coach These notes help
students whose first language
is not English. For example,
they help explain multiple-
meaning words and also
idioms—phrases that mean
something other than what
their individual words mean.

Fl 0 English Language Coach

{ Multiple-Meaning Words
Use the context around the word
electric to figure out the right
definition in this sentence. Notice
that it describes a feeling.

Footnotes Selection
footnote explains words or
phrases that you may not
know to help you understand
the story.

Academic Vocabulary These are words
you come across in your school work—in
science, math, or social studies books as well
as this book. The academic words are treated
the same as regular vocabulary words.
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Writing

In the selections in Reading with
Purpose, you'll read many examples
of excellent writing. And you'll
explore what makes those pieces of

writing so good.

Here are some other ways Reading
with Purpose will help you become

a better writer.

Write to Learn As you
learn new skills, you will
sometimes complete a short
writing assignment that will

help you practice or
about your new skill.

ASSIGNMEN‘ .Wﬁ\e

an amnbiogtaphmal

narrative

Ppurpose: 10 tell a story
about a goal you once
had and how it turned out
Audience: You, your
teacher, and possibly
some classmates

Writing Rubric
As you work through this
writing. assignment, you
should
« write about a goal you
once had
« include an anecdote
« yse first-person point of
view
« write a paper u_sing your
own writing Voice
+ develop a setting
. arrange evewts in time
ordet
See page 20210 Pt 2 for
2 modél of 2 persandl
naraiive:

i 2-155)
ectives (pp. 152-155)
(\:ll:!\ing Wite autobiogaphical
St using e wAEg PIOCESS
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Following each unit,
you will be tested on
the literature, reading,
and vocabulary skills
you learned. This test
will give you the prac-
tice you need to suc-
ceed while providing an
assessment of how you

have met the unit objec-
tives.

SKILLS AND STRATEGIES ASSESSMENT

Test Practice

Part 1: Literary Elements

Read each passage. Then, on a separate sheet of paper, write the numbers 1-5.
Next to each of numbers 1-4, write the etter of the right answer or that ques-
tion. Next to number 5, write your answer to the final question.

from “Late to the Ball”

Cinderella sighed as she emptied out a
bucket of filthy water and suds. Her knees
hurt from kneeling on cold, hard stones

from Good Times and Bad

As a girl, T was convinced that, compared
to me, Cinderella had it easy. At least she

hadn't had to listen to the shouts of happy

to clean the fireplaces. Her hands and children playing outside while she was up

wrists ached and throbbed from scrubbing.  to her elbows in soap suds. I, on the other

Behind her, now, she heard a clatter of hoofs hand, was tortured by just such sounds.
and looked up to see a royal messenger
arrive at the house.

“Oh!” she thought. “He's bringing our
invitation to the prince’s ball!” She hurried
inside, flew through the rest of the
cleaning, and then ran into the parlor,
where her stepmother and two stepsisters
were talking excitedly.

“Did our invitation come?” asked
Cinderella, unable to stop herself from
bouncing a little on her toes as she spoke.

Her stepmother spoke coldly. “The
invitation is only for 1" she said, not
hesitating to lie. “It does not include you”

The apartment where we lived in the 1990's
was right next to a park. T had to spend
Saturdays on what Dad called “helping
out” This always involved a broom and a
mop. Meanwhile, my friends, right outside
our windows, were playing tag and
climbing trees and doing it all quite loudly.
How I came to hate Saturdays!

from “Real Life”

Like most people, I find it satisfying when
evil is punished and goodness rewarded.
This is why, as a child, I loved fairy tales.
My favorite was the story of Cinderella. T felt
a real thrill when justice was done.

In my own life, I kept waiting for that
kind of justice. The problem s, of course,
that Cinderella didn't solve her own
problems. A fairy godmother and love-
struck prince solved them for her. T had

neither a fairy godmother nor a prince.

[T

Unit Assessment To prepare for the Unit
Test, g0 to wwnkglencoe com.

Objectives

Literature Ideniiyterary lements:narator,
seting,point of view,sensry detils

Writing Evaluate anarator
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SKILLS AND STRATEGIES ASSESSMENT

stone castle, as I do, must be great. Ha! Dirt
blows in through every opening. Once a
week, the rugs have to be carried outside
and whacked on with heavy sticks. The
paintings (lots of paintings) on the walls
need dusting every day. And laundry?
Don't get me started on laundry! But the
most awful thing is what happens if I
complain about even one of my chores,
“What?” says my mother with a look of
disbelief. “Why, when I was a girl, T
scrubbed floors until my knees were raw!
When I wasagirl ..

from “Poor Me”

Anyone who thinks the life of a princess
‘must be easy is simply wrong. T am, indeed,
a princess, but T had the horrible luck of
being born into the Charming family.

In the years before her marriage, my
‘mother was known as Cinderella. Pop, of
course, was Prince Charming. Now they

are King and Queen Charming, and I am
their unlucky daughter. It bad enough
that my name is Rosebud. (Give me a
break!) What's worse is the amount of work
around here, and there is a lof of it!
People think that living in an enormous

1. Which passage has a third-person narrator?
A. from “Late to the Ball"
B. from “Poor Me"
€. from Good Times and Bad
D. from “Real Life”

3. Which quotation from Good Times and Bad
describes the setting?
A. “As a gir, | was convinced
me, Cinderella had it easy
B. “The apartment where we lived in the 1990's
was right next to the park "
€. “I spent Saturdays struggling through what Dad
aalled "helping out.”
D. “Meanwhile, my friends, right outside our win-

dows, were playing tag and cimbing trees and
doing it all quite loudly.”

that, compared to

2. Which quotation from “Poor Me” describes the
setting?

A. “Anyone who thinks the lfe of a princess must

be an easy one is simply wrong.”
. “Its bad enough that my name is Rosebud.

(Give me a break))”

€. “People think that lving in an enormous stone
castle, as | do, must be great.”

D. “But the most awful thing is what happens f
complain about even one of my chores.”

4. Which of the following did Cinderella do first?
A. Empty the bucket
B. Clean the fireplaces
€. Scrub the floors
D. Gather eggs

5. Choose a narrator from the passages. Describe
what you like or don' like about that narrator and

explain how you know what you know about that
person.
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Foldables™

by Dinah Zike, MEd, Creator of Foldables™

F OI'DABI-ES Foldables™ are three-dimensional interactive

' Study Organizer graphic organizers for taking notes and

organizing your ideas. They're also fun! You
will fold paper, cut tabs, write, and manipulate what you have made in

order to organize information; review skills, concepts, and strategies;
and assess your learning.

Using Dinah Zike's Foldables in Reading
and Literature Classes

Use Foldables before, during, and after reading selections in
Reading With Purpose.

B Before you read: Your unit Foldable will help you to focus on your purpose for reading by
reminding you about the Big Question.

B During reading: Your unit Foldable will help you to stay focused and engaged. You will track key
ideas and your thoughts about each selection and how it helps you answer the Big Question. It
will also encourage you to use higher level thinking skills in approaching text.

B After reading: Your Foldable will help you to review your thoughts from your reading and to
analyze, interpret, and evaluate various aspects of the Big Question. Your Foldable notes will also
help you with your unit challenge. They also stimulate rich group discussions and inquiry.

Become an active reader, track
™ - - ’“ ,
' the Big Question. Later, you
FOLDABLES As you read, you |l make notes about g

o10 for and reorganize information so
i See pages RO-R10 that better understand
- mplete the Unit Challenge ’ 1d look. at you can better understan
Study Organizer ‘ﬁ ﬂ\\,ve-liﬁ ::?;\fisn:)Fccﬁda‘t))le 1. This diagram shows how it shou the selection.
elp

On the right side,
i . Open the fold-over page- sid
B selecion, & ¢ ? w‘:ite the label My Purpose for Reading \

4. Open the Foldable all the way. At the top

ne pa
- l;ﬂ:é( eofo thepunit, you'll staple the pages

together into one Foldable.

. i stion. i i
1d page with center, write the label The Big Que Z ;;tvlvciz g’ E;‘;;’)’_’gy‘_’:tgp
| the front of the fold-over o liow
2. :ta\:ielection fite. Gee — directions.
page 1 for the titles.) Se\fi’l“\\
\ Use the illustrations
—3 ~_ that make the directions
easier to follow.
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Scavenger Hun

[ircraturce

Reading with Purpose has a lot of information, excitement, and
entertainment. This Scavenger Hunt will help you explore the book.
You'll learn how to find what you need quickly. There are ten
questions in your scavenger hunt. All the answers are in this book.
Write your answers in your Learner’s Notebook.

How many units are there in the book?

How many types of Workshops are in a unit and
what are their names?

LN

What is the genre focus of Unit 67

How many short stories are in Unit 3?

P Where can you find a list of all the poems
in this book?

(J What's the fastest way to find a particular short story
in the book?

& Where in this book can you quickly find the correct

"‘*\-g"’r—- . pronunciation of the word boutique?

3 Where could you most quickly find the difference between
¥ a simile and a metaphor?

) Where can you look for the answer to a question about
grammar?

Name two places in the book where you can find
biographical information about a writer.

After you answer all the questions, meet with a
small group to compare answers.

XXXVii



READING HANDBOOK

Identifying Words and Building Vocabulary

Reading Fluently. .......... ..o, RH5
ReadingforaReason.................ccoiiiiiiiiiiinin.... RH6
BecomingEngaged ........... ... ... .., RH8
Understanding What YouRead. ............................... RH9
Thinking Critically About Your Reading . ....................... RH13
Understanding Text Structure . .......................oo.... RH16
Reading for Research.............. .. ...t RH18

You don't read a news article the way you read a novel. You read
a news article mainly for information; you read a novel mainly for
fun. To get the most out of your reading, you need to choose the right
reading strategy to fit the reason you're reading. This handbook focuses
on skills and strategies that can help you understand what you read.




Reading Handbook

| Identifying Words and
Building Vocabulary

What do you do when you come across a word you don’t know as you read?
Do you skip over the word and keep reading? If you're reading for fun or enter-
tainment, you might. And that’s just fine. But if you're reading for information, an
unfamiliar word may get in the way of your understanding. When that happens,
try the following strategies to figure out how to say the word and what it means.
These strategies will help you better understand what you read. They will also
help you increase the vocabulary you use in everyday speaking and reading.

Reading Unfamiliar Words
Sounding the Word Out

One way to figure out how to say a new word is to sound it out, syllable by syl-
lable. Look carefully at the word’s beginning, middle, and ending. Inside the new
word, do you see a word you already know how to pronounce? What vowels are
in the syllables? Use the following tips when sounding out new words.

» Ask Yourself
* What letters make up the beginning sound or beginning syllable of
the word?
Example: In the word coagulate, co- rhymes with so.

e What sounds do the letters in the middle part of the word make?

Example: In the word coagulate, the syllable ag has the same sound as the
ag in bag, and the syllable v is pronounced like the letter u.

* What letters make up the ending sound or syllable?

Example: In the word coagulate, late is a familiar word you already know
how to pronounce.

* Now try pronouncing the whole word: co ag u late.

Using Word Parts

Looking closely at the parts of a word is another way to learn it. By studying word
parts—the root or base word, prefixes, and suffixes—you may discover more than
just how to pronounce a word. You may also find clues to the word’s meaning.

* Roots and Base Words The main part of a word is called its root. When the
root is a complete word, it may be called the base word. Many roots in English
come from an old form of English called Anglo-Saxon. You probably know many
of these roots already. For example, endearing and remarkable have the familiar
words dear and mark as their roots. Other roots come from Greek and Latin.

RH1
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You may not be as familiar with them. For example, the word spectator con-
tains the Latin root spec, which means “to look at.” You can see that root in the
word spectator, “one who looks.”

When you come across a new word, check whether you recognize its root or
base word. It can help you pronounce the word and figure out its meaning.

* Prefixes A prefix is a word part that can be added to the beginning of a root
or base word to change the word’s meaning. For example,

the prefix semi- means “half” or “partial,” so semicircle means “half
a circle”

un- means “not,” so unhappy means “not happy”

* Suffixes A suffix is a word part that can be added to the end of a root or base
word to change the word’s meaning. Adding a suffix to a word can also change
that word from one part of speech to another. For example,

the word joy (which is a noun) becomes an adjective when the
suffix -ful (meaning “full of”) is added. Joyful means “full of joy”

Determining a Word's Meaning
Using Syntax

Languages have rules and patterns for the way words are arranged in sentences.
The way a sentence is organized is called the syntax of the sentence. If English is
your first language, you have known this pattern since you started talking in sen-
tences. If you're learning English now, you may find the syntax is different from
the patterns you know in your first language.

In a simple sentence in English, someone or something (the subject) does some-
thing (the predicate or verb) to or with another person or thing (the object).

The dog chased the cat.

Sometimes adjectives, adverbs, and phrases are added to spice up the sentence.

The scruffy brown dog angrily chased the adorable little cat

raround the corner., Ve |
ADVERB

» Check It Out
Knowing about syntax can help you figure out the meaning of an unfamiliar word.
Just look at how syntax can help you figure out the following nonsense sentence.

The blizzy kwarkles sminched the flerky broogs.
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Your experience with English syntax tells you that the action word, or verb, in this
sentence is sminched.

Who did the sminching? The kwarkles.
What kind of kwarkles were they? Blizzy.
Whom did they sminch? The broogs.
What kind of broogs were they? Flerky.

Even though you don’t know the meaning of the words in the nonsense sentence,
you can make some sense of the entire sentence by studying its syntax.

Using Context Clues
You can often figure out the meaning of an unfamiliar word by looking at its
context (the words and sentences that surround it).

> Do It!
To learn new words as you read, follow these steps for using context clues.

1. Look before and after the unfamiliar word for
e adefinition or a synonym (another word that means the same as the
unfamiliar word)
Some outdoor plants need to be insulated, or shielded, against cold
weather.

* a general topic associated with the word
The painter brushed primer on the walls before the first coat of paint.

¢ 3 clue to what the word is similar to or different from
Like a spinning top, the dancer pirouetted gracefully.

* an action or a description that has something to do with the word
The cook used a spatula to flip the pancakes.

Connect what you already know with what the author has written.
Predict a possible meaning.

Use the meaning in the sentence.

LA S

Try again if your guess does not make sense.

Using reference materials
Dictionaries and other reference sources can help you learn new words. Check
out these reference sources:

* A dictionary gives the pronunciation and the meaning or meanings of a word.
Some dictionaries also give other forms of words, their parts of speech, and
synonyms. You might also find the historical background of a word, such as its
Greek, Latin, or Anglo-Saxon origins.

RH3
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* A glossary is a word list that appears at the end of a book or other written
work. It includes only words that are in that work. Like dictionaries, glossaries
have the pronunciation and definitions of words. However, the definitions in
a glossary give just enough information to help you understand the words as
they are used in that work.

* A thesaurus lists groups of words that have the same, or almost the same,
meaning. Words with similar meanings are called synonyms. Seeing the
synonyms of words can help you build your vocabulary.

Understanding Denotation and Connotation
Words can have two types of meaning.

Denotation is the literal meaning, the meaning you find in dictionaries.
Connotation is a meaning or feeling that people connect with the word.
For example, you may say that flowers have a fragrance but that garbage has
a stench. Both words mean “smell,” but fragrance has a pleasant connotation,

while stench has a very unpleasant one. As you read, it's important to think about
the connotation of a word to completely understand what a writer is saying.

Recognizing Word Meanings Across
Subjects

Have you ever learned a new word in one class and then noticed it in your
reading for other subjects? The word may not mean exactly the same thing in
each class. But you can use what you know about the word’s meaning to help
you understand what it means in a different subject area.

Look at the following example from three subjects:

Social Studies: One major product manufactured in the South is
cotton cloth. (something manusfactured by a company)

Math: After you multiply those two numbers, explain how
you arrived at the product. (the result of multiplying two
numbers)

Science: One product of photosynthesis is oxygen. (the result of a chemical
reaction)

In all three subject areas, a product is the result of something.

» Practice It!
1. Write each word below in your Learner’s Notebook. Then underline the
familiar word or root inside it. (Notice that the end of the familiar word or
root may change in spelling a little when a suiffix is added to it.)
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a. configuration d. perspective
b. contemporary e. invaluable
¢. reformation

2. Try to pronounce each of the words. Then check your pronunciation
against the pronunciation given in the Glossary at the back of this book.

3. The following sentences can all be completed by the same word or form
of the word. Use context clues to find the missing word. Write the word in
your Learner’s Notebook.

a. Itook the __to the photo shop to have a large print made.
b. Protons are positive; elerctrons are ___.
¢. You always think ___; can't you think positively for a change?

| Reading Fluently

Reading fluently is reading easily. When you read fluently, your brain recognizes
each word so you can read without skipping or tripping over words. If you're

a fluent reader, you can concentrate on the ideas in your reading because you
don't have to worry about what each word means or how to say it.

To develop reading fluency. . .

* Read often! The more, the better. Reading often will help you develop a good
sight vocabulary—the ability to quickly recognize words.

* Practice reading aloud. Believe it or not, reading aloud does help you
become a better silent reader.
— Begin by reading aloud a short, interesting passage that is easy for you.

— Reread the same passage aloud at least three times or until your reading
sounds smooth. Make your reading sound like you are speaking to a friend.

— Then move on to a longer passage or a slightly more difficult one.

» Practice It!
Practice reading the paragraph under the following heading. After you think
you can read it fluently—without errors or unnecessary pauses—read it aloud
to a partner. Ask your patrner to comment on your fluency.
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| Reading for a Reason

Why are you reading that paperback mystery? What do you hope to get from
your science textbook? And are you going to read either of these books in the
same way that you read a restaurant menu?

The point is, you read for different reasons. The reason you're reading something
helps you decide on the reading strategies you use with a text. In other words,
how you read will depend on why you're reading.

Knowing Your Reason for Reading

In school and in life, you'll have many reasons for reading, and those reasons will
lead you to a wide range of materials. For example,

* To learn and understand new information, you might read news magazines,
textbooks, news on the Internet, books about your favorite pastime, encyclopedia
articles, primary and secondary sources for a school report, instructions on
how to use a calling card or directions for a standardized test.

* To find specific information, you might look at the sports section for the
score of last night's game, a notice on where to register for a field trip, weather
reports, bank statements, or television listings.

* To be entertained, you might read your favorite magazine, e-mails or letters
from friends, the Sunday comics, or even novels, short stories, plays, or poems!

Adjusting How Fast You Read

How quickly or how carefully you should read a text depends on your purpose
for reading it. Think about your purpose and choose a strategy that works best.
Try out these strategies:

e Scanning means quickly running your eyes over the material, looking for key
words or phrases that point to the information you're looking for. Scan when
you need to find a particular piece or type of information. For example, you
might scan a newspaper for movie show times or an encyclopedia article for
facts to include in a research report.

e Skimming means quickly reading a piece of writing to find its main idea or to
get a general overview of it. For example, you might skim the sports section
of the daily newspaper to find out how your favorite teams are doing. Or you
might skim a chapter in your science book to prepare for a test.

* Careful reading involves reading slowly and paying attention with a purpose
in mind. Read carefully when you're learning new concepts, following complicated
directions, or preparing to explain information to someone else. You definitely
should read carefully when you're studying a textbook to prepare for class.
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But you might also use this strategy when you're reading a mystery story and
don’t want to miss any details. Below are some tips you can use to help you
read more carefully.

— Take breaks when you need them. There’s no point in reading when you're
sleepy. And if you're reading on the computer, give your eyes a break about
every fifteen minutes by focusing on something more distant than your
monitor screen.

— Take notes as you read. Write in your book if it's OK or use a notebook or
sticky notes on the pages. Your notes may be just words or phrases that will
jog your memory when you need to review. If you use a notebook, write
page numbers from the book in the margin of your notes. That way you
can quickly find the original material later if you need it.

— Make graphic organizers to help you organize the information from your
reading. These can sort out ideas, clear up difficult passages, and help you
remember important points. For example, webs can show a main idea
and supporting details. A flowchart can help you keep track of events in a
sequence. A Venn diagram, made up of overlapping circles, can help you
organize how two characters, ideas, or events are alike and different.

\/
\/

— Review material before stopping. Even a short review will help you
remember what you've read. Try rereading difficult passages. They will be
much easier to understand the second time.

» Practice It!

1. Inyour Learner’s Notebook, write whether you would skim, scan, or read
carefully in each of the following cases.

a. a short story for your English class

b. the school newspaper for your team's score in last week’s game
¢. reviewing a chapter for tomorrow’s social studies test

d. ascience book to find if it has information about nuclear waste
e. to decide which stories and articles to read in a magazine
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| Becoming Engaged

In reading, engagement means relating to what you're reading in a way that
makes it meaningful to you. It means finding links between the text and your own
life. As you begin to read something, be ready to become engaged with the text.
Then as you read, react to the text and relate it to your own experience. Your
reading will be much more interesting, and you'll find it easier to understand and
remember what you read.

Connect

You will become more involved with your reading and remember events,

characters, and ideas better if you relate what you're reading to your own
life. Connecting is finding the links between what you read and your own

experience.

» Ask Yourself
* Have | been to places similar to the setting described by this writer?

» What experiences have | had that compare or contrast with what | am
reading?

 What opinions do | already have about this topic?

o \What characters from life or literature remind me of the characters or
narrator in the selection?

Respond

Enjoy what you read and make it your own by responding to what’s going on

in the text. Think about and express what you like or don't like, what you find
boring or interesting. What surprises you, entertains you, scares you, makes you
angry, makes you sad, or makes you laugh out loud? The relationship between
you and what you're reading is personal, so react in a personal way.
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| Understanding What
You Read

Reading without understanding is like trying to drive a car on an empty gas tank.
You can go through all the motions, but you won't get anywhere! Skilled readers

adopt a number of strategies before, during, and after reading to make sure they
understand what they read.

Previewing

If you were making a preview for a movie, you would want to let your audience
know what the movie is like. When you preview a piece of writing, you're treating
yourself like that movie audience. You're trying to get an idea about that piece of
writing. If you know what to expect before reading, you will have an easier time
understanding ideas and relationships. Follow these steps to preview your reading
assignments.

» Do It!
1. Look at the title and any illustrations that are included.

2. Read the headings, subheadings, and anything in bold letters.

3. Skim over the passage to see how it is organized. Is it divided into
many parts? Is it a long poem or short story? Don't forget to look at
the graphics—pictures, maps, or diagrams.

4. Set a purpose for your reading. Are you reading to learn something new?
Are you reading to find specific information?

Activating Prior Knowledge

Believe it or not, you already know quite a bit about what you're going to read.
You don't know the plot or the information, of course, but keep in mind that you
bring knowledge and unique personal experience to a selection. Drawing on your
own background is called activating prior knowledge, and it can help you create
meaning in what you read. Ask yourself, What do | already know about this topic?
What do | know about related topics?

RH9



Reading Handbook

RH10

Predicting

You don't need a crystal ball to make predictions when you read. The predictions
don't even have to be accurate! What's important is that you get involved in your
reading from the moment you turn to page one. Take educated guesses before

and during your reading about what might happen in the story. Follow these steps:

1. Use your prior knowledge and the information you gathered in your preview
to predict what you will learn or what might happen in a selection. Will the
hero ever get home? Did the butler do it?

2. As you read on, you may find that your prediction was way off base. Don't
worry. Just adjust your predictions and go on reading.

3. Afterwards, check to see how accurate your predictions were. You don't have
to keep score. By getting yourself involved in a narrative, you always end up
a winner.

Visualizing

Creating pictures in your mind as you read—called visualizing—is a powerful aid to
understanding. As you read, set up a movie theater in your imagination.

* |Imagine what a character looks like.
* Picture the setting—city streets, the desert, or the surface of the Moon.

* Picture the steps in a process or the evidence that an author wants you to
consider. If you can visualize what you read, selections will be more vivid, and
you'll recall them better later on.

Identifying Sequence

When you discover the logical order of events or ideas, you are identifying
sequence. Look for clues and signal words that will help you find the way
information is organized.

Are you reading a story that takes place in chronological, or time, order? Do you
need to understand step-by-step directions? Are you reading a persuasive speech
with the reasons listed in order of importance? You'll understand and remember
the information better when you know the organization the author has used.
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Determining the Main Idea

When you look for the main idea of a selection, you look for the most important
idea. The examples, reasons, or details that further explain the main idea are
called supporting details.

Some main ideas are clearly stated within a passage—often in the first sentence of
a paragraph, or sometimes in the last sentence of a passage.

Other times, an author doesn't directly state the main idea but provides details
that help readers figure out what the main idea is.

» Ask Yourself
¢ What is each sentence about?

* Is there one sentence that tells about the whole passage or that is more
important than the others?

¢ What main idea do the supporting details point out?

Questioning

Keep up a conversation with yourself as you read by asking questions about the
text. Feel free to question anything!

e Ask about the importance of the information you're reading.
* Ask how one event relates to another or why a character acts a certain way.
* Ask yourself if you understand what you just read.

* As you answer your own questions, you're making sure that you understand
what’s going on.

Clarifying

Clear up, or clarify, confusing or difficult passages as you read. When you realize
you don't understand something, try these techniques to help you clarify the ideas.

* Reread the confusing parts slowly and carefully.
* Diagram relationships between ideas.

* Look up unfamiliar words.

e Simply “talk out” the part to yourself.

Then read the passage once more. The second time through is often much easier
and more informative.
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Reviewing

You probably review in school every day in one class or another. You review
what you learned the day before so the ideas stick in your mind. Reviewing when
you read does the same thing.

Take time now and then to pause and review what you've read. Think about the
main ideas and reorganize them for yourself so you can recall them later. Filling
in study aids such as graphic organizers, notes, or outlines can help you review.

Monitoring Your Comprehension

Who's checking up on you when you read? You are! There’s no teacher standing
by to ask questions or to make sure that you're paying attention. As a reader, you
are both the teacher and the student. It's up to you to make sure you accomplish
a reader’s most important task: understanding the material. As you read, check
your understanding by using the following strategies.

e Summarize what you read by pausing from time to time and telling yourself
the main ideas of what you've just read. When you summarize, include only
the main ideas of a selection and only the useful supporting details. Answer
the questions Who? What? Where? When? Why? and How? Summarizing tests
your comprehension by encouraging you to clarify key points in your own
words.

 Paraphrase Sometimes you read something that you “sort of” understand, but
not quite. Use paraphrasing as a test to see whether you really got the point.
Paraphrasing is retelling something in your own words. So shut the book and
try putting what you've just read into your own words. If you can't explain it
clearly, you should probably have another look at the text.

» Practice It!
Here are some strategies good readers use to understand a text. In your
Learner’s Notebook, tell which way is shown by each statement below.
connect  respond  predicc  monitor comprehension
visualize  question  clarify preview

1. I'm sure the doctor’s going to be the main character in this story.
Why would this smart character make a dumb remark like that?

This woman reminds me of my mother when she’s really mad.

B BN

This is a difficult passage. I'd better read it again and also look up the word
malefactor in the dictionary.

5. Let's see if I've got this plot straight. So far, Greg's crazy about Donna, but
she’s hooked on Jesse, who seems interested in Sheila, who is Greg’s date
for the dance. And Dana’s out to mess up everybody.
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|T hinking Critically About
Your Reading

You've engaged with the text and used helpful reading strategies to understand
what you've read. But is that all there is to it? Not always. Sometimes it's impor-
tant to think more deeply about what you've read so that you can get the most
out of what the author says. These critical thinking skills will help you go beyond
what the words say and get at the important messages of your reading.

Interpreting

When you listen to your best friend talk, you don't just hear the words he or she
says. You also watch your friend, listen to the tone of voice, and use what you
already know about that person to put meaning to the words. In doing so, you
are making meaning from what your friend says by using what you understand.
You are interpreting what your friend says.

Readers do the same thing when they interpret as they read. Interpreting is more
than just understanding the facts or story line you read. It's asking yourself,
What's the writer really saying here? and then using what you know about the
world to help answer that question. When you interpret as you read, you come to
a much better understanding of the work.

Inferring

You may not realize it, but you infer, or make inferences, every day. Here’s an
example:

You run to the bus stop a little later than usual. There’s no one there. “I've
missed the bus,” you say to yourself. You may be wrong, but that’s the way
our minds work. We look at the evidence (you're late; no one’s there) and
come to a conclusion (you've missed the bus).

When you read, you go through exactly the same process because writers don't
always directly state what they want you to understand. By providing clues and
interesting details, they suggest certain information. Whenever you combine those
clues with your own background and knowledge, you are making an inference.
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Drawing Conclusions

Skillful readers are always drawing conclusions, or figuring out much more than
an author says directly. The process is a little like a detective solving a mystery.
You combine information and evidence that the author provides to come up with
a statement about the topic, about a character, or about anything else in the
work. Drawing conclusions helps you find connections between ideas and events
and helps you have a better understanding of what you're reading.

Analyzing

Analyzing, or looking at separate parts of something to understand the entire
piece, is a way to think critically about written work.

* |n analyzing fiction, for example, you might look at the characters’ values,
events in the plot, and the author’s style to figure out the story’s theme.

* In analyzing persuasive nonfiction, you might look at the writer’s reasons to
see if they actually support the main point of the argument.

¢ In analyzing informational text, you might look at how the ideas are orga-
nized to see what'’s most important.

Distinguishing Fact from Opinion

Distinguishing between fact and opinion is one of the most important reading
skills you can learn.

A fact is a statement that can be proved with supporting information.

An opinion, on the other hand, is what a writer believes on the basis of his or
her personal viewpoint. An opinion is something that cannot be proved.

As you examine information, always ask yourself, Is this a fact or an opinion?

Don't think that opinions are always bad. Very often they are just what you want.
You read editorials and essays for their authors’ opinions. Reviews of movies, and
CDs can help you decide whether to spend your time and money on something.
It's when opinions are based on faulty reasoning or prejudice or when they are
stated as facts that they become troublesome.

For example, look at the following examples of fact and opinion.
Fact: California produces fruits and other agricultural products.
Opinion: California is a wonderful place for a vacation.

You could prove that fruits and other agricultural products are grown in

California. It's a fact. However, not everyone might agree that California
is a great vacation site. That's someone’s opinion.
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Evaluating

When you form an opinion or make a judgment about something you're reading,
you are evaluating.

If you're reading informational texts or something on the Internet, it's important
to evaluate how qualified the author is to write about the topic and how reliable
the information that's presented is. Ask yourself whether

« the author seems biased.

e the information is one-sided.

* the argument presented is logical.

If you're reading fiction, evaluate the author’s style or ask yourself questions
such as

* Is this character interesting or dull?

* Are the events in the plot believable or realistic?

* Does the author’s message make sense?

Synthesizing

When you synthesize, you combine ideas (maybe even from different sources)
to come up with something new. It may be a new understanding of an important
idea or a new way of combining and presenting information.

Many readers enjoy taking ideas from their reading and combining them with
what they already know to come to new understandings. For example, you might

1. Read a manual on coaching soccer
+

2. Combine what you learn from that reading with your own experiences
playing soccer

+

3. Add what you know about coaches you've had

4. Come up with a winning plan for coaching your sister’s soccer team
this spring.
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| Understanding Text Structure

Writers organize each piece of their writing in a specific way for a specific pur-
pose. That pattern of organization is called text structure. When you know the
text structure of a selection, you'll find it easier to locate and recall an author’s
ideas. Here are four ways that writers organize text, along with some signal words
and phrases containing clues to help you identify their methods.

Comparison and Contrast

Comparison-and-contrast structure shows the similarities and differences
between people, things, and ideas. When writers use comparison-and-contrast
structure, often they want to show you how things that seem alike are different or
how things that seem different are alike.

* Signal words and phrases: similarly, more, less, on the one hand, on the
other hand, in contrast to, but, however

Example: That day had been the best and worst of her life. On the one hand,
the tornado had destroyed her home. On the other hand, she and
her family were safe. Her face was full of cuts and bruises, but she
smiled at the little girl on her lap.

Cause and Effect

Just about everything that happens in life is the cause or the effect of some other
event or action. Sometimes what happens is pretty minor: You don’t look when
you're pouring milk (cause); you spill milk on the table (effect). Sometimes it's a
little more serious: You don't look at your math book before the big test (cause);
you mess up on the test (effect).

Writers use cause-and-effect structure to explore the reasons for something hap-
pening and to examine the results of previous events. A scientist might explain
why the rain falls. A sports writer might explain why a team is doing badly. A his-
torian might tell us why an empire rose and fell. Cause-and-effect structure is all
about explaining things.

* Signal words and phrases: so, because, as a result, therefore, for the follow-
ing reasons

Example: The blizzard raged for twelve hours. Because of the heavy snow, the
streets were clogged within an hour of being plowed. As a result,
the city was at a standstill. Of course, we had no school that day, so
we went sledding!
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Problem and Solution

How did scientists overcome the difficulty of getting a person to the Moon? How
can our team win the pennant this year? How will | brush my teeth when I've
forgotten my toothpaste? These questions may be very different in importance,
but they have one thing in common: each identifies a problem and asks how to
solve it. Problems and solutions are part of what makes life interesting.

By organizing their texts around that important question-word how, writers state
the problem and suggest a solution. Sometimes they suggest many solutions.
Of course, it’s for you to decide if they're right.

* Signal words and phrases: how, help, problem, obstruction, overcome,
difficulty, need, attempt, have to, must

Example: A major difficulty in learning to drive a car with a standard shift
is starting on hills. Students need to practice starting slowly and
smoothly on a level surface before they graduate to slopes. Observing
an experienced driver perform the maneuver will also help.

Sequence

Consider these requests: Tell us what happened at the picnic. Describe your
favorite CD cover. Identify the causes of the Civil War. Three very different
instructions, aren’t they? Well, yes and no. They are certainly about different
subjects. But they all involve sequence, the order in which thoughts are arranged.
Take a look at three common forms of sequencing.

* Chronological order refers to the order in which events take place. First you
wake up; next you have breakfast; then you go to school. Those events don't
make much sense in any other order. Whether you are explaining how to wash
the car, giving directions to a friend’s house, or telling your favorite joke, the world
would be a confusing place if people didn't organize their ideas in chronological
order. Look for signal words such as first, next, then, later, and finally.

* Spatial order describes the order of things in space. For example, take a look
at this description of an ice cream sundae:

At the bottom of the dish are two scoops of vanilla. The scoops are
covered with fudge and topped with whipped cream and a cherry.

Your eyes follow the sundae from the bottom to the top. Spatial order is important
in descriptive writing because it helps you as a reader to see an image the way the
author does. Signal words include above, below, behind, left, right, and next to.

* Order of importance is going from most important to least important or the
other way around. For example, a typical news article has a most-to-least-
important structure. Readers who don't have the time to read the entire article
can at least learn the main idea by reading the first few paragraphs. Signal
words include principal, central, important, and fundamental.
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| Reading for Research

An important part of doing research is knowing how to get information from
a wide variety of sources. The following skills will help you when you have a
research assignment for a class or when you want information about a topic
outside of school.

Reading Text Features

Researching a topic is not only about asking questions. It's about finding answers.
Textbooks, references, magazines, and other sources provide a variety of text
features to help you find those answers quickly and efficiently.

« Tables of contents Look at the table of contents first to see whether a resource
offers information you need.

* Indexes An index is an alphabetical listing of significant topics covered in a
book. It is found in the back of a book.

* Headings and subheadings Headings often tell you what information is going
to follow in the text you're reading. Subheadings allow you to narrow your
search for information even further.

* Graphic features Photos, diagrams, maps, charts, graphs, and other graphic
features can communicate large amounts of information at a glance. They
usually include captions that explain what they show.

Interpreting Graphic Aids

When you're researching a topic, be sure to read and interpret the graphic aids
you find. Graphic aids explain information visually. When reading graphic aids,
read the title first to see if you're likely to find information you want.

* Reading a map Maps are flat representations of land. A compass rose shows
you directions—north, south, east, and west. A legend, or key, explains the
map'’s symbols. A scale shows you how distances shown on the map relate to
the actual distances.

* Reading a graph A graph shows you how two or more things relate. Graphs
can use circles, dots, bars, or lines. For example, on the weather part of a TV
newscast you might see a weather graph that predicts how the temperatures
for the next five days will rise or fall.

* Reading a table A table groups numbers or facts and puts them into catego-
ries so you can compare what is in each category. The facts are organized in
rows and columns. Find the row that has the category you're looking for. Then
read across to the column that has the information you need.
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Organizing Information

When researching a topic, you can't stop after you've read your sources of infor-
mation. You also have to make sense of that information, organize it, and put it
all together in ways that will help you explain it to someone else. Here are some
ways of doing just that.

* Record information from your research and keep track of your resources on
note cards.

 Summarize information before you write it on a note card. That way you'll
have the main ideas in your own words.

¢ Qutline ideas so you can see how subtopics and supporting information will fit
under a main idea.

* Make a table or graph to compare items or categories of information.
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Joan Aiken (1924-2004)

« was the daughter of a Canadian writer and an
American Pulitzer prize-winning poet

« decided to be a writer when she was only five
years old; bought herself a notebook with
birthday money, started writing, and never
stopped }

« was homeschooled until she was twelve at which
time she was sent to a boarding school

Probably best known for her children’s novel

The Wolves of Willoughby Chase

" Julia Alvarez (1950-)
"« was born in New York City, but lived in the
Dominican Republic until she was ten, then

returned to New York to stay
"« decided to be a writer while in high school
" . has written many award-winning books
« is now a professor at Middlebury College
Quote: “/am a Dominican, hyphen, American.
~ As a fiction writer, 1 find that the most
" exciting things happen . ... where two worlds
" collide or blend together.”

Rudolfo A. Anaya (1937-)

« was the son of a vaquero or horseman '

. said he was changed forever at the age of |_Maya An'gellou (1928-) :
sixteen after a diving accident that almost kiled W& originally named Marguerite Johnson; Maya
him and left him temporarily paralyzed is the name her brother called her as a child

« taught junior high and high school while he « at the age of three, was sent to live with her
developed his writing skills grandmother who ran the only black-owned

. is Professor Emeritus of English at the University general store in the town of Stamps, Arkansas
of New Mexico « has been a professor at \Wake Forest University

Quote: “It's good to be a Chicano!” ! for more than twenty years
. speaks French, Spanish, Italian, Arabic, and Fanti
(a language of southern Ghana) fluently

Isaac Asimov (1920-1992)

« was born in Russia; immigrated to US. with
family at age three; grew up in Brooklyn, NY

« earned a Ph.D.in chemistry at Columbia
University; taught at Boston University

« is the author of about 500 books: science fiction,
mystery, nonfiction science, history, and more

« \wrote about space travel, but feared flying; flew

" Joni Cade Bambara (1939-1995)

"« changed her name from Miltona Mirkin Cade
to Toni Cade Bambara in 1970, after she found
Bambara in a sketchbook in a family trunk

« studied acting and mime in Italy and France

. worked as an investigator for the New York State
Department of Welfare for two years

« was encouraged by her mother to be creative

Quote: “She gave mé permission t0 wonder, to

" dawdle, to daydream.”

only twice in his lifetime
Best known for his robot stories—/, Robot and The
Rest of the Robots, and his Foundation series
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Ray Bradbury (1920- )

or fly in airplanes

had to be based on possibilities for the future
stories
Quote: “The great fun in my life has been
getting up every morning and rushing to the
typewriter..."

Joseph Bruchac (1942- )

« lives in the Adirondack Mountain foothills with
his wife in the same house where he was raised
established workshops and taught creative

is a professional storyteller

that they can “help guide a young person along
a trail on which his or her feet have never been”

Margaret Danner (1915-1984)

« wrote her first prize-winning poem, “The Violin,”
when she in eighth grade; violin imagery
appears in many later poems

got to know other young American poets
working as editor for Poetry magazine
established Boone House, an arts center for
residence at

while

children, while serving as poet in
Wayne State University in Detroit
« African trip in 1966 influenced her later poetry

R2 Author Files

« does not like technology even though he writes
about it: he doesn’t drive a car, Us€ 8 computer,

feels that much of his work is too fantastic to be
considered science fiction which he said he felt

has written more than 30 books and 600 short

writing classes in prisons throughout the country -

* Gwendolyn Brooks (1917-2000)
« born in Topeka, Kansas, but lived most of her life
in Chicago
"« in 1950 became the first African American
woman to be awarded a Pulitzer Prize
« followed Carl Sandburg as poet laureate of
(llinois in 1968; served until her death in 2000
Quote: "/ felt that | had to write. Even if | had
" never been published, | knew that | would go

" on writing, enjoying it, and experiencing the
" challenge.”

L

" Judith Ortiz Cofer (1952-)

« grew up speaking Spanish at home, but learned
" English well enough to become a writer and
~ college professor
« lives in Georgia on a farm that has been in her

husband'’s family for generations

believes that the best stories tell people howto : e
act toward the earth and each other and believes « believes that immigrants do not have to choose

one identity over another and says she uses her
art “as a bridge between my cultures. .. traveling
back and forth without fear and confusion”

Borden Deal (1922-1985)

« was given the name Loyse Youth Deal at birth
was a Mississippi native, son of
wrote about the South and African-American
culture from his personal experience

wrote mostly about people’s attachment to the

a farming family

land on which they live

enjoyed fishing, golf, and playing the guitar
wanted his books to be a “panorama of the New
South”



Gregory Djanikian (1949-)
« was born in Alexandria, Egypt, but immigrated to
the United States when he was eight years old

" Michael Dorris (1945-1997)

"+ is considered one of the most recognized Native

" American writers of both fiction and non-fiction

"« was the first single father in America to adopt a

" child; eventually adopted two boys and a girl

"« researched fetal alcohol syndrome and wrote an
award-winning book on it when his first adopted

grew up in New York and Pennsylvania

started writing when he was in college

writes about life in America and problems in
Armenia (his family is Armenian)

« lives near Philadelphia with his wife and children

son was found to have the disorder
« married Louise Erdrich; they had three girls
« wrote two books with Erdrich, who was also an

« directs a creative writing program at a university
Quote: “Djanikian is masterful in his control of

where a poem is going—and the reader with it.”
award-winning author

Rita Dove (1952-)

« grew up in a home full of books and enjoyed
writing and putting on plays

« in high school, with her brother, created a comic
book featuring superheroes Jet Boy and Jet Girl

« was the youngest person and first African
American appointed poet laureate of the U. S.

« won many other awards for her poetry, including -

Robert Frost (1874-1963)

lived during times of great change; was born
less than ten years after the Civil War and died
|ess than ten years before a man walked on the

moon

"+ decided to be a poet when he was sixteen

~ . married Elinor White and had six children; Elinor
and four of the children died during his lifetime
was very shy, but developed a style of reading
poetry that made him one of the most popular

performers in America and overseas

the famous Pulitzer Prize
Quote: “/ see poetry as the root of all writing.”

Nicholas Gage (1939-)
« spent his first nine years in a remote Greek
village where there were no lights, cars, or

" Ernesto Galarza (1905-1984)
« was born in a small Indian village in Mexico
« came to the U.S. with his mother and uncles

radios

« was separated from his father because of wars
and did not get to meet him until he was nine

« lost his mother when she was executed for
arranging his escape from guerilla soldiers

« wrote a best-selling book about his mother’s life

« lives with his wife in Massachusetts, where they

when he was six years old as part of huge group
fleeing the violence of a revolution in Mexico

« learned English quickly and won a college
scholarship; also earned a doctorate degree

. fought against abuse of farmworkers, especially
poor wages and bad living conditions

work together on writing projects Quote: “He was an Inspit ation.”

¥

Author Files R3




0. Henry (1862-1910)

« became a registered pharmacist

dying
« published a newspaper called Rolling Stone

died poor and in debt

Shirley Jackson (1919-1965)

« was born to a well-off San Francisco, CA, family

« began writing poems, stories, notes, journals as
a child

at home

readers after the New Yorker published “The
Lottery” in 1948, “a memorable and terrifying
masterpiece”

« wrote novels and stories that are still in print=

Li-Young Lee (1957-)

« is the great-grandson of China’s first president
« fled with family from Indonesia to Pittsburgh, PA
after his father had been jailed for political reasons -
« isinspired by the Bible, Tang dynasty poetry, and -
poems by Robert Louis Stevenson ;
« lives in Chicago with his wife and their two sons -
Quote: “Each poem presents its own demands,

jts own requirements, and its own pleasures.

Every encounter with the page is new. | proceed

by unknowing.”

R4 Author Files

« was raised by his grandmother when his mother
died: his father spent all his time on an invention

« fled to Honduras after being accused of stealing;
came back home to Texas because his wife was

« wrote nearly 300 stories, 80 of them Westerns
« had millions of his books sold all over the world

try: “Charles,” “One Ordinary Day, with Peanuts”

" Langston Hughes (1902-1967)
« was elected class poet in the eighth and twelfth
grades
« had lived in Missouri, New York, Ohio, Mexico,
Kansas, Colorado, and [llinois by the age of twenty
"« had been a truck farmer, cook, waiter, sailor,

doorman, and traveled extensively before the
first of his books was published
. experimented with jazz and blues rhythms in his
poetry; many of his poems have been set to music
A critic said that Hughes's poems were meant “to
be read aloud, crooned, shouted, and sung.”

" yusef Komunyakaa (1947-)

"+ was awarded the Bronze Star while serving as an
army correspondent in Viet Nam

« taught elementary school in New Orleans and

« eventually wrote 1,000 words every day, working

creative writing at several universities
« married Mandy Sayer, an Australian writer

« received a record-breaking amount of mail from

« has won many important awards for his poetry

« is determined to explore the history of his
African American ancestors and his own
personal history

« lives in New York City and is a professor at
Princeton University

" Jean Little (1932-)
« was born and lived in Taiwan until age seven

had very poor eyesight

« was a teacher for children with disabilities
« has written 31 books; many award-winning

has two dogs, two cats, a dwarf rabbit, and two
African Gray parrots

prefers to read children’s books because she
says they “communicate a sense of growth and
hope and love.”

¥



Lensey Namioka (1929- )

Eve Merriam (1916-1992)

« started writing poetry as a young child

« wrote advertisements, articles, picture books,
biographies, and plays, as well as poetry

« felt that it is important to address social issues

such as war, pollution, racism, and addiction to

" Edna St. Vincent Millay (1916-1992)

watching television when writing for young people -

« was married to Oscar-winning screenwriter
Waldo Salt

Quote: “No one learns to love poetry without

hearing it read out loud.”

Lillian Morrison (1917-)

. grewupina city in New Jersey

« has made books her life’s work

« believes that the best way to introduce young

people to poetry is to find topics that interest them

« has put together collections and written her own
books of poems on different subjects such as
sports, science fiction, and women's history

« says that for her, poetry involves body
movement; she is inspired by athletes, dancers,
drummers, and jazz musicians

says she is the only person in the world named
Lensey; her father made up the name

is the daughter of a linguist (an expert in
languages) and a doctor/writer

was encouraged by her parents to love music
which became a subject for many of her books
is from China and her husband is from Japan, sO
she is interested in writing about both places
has been writing books for more than thirty

years and has won numerous awards

« was encouraged by her mother to be ambitious
and to appreciate music and literature

« entered a poetry contest that helped her win a
scholarship to Vassar College

. used modern ideas with traditional poetry styles

« was a very popular poet during her lifetime

Quote by author Thomas Hardy: “America

has two great attractions: the skyscraper and

the poetry of Edna St Vincent Millay.”

¥

" \Walter Dean Myers (1937-)

went to live with foster parents in Harlem after
his mother died when he was two

« had a speech impediment and at the suggestion

of a teacher, began to write down his thoughts
thought he could never 80 to college, but always
kept writing, and after serving in the army was
able to pay for tuition with money from the G.l.
Bill of Rights

gets up every day by 5 AM., walks 5 miles, and
writes 10 pages before stopping

says rewriting is more fun for him than writing

" Ogden Nash (1902-1971)
« had a relative who was a

Revolutionary War

general after whom Nashville, TN, was named

went to a boarding school when he was
started out writing for an advertising agency

fifteen

wrote plays and screenplays for movies

used puns, creative misspellings, invented words,
surprise rhymes, and
Quote:

irregular line lengths
“'m very fond of the English language.

| tease it, and you only tease the things you

4

Jove.”
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Alfred Noyes (1880-1958)
« was born in England, but lived in the United
States and Canada during World War Il.

when he was only twenty-one
« was the most popular poet of his time by the
age of thirty, but after more modern poetry

fashioned
« slowly went blind during last ten years of life
« retired and died on the isle of Wight, England

Edgar Allan Poe (1809-1849)

« lost his parents, who were professional actors,
when he was three years old

. struggled with poverty all of his life

« started writing poetry when he was a teenager

« joined the army and attended West Point

« worked as an editor of magazines

« helped develop murder mystery, science fiction,
treasure mystery, and horror story formats

« was a major influence on American writers

Robert Service (1874-1958)

« lived and traveled in many different countries
« was an instant success after his first book was
published

« worked as a correspondent, an ambulance ;
driver, and an intelligence officer during WW 1
« had several of his books -
« has three schools named after him in Alaska and

made into movies
Canada and was honored on a Canadian stamp -
« was the most popular poet in America, but called -

himself “only a ‘rhymer’ and an ‘inkslinger.”

R6 Author Files

« had his first book, The Loom of Years, published

came in style, many critics called his poems old-

" Rosa Parks (1913-2005)

~ « went to a school that closed three extra months

~ ayear for African American children to go to
work

. traveled around the country 0 encourage voting

« was awarded the Congressional Gold Medal

« is called “Mother of the Civil Rights Movement”

« after her death, was the first woman to lie in
state in the Capitol

" Quote: “When you led, you had no way of

"~ knowing if anyone would follow.”

Rod Serling (1924-1975)

« was encouraged to be creative from an early age

« received a Purple Heart medal for wounds while
serving as a paratrooper during WW I

« worked at a radio station after college graduation

« \wrote very controversial dramas and frequently
battled with censors about revisions

« won six Emmy Awards for his scriptwriting

. cowrote the screenplay for the original Planet of
the Apes

Quote: “You're traveling through another

dimension . . . next stop, the Twilight Zone!”

" Gary Soto (1952-)

is a third-generation Mexican American

edited story collections; written poetry,
essays, novels, young adult and children’s books;
and has made movies

taught English and Chicano Studies at the
University of California, Berkeley

enjoys theater, tennis, basketball, traveling, and
occasionally working in the garden

has

Quote: “/ discovered that reading builds a life
inside the mind.”



Mary TallMountain (1918-1994)

« was born in Nulato, Alaska, on the Yukon River,
one hundred miles south of the Artic Circle

« lost her mother, brother, and step parents at an
early age and moved away with adoptive family

« found writing about the Yukon River area a way
to reclaim her family and homeland

Quote: “Her spirit and her ability to connect

the different worlds of her experience teach us

much about how to live our lives properly.”

" Ppiri Thomas (1928-)
"« grewupinéEl Barrio, a poor district in New York,
during the Great Depression
« wrote a book which made the term el barrio,
meaning “the neighborhood,” familiar to many
« had to rewrite his first book after the only copy
of the manuscript was accidentally destroyed
« says his focus in life is to inspire youth
" Quote: “You have to be careful how you
~ use words because they can be bullets or

butterflies.”

Walt Whitman (1819-1892)

« worked as a printer, an editor, a newspaper
reporter, and at other jobs while writing
forgettable poems and novels before 1855

« published nine different editions of Leaves of
Grass between 1855 and 1892, revising and
adding new poems with each edition

. worked as a volunteer aide in hospitals, caring
for sick and wounded soldiers during Civil War

« became a strong influence on many later poets
who imitated his usually rhymeless free verse

Jane Yolen (1928-)

« is the daughter of two authors; her father also
popularized kite flying, and her mother created
crossword puzzles for magazines

« studied music and ballet

« has written more than 250 books which have
been translated into twenty-two languages

« ran a workshop for new authors for twenty years

Quote: “My advice for young people interested

in writing: read and write. Read and read and

read.”

Laurence Yep (1948-) i
« grew up in San Francisco in an African American
neighborhood, but went to school in Chinatown
« began reading science fiction in high school; sold -
his first story to a science fiction magazine at age -

Paul Zindel (1936-2003)

« had a troubled childhood—he said in an interview,
| felt worthless as a kid, and dared to speak and
act my feelings only in fantasy and secret”

« wrote stories that involve the gap between teens
and the adults who don't understand them

. wrote a memoir, The Pigman and Me, and the
novel, The Pigman, which were key works

Quote: “/ know it's a continuing battle to get

through the years between twelve and twenty

" so | write always from their point of view.”

eighteen

« spent six years researching Chinese American
history to prepare for writing Dragonwings

« said he enjoys writing for young readers
“because you can get back to old-fashioned
storytelling.”
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FOLDABLES™

by Dinah Zike, M.Ed., Creator of Foldables™

Reading and Thinking with Foldables™

As you read the selections in each unit, the following Foldables will help
you keep track of your ideas about the Big Questions. Follow these direc-
tions to make your Foldable, and then use the directions in the Unit Warm

Up for labeling your unit Foldable.

Foldable 1 and Foldable 8—For Units 1 and 8

3 Step 1 Place a sheet of paper in front of you with the
F OlwltES long side at the top. Fold the right side of the
Study Organizer paper over twice, making sure to leave at least a
half-inch uncovered margin at the left side.

Step 2 Label the front of the folded paper with the title of the first selection
in Reading Workshop 1.

Step 3 Unfold the paper once. On the right side, at the top, write the label
My Purpose for Reading.

Step 4 Open the Foldable all the way. Across the top, write the label The
Big Question.

Step 5 Repeat the above directions for each remaining selection in the
four Reading Workshops and the Comparing Literature or Reading
Across Texts Workshop.

At the end of the unit, you use the half-inch margin space at the left to staple
all of the fold-over pages together.

2

Se]ecﬁon
Title

3

The Big Question
oMy | |

|| Purpose
: for
I|Reading

Foldable 2 and Foldable 6—For Units 2 and 6

Step 1 Stack three sheets of paper with their top edges

F OLEL_ES about a half-inch apart. These top edges will be
Study Organizes tabs, so be sure to keep them straight.

Step 2 Fold up the bottom edges of the papers to form six tabs. Align the
edges so that all of the layers or tabs are the same distance apart.
Crease the bottom tightly.

Step 3 Follow steps 1 and 2 again to make a second set of tabbed pages.
Then place the two sets of tabbed pages back-to-back and staple
them together at the bottom.

Step 4 On the top page of one side of the tabbed pages, write the unit
number and the big question. Then, working your way up, label the

Continued on page R9
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Unit
Big Question



Continued from page R8

tabs in order with the titles of the reading selections in the Reading
Workshops and the Comparing Literature Workshop. Use both
tabbed sides.

Step 5 Below each title, write My Purpose for Reading. A third of the
way down from that, write the label The Big Question.

Foldable 3 and Foldable 5—For Units 3 and 5

Step 1 With the long side at the top, fold a sheetof 1 ——
paper into thirds.

=
N
1]
-l
]
g
=]
-l
(<]
1Y

FoLDABLES
Study Organizer

Step 2 Open the Foldable. Fold the bottom edge up two inches and
crease well. Glue the outer edges of the tab to create three
pockets. Staple both sides of the middle pocket. Use these
pockets to hold notes you will take on index cards.

Step 3 Label the left pocket My Purpose for Reading.
Label the center pocket The Big Question.
Label the right pocket My Thoughts. / / /

Step 4 On the front of the Foldable, list all the selections in the Reading
Workshops and the Comparing Literature Workshop (in Unit 3) 3

or Reading Across Texts Workshop (in Unit 5). HT H\‘ H\‘

My Purpose | The Big
for Reading| Question

My Thoughts

Foldable 4 and Foldable 7—For Units 4 and 7

7 Step 1 With the long side of the pages at the top, 1
F OLEL_ES fold twelve (for Unit 4) or thirteen (for Unit 7)
Study Organizer sheets of paper in half from top to bottom.

Step 2 Separate the sheets. On each folded sheet, make a cut through 2

only the top half, 1 inch from the left side of the top flap. Cut to the ,."
fold line. i
7

Step 3 Place the folded sheets one on top of the other. On the left side,
staple the sections together.

Step 4 Label the front of each fold-over page with the selection title. 3
Below the title, write the label My Purpose for Reading.

Selection Title

Step 5 Open the Foldable. Label the top of the inside page The Big My Purpose for Reading
Question. '

You'll use this Foldable for each Reading Workshop and the Reading Across
Texts Workshop (in Unit 4) or Comparing Literature Workshop (in Unit 7).
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LITERARY TERMS HANDBOOK

A

Act A major unit of a drama. A play may be subdivided
into several acts. Many modern plays have two or three
acts. A short play can be composed of one or more
scenes but only one act.

See also SCENE.

Alliteration The repitition of consonant sounds,
usually at the beginnings of words or syllables.
Alliteration gives emphasis to words. For example,

Over the cobbles he clattered and clashed
See page 779.

Allusion A reference in a work of literature to a well-
known character, place, or situation in  history, politics, or
science or from another work of literature, music, or art.

See page 705.

Analogy A comparison between two things, based on
one or more elements that they share. Analogies can
help the reader visualize an idea. In informational text,
analogies are often used to explain something unfamiliar
in terms of something known. For example, a science
book might compare the flow of electricity to water
moving through a hose. In literature, most analogies are
expressed in metaphors or similes.

See also METAPHOR, SIMILE.

Anecdote A brief, entertaining story based on a single
interesting or humorous incident or event. Anecdotes
are frequently biographical and reveal some aspect of a
person’s character.

Antagonist A person or force that opposes the
protagonist, or central character, in a story or a drama.
The reader is generally meant not to sympathize with
the antagonist.

See also CONFLICT, PROTAGONIST.

Anthropomorphism Representing animals as if they
had human emotions and intelligence. Fables and fairy
tales often contain anthropomorphism.

Aside In a play, a comment made by a character that
is heard by the audience but not by the other characters

R10 Literary Terms Handbook

. onstage. The speaker turns to one side, or “aside,” away
- from the other characters onstage. Asides are common in
: older plays—you will find many in Shakespeare’s plays—
but are infrequent in modern drama.

- Assonance The repetition of vowel sounds, especially
. inaline of poetry.
See page 779. See also RHYME, SOUND DEVICES.

. Author’s purpose The intention of the writer. For

- example, the purpose of a story may be to entertain, to
describe, to explain, to persuade, or a combination of

. these purposes.

- Autobiography The story of a person’s life written by
- that person. Rosa Parks: My Story, by Rosa Parks with Jim
. Haskins, is an example of autobiography.

See also BIOGRAPHY, MEMOIR.

- B

- Ballad A short musical narrative song or poem. Folk
. ballads, which usually tell of an exciting or dramatic

- episode, were passed on by word of mouth for

generations before being written down. Literary ballads
. are written in imitation of folk ballads.

* See also NARRATIVE POETRY.

Biography The account of a person's life written by
- someone other than the subject. Biographies can be
. short or book-length.

See page 132. See also AUTOBIOGRAPHY, MEMOIR.

. C

Character A person in a literary work. (If a character

. Isan animal, it displays human traits.) Characters who

. show varied and sometimes contradictory traits are

- called round. Characters who reveal only one personality
. trait are called flat. A stereotype is a flat character of a

. familiar and often-repeated type. A dynamic character
changes during the story. A static character remains

. primarily the same throughout the story.

See page 323.



Characterization The methods a writer uses

to develop the personality of the character. In

direct characterization, the writer makes direct
statements about a character's personality. In indirect
characterization, the writer reveals a character's
personality through the character's words and actions and
through what other characters think and say about the
character. These techniques are frequently blended, as

in the characterization of the two boxers in Piri Thomas's
story “Amigo Brothers.”

See page 683.

Climax The point of greatest emotional intensity,
interest, or suspense in a narrative. Usually the climax
comes at the turning point in a story or drama, the point
at which the resolution of the conflict becomes clear. The
climax in O. Henry's “After Twenty Years” occurs when
Bob discovers that the man he thinks is Jimmy Wells is
actually someone else.

Comedy A type of drama that is humorous and has a
happy ending. A heroic comedy focuses on the exploits
of a larger-than-life hero. In American popular culture,
comedy can take the form of a scripted performance
involving one or more performers—either as a skit that is
part of a variety show, as in vaudeville, or as a stand-up
monologue.

See also HUMOR.

Conflict The central struggle between opposing forces
in a story or drama. An external conflict exists when

a character struggles against some outside force, such
as nature, society, fate, or another person. An internal
conflict exists within the mind of a character who is torn
between opposing feelings or goals.

See page 277. See also ANTAGONIST, PLOT, PROTAGONIST.

Consonance A pleasing combination of sounds,
especially in poetry. Consonance usually refers to the
repetition of consonant sounds in stressed syllables.

See also SOUND DEVICES.

D
Description \Writing that seeks to convey the

impression of a setting, a person, an animal, an object, or - . . .
P &ap l . Falling action In a play or story, the action that follows

. the dimax.
. Seealso PLOT.

an event by appealing to the senses. Almost all writing,
fiction and nonfiction, contains elements of description.

See page 605.

- Details Particular features of things used to make

: descriptions more accurate and vivid. Authors use details
. to help readers imagine the characters, scenes, and

= actions they describe.

Dialect A variation of language spoken by a particular
- group, often within a particular region. Dialects differ

- from standard language because they may contain

. different pronunciations, forms, and meanings.

See page 733.

. Dialogue Conversation between characters in a literary
- work.

. See page 301. See also MONOLOGUE.

- Drama A story intended to be performed by actors on
. a stage or before movie or TV cameras. Most dramas

. before the modern period can be divided into two

= basic types: tragedy and comedy. The script of a drama

: includes dialogue (the words the actors speak) and stage
. directions (descriptions of the action and scenery).

. See also COMEDY, TRAGEDY.

- E

Essay A short piece of nonfiction writing on a single
. topic. The purpose of the essay is to communicate

- an idea or opinion. A formal essay is serious and

: impersonal. A informal essay entertains while it informs,
- usually in a light conversational style.

Exposition The part of the plot of a short story, novel,
. novella, or play in which the characters, setting, and
. situation are introduced.

- Extended metaphor An implied comparison that
. continues through an entire poem.

= See also METAPHOR

- F
- Fable A short, simple tale that teaches a moral. The
. characters in a fable are often animals who speak and act

- like people. The moral, or lesson, of the fable is usually
- stated outright.
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Fantasy A form of literature that explores unreal worlds
of the past, the present, or the future.

Fiction A prose narrative in which situations and
characters are invented by the writer. Some aspects of a

includes short stories, novellas, and novels.
See also NOVEL, NOVFLLA, SHORT STORY.

Figurative language Language used for descriptive
effect, often to imply ideas indirectly. Expressions of
figurative language are not literally true but express
some truth beyond the literal level. Although it appears
in all kinds of writing, figurative language is especially
prominent in poetry.

See page 785. See also ANALOGY, FIGURE OF SPEECH,
METAPHOR, PERSONIFICATION, SIMILE, SYMBOL.

Figure of speech Figurative language of a specific
kind, such as analogy, metaphor, simile, or
personification.

First-person narrative. See POINT OF VIEW.

Flashback An interruption in a chronological narrative
that tells about something that happened before that
point in the story or before the story began. A flashback
gives readers information that helps to explain the main
events of the story.

Folklore The traditional beliefs, customs, stories,
songs, and dances of the ordinary people (the “folk”) of
a culture. Folklore is passed on by word of mouth and
performance rather than in writing.

See also FOLKTALE, LEGEND, MYTH, ORAL TRADITION.

Folktale A traditional story passed down orally long
before being written down. Generally the author of a
folktale is anonymous. Folktales include animal stories,
trickster stories, fairy tales, myths, legends, and tall tales.

See page 652. See also LEGEND, MYTH, ORAL TRADITION,
TALL TALE.

Foreshadowing The use of clues by an author to
prepare readers for events that will happen in a story.

Free verse Poetry that has no fixed pattern of meter,
rhyme, line length, or stanza arrangement.

See also RHYTHM.
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- G

. Genre A literary or artistic category. The main literary
- genres are prose, poetry, and drama. Each of these

: Is divided into smaller genres. For example: Prose
fictional work may be based on fact or experience. Fiction includes fiction (such ds n_ovels, novella;, short stories,

- and folktales) and nonfiction (such as biography,

. autobiography, and essays). Poetry includes lyric poetry,
. dramatic poetry, and narrative poetry. Drama includes

- tragedy, comedy, historical drama, melodrama, and farce.

S 1
- Haiku Originally a Japanese form of poetry that has
. three lines and seventeen syllables. The first and third

. lines have five syllables each; the middle line has seven
- syllables.

. Hero Aliterary work’s main character, usually one with
. admirable qualities. Although the word hero is applied
only to males in traditional usage (the female form is

. heroine), the term now applies to both sexes.

See also LEGEND, MYTH, PROTAGONIST, TALL TALE.

. Historical fiction A novel, novella, play, short story,

- or narrative poem that sets fictional characters against a
: historical backdrop and contains many details about the
. period in which it is set.

. See also GENRE.

- Humor The quality of a literary work that makes the
- characters and their situations seem funny, amusing,

. or ludicrous. Humorous writing can be as effective in

- nonfiction as in fiction.

. See also COMEDY.

. 1

. Idiom A figure of speech that belongs to a particular

- language, people, or region and whose meaning cannot
: be obtained, and might even appear ridiculous, by

+ joining the meanings of the words composing it. You
- would be using an idiom if you said you caught a cold.

Imagery Language that emphasizes sensory

« impressions to help the reader of a literary work see,
- hear, feel, smell, and taste the scenes described in the
. work.

: See page 887 See also FIGURATIVE LANGUAGE.



Informational text One kind of nonfiction. This
kind of writing conveys facts and information without
introducing personal opinion.

See page 4.

Irony A form of expression in which the intended
meaning of the words used is the opposite of their literal
meaning. Verbal irony occurs when a person says one
thing and means another—for example, saying “Nice
guy!” about someone you dislike. Situational irony
occurs when the outcome of a situation is the opposite
of what was expected.

L

Legend A traditional story, based on history or an
actual hero, that is passed down orally. A legend is
usually exaggerated and gains elements of fantasy over
the years. Stories about Daniel Boone and Davy Crockett
are American legends.

Limerick A light humorous poem with a regular
metrical scheme and a rhyme scheme of aabba.

See also HUMOR, RHYME SCHEME.

Local color The fictional portrayal of a region’s
features or peculiarities and its inhabitants” distinctive
ways of talking and behaving, usually as a way of adding
a realistic flavor to a story.

Lyric The words of a song, usually with a regular rhyme
scheme.

See also RHYME SCHEME.

Lyric poetry Poems, usually short, that express strong
personal feelings about a subject or an event.

Main idea The most important idea expressed in a
paragraph or an essay. It may or may not be directly
stated.

Memoir A biographical or autobiographical narrative
emphasizing the narrator’s personal experience during a
period or at an event.

See also AUTOBIOGRAPHY, BIOGRAPHY.

Metaphor A figure of speech that compares or
equates seemingly unlike things. In contrast to a simile,

- ametaphor implies the comparison instead of stating it
- directly; hence, there is no use of connectives such as
. like oras.

See page 785. See also FIGURE OF SPEECH, IMAGERY, SIMILE.

. Meter A regular pattern of stressed and unstressed

- syllables that gives a line of poetry a predictable rhythm.
: For example, the meter is marked in the following lines
. from “The Courage That My Mother Had,” by Edna St.

= Vincent Millay:

The go’lde\ﬁ brooch my mother wore
She left behind for me to wear. . ..

. See page 817. See also RHYTHM

- Monologue A long speech by a single character in a
. play or a solo performance.

: Mood The emotional quality or atmosphere of a story
- or poem.
- See also SETTING.

Myth A traditional story of unknown authorship, often
. involving goddesses, gods, and heroes, that attempts to
- explain a natural phenomenon, a historic event, or the
= origin of a belief or custom.

N
Narration Writing or speech that tells a story. Narration
. is used in prose fiction and narrative poetry. Narration

- can also be an important element in biographies,
+ autobiographies, and essays.

. Narrative poetry Verse that tells a story.

- Narrator The person who tells a story. In some cases
. the narrator is a character in the story.

See page 139. See also POINT OF VIEW.

Nonfiction Factual prose writing. Nonfiction deals with
- real people and experiences. Among the categories of
- nonfiction are biographies, autobiographies, and essays.

See page 333. See also AUTOBIOGRAPHY, BIOGRAPHY, ESSAY,
+ FICTION.

. Novel A book-length fictional prose narrative. The novel
- has more scope than a short story in its presentation of
plot, character, setting, and theme. Because novels are

. not subject to any limits in their presentation of these

Literary Terms Handbook R13
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elements, they encompass a wide range of narratives.
See also FICTION.

Novella A work of fiction shorter than a novel but
longer than a short story. A novella usually has more
characters, settings, and events and a more complex plot
than a short story.

0

Onomatopoeia The use of a word or a phrase
that actually imitates or suggests the sound of what it
describes.

See also SOUND DEVICES.

Oral tradition Stories, knowledge, customs, and
beliefs passed by word of mouth from one generation to
the next.

See also FOLKLORE, FOLKTALE, LEGEND, MYTH.

Parallelism The use of a series of words, phrases, or
sentences that have similar grammatical form. Parallelism
emphasizes the items that are arranged in the similar
structures.

See also REPETITION.

object, or idea is given human form or characteristics.

See page 795. See also FIGURATIVE LANGUAGE, FIGURE OF
SPEECH, METAPHOR.

Plot The sequence of events in a story, novel, or play.
The plot begins with exposition, which introduces
the story’s characters, setting, and situation. The plot

rising action adds complications to the story’s conflict,
or problem, leading to the climax, or point of highest
emotional pitch. The falling action is the logical result
of the climax, and the resolution presents the final
outcome.

See page 349.

Plot twist An unexpected turn of events in a plot. A
surprise ending is an example of a plot twist.

Poetry A form of literary expression that differs from
prose in emphasizing the line as the unit of composition.
Many other traditional characteristics of poetry—

R14 Literary Terms Handbook

- emotional, imaginative language; use of metaphor and
+ simile; division into stanzas; rhyme; regular pattern of
. stress, or meter—apply to some poems.

. See page 774.

- Point of view The relationship of the narrator, or

+ storyteller, to the story. In a story with first-person

. point of view, the story is told by one of the characters,
- referred to as “I.” The reader generally sees everything

+ through that character’s eyes. In a story with a limited

. third-person point of view, the narrator reveals

- the thoughts of only one character, but refers to that

: character as “he” or “she.” In a story with an omniscient
. point of view, the narrator reveals the thoughts of

- several characters.

+ See page 65.

Props Theater slang (a shortened form of properties)
. for objects and elements of the scenery of a stage play or
- movie set.

- Propaganda Speech, writing, or other attempts to

. influence ideas or opinions, often through the use of

- stereotypes, faulty generalizations, logical fallacies, and/or
- emotional language.

. Prose Writing that is similar to everyday speech and
- language, as opposed to poetry. Its form is based on
Personification A figure of speech in which an animal, :
. controlled line length, or meter found in much poetry.

- Fiction and nonfiction are the major categories of prose.
. Most modern drama is also written in prose.

See also DRAMA, ESSAY, FICTION, NONFICTION.

sentences and paragraphs without the patterns of rhyme,

Protagonist The central character in a story, drama, or
- dramatic poem. Usually the action revolves around the
catches the reader’s attention with a narrative hook. The -

See ANTAGONIST, CONFLICT.

protagonist, who is involved in the main conflict.

Pun A humorous play on two or more meanings of the
- same word or on two words with the same sound. Today
puns often appear in advertising headlines and slogans—
. for example, “Our hotel rooms give you suite feelings.”

: See also HUMOR

R
Refrain A line or lines repeated regularly, usually in a
: poem or song.



Repetition The recurrence of sounds, words, phrases,
lines, or stanzas in a speech or piece of writing.
Repetition increases the feeling of unity in a work. When
a line or stanza is repeated in a poem or song, it is called
a refrain.

See also PARALLELISM, REFRAIN.

Resolution The part of a plot that concludes the falling
action by revealing or suggesting the outcome of the
conflict.

Rhyme The repetition of sounds at the ends of words
that appear close to each other in a poem. End rhyme
occurs at the ends of lines. Internal rhyme occurs
within a single line. Slant rhyme occurs when words
include sounds that are similar but not identical. Slant
rhyme usually involves some variation of consonance
(the repetition of consonant sounds) or assonance (the
repetition of vowel sounds).

See page 823.

Rhyme scheme The pattern of rhyme formed by the
end rhyme in a poem. The rhyme scheme is designated
by the assignment of a different letter of the alphabet
to each new rhyme. For example, one common rhyme
scheme is ababcb.

Rhythm The pattern created by the arrangement of
stressed and unstressed syllables, especially in poetry.
Rhythm gives poetry a musical quality that helps convey
its meaning. Rhythm can be regular (with a predictable
pattern or meter) or irregular, (as in free verse).

See page 817. See also METER.

Rising action The part of a plot that adds
complications to the problems in the story and increases
reader interest.

See also FALLING ACTION, PLOT.

S

Scene A subdivision of an act in a play. Each scene
takes place in a specific setting and time. An act may
have one or more scenes.

See also ACT.

Science fiction Fiction dealing with the impact of real
science or imaginary superscience on human or alien
societies of the past, present, or future. Although science

- fiction is mainly a product of the twentieth century,
nineteenth-century authors such as Mary Shelley, Jules
. Verne, and Robert Louis Stevenson were pioneers of

- the genre.

- Screenplay The script of a film, usually containing

. detailed instructions about camera shots and angles in
addition to dialogue and stage directions. A screenplay
- for an original television show is called a teleplay.

See also DRAMA.

Sensory imagery Language that appeals to a reader’s
- five senses: hearing, sight, touch, taste, and smell.

. See page 207. See also VISUAL IMAGERY.

- Sequence of events The order in which the events in
: astory take place.

. Setting The time and place in which the events of a
= short story, novel, novella, or play occur. The setting
. often helps create the atmosphere or mood of the story.

See page 179.

* Short story A brief fictional narrative in prose.
Elements of the short story include plot, character,

- setting, point of view, theme, and sometimes symbol
. and irony.

. See page 254.

. Simile A figure of speech using like or as to compare
- seemingly unlike things.

See page 785. See also FIGURATIVE LANGUAGE, FIGURE

: OF SPEECH.

: Sound devices Techniques used to create a sense of
- rhythm or to emphasize particular sounds in writing. For
- example, sound can be controlled through the use of

. onomatopoeia, alliteration, consonance, assonance,
- and rhyme.

. See page 779. See also RHYTHM.

- Speaker The voice of a poem—sometimes that of

. the poet, sometimes that of a fictional person or even
. athing. The speaker's words communicate a particular
tone or attitude toward the subject of the poem.

Stage directions Instructions written by the dramatist
. to describe the appearance and actions of characters, as
well as sets, costumes, and lighting.

Literary Terms Handbook R15

-
=]
(=]
A
=]
—
g
I
(0]
=
[+
1]
=
S
-1
g
+ 1
1T
E
= |




X
o
o
-]
[=]
—
L
-
%)
=
[+ 1
]
=
S
-5
g
£
]
E
wd

Stanza A group of lines forming a unit in a poem.
Stanzas are, in effect, the paragraphs of a poem.

Stereotype A character who is not developed as an
individual but as a collection of traits and mannerisms
supposedly shared by all members of a group.

Style The author’s choice and arrangement of words
and sentences in a literary work. Style can reveal an

subject and audience.
See page 441.

Suspense A feeling of curiosity, uncertainty, or even
dread about what is going to happen next. Writers

clues to what may happen.
See also FORESHADOWING, RISING ACTION.

Symbol Any object, person, place, or experience that
means more than what it is. Symbolism is the use of
images to represent internal realities.

See page 801.

T

Tall tale A wildly imaginative story, usually passed
down orally, about the fantastic adventures or amazing
feats of folk heroes in realistic local settings.

See page 757. See also FOLKLORE, ORAL TRADITION.

Teleplay A play written or adapted for television.
See page 955.
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Theme The main idea of a story, poem, novel, or play,
: usually expressed as a general statement. Some works

. have a stated theme, which is expressed directly. More
- frequently works have an implied theme, which is

. revealed gradually through other elements such as plot,
character, setting, point of view, symbol, and irony.

. See page 591.

, ¢ e _ _ - Third-person narrative. See POINT OF VIEW.
author's purpose in writing and attitude toward his or her ;

- Title The name of a literary work.

See page 4.

Tone The attitude of the narrator toward the subject,
( : ! . Ideas, theme, or characters. A factual article would most
increase the level of suspense in a story by giving readers - likely have an objective tone, while an editorial on the

. same topic could be argumentative or satiric.
. See page 419.

. Tragedy A play in which the main character suffers a
downfall. That character often is a person of dignified

. or heroic stature. The downfall may result from outside
. forces or from a weakness within the character, which is
- known as a tragic flaw.

LV
- Visual imagery Details that appeal to the sense of
. sight.

. Voice An author's distinctive style or the particular
- speech patterns of a character in a story.

See also STYLE, TONE.
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The Writing Process

The writing process consists of five stages: prewriting, drafting, revising,
editing/proofreading, and publishing/presenting. By following the stages in
order, you can turn your ideas into polished pieces of writing. Most writers

take their writing through all five stages,

and repeat stages when necessary.

The Writing y . L Editing/ Publishing/
Process Prewriting Drafting Revising Proofreading Presenting
Prewriting . The plan might be an organized list or outline. It does

Prewriting is the process of gathering and organizing :
your ideas. It begins whenever you start to consider what &
you will write about or what will interest your readers. Try -
keeping a small notebook with you for several days and
using it to jot down possible topics. Consult the chart
below for tips on using the prewriting techniques known
as listing, questioning, and clustering.

Listing, Questioning, and Clustering

LISTING List as many ideas as you can—whatever
comes into your head on a particular subject. This is
called brainstorming. Then go back over the list and
circle the ideas you like best. Eventually you'll hit on
an idea you can use.

QUESTIONING |If your audience is your class-
mates, ask yourself questions such as the following:

* What do my friends like to learn about?
* What do my friends like to read about?

* What have | done that my friends might like to
hear about?

CLUSTERING Write your topic in the middle of a
piece of paper. Organize related ideas around the
topic in a cluster of circles, with lines showing how
the ideas are related. Clustering can help you decide
which part of a topic to write about.

When you have selected your topic, organize your ideas
around the topic. Identify your main ideas and support-
ing ideas. Each main idea needs examples or facts to
support it. Then write a plan for what you want to say.

- not have to use complete sentences.

. Drafting

. Drafting is the stage that turns your list into sentences and
paragraphs. Use your prewriting notes to remember what
: you want to say. Begin by writing an introduction that

. gets the reader’s attention. Move ahead through the topic,
paragraph by paragraph. Let your words flow. This is the

. time to express yourself or try out a new idea. Don't worry
. about mistakes in spelling and grammar; you can correct
them later. If you get stuck, try one of the tricks below.

Tips for drafting

* Work on the easiest part first. You don't have to
begin at the beginning.

* Make a diagram, sketch, or drawing of the topic.

» Focus on just one sentence or paragraph at a time.

* Freewrite your thoughts and images. You can
organize them later.

* Pretend that you are writing to a friend.
* Ask more questions about your topic.
* Speak your ideas into a tape recorder.

* Take a break. Take a walk or listen to music. Return
to your writing later.

. Revising

. The goal of revising is to make your writing clearer and
- more interesting. When you revise, look at the whole

. piece of writing. Ask whether the parts go together

- smoothly and whether anything should be added or

Writing Handbook R17
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deleted. You may decide to organize the draft in a dif-
ferent way. Some writers make several revisions before
they are satisfied. Ask yourself these questions:

Did | stick to my topic?

Did | accomplish my purpose?

Did | keep my audience in mind?

Does my main idea come across clearly?
Do all the details support the main idea?
Did | give enough information? too much?

Did | use transition words such as first, then and
next to make my sentences flow smoothly?

G S R LS )

Tips for revising

* Step back. If you have the time, set your draft aside
for a while. When you look at it again, you may
see it from a new point of view. You may notice
that some information is missing or that part of the
paper is disorganized.

* Read your paper aloud. Listen carefully as you read
your paper aloud. How does it sound?

* Have a writing conference with a peer reviewer,
one of your friends or classmates. A second opinion
helps. Your reader can offer a fresh point of view.

Peer review
You can direct peer responses in one or more of the
following ways.

* Ask readers to tell you what they have read in their
own words. If you do not hear your ideas restated,
revise your writing for clarity.

* Ask readers to tell you the part they liked best and
why. You may want to expand those parts.

* Repeat what the readers have told you in your own
words. Ask the readers if you have understood their
suggestions.

* Discuss your writing with your readers. Listen to
their suggestions carefully.

As you confer, make notes of your reviewers' comments.
Then revise your draft, using your own judgment and
including what is helpful from your reviewers’ com-
ments.

Editing/Proofreading

When you are satisfied with the changes you've made,
edit your revised draft. Replace dull, vague words with
lively verbs and precise adjectives. Vary the length of

R18 Writing Handbook

- your sentences. Take time to correct errors in spelling,
- grammar, capitalization, and punctuation. Refer to the
: Proofreading Checklist on page R67 and on the inside
back cover of this book.

- Editing for style

. Use the following checklist:

@ Have | avoided clichés?

@ Have | avoided wordiness?

© s the tone of my writing appropriate to my
purpose’?

& Have | made clear connections between ideas?

®& Do my sentences and paragraphs flow smoothly?

. Publishing/Presenting

= Now your writing is ready for an audience. Make a clean,
. neat copy, and add your name and date. Check that

. the paper has a title. If you wish, enclose the paper in a

- folder or binder to give it a professional look. Hand it in

. to your teacher, or share it in one of the ways described

. below. When the paper is returned, keep it in your writ-

- ing portfolio.

* Ideas for presenting

¢ lllustrations A photograph, diagram, or drawing
can convey helpful information.

* Oral presentation Almost any writing can be
shared aloud. Try including music, slides, or a group
oral reading.

* Class book A collection of class writing is a nice
contribution to the school library.

* Newspaper Some schools have a school news-
paper. Local newspapers often publish student writ-
ing, especially if it is about local people and events.

* Literary magazine Magazines such as Cricket and
MidLink publish student writing. Some schools have
a literary magazine that publishes student writing
once or twice a year.

* Bulletin board A rotating display of student writing
is an effective way to see what your classmates have
written. lllustrations and photographs add interest.

- Some writing, such as journal writing, is private and not
. intended for an audience. However, even if you don't

- share your paper, don't throw it away. It might contain
ideas that you can use later.



Proofreading Help

Use this proofreading checklist to help you check
for errors in your writing, and use the proofread-
ing symbols in the chart below to mark places
that need corrections.

Proofreading Symbols

O] LieutGBrown

R & 88 8 g

Have | avoided run-on sentences and sentence
fragments and punctuated sentences correctly?

Have | used every word correctly, including plurals,
possessives, and frequently confused words?

Do verbs and subjects agree? Are verb tenses correct?
Do pronouns refer clearly to their antecedents and
agree with them in person, number, and gender?
Have | used adverb and adjective forms and
modifying phrases correctly?

Have | spelled every word correctly, and checked

the unfamiliar ones in a dictionary?

Insert a period.

0
A No one came Athe party.

Insert a letter or a word.

fi

I enjoyed paris.

Capitalize a letter.

The lass ran a bake sale.

/N

Make a capital letter lowercase.

The campers are home sick.

Close up a space.

They visited@

Spell out.

NN Sue please come,| need your help.
) )

Insert a comma or a semicolon.

He enjoyed féild day.

Transpose the position of letters or words.

Insert a space.

We went tg to Boston.

Delete letters or words.

nJ

IF
# aI/IEogether
v

AN
V| She asked, Whos coming?

Insert quotation marks or an apostrophe.

/=/ mﬁiﬁnuary

Insert a hyphen.

il

q “Where?" asked Karl. “Over there,” said Ray.

Begin a new paragraph.
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X
]
©
0
8
2
¢
-
Y
£
E
=
S




X
]
©
@
o
2
g
T
0
£
=
&€
S

Writing Modes

There are four main types, or modes, of writing—expository, descriptive, narra-
tive, and persuasive. Each mode has its own purpose and characteristics.

Expository Writing

- Descriptive Writing

Expository writing communicates knowledge. It provides
and explains information; it may also give general direc-
tions or step-by-step instructions for an activity.

Use this checklist as you write.
Is the opening paragraph interesting?

Are my explanations accurate and complete? Is
information clear and easy to read?

Is information presented in a logical order?

Does each paragraph have a main idea? Does all
the information support the main idea?

a conclusion?
Have | defined any unfamiliar terms?
Are my comparisons clear and logical?

R & 88 88

Kinds of expository writing
Expository writing covers a wide range of styles. The
chart below describes some of the possibilities.

Kinds of

Expository Writing

Does my essay have an introduction, a body, and +

- Descriptive writing can make a person, place, or thing

. come to life. The scene described may be as unfamiliar
- and far away as the bottom of the sea or as familiar and
+ close as the gym locker room. By presenting details that
. awaken the reader's senses, descriptive writing can help
your readers see the world more clearly.

- Use this checklist to help you revise your description.

& Does my introduction identify the person or
place that will be described?
Are my details vivid? Are nouns and adjectives
precise?
Do all the details contribute to the same
Impression?
Is it clear why this place or person is special?

7
7
7
® Are transitions clear? Do the paragraphs follow a
logical order?

7§

%

Does each paragraph contain a main idea?

Have | communicated a definite impression or
mood?

Examples

Instructional writing

Explain how to train for a cross-country race, how to arrange a
surprise party, or how to avoid cleaning up your room.

Compare-and-contrast essay

Compare two athletes or two sports, two fictional characters, two
books or movies, two places, or two kinds of vacations.

Step-by-step
directions

Give directions for building a model plane, making apple pie, or
drawing on a computer screen.

Information and explanation

Explain what causes sunspots, how plants grow in the desert, or
why camels have a hump.

Report or essay

Write a book report, a report on the Buddhist religion, or a report
on a new wildlife center.

R20 Writing Handbook



Narrative Writing

: Persuasive Writing

Narrative writing tells a story, either real or fictional. It
answers the question What happened?

A well-written narrative holds the reader’s attention by
presenting interesting characters in a carefully ordered
series of events.

This checklist will help you improve your narrative.

® Does my first sentence get the reader’s
attention?

Are the characters and setting introduced with
enough detail?

Do the characters speak and behave realistically?

Are the events narrated in an order clear enough
for the reader to follow?

Are there places where dialogue should be
added?

Is my ending satisfying to the reader?

g 8 g8 K

: Persuasive writing presents an opinion. Its goal is to

. make readers feel or think a certain way about a situa-

= tion or an idea. The writer includes facts and opinions

. often designed to urge readers to take action. Good per-
- suasive writing can sometimes be hard to resist.

- As you revise your persuasive writing, use this checklist
- asa guide.

Is my main idea expressed in a clear statement?
Have | presented good reasons to support my
point of view?

Have | supported my reasons with facts and
opinions?

Have | taken account of the opposing points of
view?

Have | addressed the interests of my audience?
Have | ended with a strong closing statement?

R & & K8

Research Report Writing

When you write a research report, you explore a topic by gathering factual infor-
mation from several different resources. Through your research, you develop a
point of view or draw a conclusion. This point of view or conclusion becomes

the main idea, or thesis, of your report.

Select a Topic

Because a research report usually takes time to prepare
and write, your choice of topic is especially important.
Follow these guidelines.

* Brainstorm a list of questions about a subject you
would like to explore. Choose one that is neither
too narrow nor too broad for the length of paper
you will write. Use that question as your topic.

* Select a topic that genuinely interests you.

several different sources.

Do Research

Start by looking up your topic in an encyclopedia to

find general information. Then find specific information -

= in books, magazines, and newspapers, on CD-ROMs

. and the Internet, and from personal interviews when
this seems appropriate. Use the computerized or card
- catalog in the library to locate books on your topic.

. Then search for up-to-date information in periodi-

cals (magazines) or newspapers and from electronic

+ sources, such as CD-ROMs or the Internet. If you need
. help in finding or using any of these resources, ask the
= librarian.

&% _ , - As you gather information, make sure each source
* Be sure you can find information on your topic from = you use relates closely to your topic. Also be sure that
: your source is reliable. Be extra careful if you are using
- information from the Internet. If you are not sure about
- the reliability of a source, consult the librarian or your

teacher.
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Make Source Cards

In a research report, you must document the source of
your information. To keep track of your sources, write the
author, title, publication information, and location of each
source on a separate index card. Give each source card

a number and write it in the upper right-hand corner.
These cards will be useful for preparing a bibliography.

Sample Source Card o

Douglas, Majory Stoneman. 15

6Everglades: River of Grass.

eMarietta, Georgia: Mockingbird
Books, 19869

7]

oCarrollton Public Library 654.3 S2

Author

Source number

Title

City of publication/Publisher
Date of publication

Location of source
Library call number

PO OO0 O0Ce

Take Notes

As you read, you encounter many new facts and ideas.
Taking notes will help you keep track of information and
focus on the topic. Here are some helpful suggestions:
* Use a new card for each important piece of infor-
mation. Separate cards will help you to organize
your notes.
« At the top of each card, write a key word or phrase
that tells you about the information. Also, write the
number of the source you used.

e Summarize information in your own words.

* Write down a phrase or a quote only when the
words are especially interesting or come from an
important source. Enclose all quotes in quotation
marks to make clear that the ideas belong to some-
one else.

R22 Writing Handbook

< This sample note card shows information to include.

3 Sample Note Card o

* Qrynctions of Wetlands 15

Besides furnishing a home for a variety of

wildlife, the wet, spongy soil of wetlands

maintains the level of the water table.
.79 ©

@ Write a key word or phrase that tells you what the

information is about.

@ Write the source number from your source card.
. © Write the number of the page or pages on which

you found the information.

: Develop Your Thesis

. As you begin researching and learning about your topic,
- think about the overall point you want to make. Write
one sentence, your thesis statement, that says exactly

. what you plan to report on.

Sample Thesis Statement

Everglades National Park is a beautiful but
endangered animal habitat.

- Keep your thesis in mind as you continue to do research
. and think about your topic. The thesis will help you

- determine what information is important. However, be

- prepared to change your thesis if the information you

. find does not support it.

Write an Outline

« Write only details and ideas that relate to your topic. When you finish 'taklng notes, organize the information
. inan outline. Write down the main ideas that you want

to cover. Write your thesis statement at the beginning of

+ your outline. Then list the supporting details. Follow an

. outline form like the one on the next page.



0Everg1ades National Park is a beautiful but
endangered animal habitat.
[ Special aspects of the Everglades
A, Characteristics of wetlands
9 B. Endangered birds and animals

II. Pressures on the Everglades
A, Florida agriculture
B. Carelessness of visitors

[II. How to protect the Everglades
A, Change agricultural practices
B. Educate park visitors
1. Mandatory video on safety for
©  individuals and environment
2. Instructional reminders posted
throughout the park

. - - - - ‘ -

@ The thesis statement identifies your topic and the
overall point you will make.

@ |f you have subtopics under a main topic, there must

be at least two. They must relate directly to your
main topic.

© |If you wish to divide a subtopic, you must have at
least two divisions. Each must relate to the subtopic
above it.

Document Your Information

You must document, or credit, the sources of all the
information you use in your report. There are two com-
mon ways to document information.

Footnotes

To document with footnotes, place a number at the end
of the information you are documenting. Number your
notes consecutively, beginning with number 1. These
numbers should be slightly raised and should come after
any punctuation. The documentation information itself
goes at the bottom of the page, with a matching number.

In-text number for note:

The Declaration of Independence was read in
public for the first time on July 6, 17763

Footnote at bottom of page:

3 John Smith, The Declaration of Independence
(New York: DI, 2001) 221.

. Parenthetical Documentation

- In this method, you give the source for your information

= in parentheses at the end of the sentence where the infor-
. mation appears. You do not need to give all the details

- of the source. Just provide enough information for your

= readers to identify it. Here are the basic rules to follow.

e Usually it is enough to give the author’s last name
and the number of the page where you found the
information.

The declaration was first read in public by militia
colonel John Nixon (Smith 222).

* If you mention the author's name in the sentence,
you do not need to repeat it in the parentheses.

According to Smith, the reading was greeted with
wild applause (224).

« If your source does not identify a particular author,
as in a newspaper or encyclopedia article, give the
first word or two of the title of the piece.

The anniversary of the reading was
commemorated by a parade and fireworks
(“Reading Celebrated”).

- Full information on your sources goes in a list at the end
- of your paper.

Bibliography or Works Cited

At the end of your paper, list all the sources of informa-
: tion that you used in preparing your report. Arrange

. them alphabetically by the author’s last name (or by
the first word in the title if no author is mentioned) as

: shown below. Title this list Works Cited. (Use the term
. bibliography if all your sources are printed media, such
as books, magazines, or newspapers.)
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@ |Indent all but the first line of each item.

@ Newspaper article

. © Magazine article

* @ Book with one author

: @ On-line article

: @ Encydopedia

: @ Interview

© Include page numbers for a magazine article but not

for a book, unless the book is a collection of essays
by different authors.

© Include database (underlined), publication medium

(online), computer service, and date of access.



Business Writing

Two standard formats for business letters are block style and modified block
style. In block style all the parts of the letter begin at the left-hand margin.

Business Letter

The following business letter uses modified block style

0 10 Pullman Lane
Cromwell, CT 06416
January 16, 2006

ng. Philip Fornaro
Principal

Cromwell School
179 West Maple St.
Cromwell, CT 06416

o Dear Mr. Fornaro:

My friends and I in the seventh grade at Brimmer Middle School feel
that there is not enough to do in Cromwell during the winter vacation
week. Some students can afford to go away for vacation. Many families,
however, cannot afford to go away, or the parents have to work.

['would like to suggest that you keep the Brimmer Middle School
gym open during the vacation week. If the gym were open, the
basketball teams could practice. The fencing club could meet. We could
meet our friends there instead of going to the mall.

Thanks for listening to my request. I hope you will think it over.

o Sincerely,
Lo Cooatee
Kim Goodwin

@ |In the heading, write your

address and the date on sepa-

rate lines.

@ |n the inside address, write
the name and address of
the person to whom you are
sending the letter.

© Use a colon after the greeting.

O In your introduction, say who
you are and why you are writ-
ing.

O In the body of your letter,
provide details concerning
your request.

@ Conclude by restating your
purpose and thanking the
person you are writing to.

@ In the closing, use Sincerely,
Sincerely yours, or Yours truly
followed by a comma. Include
both your signature and your
printed or typed name.

General guidelines
Follow these guidelines when writing a business letter.

* Use correct business-letter form. Whether you write
by hand, or use a computer, use 81/2-by-11-inch
white or off-white paper. Be sure your letter is neat
and clean.

* Use Standard English. Check your spelling carefully.

* Be polite, even if you are making a complaint or
expressing a negative opinion.

* Be brief and to the point. State your reason for writ-

ing within the first two or three sentences.

* Include all necessary information.

* If you are making a request, be specific. Make sure
what you are asking is reasonable. Express your
appreciation at the end of the letter.

* Be considerate. Request only information you can-
not get another way.

* \When expressing an opinion or a complaint, state
your reasons clearly and logically. Avoid emotional
language.

* When requesting an interview, make it easy for the
interviewee to meet with you. Suggest a few dates.
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Writing a Memo

A memo, or memorandum, is a brief, efficient way of communicat-
ing information to another person or group of people. It begins with
a header that provides basic information. A memo does not have a
formal closing.

TO: Brimmer Banner newspaper staff
FROM: Terry Glinski

SUBJECT: Winter issue

DATE: January 18, 2006

Articles for the winter issue of the Brimmer Banner are due by February 1.
Please see Terry about your assignment as soon as possible! The following
articles or features have not yet been assigned:

Cafeteria Mess: Who Is Responsible?

Teacher Profile: Mr. Jinks, Ms. Magee
Sports roundup
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Using a Computer for Writing

Using a computer offers advantages at every stage of the writing process.

Prewriting

A computer can help you gather and organize ideas and
information.

Brainstorming
While brainstorming for topics or details, you can dim
the computer screen and do “invisible writing.” Some
writers find that this technique allows their ideas to
flow more freely.

Researching
Use the Internet or a CD-ROM encyclopedia to find
not only text and pictures, but also sound, animated
cartoons or graphics, and live-action video clips.

Outlining

Some word-processing programs offer an outlining fea- :
- you need to consider the connotations of each before

+ * deciding which, if any, fits your context.

ture that automatically indents headings and uses dif-
ferent type styles for main headings and subheadings.

Drafting/Revising

» Thesaurus If you want to replace an inappropriate
or overused word, you can highlight the word and
the computer will suggest synonyms.

» Search and replace If you want to change or cor-
rect something that occurs several times in your
document, the computer can quickly make the
change throughout the document.

T|p .................................

The grammar checker, spelling checker, and thesaurus
-+ cannot replace your own careful reading and judg-

- . ment. Because English grammar is so complex, the

: < suggestions that the grammar checker makes may not
: be appropriate. Also, the spelling checker will not tell

- you that you have typed brake when you meant break,
. . for example, because both are valid words. The the-

- saurus may offer you several synonyms for a word, but

Presenting

Most word-processing programs make it easy to do the
following.

* insert new text at any point in your document
* delete or copy text

* move text from one position to another

* undo a change you just made

* save each draft or revision of your document

* print copies of your work-in-progress for others
to read

Editing/Proofreading

You can edit and proofread directly on the computer, or
you can mark your changes on a printout, or hard copy,
and then input the changes on screen. The following
word-processing features are helpful.
 Grammar checker The computer finds possible
errors in grammar and suggests revisions.
* Spelling checker The computer finds misspellings
and suggests corrections.

- The computer allows you to enhance the readability,
. attractiveness, and visual interest of your document in
- many ways.

- Formatting your text

The computer gives you a variety of options for the
layout and appearance of your text. You can easily add
or change the following elements.

* margin width

* number of columns

* type size and style

* page numbering

* header or footer (information such as a title that
appears at the top or bottom of every page)

Visual aids
Some word-processing programs have graphic func-
tions that allow you to create graphs, charts, and
diagrams. Collections of clip art, pictures you can copy
and paste into your document, are also available.
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Troubleshooter

Use the Troubleshooter to recognize and correct common writing errors.

Sentence Fragment

: Run-on Sentence

A sentence fragment does not express a complete
thought. It may lack a subject or verb or both.

 Problem: Fragment that lacks a subject
The lion paced the floor of the cage. Looked

hungry. 2z

Solution:
a complete sentence.

The lion paced the floor of the cage. He looked

hungry.

* Problem: Fragment that lacks a predicate
I'm painting my room. The walls yellow. 22

Add a predicate to make the sentence
complete.

Solution:

I'm painting my room. The walls are going to be
yellow.

* Problem: Fragment that lacks both a subject and -

a predicate
We walked around the reservoir. Near the
parkway. 227

Combine the fragment with another
sentence.

Solution:

We walked around the reservoir near the parkway. -

.
.
H Tir BRI I I I PP .
L4 .
.

- You can use fragments when talking with friends or
= writing personal letters. Some writers use fragments
: to produce a special effect. Use complete sentences,
- however, for school or business writing.

R28 Language Handbook

Add a subject to the fragment to make

:Arun-on sentence is two or more sentences written
. incorrectly as one sentence.

* + Problem: Two main clauses separated only by a

comma

Roller coasters make me dizzy, [ don't enjoy
them. zwzor

Solution A: Replace the comma with a period
or other end mark. Start the second
sentence with a capital letter.

Roller coasters make me dizzy. [ don't enjoy them.

Solution B: Replace the comma with a semicolon.
Roller coasters make me dizzy, I don't enjoy them.

* Problem: Two main clauses with no punctuation

between them

Acid rain is a worldwide problem there are no
solutions in sight. 2wz

Solution A: Separate the main clauses with a
period or other end mark. Begin the
second sentence with a capital letter.

Acid rain is a worldwide problem. There are no
solutions in sight.

Solution B: Add a comma and a coordinating
conjunction between the main
clauses.

Acid rain is a worldwide problem, but there are no
solutions in sight.

. * Problem: Two main clauses with no comma

before the coordinating conjunction

Our chorus has been practicing all month but we
still need another rehearsal. 2z~



Solution:  Add a comma before the coordinating : ¢ Problem: An indefinite pronoun as the subject
conjunction. Each of the candidates are qualified. gt
Our chorus has been practicing all month, butwe - Al of the problems on the test was hard. 2+

still need another rehearsal.
Solution: ~ Some indefinite pronouns are

. . singular; some are plural; and some
Lack of SUbleCt'Verb Agreeme“t can be either singular or plural,

: depending on the noun they refer
to. Determine whether the indefinite
: pronoun is singular or plural, and
* Problem: A subject that is separated from the make sure the verb agrees with it.

verb by an intervening prepositional phrase .

The two policemen at the construction site looks

A singular subject calls for a singular form of the verb. A
plural subject calls for a plural form of the verb.

s
Each of the candidates is qualified.

X
o
o
-
=]
=
<
- -
3
g
=
(©)
—
g
wd

bored. g Al of the problems on the test were hard
The members of my baby-sitting club is saving 0 the problems on fe fest were Aate.
money. 2~

) , : o Problem: A compound subject that is joined by
Solution:  Make sure that the verb agreeswith = gng

the subject of the sentence, not with
the object of the preposition. The

object of a preposition is never the boat. - gp¢
subject. . Peanut butter and jelly are delicious. 2z~

Fishing tackle and a life jacket was stowed in the

Solution A: If the compound subjects refer to

A/—\
The two policemen at the construction site look
bored.

The members of my baby-sitting club are saving

money.

.
.
N Tir BRI I I P PP PP .
: .
.
.

- When subject and verb are separated by a preposi-

tional phrase, check for agreement by reading the sen-

. tence without the prepositional phrase.

* Problem: A sentence that begins with here or
there

Here come the last bus to Pelham Heights. 22
There is my aunt and uncle. = 2~

Solution:  In sentences that begin with here or
there, look for the subject after the
verb. Make sure that the verb agrees
with the subject.

~ _ A
Here comes the last bus to Pelham Heights.

~ A
There are my aunt and uncle.

different people or things, use a plural
verb.

Fishing tackle and a life jacket were stowed in the
boat.

Solution B: If the parts of a compound subject
name one unit or if they refer to the
same person or thing, use a singular
verb.

Peanut butter and jelly is delicious.

-« Problem: A compound subject that is joined by
or or nor

Either my aunt or my parents plans to attend
parents’ night. 2z~

Neither onions nor pepper improve the taste of this
meatloaf. gt

Solution:  Make the verb agree with the subject
that is closer to it.

Either my aunt or my parents plan to attend
parents’ night.

Neither onions nor pepper improves the taste of
this meatloaf.
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Incorrect Verb Tense or Form E : Tir BRI I S P I
- Because irregular verbs vary, it is useful to memorize
: . the verbs that you use most often.

Verbs have different tenses to show when the action
takes place.

 Problem: An incorrect or missing verb ending Incorrect Use of Pronouns

The Parks Department install a new water fountain , ,
last week. 2z - The noun that a pronoun refers to is called its anteced-

. ent. A pronoun must refer to its antecedent clearly.
- Subject pronouns refer to subjects in a sentence. Object
+ pronouns refer to objects in a sentence.

They have also plant flowers in all the flower
beds. 2wz

Solution:  To form the past tense and the part
participle, add -ed to a regular verb.

The Parks Department installed a new water
fountain last week.

- Problem: A pronoun that could refer to more
than one antecedent

-
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Gary and Mike are coming, but he doesn’t know

the other kids. 22"
They have also planted flowers in all the flower

beds. Solution:  Substitute a noun for the pronoun to
. make your sentence clearer.

« Problem: An improperly formed irregular verb . Gary and Mike are coming, but Gary doesn't know

Wendell has standed in line for two hours. zZzzz the other kids
[ catched the fly ball and throwed it to first .
base. Zw . ¢ Problem: Personal pronouns as subjects
. L : Him and John were freezing after skating for three
Solution:  Irregular verbs vary in their past and hours. 2

past participle forms. Look up the

ones you are not sure of Lori and me decided not to audition for the

o musical.  zzo
Wendell has stood in line for two hours.

I caught the fly ball and threw it to first base. Solution:  Use a subject pronoun as the subject
: part of a sentence.
He and John were freezing after skating for three

 Problem: Confusion between the past form and
hours.

the past participle
The cast for The Music Man has began
rehearsals. zzz

Lori and I decided not to audition for the musical.

* Problem: Personal pronouns as objects

Ms. Wang asked Reggie and I to enter the science
fair o0

Solution:  Use the past participle form of an
irregular verb, not its past form, when

you use the auxiliary verb have.

The cast for The Music Man has begun rehearsals. Ms. Wang helped he and [ with the project. 2z

Solution:  Use an object pronoun as the object

* Problem: Improper use of the past participle : of a verb or a preposition.
Our seventh grade drawn a mural for the wall of ~ : Ms. Wang asked Reggie and me to enter the
the cafeteria. 2zzz science fair.

. Ms. helped hi ith th ject.
Solution:  Add the auxiliary verb have to the s Wang helped him and me with the project

past participle of an irregular verb to
form a complete verb.
Our seventh grade has drawn a mural for the wall
of the cafeteria.
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Incorrect Use of Adjectives Incorrect Use of Commas

Some adjectives have irregular forms: comparative forms Commas signal a pause between parts of a sentence
for comparing two things and superlative forms for com- : and help to clarify meaning.

aring more than two things. .
paring ; . Problem: Missing commas in a series of three or

Problem: Incorrect use of good, better, best - more items

Their team is more good at softball than
ours. 2z

They have more better equipment too. 27/

Solution:  The comparative and superlative

forms of good are better and best. Do

not use more or most before irregular
forms of comparative and superlative
adjectives.

Their team is better at softball than ours.
They have better equipment too.

Problem: Incorrect use of bad, worse, worst

The flooding on East Street was the baddest I've
seen. 27/

Mike’s basement was in badder shape than his
garage. 27/

Solution:  The comparative and superlative

forms of bad are worse and worst. Do -

not use more or most or the endings
-er or -est with bad.

The flooding on East Street was the worst I've seen. -

Mike’s basement was in worse shape than his
garage.

Problem: Incorrect use of comparative and
superlative adjectives

The Appalachian Mountains are more older than
the Rockies. 2z

Mount Washington is the most highest of the
Appalachians. 27/

Solution: Do not use both -er and more or -est
and most at the same time.

The Appalachian Mountains are older than
the Rockies.

Mount Washington is the highest of the
Appalachians.

Sergio put mustard, catsup, and bean sprouts on his
hotdog. cox

Solution:  If there are three or more items in a
series, use a comma after each one,
including the item preceding the
conjunction.

Sergio put mustard, catsup, and bean sprouts on
his hot dog.

- Problem: Missing commas with direct quotations

“Alittle cold water” the swim coach said, “won’t
hurtyou.” cox

Solution:  The first part of an interrupted
quotation ends with a comma
followed by quotation marks. The
interrupting words are also followed
by a comma.

“A little cold water,” the swim coach said, “won't
hurt you.”

Problem: Missing commas with nonessential
appositives

My sneakers a new pair, are covered with
mud. coz

Solution: ~ Determine whether the appositive
Is important to the meaning of the
sentence. If it is not essential, set off
the appositive with commas.

My sneakers, a new pair, are covered with
mud.
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Incorrect Use of Apostrophes

Incorrect Capitalization

An apostrophe shows possession. It can also indicate
missing letters in a contraction.

Problem: Singular possessive nouns
A parrots toes are used for gripping. 22z
The bus color was bright yellow. 2222

Solution:  Use an apostrophe and an s to form

the possessive of a singular noun,
even one that ends in s.

A parrot’s toes are used for gripping.
The bus’s color was bright yellow.

Problem: Plural possessive nouns ending in -s
The visitors center closes at five oclock. 22z

The guide put several tourists luggage in one
compartment. .z

Solution:  Use an apostrophe alone to form the
possessive of a plural noun that ends
ins.

The visitors’ center closes at five o'clock.

The guide put several tourists’ luggage in one
compartment.

Problem: Plural possessive nouns not ending in -s

The peoples applause gave courage to the young
gymnast. sz

Solution:  Use an apostrophe and an s to form
the possessive of a plural noun that

does notend in s.

The people’s applause gave courage to the young
gymnast.

Problem: Possessive personal pronouns

Jenny found the locker that was her’s; she waited
while her friends found theirs. 222

Solution: Do not use apostrophes with

possessive personal pronouns.

Jenny found the locker that was hers; she waited
while her friends found theirs.

R32 Language Handbook

Proper nouns, proper adjectives, and the first words of
. sentences always begin with a capital letter.

* Problem: Words referring to ethnic groups,

nationalities, and languages

Many canadians in the province of quebec speak
french. <z

Solution:  Capitalize proper nouns and
adjectives that refer to ethnic groups,

nationalities, and languages.

Many Canadians in the province of Quebec speak
French.

Problem: Words that refer to a family member

Yesterday aunt Doreen asked me to baby-sit. <z
Don't forget to give dad a call.  cz~

Solution:  Capitalize words that are used as part

of or in place of a family member’s
name.

Yesterday Aunt Doreen asked me to baby-sit.
Don't forget to give Dad a call.

.
.
N Tir BRI i I P P PP

- - Do not capitalize a word that identifies a family
- member when it is preceded by a possessive adjective:
.+ My father bought a new car.

Problem: The first word of a direct quotation

The judge declared, “the court is now in
session.”  czo

Solution:  Capitalize the first word in a direct

quotation.
The judge declared, “The court is now in session.”

.

.

.

NN Tir BRI PP
.

If you have difficulty with a rule of usage, try rewriting
-+ the rule in your own words. Check with your teacher to
- be sure you understand the rule.



Troublesome Words

This section will help you choose between words and expressions that are

often confusing or misused.

accept, except

Accept means “to receive.” Except means “other than.”
Phillip walked proudly to the stage to accept the
award.
Everything fits in my suitcase except my sleeping
bag.

affect, effect
Affect is a verb meaning “to cause a change in” or “to
influence.” Effect as a verb means “to bring about or
accomplish.” As a noun, effect means “result.”

Bad weather will affect our plans for the weekend.

The new medicine effected an improvement in the
patient’s condition.

The gloomy weather had a bad effect on my mood.

ain't

Ain't is never used in formal speaking or writing unless
you are quoting the exact words of a character or a real
person. Instead of using aint say or write am not, is not,
are not; or use contractions such as /'m not, she isnt

The pizza is not going to arrive for another half
hour.

The pizza isn't going to arrive for another half hour.

a lot
The expression a lot means “much” or “many” and

should always be written as two words. Some authorities

discourage its use in formal writing.
A lot of my friends are learning Spanish.
Many of my friends are learning Spanish.

all ready, already

All ready, written as two words, is a phrase that means
“completely ready.” Already, written as one word, is an
adverb that means “before” or “by this time.”

By the time the fireworks display was all ready, we
had already arrived.

- all right, alright

. The expression all right should be written as two words.
- Some dictionaries do list the single word alright but usu-
- ally not as a preferred spelling.

Tom hurt his ankle, but he will be all right.

: all together, altogether
- All together means “in a group.” Alfogether means
+ “completely.”

The Minutemen stood all together at the end of
Lexington Green.

The rebel farmers were not altogether sure that
they could fight the British soldiers.

- among, between
. Use among for three or more people, things, or groups.
- Use between for two people, things, or groups.

Mr. Kendall divided the jobs for the car wash
among the team members.

Our soccer field lies between the gym and Main
Street.

amount, number
Use amount with nouns that cannot be counted. Use
+ number with nouns that can be counted.

This recipe calls for an unusual amount of pepper.

A record number of students attended last
Saturday’s book fair.

. bad, badly

- Bad is an adjective; it modifies a noun.

. Badly is an adverb; it modifies a verb, an adjective, or
. another adverb.

The badly burnt cookies left a bad smell in the
kitchen.

Joseph badly wants to be on the track team.
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beside, besides
Beside means “next to.” Besides means “in addition to.”

The zebra is grazing beside a wildebeest.
Besides the zoo, I like to visit the aquarium.

bring, take

Bring means “to carry from a distant place to a closer
one.” Take means “to carry from a nearby place to a
more distant one.”

Please bring a bag lunch and subway money to
school tomorrow.

Don't forget to take your art projects home this
afternoon.

can, may
Can implies the ability to do something. May implies
permission to do something.
You may take a later bus home if' you can
remember which bus to get on.

Although can is sometimes used in place of may in
- informal speech, a distinction should be made when
- speaking and writing formally.

choose, chose
Choose means “to select.” Chose, the past tense of
choose, means “selected.”

Dad helped me choose a birthday card for my
grandmother.

Dad chose a card with a funny joke inside.

doesn’t, don't
The subject of the contraction doesn’t (does not) is the

third-person singular (he or she). The subject of the con- -

traction don’t (do not) is |, you, we, or they.
Tanya doesn't have any tickets for the concert.
We don't need tickets if we stand in the back row.

R34 Language Handbook

- farther, further
. Farther refers to physical distance. Further refers to time
- or degree.

Our new apartment is farther away from the
school.

['will not continue this argument further.

. fewer, less

. Fewer is used to refer to things or qualities that can be
counted. Less is used to refer to things or qualities that
. cannot be counted. In addition, /ess is used with figures
that are regarded as single amounts.

Fewer people were waiting in line after lunch.
There is less fat in this kind of peanut butter.

Try to spend less than ten dollars on a present.
[The money is treated as a single sum, not as
individual dollars |

: good, well
. Good is often used as an adjective meaning “pleasing”

N Tir BRI I I N
. . telling how ably something is done or as an adjective

- meaning "in good health."

or “able.” Well may be used as an adverb of manner

That is a good haircut.
Marco writes well.

Because Ms. Rodriguez had a headache, she was
not well enough to correct our tests.

- in, into
: In means “inside.” Into indicates a movement from out-
side toward the inside.

Refreshments will be sold in the lobby of the
auditorium.

The doors opened, and the eager crowd rushed
into the auditorium.

b, its

- Use an apostrophe to form the contraction of it is. The
. possessive of the personal pronoun it does not take an
- apostrophe.

It's hard to keep up with computer technology.

The computer industry seems to change its
products daily.



lay, lie

Lay means “to place.” Lie means “to recline.”
[ will lay my beach towel here on the warm sand.
Help! I don’t want to lie next to a hill of red ants!

learn, teach

Learn means “to gain knowledge.” Teach means “to give

knowledge.”
[ don't learn very quicKly.
My uncle is teaching me how to juggle.

leave, let
Leave means “to go away.” Let means “to allow.” With
the word alone, you may use either /et or leave.
Huang has to leave at eight o'clock.
Mr. Davio lets the band practice in his basement.

Leave me alone. Let me alone.

like, as

Use like, a preposition, to introduce a prepositional
phrase. Use as, a subordinating conjunction, to introduce
a subordinate clause. Many authorities believe that /ike
should not be used before a clause in formal English.

Andy sometimes acts like a clown.

The detective looked carefully at the empty suitcase

as she examined the room.

N

.
. TlP ................................. .
. .

- who, whom
. Who is a subject pronoun. Whom is an object pronoun.

- As can be a preposition in cases like the following: Jack
- went to the costume party as a giant pumpkin.

loose, lose
Loose means “not firmly attached.” Lose means “to
misplace” or “to fail to win.”
If you keep wiggling that loose tooth, you might
lose it.

raise, rise

Raise means to “cause to move up.” Rise means “to

move upward.”
Farmers in this part of Florida raise sugarcane.
The hot air balloon began to rise slowly in the
morning sky.

- set, sit
. Set means “to place” or “to put.” Sit means “to place
- oneself in a seated position.”

[ set the tips of my running shoes against the
starting line.

After running the fifty-yard dash, I had to sit down
and catch my breath.

. than, then
= Than introduces the second part of a comparison. Then
. means “at that time” or “after that.”

I'd rather go to Disney World in the winter than in
the summer.

The park is too crowded and hot then.

- their, they're
. Their is the possessive form of they. They're is the
. contraction of they are.

They're visiting Plymouth Plantation during their
vacation.

. to, too, two
. To means “in the direction of.” Too means “also” or “to
- an excessive degree.” Two is the number after one.

I bought two tickets to the concert.
The music was too loud.
It's my favorite group too.

Who has finished the test already?
Mr. Russo is the man to whom we owe our thanks.

. who's, whose
Who's is the contraction of who is. Whose is the posses-
+ sive form of who.

Who's going to wake me up in the morning?

The policeman discovered whose car alarm was
making so much noise.
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Mechanics

This section will help you use correct capitalization, punctuation, and

abbreviations in your writing.

Capitalization

Capitalizing Sentences, Quotations, and
Salutations

Rule: A capital letter appears at the beginning of a
sentence.

Example:  Another gust of wind shook the

house.

Rule: A capital letter marks the beginning of a direct
quotation that is a complete sentence.

Example:  Sabrina said, “The lights might go

out.”

Rule: When a quoted sentence is interrupted by
explanatory words, such as she said, do not begin the
second part of the sentence with a capital letter.

Example:  “There’s a rainbow,” exclaimed

Jeffrey, “over the whole beach.”

Rule: When the second part of a quotation is a new
sentence, put a period after the explanatory words;
begin the new part with a capital letter.

Example:  “Please come inside,” Justin said.

“Wipe your feet.”

Rule: Do not capitalize an indirect quotation.

Example:  Jo said that the storm was getting

‘WOTSE.

Rule: Capitalize the first word in the salutation and
closing of a letter. Capitalize the title and name of the
person addressed.

Dear Dr. Menino
Dear Editor
Sincerely

Example:

R36 Language Handbook

- Capitalizing Names and Titles of People

Rule: Capitalize the names of people and the initials
that stand for their names.

Malcolm X
Robert E. Lee

Example: J.ER.

Queen Elizabeth [

Rule: Capitalize a title or an abbreviation of a title
when it comes before a person’s name or when it is
used in direct address.

Dr. Salinas
“Your patient, Doctor, is waiting.”

Example:

Rule: Do not capitalize a title that follows or is a
substitute for a person’s name.

Example:  Marcia Salinas is a good doctor.

He asked to speak to the doctor.

Rule: Capitalize the names and abbreviations of aca-
demic degrees that follow a person’s name. Capitalize
Jr.and Sr.

Example:  Marcia Salinas, M.D.
Raoul Tobias, Attorney
Donald Bruns Sr.

Ann Lee, Ph.D.

Rule: Capitalize words that show family relationships
when used as titles or as substitutes for a person’s
name.

We saw Uncle Carlos.
She read a book about Mother
Teresa.

Example:

Rule: Do not capitalize words that show family
relationships when they follow a possessive noun or
pronoun.

Example:  Your brother will give us a ride.

[ forgot my mother’s phone number.

Rule: Always capitalize the pronoun |.

Example:  After I clean my room, I'm going

swimming.



Capitalizing Names of Places

N Tir BRI I P I I AP
.

= Do not capitalize articles and prepositions in proper
. nouns: the Rock of Gibraltar, the Statue of Liberty.

Rule: Capitalize the names of cities, counties, states,
countries, and continents.

Example: St Louis, Missouri
Marin County
Australia
South America

Rule: Capitalize the names of bodies of water and
other geographical features.
Example:  the Great Lakes Cape Cod
the Dust Bowl!
Rule: Capitalize the names of sections of a country
and regions of the world.

Example:  East Asia
New England
the Pacific Rim
the Midwest

Rule: Capitalize compass points when they refer to a
specific section of a country.

Example:  the Northwest the South
Rule: Do not capitalize compass points when they
indicate direction.

Example: Canada is north of the United States.

Rule: Do not capitalize adjectives indicating direction.

Example:  western Utah

Rule: Capitalize the names of streets and highways.

Example:  Dorchester Avenue Route 22
Rule: Capitalize the names of buildings, bridges,
monuments, and other structures.

Example:  Lincoln Memorial
Chesapeake Bay Bridge

- Capitalizing Other Proper Nouns and
: Adjectives

Rule: Capitalize the names of clubs, organizations,
businesses, institutions, and political parties.

Example:  Houston Oilers
the Food and Drug Administration
Boys and Girls Club

Rule: Capitalize brand names but not the nouns
following them.

Example:  Zippo brand energy bar

Rule: Capitalize the names of days of the week,
months, and holidays.

Example:  Saturday June
Thanksgiving Day

Rule: Do not capitalize the names of seasons.

Example:  winter, spring, summer, fall

Rule: Capitalize the first word, the last word, and

all important words in the title of a book, play, short
story, poem, essay, article, film, television series, song,
magazine, newspaper, and chapter of a book.

Example:  Not Without Laughter
World Book Encyclopedia
“Jingle Bells”
Star Wars
Chapter 12

Rule: Capitalize the names of ethnic groups,
nationalities, and languages.
Example: Latino Japanese
European Spanish
Rule: Capitalize proper adjectives that are formed
from the names of ethnic groups and nationalities.

Example:  Shetland pony
Jewish holiday

Language Handbook R37

X
o
o
-
=]
=
<
- -
3
g
=
(©)
—
g
wd




-
(<]
(]
-]
=]
=
g
=
W
)
g
=
°)
=
g
-

Punctuation

Using the Period and Other End Marks

Rule: Use a period at the end of a declarative
sentence.

My great-grandfather fought in the Mexican
Revolution.

Rule: Use a period at the end of an imperative
sentence that does not express strong feeling.

Please set the table.

Rule: Use a question mark at the end of an
interrogative sentence.

How did your sneakers get so muddy?

Rule: Use an exclamation point at the end of an
exclamatory sentence or a strong imperative.

How exciting the play was!
Watch out!

Using Commas

Rule: Use commas to separate three or more items in  :

a series.
The canary eats bird seed, fruit, and suet.

Rule: Use commas to show a pause after an
introductory word and to set off names used in direct
address.

Yes, I offered to take care of her canary this
weekend.

Please, Stella, can I borrow your nail polish?

Rule: Use a comma after two or more introductory
prepositional phrases or when the comma is needed
to make the meaning clear. A comma is not needed
after a single short prepositional phrase, but it is
acceptable to use one.

From the back of the balcony, we had a lousy view
of the stage.

After the movie we walked home. (no comma
needed)

Rule: Use a comma after an introductory participle
and an introductory participial phrase.

Whistling and moaning, the wind shook the little
house.

R38 Language Handbook

Rule: Use commas to set off words that interrupt the
flow of thought in a sentence.

Tomorrow, I think, our projects are due.

Rule: Use a comma after conjunctive adverbs such as
however, moreover, furthermore, nevertheless, and
therefore.

The skating rink is crowded on Saturday;
however, it's the only time I can go.

Rule: Use commas to set off an appositive if it is not
essential to the meaning of a sentence.

Ben Wagner, a resident of Pittsfield, won the first
round in the golf tournament.

Rule: Use a comma before a conjunction (and, or,
but nor, so, yet) that joins main clauses.

We can buy our tickets now, or we can take a
chance on buying them just before the show.

Rule: Use a comma after an introductory adverb
clause.

Because I stayed up so late, I'm sleepy this
morning.

Rule: In most cases, do not use a comma with an
adverb clause that comes at the end of a sentence.

The picnic will be canceled unless the weather
clears.

Rule: Use a comma or a pair of commas to set off an
adjective clause that is not essential to the meaning of
a sentence.

Tracy, who just moved here from Florida, has never
seen snow before.

Rule: Do not use a comma or pair of commas to set
off an essential clause from the rest of the sentence.

Anyone who signs up this month will get a
discount.

Rule: Use commas before and after the year when it
is used with both the month and the day. If only the
month and the year are given, do not use a comma.

On January 2, 1985, my parents moved to Dallas,
Texas.

[ was born in May 1985.



Rule: Use commas before and after the name of a
state or a country when it is used with the name of a
city. Do not use a comma after the state if it is used
with a ZIP code.

The area code for Concord, New Hampshire, is 603. -

Please forward my mail to 6 Madison Lane,
Topsham, ME 04086

Rule: Use commas or a pair of commas to set off an
abbreviated title or degree following a person’s name.

The infirmary was founded by Elizabeth Blackwell,

M.D,, the first woman in the United States to earna -«

medical degree.

Rule: Use a comma or commas to set off too when
too means “also.”

We, too, bought groceries, from the new online
supermarket.

Rule: Use a comma or commas to set off a direct
quotation.

“My nose,” exclaimed Pinocchio, “is growing
longer!”

Rule: Use a comma after the salutation of a friendly
letter and after the closing of both a friendly letter and
a business letter.

Dear Gary,
Sincerely,
Best regards,

Rule: Use a comma when necessary to prevent
misreading of a sentence.

In math, solutions always elude me.

Using Semicolons and Colons
Rule: Use a semicolon to join the parts of a

compound sentence when a coordinating conjunction, -

such as and, or, nor, or but is not used.

Don't be late for the dress rehearsal; it begins at
7 oclock sharp.

Rule: Use a semicolon to join parts of a compound
sentence when the main clauses are long and are
subdivided by commas. Use a semicolon even if
these clauses are already joined by a coordinating
conjunction.

In the gray light of early morning, on a remote
airstrip in the desert, two pilots prepared to fly
on a dangerous mission; but accompanying them
were a television camera crew, three newspaper
reporters, and a congressman from their home
state of Nebraska.

Rule: Use a semicolon to separate main clauses
joined by a conjunctive adverb. Be sure to use a
comma after the conjunctive adverb.

We've been climbing all morning; therefore, we
need a rest.

Rule: Use a colon to introduce a list of items that
ends a sentence. Use words such as these, the
following, or as follows to signal that a list is coming.

Remember to bring the following items: a
backpack, a bag lunch, sunscreen, and insect
repellent.

Rule: Do not use a colon to introduce a list preceded
by a verb or preposition.

Remember to bring a backpack, a bag lunch,
sunscreen, and insect repellent. (No colon is used
after bring.)

Rule: Use a colon to separate the hour and the
minutes when you write the time of day.

My Spanish class starts at 9:15.

Rule: Use a colon after the salutation of a business
|etter.

Dear Dr. Coulombe:
Director of the Personnel Dept.;

: Using Quotation Marks and Italics

Rule: Use quotation marks before and after a direct
quotation.

“Curiouser and curiouser,” said Alice.

Rule: Use quotation marks with both parts of a
divided quotation.

“This gymnastics trick,” explained Amanda, “took
me three months to learn.”
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Rule: Use a comma or commas to separate a phrase
such as she said from the quotation itself. Place the
comma that precedes the phrase inside the closing
quotation marks.

“I'will be late,” said the cable technician, “for my
appointment.”

Rule: Place a period that ends a quotation inside the
closing quotation marks.

Scott said, “Thanks for letting me borrow your
camping tent.”

Rule: Place a question mark or an exclamation point
inside the quotation marks when it is part of the
quotation.

“Why is the door of your snake'’s cage open?”
asked my mother.

Rule: Place a question mark or an exclamation point
outside the quotation marks when it is part of the
entire sentence.

How I love “The Pit and the Pendulum”!

Rule: Use quotation marks for the title of a short
story, essay, poem, song, magazine or newspaper
article, or book chapter.

short story: “The Necklace”
poem: “The Fish”
article: “Fifty Things to Make from Bottlecaps”

Rule: Use italics or underlining for the title of a book,
play, film, television series, magazine, newspaper, or
work of art.

book: To Kill a Mockingbird

magazine: The New Republic

painting: Sunflowers

Rule: Use italics or underlining for the names of
ships, trains, airplanes, and spacecraft.

ship: Mayflower
airplane: Air Force One

Using Apostrophes

Rule: Use an apostrophe and an s (’s) to form the
possessive of a singular noun.

my brother’s rock collection
Chris's hat

R40 Language Handbook

Rule: Use an apostrophe and an s (’s) to form the
possessive of a plural noun that does not end in's.

the geese’s feathers
the oxen’s domestication

.
N Tir BRI i P PP PP
.

>+ If a thing is owned jointly by two or more individuals,

- - only the last name should show possession: Mom and

: - Dad’s car. If the ownership is not joint, each name

: + should show possession: Mom and Dad's parents are
. coming for Thanksgiving.

Rule: Use an apostrophe alone to form the possessive
of a plural noun that ends in's.

the animals’ habitat
the instruments’ sound

Rule: Use an apostrophe and an s (s) to form the
possessive of an indefinite pronoun.

everyone’s homework
someone’s homework

Rule: Do not use an apostrophe in a possessive
pronoun.

The dog knocked over its dish.

Yours is the best entry in the contest.
One of these drawings must be hers.

Rule: Use an apostrophe to replace letters that have
been omitted in a contraction.

it +is =it’s

can + not = can't

[+ have =I've

Rule: Use an apostrophe to form the plural of a letter,
a figure, or a word that is used as itself.

Write three 7’s.

The word is spelled with two m’s.

The sentence contains three andss.

Rule: Use an apostrophe to show missing numbers in
a year.

the class of 02



Using Hyphens, Dashes, and Parentheses

Rule: Use a hyphen to show the division of a word at
the end of a line. Always divide the word between its
syllables.

With the new recycling pro-
gram, more residents are recycling
their trash.

. Tir BRI P i P P PP S
- One-letter divisions (for example, e-fectric) are not per- +

- missible. Avoid dividing personal names, if possible.

Rule: Use a hyphen in a number written as a
compound word.

He sold forty-six ice creams in one hour.

Rule: Use a hyphen in a fraction.
We won the vote by a two-thirds majority.
Two-thirds of the votes have been counted.

Rule: Use a hyphen or hyphens in certain compound
nouns.

great-grandmother
merry-go-round

Rule: Hyphenate a compound modifier only when it
precedes the word it modifies.

A well-known musician visited our school.
The story was well written.

Rule: Use a hyphen after the prefixes all- ex-, and
self- when they are joined to any noun or adjective.

all-star
ex-president
self-conscious

Rule: Use a hyphen to separate any prefix from a
word that begins with a capital letter.

un-American
mid-January

Rule: Use a dash or dashes to show a sudden break
or change in thought or speech.

Daniel—he’s kind of a pest—is my youngest
cousin.

Rule: Use parentheses to set off words that define or
helpfully explain a word in the sentence.

The transverse flute (transverse means “sideways”)
is a wind instrument.

Abbreviations

Rule: Abbreviate the titles Mr,, Mrs.,, Ms., and

Dr. before a person’s name. Also abbreviate any
professional or academic degree that follows a name.
The titles Jr. and Sr. are not preceded by a comma.

Dr. Stanley Livingston (doctor)
Luisa Mendez, M.A. (Master of Arts)
Martin Luther King Jr.

Rule: Use capital letters and no periods with
abbreviations that are pronounced letter by letter or
as words. Exceptions are U.S. and Washington, D.C,
which do use periods.

NAACP National Association for the
Advancement of Colored People

UEO unidentified flying object

MADD Mothers Against Driving Drunk

Rule: With exact times use A.m. (ante meridiem,
“before noon”) and p.M. (post meridiem, “after
noon"). For years use B.C. (before Christ) and,
sometimes, A.D. (anno Dominj, “in the year of the
lord,” after Christ).

815 aM.
5000 B.C.

6:55 p.M.
AD. 235

Rule: Abbreviate days and months only in charts
and lists.

School will be closed on
Mon,, Sept. 3
Wed., Nov. 11
Thurs., Nov. 27

Rule: In scientific writing abbreviate units of measure.

Use periods with English units but not with metric units.
inch(es) in. yard(s) yd.

meter(s) m milliliter(s) ml
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Rule: On envelopes only, abbreviate street names
and state names. In general text, spell out street
names and state names.

Ms. Karen Holmes
347 Grandville St.
Tilton, NH 03276

Karen lives on Grandville Street in Tilton, New
Hampshire.

Writing Numbers

Rule: In charts and tables, always write numbers as
numerals. Other rules apply to numbers not in charts
or tables.

Student Test Scores
Student Test 1 Test 2 Test 3
Lai, W. 82 89 94
Ostos, A. 78 90 86

Rule: Spell out a number that is expressed in one or
two words.

We carried enough supplies for twenty-three days.

Rule: Use a numeral for a number of more than two
words.

The tallest mountain in Mexico rises 17,520 feet.

Rule: Spell out a number that begins a sentence, or
reword the sentence so that it does not begin with a
number.

One hundred forty-three days later the baby
elephant was born.

The baby elephant was born 143 days later.

R42 Language Handbook

Rule: Write a very large number as a numeral
followed by the word million or billion.

There are 15 million people living in or near
Mexico City.

Rule: Related numbers should be written in the same
way. If one number must be written as a numeral, use
numerals for all the numbers.

There are 365 days in the year, but only 52
weekends.

Rule: Spell out an ordinal number (first second).
Welcome to our fifteenth annual convention.

Rule: Use words to express the time of day
unless you are writing the exact time or using the
abbreviation A.Mm. or P.m.
My guitar lesson is at five o’clock. It ends by
5:45 pM.

Rule: Use numerals to express dates, house and
street numbers, apartment and room numbers,
telephone numbers, page numbers, amounts of
money of more than two words, and percentages.
Write out the word percent.

August 5, 1999
9 Davio Dr.
Apartment 9F
24 percent



Spelling

The following rules, examples, and exceptions can help you master the

spelling of many words.

Spelling ie and e/

Put / before e except when both letters follow ¢ or when
both letters are pronounced together as an a sound.
believe sieve weight
receive relieve neighborhood

It is helpful to memorize exceptions to this rule.
Exceptions include the following words: species, science,
weird, either, seize, leisure, and protein.

Spelling unstressed vowels

Notice the vowel sound in the second syllable of the
word won-d_r-ful. This is the unstressed vowel sound;
dictionary respellings use the schwa symbol () to indi-
cate it. Because any of several vowels can be used to

spell this sound, you might find yourself uncertain about

which vowel to use. To spell words with unstressed vow- " Note: For some words, there are alternate spellings:

els, try thinking of a related word in which the syllable
containing the vowel sound Is stressed.

Unknown | Related | Word Spelled
Spelling Word Correctly
wond_rful wonder wonderful
fort_fications | fortify fortifications
res_dent reside resident

Suffixes and the silent e

For most words with silent e, keep the e when adding a
suffix. When you add the suffix -y to a word that ends in
I plus silent e, drop the -fe. Also drop the silent e when
you add a suffix beginning with a vowel or a y.

wise + ly = wisely

peaceful + ly = peacefully

skate + ing = skating

gentle + ly = gently

There are exceptions to the rule, including the following:
awe + ful = awful
judge + ment = judgment

true + ly = truly
noise + y = noisy
dye + ing = dyeing
mile + age = mileage

Suffixes and the final y

: When you are adding a suffix to words ending with a

. vowel + y, keep the y. For words ending with a conso-
- nant + y, change the y to / unless the suffix begins with
. 1. To avoid having two /s together, keep the y.

enjoy + ment = enjoyment
merry + ment = merriment
display + ed = displayed
lazy + ness = laziness

play + ful = playful

worry + ing = worrying

sly + er = slyer or slier
shy + est = shyest or shiest

Adding prefixes

When you add a prefix to a word, do not change the
- spelling of the word.

un + done = undone
re + schedule = reschedule
il + legible = illegible
semi + sweet = semisweet

Doubling the final consonant

Double the final consonant when a word ends with a
. single consonant following one vowel and the word is
one syllable, or when the last syllable of the word is

. accented both before and after adding the suffix.

sit + ing = sitting

rub + ing = rubbing
commit + ed = committed
confer + ed = conferred
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Do not double the final consonant if the suffix begins
with a consonant, if the accent is not on the last syllable,
or if the accent moves when the suffix is added.

cancel + ing = canceling

commit + ment = commitment

travel + ed = traveled

defer + ence = deference

Do not double the final consonant if the word ends
in two consonants or if the suffix begins with a
consonant.

climb + er = climber

nervous + ness = nervousness

Forming Plurals

import + ance = importance
star + dom = stardom

When adding -ly to a word that ends in //, drop one /.

hill + ly = hilly full + ly = fully

Forming compound words

When forming compound words, keep the original spell-
- ing of both words.

home + work = homework
scare + crow = scarecrow
pea + nut = peanut

General Rules for Plurals

If the noun ends in | Rule Example
s, ch sh x orz add -es loss>losses, latch->latches, box>boxes,
bush->bushes, quiz>quizzes
a consonant + y change y to / and add -es ferry>ferries, baby->babies, worry>worries
a vowel +y add -s chimney->chimneys, monkey->monkeys, toy->toys
avowel +0 add -s cameo~>cameos, radio>radios, rodeo->rodeos
a consonant + 0 add -es but potato>potatoes, echo->echoes
sometimes add -s photo~>photos, solo->solos
forff add - proof->proofs, bluff>-bluffs
but sometimes change f to v sheaf>sheaves, thief>-thieves, hoof>-hooves
and add -es
If change fto v and add -es calf>-calves, half>-halves, loaf->loaves
fe change fto v and add -s knife->knives, life->-lives

Special Rules for Plurals

Rule Example

To form the plural of most proper names and one-word compound | Jones>Joneses, Thomas~>Thomases,
nouns, follow the general rules for plurals. Hatch->Hatches

To form the plural of hyphenated compound nouns or compound
nouns of more than one word, make the most important word
plural.

credit card->-credit cards
mother-in-law~>mothers-in-law
district attorney->-district attorneys

Some nouns have irregular plural forms and do not follow any
rules.

man->-men, foot>feet, tooth--teeth

Some nouns have the same singular and plural forms deer>deer, species>species, sheep>sheep
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LISTENING, SPEAKING, AND

VIEWING HANDBOOK

Listening Effectively

A large part of the school day is spent either listening or speaking to oth-
ers. By becoming a better listener and speaker, you will know more about
what is expected of you and understand more about your audience.

Listening to instructions in class * If you don't understand something, ask questions.

. Then if you're still unsure about the instructions,
Some of the most important listening in the school day repeat them aloud to your teacher to receive correc-
involves listening to instructions. Use the following tips tion on any key points that you may have missed.
to help you. .

» First, make sure you understand what you are listen- Interpreting nonverbal clues
ing for. Are you receiving instructions for homework -

or for a test? What you listen for depends upon the  : Understanding nonverbal clues is part of effective listen-
type of instructions being given. - ing. Nonverbal clues are everything you notice about a

* Think about what you are hearing, and keep your speaker except what the speaker says. As you listen, ask
eyes on the speaker. This will help you stay focused : yourself these questions:

on the important points. - = Where and how is the speaker standing?
* Listen for keywords, or word clues. Examples of 1« Are some words spoken more loudly than others?
word clues are phrases such as above all, most * = Does the speaker make eye contact?

important, or the three basic parts. These clues
help you identify important points that you should
remember.

* Take notes on what you hear. Write down only the
most important parts of the instructions.

* Does he or she smile or look angry?

* What message is sent by the speaker's gestures and
facial expression?

PRACTICE

Work with a partner to practice listening to instructions. Each of you should find a
set of directions for using a simple device-for example, a mechanical tool, a tele-
phone answering machine, or a VCR. Study the instructions carefully. If you can
bring the device to class, ask your partner to try to use it by following your step-by-
step instructions. If you cannot have the device in class, ask your partner to explain
the directions back to you. Then change roles and listen as your partner gives you a
set of directions.

Listening, Speaking, and Viewing Handbook R45



Speaking Effectively

* Speak slowly, clearly, and in a normal tone of voice. : presenting an oral report

Raise your voice a bit, or use gestures to stress

HANDBOOK

important points. - The steps in preparing an oral report are similar to the
« Pause a few seconds after making an important . steps in the writing process. Complete each step carefully
point. . and you can be confident of presenting an effective oral
» Use words that help your audience picture what ; report

you're talking about. Visual aids such as pictures,
graphs, charts, and maps can also help make your Steps in Preparing an Oral Report

o
£
-
> : . :
) information clear. - | Prewriting Determine your purpose and
— * Stay in contact with your audience. Make sure your : audience.
g eyes move from person to person in the group : Decide on a topic and narrow it.
6 you're addressing, Drafting Make an outline.
= : Fill in the supporting details.
E Speaking informally Write the report.
TR Most oral communication is informal. When you speak ~ + | Revisingand | Review your draft.
% casually with your friends, family, and neighbors, you editing Check the organization of ideas
% use informal speech. Human relationships depend on ~ : and details.

L°B this form of communication. : Reword unclear statements.
E * Be courteous. Listen until the other person has . | Practicing Practice the report aloud in front
E finished speaking. of a family member.
™ « Speak in a relaxed and spontaneous manner. : Time the report.
v * Make eye contact with your listeners. Ask for and accept advice.
- * Do not monopolize a conversation. - | Presenting Relax in front of your audience.

* When telling a story, show enthusiasm. : Make eye contact with your

* When giving an announcement or directions, speak - audience.

clearly and slowly. Check that your listeners under- Speak slowly and clearly.

stand the information.

PRACTICE

Pretend that you have been invited to give an oral report to a group of fifth grad-
ers. Your report will tell them what to expect and how to adjust to new conditions
when they enter middle school. As you plan your report, keep your purpose and
your audience in mind. Include lively descriptions and examples to back up your
suggestions and hold your audience’s attention. As you practice giving your report,
be sure to give attention to your body language as well as your vocal projection. Ask
a partner to listen to your report to give you feedback on how to improve your per-
formance. Do the same for your partner after listening to his or her report.
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Viewing Effectively

Critical viewing means thinking about what you see
while watching a TV program, newscast, film, or video. It
requires paying attention to what you hear and see and
deciding whether information is true, false, or exagger-
ated. If the information seems to be true, try to deter-
mine whether it is based on a fact or an opinion.

Fact versus opinion

A fact is something that can be proved. An opinion is
what someone believes is true. Opinions are based on
feelings and experiences and cannot be proved.

Television commercials, political speeches, and even the
evening news contain both facts and opinions. They use
emotional words and actions to persuade the viewer

to agree with a particular point of view. They may also
use faulty reasoning, such as linking an effect with the
wrong cause. Think through what is being said. The
speaker may seem sincere, but do his or her reasons
make sense? Are the reasons based on facts or on unfair
generalizations?

Commercials contain both obvious and hidden mes-
sages. Just as you need to discover the author's purpose
when you read a writer's words, you must be aware of
the purpose of nonverbal attempts to persuade you.

- What does the message sender want, and how is the
+ sender trying to influence you?

- For example, a magazine or TV ad picturing a group of
. happy teenagers playing volleyball on a sunny beach

- expresses a positive feeling. The advertiser hopes view-
= ers will transfer that positive feeling to the product being
. advertised—perhaps a soft drink or a brand of beach-

- wear. This technique, called transfer, is one of several

- propaganda techniques regularly used by advertisers to
. influence consumers.

. Following are a few other common techniques.

Testimonial-Famous and admired people recommend
. or praise a product, a policy, or a course of action even
- though they probably have no professional knowledge
or expertise to back up their opinion.

- Bandwagon—People are urged to follow the crowd

. (“get on the bandwagon”) by buying a product, voting
. for a candidate, or whatever else the advertiser wants
- them to do.

- Glittering generalities—The advertiser uses positive,
. good-sounding words (for example, all-American or
. medically proven) to impress people.

PRACTICE I

* What is the purpose behind the ad?

and actions)?

Think of a television commercial that you have seen often or watch a new one and
take notes as you watch it. Then analyze the commercial.

* What is expressed in written or spoken words?
« What is expressed nonverbally (in music or sound effects as well as in pictures

« What methods does the advertiser use to persuade viewers?
« What questions would you ask the advertiser if you could?
* How effective is the commercial? Why?
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Working in Groups

Working in a group is an opportunity to learn from others. : Tips for working in groups

Whether you are planning a group project (such as a class -

trip) or solving a math problem, each person in a group

brings specific strengths and interests to the task. When a
task is large, such as planting a garden, a group provides
the necessary energy and talent to get the job done.

Small groups vary in size according to the nature of the

task. Three to five students is a good size for most small-

group tasks. Your teacher may assign you to a group, or
you may be asked to form your own group. Don't work
with your best friend if you are likely to chat too much.
Successful groups often have a mix of student abilities
and interests.

Individual role assignments give everyone in a group
something to do. One student, the group recorder,
may take notes. Another may lead the discussion, and
another report the results to the rest of the class.

Reads or reviews the
assignment and makes sure
everyone understands it

Reviewer

Recorder 1 (of Takes notes on the discussion

the process)

Recorder 2 (of Takes notes on the final results

the results)

Reporter Reports results to the rest of

the class

Discussion leader | Asks questions to get the
discussion going; keeps the
group focused

Facilitator Helps the group resolve
disagreements and reach a

compromise

For a small group of three or four students, some of
these roles can be combined. Your teacher may assign
a role to each student in your group. Or you may be
asked to choose your own role.
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Roles for a Small Group

* Review the group assignment and goal. Be sure that
everyone in the group understands the assignment.

* Review the amount of time allotted for the task.
Decide how your group will organize its time.

o Check that all the group members understand their
roles in the group.

* When a question arises, try to solve it as a group
before asking a teacher for help.

* Listen to other points of view. Take turns during a
discussion.

 When it is your turn to talk, address the subject and
help the project move forward.



STUDY AND TEST-TAKING

SKILLS HANDBOOK

Study Skills

Studying for school and doing your homework are like any other tasks—
if you understand your assignment, set a goal, and make a plan, you'll
save time and do great work. The tips that follow will teach you the skills
you need to make schoolwork easier and more enjoyable.

Get Organized

* Keep an assignment notebook. Keep it up to date.

* Keep your notes for each course together in one
place.

* Find a good place to study. Choose a place that has
as few distractions as possible. Try to study in the
same place each day.

* Try to study at the same time each day.

* Don't study one subject too long. If you haven't fin-
ished after thirty minutes, switch to another subject.

* Take notes on your reading. Keep your notes in one

place.

Understand Your Purpose

The purpose is the reason you have been given a
particular assignment. If you understand the purpose,
you should be able to set a goal to work toward. With
schoolwork, this means making sure you understand
your assignment and you know how long you have to
do it.

Set goals
These steps will help you set study goals for an
assignment.

everything you need to do to finish the assignment.
2. Understand the quality of work your teacher expects
from you. Are you supposed to turn in a finished
paper or a rough draft?
3. Find out how much time you have. Ask: Is everything
due on the same day, or are some parts due earlier?
4. In your assignment notebook, write down the assign-
ment details and the dates when your work is due.

Homework Checklist
Goal: To understand and finish my homework
assignment.
Plan: Follow these steps to reach my goal:
® Bring home the all the materials | need,
including this textbook, and my notebook.
® Find a quiet space where | can concen-
trate. Also, make sure | have a table or
other hard, flat surface to write on.
® Keep my notebook out and take notes as
| read.
& Write down questions about the parts of
the assignment that | don't understand.
Ask my teacher or an adult at home to
help me understand.
®  Check this plan from time to time to make
sure | stay on task.
® Take my completed homework back to
school and hand it in.

- Make a Plan

. Making a plan is the best way to reach your goals. Try

= to make plans that include the work you have finish and
1. Listen as the teacher explains the assignment. Find out the time you have until the assignment is due. Think

. about how you study best, when you might need help,

- and what gets in your way.

- You can use a task, obstacle, and solution chart to show
- 1. what you need to do (task)

. 2. what might get in your way (obstacle)

3. how you can get around an obstacle (solution)
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Karen’s goal is to read a chapter of science before Take Notes
school tomorrow. Check out the chart she made, which -+

includes task, obstacle, and solution. : Writing notes about what you read or what you hear in a
. presentation will help you remember information you're
1. (task) I'haveto...  |read chapter 4 + expected to learn. The Comell Note-Taking System is
tonight - way to organize the notes you take in class or the notes
2. (obstacle) | But. .. after dinner | have . you take as you read. Use this system to organize your
basketball practice - note-taking and make sense of the notes you take.
3. (solution) [So I needto... |read before practice Cornell Notes

] ) . Divide the pages that you're using for notes into two
Try it! In your Learner’s Notebook, make your own = sections or columns as shown below. As you read or
task, obstacle, and solution chart for an assignment  : jisten, write notes in Section B. In Section A, write the

from this book. You can use Karen's plan as a model. +  highlights (main ideas and vocabulary) from Section B.

Section A [highlights] Section B [notes]

Use this section SECOND. | Use this section FIRST.

Review the notes you took | As you read or listen, take notes in this section:

in Section B and write in | « When you're taking notes on your reading, write down the subtitles that break the text
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this section: into different section. In most cases, subtitles form an outline of the information in a
« Vlocabulary words to chapter.
remember « Write down the most important information: main ideas and concepts. Don't write
* Main idea statements every word or take time to write complete sentences. (Hint: if the teacher writes
* Questions and other something on the board, it's probably important.)
hints that will help « Use abbreviations and shortened word forms to get the ideas on paper quickly. (For
you remember the example, POV is a good abbreviation for Point of View.)
information » Define new terms and concepts in your own words so that you'll be able to under-

stand them later.

Model These are some notes one student made as she read about biographies
and autobiographies.

A. B. Looking at the Genre: Diography
biography What is it?
real people, real life
autobiography Autobiography is about yourself
Why is it important?
many redasons (interest, learn, entertain, etc)
What are the important elements?
Major elements of biog- Narrator: who tells the story
raphy Foint of view: from who's telling the story
Setting: time and place of a story

Try It! Divide a sheet of paper into two columns as shown above. Practice taking
notes using the Cornell system as you read your homework assignment.
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Test-Taking Skills

How well you perform on a test is not a matter of chance. Some specific
strategies can help you answer test questions. This section of the hand-
book will show how to improve your test-taking skills.

Tips for preparing for tests

: Objective Tests

Here are some useful suggestions for preparing to take
a test.

e Gather information about the test. When will it be
given? How long will it take? Exactly what material
will it cover?

* Review material from your textbook, class notes,

questions at the end of each section of a textbook.
Try to define terms in boldface type.

 Make up some sample questions and answer them.
As you skim selections, try to predict what may be
asked.

* Draw charts and cluster or Venn diagrams to help
you remember information and to picture how one
piece of information relates to another.

* Give yourself plenty of time to study. Avoid cram-
ming for a test. Several short review sessions are
more effective than one long one.

* In addition to studying alone, study with a partner
or small group. Quiz one another on topics you
think the test will cover.

Plan your strategy

Try following these steps:

* Read all directions carefully. Understanding the
directions can prevent mistakes.

* Ask for help if you have a question.
* Answer the easier items first. By skipping the hard

items, you will have time to answer all the easy ones.

* In the time that is left, return to the items you
skipped. Answer them as best you can. If you won't
be penalized for doing so, guess at an answer.

* If possible, save some time at the end to check your

answers.

An objective test is a test of factual information. The

- questions are usually either right or wrong; there is

- no difference of opinion. On an objective test, you are
+ asked to recall information, not to present your ideas.
. Objective test questions include true-or-false items,
multiple-choice items, fill-in-the-blanks statements,
homework, quizzes, and handouts. Review the study = short-answer items, and matching items. At the begin-
. ning of an objective test, scan the number of items.

- Then budget your time.

- Multiple-choice items Multiple-choice questions ask

: you to answer a question or complete a sentence. They
- are the kind of question you will encounter most often
on objective tests. Read all the choices before answering.
. Pick the best response.

What is a peninsula?
(a) a range of mountains
(b) a circle around the moon

(c) a body of land surrounded by water on
three sides

Correct answer: (c)

* Read the question carefully. Be sure that you
understand it.

* Read all the answers before selecting one.
Reading all of the responses is especially impor-
tant when one of the choices is “all of the above”
or “none of the above.”

* Eliminate responses that are clearly incorrect.
Focus on the responses that might be correct.

* Look for absolute words, such as never, always,
all none. Most generalizations have exceptions.
Absolute statements are often incorrect. (Note:
This tip applies to true/false items also.)
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Answering essay questions

: Taking standardized tests

Essay questions ask you to think about what you have
learned and to write about it in one or more paragraphs.
Some tests present a choice of essay questions. If a test
has both an objective part and an essay part, answer the
objective questions first, but leave yourself enough time
to work on the essay.

Read the essay question carefully. What does it ask you
to do? Discuss? Explain? Define? Summarize? Compare
and contrast? These key words tell what kind of informa-
tion you must give in your answer.

Key Verbs in Essay Questions

Argue Give your opinion and
supporting reasons.

Compare and Discuss likenesses and

contrast differences.

Define Give details that show exactly
what something is like.

Demonstrate Give examples to support a
point.

Describe Present a picture with words.

Discuss Show detailed information
on a particular subject.

Explain Give reasons.

|dentify Give specific characteristics.

List (also outline, | Give detalils, give steps in

trace) order, give a time sequence.

Summarize Give a short overview of
the most important ideas or
events.

Tips for answering essay questions
You might wish to consider the following suggestions:

* Read the question or questions carefully. Determine
the kind of information required by the question.

* Plan your time. Do not spend too much time on
one part of the essay.

* Make a list of what you want to cover.

* If you have time, make revisions and proofreading
corrections.
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. Standardized tests are taken by students all over the

- country. Your performance on the test is compared with
the performance of other students at your grade level.

. There are many different kinds of standardized tests.

. Some measure your progress in such subjects as English,
- math, and science, while others measure how well you

. think. Standardized tests can show how you learn and
what you do best.

- Preparing for standardized tests

. There is no way to know exactly what information will

- be on a standardized test, or even what topics will be

. covered. The best preparation is to do the best you can
- inyour daily schoolwork. However, you can learn the
kinds of questions that will appear on a standardized

. test. Some general tips will also help.

Tips for taking standardized tests
+ You might find the following suggestions helpful.

* Get enough sleep the night before the test. Eat a
healthful breakfast.

o Arrive early for the test. Try to relax.

o Listen carefully to all test directions. Ask questions if
you don't understand the directions.

» Complete easy questions first. Leave harder items
for the end.

* Be sure your answers are in the right place on the
answer sheet.

* If points are not subtracted for wrong answers,
guess at questions that you aren't sure of.

Analogies Analogy items test your understanding of the
. relationships between things or ideas. On standardized
tests, analogies are written in an abbreviated format, as

: shown below.

man : woman :: buck : doe

- The symbol : means “is to"; the symbol :: means “as.”

- This chart shows some word relationships you might
= find in analogy tests,



Relationship Definition Example
Synonyms Two words have a similar meaning. huge : gigantic :: scared : afraid
Antonyms Two words have opposite meanings. bright : dull :: far : near
Use Words name a user and something used. farmer : tractor :: writer : computer
Cause-Effect Words name a cause and its effect. tickle : laugh :: polish : shine
Category Words name a category and an item in it. fish : tuna :: building : house
Description Words name an item and a characteristic of it. | knife : sharp :: joke : funny
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GLOSSARY/GLOSARIO

Academic and Selection Vocabulary

_________English |

A

abnormality (ab nor MAL uh tee) n. anything that is
not normal or usual (p. 845)

accommodations (uh kom uh DAY shunz) n. a place to
stay or sleep, often where food is served (p. 917)

accomplish (uh KOM plish) v. to finish; complete
(p. 67)

accumulate (uh KYOO myuh layt) v. to increase gradu-
ally in quantity or number (p. 660)

adolescence (ad uh LES uns) n. the period between
childhood and adulthood (p. 844)

aggressor (uh GRES ur) n. a person, group, or nation
that causes a conflict or war (p. 993)

aggrieved (uh GREEVD) ad]. feeling insulted or unfairly -

treated (p. 380)

agitated (AJ uh tay tud) adj. excited, nervous, or dis-
turbed; stirred up (p. 382)

analyzing (AN uh ly zing) n. the act of taking some-
thing apart to examine the separate pieces (p. 730)

angling (ANG ling) v. trying to get; form of the verb
angle (p. 352)

aromas (uh ROH muz) n. pleasing smells or
scents (p. 189)

assess (uh SES) v. to determine the meaning or impor-
tance of; analyze (p. 183)

assurance (uh SHUR uns) n. confidence; certainty
(p. 479)

atrocious (uh TROH shus) ad). very bad; terrible;
horrible (p. 547)

authoritarian (uh thor ih TAIR ee un) adj. having or
expecting complete obedience (p. 484)

avidly (AV id lee) adv. eagerly; enthusiastically (p. 490) -

awe (aw) n. wonder combined with respect (p. 898)

banished (BAN isht) adj. sent away; form of the verb
banish (p. 232)

barren (BAIR un) adj. bare, empty, dull or uninterest-
ing (p. 431)
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| Espafiol |

- anomalia s. algo que no es lo normal o usual

- alojamiento s. lugar donde estar o dormir, a menudo

donde se sirve comida

- realizar v. terminar; acabar

- acumular v, aumentar gradualmente en cantidad o

numero

- adolescencia s. periodo entre la nifiez y la edad adulta

- agresor(a) s. persona, grupo o nacion que causa un

conflicto armado o una guerra

injuriado(a) adj. sentirse insultado o tratado
injustamente

- agitado(a) adj. emocionado, nervioso o perturbado;

incitado

- andlisis s. separacion de las partes de algo para

examinarlas

- {ir} ala caza de col. procurar obtenerlo; expresion

coloquial de caza

- aromas s. olores o perfumes agradables

- evaluar v determinar la importancia de algo; analizar
garantia s. seguridad; certeza

- atroz adj grave; terrible; horrible

- autoritario(a) adj. que impone su autoridad

dvidamente adv. ansiosamente; con un deseo intenso

. admiracion s. sorpresa combinada con respeto

desterrado(a) ad). que fue enviado a un lugar lejano;

forma del verbo desterrar

. insulso(a) adj. al descubierto; vacio; aburrido o sin

interés



bias (BY us) n. an opinion based on personal prefer-
ences or unfair judgments (p. 982)

bland (bland) ad. dull; unexciting (p. 844)
bold (bold) adj. confident; daring (p. 363)

boutique (boo TEEK) n. a small, fashionable
store (p. 592)

bravado (bruh VAH doh) n. a false show of bravery

(p. 901)

brooch (brohch) n. a piece of jewelry pinned to one’s
clothing (p. 458)

browsed (browzd) v looked through in a casual way;
form of the verb browse (p. 106)

C

campus (KAM pus) n. the land and buildings of a
school (p. 29)

category (KAT uh gor ee) n. a type or group (p. 105)

cease-fire (SEES fyr) n. a stop, or ending, to acts of
war (p. 421)

chaotic (kay AH tik) ad]. confused; disorganized
(p. 789)

charred (chard) adj. burned (p. 569)

clarify (KLAIR uh fy) v. to make understand-
able (p. 930)

cliques (kleeks or kliks) n. groups of people who leave
others out (p. 172)

compassion (kum PASH un) n. deep concern for
the troubles of others, mixed with a desire to help;
sympathy (p. 451)

complied (kum PLYD) v did what was asked or ordered;

went along with; form of the verb comply (p. 141)

conceded (kun SEE dud) v accepted as true; form of
the verb concede (p. 180)

concentration (kon sen TRAY shun) n. the ability to
focus one’s attention (p. 190)

concept (KON sept) n. an idea or a thought (p. 559)

conclusions (kun KLOO zhunz) n. opinions or judg-
ments arrived at through careful analysis (p. 266)

condition (kun DISH un) n. state of being (p. 42)

configurations (kun fig yuh RAY shunz) n. the arrange-
ments of parts (p. 917)

consciously (KON shus lee) adv. knowingly; on
purpose (p. 106)

consecutive (kun SEK yuh tiv) ad]. following one after
the other in order (p. 587)

- parcialidad s. opinion falta de neutralidad basada en

preferencias personales o prejuicios

insulso(a) ad). apagado; sin gracia

. audaz adj. resuelto; atrevido

- boutique s. tienda pequefa de ropa de moda
bravuconada s. que parece valiente pero no lo es

- broche s. joya que se lleva prendida a la ropa

+ curiosed v. mird superficialmente; echd un vistazo;

forma del verbo curiosear

. campus s. terrenos y edificios de una universidad

. categoria s. division, tipo o grupo para clasificar una

lista o sistema

. alto el fuego s. suspensién o detencion de actos

bélicos

cadtico(a) ad). confuso; desordenado

. chamuscado(a) adj. quemar superficialmente
- clarificar v aclarar, explicar

- camarillas s. grupos exclusivos de personas que

discriminan a otros

: compasion s. conmiseracion por los problemas ajenos;

|&stima, piedad

acataron v. cumplieron con un pedido u orden;
estuvieron de acuerdo con; forma del verbo acatar

. admitié v aceptar que sea cierto o correcto; forma del

verbo admitir

. concentracion s. capacidad de mantener la atencidn

fija en algo

. concepto s. una idea o un pensamiento
. conclusiones s. opiniones o afirmaciones que resultan

de un cuidadoso andlisis

. condicion s. estado, situacion de una persona o cosa
- configuraciones s. arreglos de las partes de algo

- deliberadamente adv. voluntariamente; hecho a

proposito

consecutivo(a) ad. que sigue inmediatamente a otro

elemento
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conspicuous (kun SPIK yoo us) ad). quite
noticeable (p. 662)

consumption (kun SUMP shun) n. the act of using up,
spending, or wasting (p. 560)

contemplate (KON tem playt) v. to think about slowly
and carefully (p. 210)

contemporary (KUN tem puh rair ee) ad). living now;
of the present time (p. 736)

cope (kohp) v. to struggle or deal with in the hope of
being successful (pp. 618, 989)

corporate (KOR pur ut) adj. belonging to or having to
do with a company (p. 586)

corresponded (kor uh SPON did) v wrote letters to
each other; form of the verb correspond (p. 314)

coveted (KUV it id) v. wanted what another person
had; form of the verb covet (p. 780)

craving (KRAY ving) n. a strong desire or longing
(p. 848)

criticize (KRIT uh syz) v. to point out what is wrong or
bad about someone or something (p. 143)

cultures (KUL churz) n. groups of people who share a
history and way of life (p. 171)

cynically (SIN uh kul ee) adv. in a way that shows
doubt or disbelief; doubtfully (p. 671)

D

debate (dih BAYT) n. a discussion that involves con-
trasting opinions (p. 607)

decipher (dih SY fur) v to figure out the meaning
of (p.546)

defiant (dih FY unt) adj. showing bold resistance to
authority or an opponent (p. 963)

dejected (dih JEK tud) ad]. sad or depressed (p. 354)
depressed (dee PRESD) ad). very sad; deeply unhappy

(p. 161)
desperate (DES pur ut) adj. so needy as to be willing

to try anything (p. 219)

destination (des tuh NAY shun) n. the place one plans
or hopes to reach at the end of a journey (p. 537)

destiny (DES tuh nee) n. what the future holds for a
person (p. 313)

determined (dih TUR mund) adj. having firmly
decided; unwilling to change one’s mind (p. 58)

devastating (DEV uh stay ting) adj. causing a lot of
pain or damage (p. 279)
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. llamativo(a) adj evidente o notorio
. consumo . accion de usar, gastar o consumir
- contemplar v, considerar con atencion y cuidado

- contemporaneo(a) adj. que esta vivo ahora; de la

época en que se vive

- sobrellevar v luchar o enfrentarse con, esperando

tener éxito

- corporativo(a) adj perteneciente o relativo a una

compafia

- se correspondian v se escribian cartas entre si; forma

del verbo corresponder(se)

- codiciaba v. deseaba con ansia la riqueza ajena; forma

del verbo codiciar

ansia s. deseo vivo o vehemente

criticar v, indicar lo desfavorable o lo que estd mal

acerca de alguien o de algo

culturas s. grupos de personas que comparten historia

y modos de vida comunes

escépticamente adv. que muestra duda y

descreimiento; con desconfianza

- debate s. intercambio de ideas y opiniones
descifrar v, interpretar el significado de algo

- desafiante adj que contradice fuertemente la

autoridad o a un oponente

+ abatido(a) adj desanimado o deprimido
- deprimido(a) adj. muy triste; desdichado

- desesperado(a) adj. que estd tan necesitado que

recurre a cualquier solucion

- destino s. punto de llegada al que se planea o desea

llegar al final de un viaje

destino s. lo que el futuro le depara a una persona
- decidido(a) adj. firme; que no vacila

- devastador(a) adj. que destruye o causa mucho dolor



diagnosis (dy ug NOH sus) n. a doctor's identification
of a patient’s illness; any expert's finding of the nature
of a problem (p. 693)

dignity (DIG nuh tee) n. a sense of self-respect; a calm
outward appearance (p. 51)

diploma (dih PLOH muh) n. a piece of paper saying
that a person has graduated from a school (p. 163)

disadvantaged (dis ad VAN tijd) ad]. lacking in basic
needs; poor (p. 148)

discarding (dis KARD ing) n. the act of throwing out or
getting rid of (p. 625)

discipline (DIH suh plin) n. control of behavior,
especially self-control (p. 219)

discrimination (dis krih muh NAY shun) n. treatment

worth (p. 986)

dismally (DIZ mul ee) adv. in a sad or gloomy
way (p. 315)

disruptions (dis RUP shunz) n. unwanted breaks or
interruptions (p. 709)

dissect (dih SEKT) v. to examine carefully and in close
detail (p. 825)

dominated (DAH muh nay tid) ad). heavily influenced
or controlled (p. 303)

drenched (drencht) v. soaked or covered with liquid;
form of the verb drench (p. 16)

E
ecstatic (ek STAT ik) ad]. filled with great joy (p. 488)

elaborate (ih LAB ur ut) ad]. planned or carried out
carefully (p. 325)

emancipation (ih man suh PAY shun) n. the act of free-

ing or being freed, as from slavery (p. 734)
emerged (ih MURID) v. came out; form of the verb
emerge (p. 569)

empathize (EM puh thyz) v. to understand another
person’s feelings (p. 271)

encounter (en KOWN tur) n. an unexpected meeting

(p. 107)

endurance (en DUR uns) n. the ability to handle
stress (p. 443)

energized (EN urjyzd) ad). active or lively (p. 465)

enhance (en HANS) v. to improve; make better or
bigger (p. 465)

ensure (en SHUR) v. to guarantee or make certain
(p. 478)

- diagndstico s. cuando el médico identifica la

enfermedad de un paciente; reconocimiento de la
naturaleza de un problema

- dignidad s. sentido de respeto; que muestra decoro

- diploma s. documento académico que acredita que

una persona se ha graduado

+ necesitado(a) ad). que carece de lo necesario para

vivir; pobre

+ desechar s. accién de arrojar o deshacerse de algo

+ disciplina s. control del comportamiento,

especialmente del propio

. discriminacion s. actitud por la que se considera
based on class, religion, or ethnic origin rather than on :

inferior a una persona o colectividad por su clase
social, religion o raza

. sombriamente adv. triste o melancélico
. interrupciones s. cortes o intromisiones no deseados
. diseccionar v. examinar cuidadosa y detalladamente

. dominaban adj. influenciaban o controlaban

fuertemente

. empap6 v. mojado del todo o cubierto de liquido;

forma del verbo empapar

- extasiado(a) ad). lleno de placer
. elaborado(a) ad). hecho o realizado con cuidado

emancipacion s. accion de liberarse o de ser liberado,
por €. de la esclavitud

. aparecié v salio; forma del verbo aparecer

. identificarse v. tener los mismos sentimientos que otra

persona

. encuentro casual s. coincidencia inesperada de dos o

M4ds personas

. resistencia s. capacidad de resistir o aguantar

. vigorizado(a) adj. activo o con vigor
: mejorar v. perfeccionar; hacer mejoras o agrandar

. asegurar v. garantizar o dejar certeza de algo
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entice (en TYS) v to attract by making (something)
seem desirable; tempt (p. 498)

entitled (in TY tuld) adj. having a right to do some-

thing (p. 71)
era (AIR uh) n. a period in history (p. 826)

evading (ih VAY ding) v keeping away or avoiding;
form of the verb evade (p. 288)

evaluating (ih VAL yoo ay ting) v. finding value; judging

or determining worth; form of the verb evaluate
(p. 776)

eventually (ih VEN choo ul lee) adv. in the end; finally

(p. 29)
evidence (EV ih dens) n. information, facts, or objects
that help prove something (p. 306)

exemplary (eg ZEMP luh ree) adj. so good that it can
serve as an example to others (p. 208)

exotic (eg ZOT ik) ad). strangely attractive; foreign
(p. 789)

explicit (eks PLIS it) ad]. clearly expressed or revealed
(p. 979)

extinction (ek STINGK shun) n. the act of wiping out of
existence or having been wiped out of existence

(p. 618)

F

fantastic (fan TAS tik) ad. not real; imaginary; amazing
(p. 533)

features (FEE churz) n. special qualities, parts, or
sections (p. 556)

feint (faynt) v to move in a way that's meant to trick an
opponent (p. 859)

flailed (flayld) v. swung wildly; form of the verb
flail (p. 288)

flawless (FLAW lus) ad). perfect; without mis-
takes (p. 362)

flourishing (FLUR uh shing) ad). growing or developing

successfully; doing very well (p. 902)

focus (FOH kus) v. to keep the mind on; concentrate
(p. 442)

formidable (for MID uh bul) ad]. causing admiration or

wonder because of size, strength, or power (p. 226)
frail (frayl) ad]. easily broken; weak (p. 427)

frenzy (FREN zee) n. unusual mental excitement lead-
ing to wild activity (p. 571)

frequently (FREE kwunt lee) adv. often (p. 685)
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- atraer v ganar la atencion haciendo que algo parezca

deseable; tentar

autorizado(a) adj. tener el derecho de hacer algo

. era s. periodo historico
. evadiendo v esquivando o evitando un dafio; forma

del verbo evadir

evaluando v sefalando el valor; estimar o calcular el
valor de algo; forma del verbo evaluar

inevitablemente adv. tarde o temprano; finalmente

- pruebas s. informacion, hechos u objetos que

demuestran algo

ejemplar adj. que es tan bueno que sirve de modelo a

los demés

exotico(a) ad). extravagante; extranjero
explicito(a) adj. expresado o revelado claramente

- extincion s. accion de acabar del todo algo o de

hacerlo desaparecer gradualmente

. fantastico(a) ad). que no es real; que es imaginario;

que es de fantasia

. caracteristicas s. cualidades, piezas o secciones

especiales

. amagar v. hacer un movimiento o finta para engafar al

oponente

. se agitaban v. mover violentamente de un lado al otro;

forma del verbo agitarse

impecable ad). perfecto; sin fallas

floreciente adj. que esté en pleno desarrollo; prospero

. concentrar(se) v. enfocar los pensamientos; centrar(se)

formidable adj. que impone admiracién o asombro
por su tamafo, fuerza o poder

. fragil ad. poco resistente; débil
. frenesi s. exaltacion violenta del dnimo o de un

sentimiento

. frecuentemente adv. a menudo



frustration (frus TRAY shun) n. irritation at being kept
from doing or achieving something (p. 720)

fuming (FYOO ming) v. is angry; form of the verb
fume (p. 353)

funding (FUN ding) n. money given for a special rea-
son or purpose (p. 149)

G

gallery (GAL ur ee) n. a room used for a special pur-
pose (such as showing pictures) (p. 803)

generate (JEN uh rayt) v. to produce or create (p. 935)

gestured (JES churd) v. showed (something) by a
motion of the hand or other part of the body; form of
the verb gesture (p. 106)

glimpse (glimps) n. a quick look (p. 29)
global (GLOH bul) adj. related to or happening
throughout the whole world (p. 421)

gnarled (narld) adj. rough, twisted, and knotty, as a
tree trunk or branches (p. 744)

habitat (HAB uh tat) n. the place where a plant or an
animal naturally lives and grows; home (p. 618)

habitual (huh BICH oo ul) adj regular; usual; done out

of habit (p. 312)

haggard (HAG urd) ad). looking worn out from grief,
worry, or illness (p. 381)

hurtle (HUR tul) . to move fast with a lot of
force (p.378)

|
identity (eye DEN tuh tee) n. the qualities and features

ignorant (IG nur unt) adj. without an education or
knowledge of something (p. 164)

illegal (ih LEE gul) ad). against the law (p. 59)

illuminate (ih LOO muh nayt) v to light up; make
clear (p. 736)

immigrated (IM uh gray tud) v. moved into a new
country; form of the verb immigrate (p. 532)

implied (im PLYD) v. suggested; hinted; form of the
verb imply (p. 451)

impoverished (im PAH vur isht) adj. reduced to pov-
erty; very poor (p. 486)

impress (im PRES) v. to have a strong effect on (p. 30)

- frustracion s. fracaso por la imposibilidad de realizar o

lograr algo

. {echa} humo v estd enfadado; expresion coloquial

de humo

. fondos s. recursos monetarios destinados a un

propdsito o razén determinados

- galleria s. habitacion usada para pasear por ella o para

exhibir cuadros
generar v. producir o crear

. gesticulé v indicd (algo) haciendo gestos con las

manos o partes del cuerpo; forma del verbo gesticular

- vistazo fugaz s. vistazo breve
. mundial ad]. relativo a todo el mundo o que sucede en

todo el planeta

- retorcido(a) ad. rugoso, torcido y nudoso como el

tronco y las ramas de un drbol

habitat s. lugar donde una planta o un animal vive y se

desarrolla naturalmente; hogar
habitual adj. regular; usual; que se hace por habito

- demacrado(a) adj. delgado y de mal aspecto causado

por sufrimiento, preocupacion o enfermedad

precipitar v. movimiento acelerado y con fuerza

+ identidad s. cualidades y rasgos de una persona que la
that make one person different from another (p. 803) :

diferencian de las demads

- analfabeto(a) adj que no tiene educacién o que

desconoce algo

. ilegal ad] que es contra la ley
- clarificar v. ilustrar; explicar

- inmigré v se mudo a otro pais; forma del verbo

inmigrar

- insinu6 v sugirio; dio a entender; forma del verbo

insinuar

- empobrecido(a) adj reducido a la pobreza; muy

pobre
impresionar v. producir un profundo efecto sobre
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inconvenience (in kun VEEN yuns) n. something that
causes difficulty, discomfort, or bother (p. 570)

ingenious (in JEEN yus) ad]. clever; imaginative (p. 96)
initial (ih NISH ul) adj. at the beginning; first (p. 789)

insignia (in SIG nee uh) n. a mark or sign that indicates

rank, authority, or honor (p. 858)
insistent (in SIS tunt) adj. not giving up; demanding
attention (p. 325)

insolently (IN suh lunt lee) adv. in a boldly rude
manner (p. 668)

inspired (in SPY urd) v. influenced; moved to do some-

thing; form of the verb inspire (p. 59)

interference (in tur FEER uns) n. the act of getting in
the way and slowing normal progress or develop-
ment (p. 609)

interpret (in TUR prit) v to explain the meaning of; to
make understandable (p. 798)

intimidated (in TIM uh day tid) ad). frightened or
threatened (p. 961)

invaluable (in VAL yoo uh bul) adj. so valuable that
a price can't be estimated; extremely desirable or
important (p. 585)

ironically (eye RAH nik lee) adv. in a way that is differ-
ent from what is expected (p. 787)

jest (jest) n. a joke, prank, or amusing remark (p. 389)

L

legitimate (lih JIT uh mit) ad]. following the rules; law-
ful; allowed (p. 970)

looms (loomz) v appears as a threat or danger; form
of the verb foom (p. 607)

margin (MAR jin) n. the blank space around the printed

area on a page (p. 42)
menace (MEN us) n. a threat or danger (p. 226)

merge (murj) v. to join together so as to become one;
unite (p. 789)

meticulously (muh TIK yuh lus lee) adv. carefully; with
great attention to details (p. 181)

modestly (MAH dust lee) adv. in a shy way; not
confidently (p. 327)
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- inconveniente s. dificultad, impedimento, obstaculo

ingenioso(a) ad). inteligente; creativo
. inicial ad]. al principio; primero

insignia s. sefal o emblema que indica rango,
autoridad u honor

- insistente ad. que se mantiene firme; que solicita

atencion

. insolentemente ad\. con atrevimiento y descaro

inspird v. motiv; inspird a hacer algo; forma del verbo
inspirar

. interferencia s. accidn de interponerse en el camino de

algo y de aminorar su progreso o desarrollo

interpretar v explicar el significado de algo; hacer

comprensible

. acobardado(a) adj. temeroso o amedrentado

. invaluable ad]. tiene tanto valor que no se puede

estimar su precio; que es extremadamente importante
0 deseado

ironicamente adv. de un modo diferente a lo esperado

- chanza s. chiste, broma u ocurrencia graciosa

legitimo(a) adj. conforme a las reglas; licito; permitido

- amenaza v, que presenta una amenaza o peligro

inminente; forma del verbo amenazar

margen s. espacio en blanco que se deja en una
pagina entre sus bordes y la parte escrita

: amenaza s. intimidacion o peligro
fundir v unirse para formar una sola cosa; unificar

- meticulosamente adv. con cuidado; con mucha

atencion a los detalles

- modestamente adv. con verglienza; timidamente



monitor (MON ih tur) v. to watch over or check
on (p.546)

mortified (MOR tih fyd) v greatly embarrassed
(p. 488)

motives (MOH tivz) n. needs or desires that cause a
person to take action (p. 177)

N
neglected (nih GLEK tud) v ignored; not cared for;
form of the verb neglect (p. 684)

nimble (NIM bul) ad]. light and quick in movement
(p. 285)

notions (NOH shunz) n. ideas, beliefs, or opinions
(p. 232)

nurtured (NUR churd) v cared for and helped grow;
form of the verb nurture (p. 904)

0
objectively (ub JEK tiv lee) adv. without being influ-
enced by personal feelings (p. 987)

obligation (ob luh GAY shun) n. a duty; a promise to
perform an act (p. 631)

oblivious (uh BLIV ee us) ad]. not noticing; not aware
of (p.574)

obnoxious (ub NOK shus) ad). annoying and disagree-
able (p.227)

obscure (ub SKYOOR) adj. difficult to understand
(p. 896)

obvious (OB vee us) ad]. easily seen or understood
(p. 825)

omen (OH mun) n. a sign or event thought to predict
good or bad fortune (p. 718)

ominous (OM ih nus) adj. threatening harm or evil (p.
183)

optimistic (op tuh MIS tik) ad]. taking the view that
things will turn out well; hopeful (p. 173)

paradise (PAIR uh dys) n. a beautiful, wonderful, happy

place; heaven (p. 592)
peer (peer) v. to look closely (p. 845)
permanent (PUR muh nunt) ad). lasting (p. 88)

persistently (pur SIS tunt lee) adv. over and over
again; repeatedly (p. 228)

- supervisar v vigilar o verificar
. avergonzado(a) v. muy abochornado

- motivos s. necesidades o deseos que provocan la

accion de una persona

- abandonado(a) ad). ignorado; descuidado
- 4gil adj. de movimientos ligeros y rdpidos
- nociones s. ideas, creencias u opiniones

- cultivé v cuidar y ayudar al desarrollo; forma del verbo

cultivar

- objetivamente adv. que no estd influenciado por

sentimientos personales

. obligacion s. un deber; algo que se tiene que hacer

ajeno(a) ad). distante; que no tiene conocimiento 0 no

esta prevenido de algo

+ detestable adj. muy malo y desagradable
oscuro(a) ad). dificil de comprender
obvio(a) adj. que es evidente y comprensible

: augurio s. sefial o indicio que se cree que predice la

buena o mala suerte

: ominoso(a) ad). de mal agliero, peligroso

optimista ad). que ve el aspecto favorable de las cosas;

que tiene esperanza

paraiso s. un lugar bello, maravilloso y feliz; el cielo

. atisbar v observar con cuidado
: permanente ad. duradero
- continuamente adv. una y otra vez; repetidamente
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perspective (pur SPEK tiv) n. a belief or set of beliefs;
opinion; way of looking at or thinking about some-
thing (p. 454)

persuasive (pur SWAY siv) ad). able to convince some-
one to do something (p. 272)

physical (FIH zih kul) ad]. having to do with the
body (p. 444)

plunges (PLUN juz) v. dips or moves downward
suddenly; form of the verb plunge (p. 934)

poised (poyzd) adj. in a position of being
ready (p.548)

policy (POL uh see) n. a regular or usual way of han-
dling things (p. 923)

possessive (puh ZES iv) adj. wanting to keep some-
thing for oneself (p. 335)

possibilities (pah suh BIL uh teez) n. things that can or

may happen (p. 535)
potentially (puh TEN shuh lee) adv. possibly (p. 19)

potions (POH shunz) n. drinks, especially drinks that
are supposed to have magical powers (p. 745)

pranks (praynks) n. playful jokes or tricks (p. 336)
precisely (prih SYS lee) adv. exactly (p. 43)

prejudices (PREJ uh dis us) n. unfavorable opinions or
judgments formed unfairly (p. 979)

previewing (PREE vyoo ing) n. the act of seeing

beforehand as in looking over a selection before read- :

ing it; form of the verb preview (p. 38)

principle (PRIN suh pul) n. a basic idea or concept
(p. 478)

prior (PRY ur) ad]. earlier; coming before (p. 136)

process (PRAH ses) n. a series of actions or steps to
follow in doing or making something (p. 78)

prohibiting (proh HIB ih ting) ad). preventing or
forbidding (p. 626)

prominent (PROM uh nunt) ad]. easy to see; standing
out (p.498)

propelled (proh PELD) v. pushed or moved forward by

a force or as if by one; form of the verb propel (p.27) -
. prosperidad s. tener éxito o buena suerte

prosperity (prah SPAIR uh tee) n. the condition of
being successful or having good fortune (p. 626)

psychology (sy KOL uh jee) n. the study of human
thought and behavior (p. 148)
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. perspectiva s. vision o creencias; opinion; punto de

vista

- persuasivo(a) adj capaz de convencer a alguien de

hacer algo

fisico(a) ad). relativo al cuerpo humano

- baja {en picada} v bajar o moverse hacia abajo y a

gran velocidad; frase verbal con la palabra picada

preparado(a) ad). estar listo para hacer algo

. politica s. normas o directrices que rigen el manejo de

algo

posesivo(a) ad). persona absorbente en su trato con

los demds
potencialidades s. cosas que pueden suceder

+ potencialmente ad. posiblemente
pociones s. bebida preparada que supuestamente tiene

propiedades mégicas

bromas s. bullas y travesuras de nifos
. exactamente adv. precisamente
. prejuicios s. opinion o juicio desfavorable formado con

datos inadecuados

. ver con anterioridad s. el acto de ver de antemano, tal

como ver una seleccion antes de leerla

. principio s. norma o idea fundamental

. previo ad. anterior; que viene primero
: proceso s. conjunto de acciones o pasos sucesivos para

hacer algo

prohibitorio(a) ad). que impide o veda
prominente ad). destacado; que sobresale

. propulsé v. empujar o mover hacia delante; forma del

verbo propulsar

. psicologia s. ciencia que estudia la conducta y los

procesos mentales



Q

quarried (KWAIR eed) ad). cut or blasted from the
earth (p. 458)

R

rationing (RASH un ing) n. the controlled use of some-
thing (p. 935)

raucous (RAW kus) ad). loud and rough sounding
(p. 668)

receptive (rih SEP tiv) adj. open to ideas and
requests (p. 67)

reclining (rih KLY ning) v. lying down; form of the verb
recline (p. 43)

recovered (rih KUV urd) v. found something that was
lost or stolen; form of the verb recover (p. 307)

reduce (rih DOOS) . to use less of; make less
of (p.560)

reflective (rih FLEK tiv) ad]. showing serious and care-
ful thinking; thoughtful (p. 958)

reformation (reh fur MAY shun) n. a change for the
better; improvement (p. 671)

refugee (REF yoo jee) n. a person who flees for safety,
especially because of war or natural disaster (p. 82)

regretfully (rih GRET ful ee) adv. in a way that shows
sorrow, distress, or disappointment (p. 718)

relevant (REH luh vunt) ad]. having a connection to
(p. 478)

requirement (rih KWY ur munt) n. a demand or
condition (p. 479)

reserve (rih ZURV) n. land set aside for a special
purpose (p. 16)

resists (rih ZISTS) v holds off the force or effect of;
form of the verb resist (p. 582)

resolute (REH zuh loot) ad]. determined; stubborn
(p. 895)

resources (REE sor suz) n. supplies that can be used as :

needed (p. 560)
respond (rih SPOND) v, to react (p.298)

restore (rih STOR) v. to bring back into existence or to
an original condition; renew (p. 607)

ritual (RICH oo ul) n. a set routine (p. 356)

robust (roh BUST) ad). strong and full of energy
(p. 895)

rotate (ROH tayt) v to turn around (p. 98)

extraido(a) {de cantera} ad). cortado o cavado del

suelo

* racionamiento s. el uso controlado o limitado de algo
estentéreo(a) adj. de voz fuerte y ruidosa
receptivo(a) ad). que esté abierto a recibir estimulos
recostado v echado; forma del verbo recostar

. recobré v recuperé algo que se habia perdido o

robado; forma del verbo recobrar

. reducir v disminuir el uso de algo; producir menos

meditabundo(a) ad). que piensa con seriedad y

cuidado; pensativo

: reforma s. cambio para bien; mejora

refugiado(a) s. persona que huye buscando seguridad,

generalmente de una guerra o de un desastre natural

. sentidamente adv. de una manera que muestra pena,

afliccion o desilusion

. vigente ad]. vdlido o que estd en vigor
. requisito s. exigencia o condicion necesarias
. reserva s. tierra destinada para un propdsito especial

. resiste v que se opone a la fuerza o al efecto de otra

cosa; forma del verbo resistir

. resuelto(a) adj. demasiado determinado; perseverante

recursos s. bienes disponibles para resolver
necesidades

. responder v. reaccionar
* recuperar V. volver a poner como estaba o devolver a

su estado; renovar

= ritual s. una rutina establecida
- robusto(a) ad). fuerte y vigoroso

. rotar v dar vueltas
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sacrifices (SAK ruh fy siz) n. important things that a
person gives up to help others (p. 271)

scurrying (SKUR ee ing) v. running or moving quickly
or excitedly; form of the verb scurry (p. 717)

secretive (SEE krih tiv) ad). seeming to keep secrets;
holding back information (p. 378)

selfless (SELF lus) ad). having no concern for oneself;
thinking of others first (p. 51)

self-portrait (self POR trut) n. a painting or photograph
of an artist by that artist (p. 802)

sequence (SEE kwens) n. the order of events; the
arrangement of things in time, space, or importance
(p. 204)

setback (SET bak) n. an unexpected difficulty or stop in
progress (p. 696)

shriveled (SHRIV uld) ad). shrunken and wrinkled
(p. 569)

shunning (SHUN ing) v. avoiding; keeping away from;
form of the verb shun (p. 825)

simultaneously (sy mul TAY nee us lee) adv. at the
same time (p. 670)

sincerity (sin SAIR uh tee) n. the quality of meaning
what one says and does (p. 336)

skeptics (SKEP tiks) n. people who doubt or don't
believe something (p. 325)

slung (slung) adv. hung or thrown loosely (p. 426)

solemnly (SOL um lee) adV. very seriously (p. 212)

solitary (SOL uh tair ee) adj. all alone (p. 934)

solitude (SOL uh tood) n. the state of being
alone (p. 660)

sorcerer (SOR sur ur) n. a person who practices magic
with the help of spirits (p. 743)

specified (SPES eh fyd) v. explained or described in
detail; form of the verb specify (p. 789)

stationary (STAY shun air ee) ad. not moving; staying
still (p. 98)

sternly (STURN lee) adv. in a strict or firm way (p. 304)

stifling (STY fling) v. holding back or stopping; form of
the verb stifle (p. 302)

stranded (STRAN did) adj. left somewhere and not
able to leave (p. 357)

structure (STRUK chur) n. the arrangement of parts;
the way in which a thing is put together (p. 474)
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- sacrificios s. cosas importantes a las que alguien

renuncia para ayudar a los demés

- corriendo v, yendo de prisa 0 moviéndose con rapidez;

forma del verbo correr

hermético(a) ad). impenetrable o reservado

- desinteresado(a) adj que no lo mueve el interés por un

beneficio personal; que piensa primero en los demds

- autoretrato s. retrato o fotografia que un artista plastico

hace de si mismo

+ secuencia n. orden de sucesos; sucesion de cosas en

tiempo, espacio o grado de importancia

. contratiempo s. revés inoportuno o que impide el

progreso

consumido(a) adj. encogido y arrugado

. eludiendo v evitando; manteniéndose a distancia;

forma del verbo eludir

. simultaneamente adv. al mismo tiempo
. sinceridad s. veracidad, honestidad
. escépticos s. personas que dudan o no creen en algo

colgado(a) adj. que pende o que estd echado por

encima de algo

. solemnemente adv. con mucha seriedad
. solitario(a) ad). solo, sin compafiia
- soledad s. falta de compafiia, estar solo

hechicero(a) s. persona que practica la magia para

obtener ayuda de espiritus

- especificamos . explicamos o describimos

detalladamente; forma del verbo especificar

fijo(a) ad]. inmdvil; que se mantiene en el lugar

- severamente adv. con severidad y firmeza
. reprimiendo v. conteniendo o deteniendo; forma del

verbo reprimir

- varado(a) ad). quedarse detenido en un lugar con

dificultades para continuar

. estructura s. distribucion de las partes; orden en el cual

se arma algo



stunned (stund) adj. shocked; surprised;
amazed (p. 365)

subjected (sub JEK tid) v. exposed (to); forced to hear
or see; form of the verb subject (to) (p. 170)

succeeded (suk SEED ud) v. followed; happened after;
form of the verb succeed (p. 381)

sufficiently (suh FISH unt lee) adv. in a way that is
enough to meet the needs of the situation (p. 922)

summarize (SUM uryz) v. to tell the main points
briefly (p. 528)

swarmed (swormd) v. moved in a large group; form of
the verb swarm (p. 82)

synthesizing (SIN thuh sy zing) n. combining ideas in
order to form a new idea (p. 320)

T
tact (takt) n. the ability to handle people or situations
without causing bad feelings (p. 488)

tantalizing (TAN tuh ly zing) adj. desirable but just out
of reach (p. 208)

taunt (tawnt) v. to make fun of in a mean way (p. 744)
tendencia s. propension a seguir un fin 0 a que algo

tendency (TEN dun see) n. the way something is likely
to be or behave; likelihood (p. 96)

theme (theem) n. an author’s intended message about
life (p. 102)

thrive (thryv) v to grow with good force and energy
(p. 606)

tirade (TY rayd) n. a long, angry speech (p. 803)

tolerance (TOL ur uns) n. sympathy for people, beliefs,
or ideas that are different from one’s own (p. 985)

tomb (toom) n. vault, chamber, or grave for the
dead (p. 781)

torrent (TOR unt) n. a strong rush of anything (usually
water) flowing swiftly and wildly (p. 386)

transforming (trans FORM ing) v. changing; form of
the verb transform (p. 631)

trek (trek) n. a slow or difficult journey (p. 936)
triumphant (try UM funt) adj. joyful in victory;
successful (p. 67)

ultimately (UL tuh mut lee) adv. in the end; finally
(p. 485)

unique (yoo NEEK) ad]. unlike anything else (p. 17)

atonito(a) ad). pasmado; sorprendido; anonadado

sometido(a) ad]. estar expuesto (a); ser forzado a

escuchar o ver algo; forma del verbo someter (a)

- transcurrieron v {las horas} pasaron, corrieron; forma

del verbo transcurrir

. suficientemente adv. de una manera que llena los

requisitos de una situacion

- resumir v, exponer de forma breve y esencial

- aglomeré v. amontonar y agrupar desordenadamente;

forma del verbo aglomerar

- sintesis s. combinacion de ideas para formar un

resumen

tacto s. habilidad para tratar con personas o asuntos

delicados sin herir sentimientos

- tentador(a) adj deseable; apetecible

mofar(se) v burlarse de alguien con malicia

suceda; inclinacidn

. tema s. el mensaje que un autor quiere comunicar

sobre la vida

- desarrollar(se) v. crecer con fuerza y energia

- diatriba s. discurso largo y ofensivo
. tolerancia s. respeto o consideracion por las personas,

creencias o ideas que son diferentes

. tumba s. boveda, cdmara o sepultura para enterrar un

cadaver

. torrente s. abundancia de cosas que fluyen répida e

impetuosamente

. transformando v. cambiando; forma del verbo

transformar

. viaje {arduo} s. desplazamiento lento y dificil
. triunfal ad]. victorioso; que tiene éxito

. finalmente adv. en Ultima instancia; a la larga

. incomparable adj. que no tiene comparacién
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vaguely (VAYG lee) adv. in a way that is not clear,
exact, or definite (p. 789)

vaults (vawltz) n. locked rooms or boxes for keeping
money and valuables (p. 363)

vicinity (vuh SIN ih tee ) n. the area around a certain
place (p. 312)

visible (VIZ uh bul) adj. able to be seen (p. 324)

visualize (VIZH wul ize) v to form a mental picture of;
call to mind (p. 884)

visually (VIZH oo uh lee) adi. using or appealing to the -

sense of sight (p. 416)
vividly (VIV ud lee) adv. clearly (p. 107)

thing by choice, without being forced (p. 50)

W

warrant (WAR unt) n. a document, or piece of paper,
that gives a police officer the right to do something,
such as arrest a person (p. 143)

wary (WAIR ee) ad). cautious; careful; alert (p. 282)

whims (wimz) n. sudden urges, desires, or
ideas (p.572)

whimsical (WIM zih kul) adj. light and natural; not
serious (p. 706)

wholeheartedly (hohl HAR tid lee) adv. sincerely and
enthusiastically (p. 226)

worthwhile (wurth whyl) adj. having value or good-
ness; deserving one’s efforts or attention (p. 691)

writhed (rythd) v. twisted and turned, as from suffer-
ing; form of the verb writhe (p. 389)

R66 Glossary/Glosario

- vagamente adv. de un modo poco claro, impreciso, 0

indefinido

- bévedas de seguridad s. camaras blindadas que sirven

para guardar dinero y objetos de valor

- alrededores s. territorio que rodea a cierto lugar

- visible adj que se puede ver
. visualizar v. formar en la mente; recordar

visualmente adv. que usa iméagenes que se perciben
con la vista

vividamente adv. con claridad
volunteer (vol un TEER) n. one who offers to do some- :

voluntario(a) s. persona que se ofrece a hacer algo por
propia voluntad, y no por fuerza

. orden de detencién s. documento que autoriza a un

oficial de la policia a realizar un arresto

cauteloso(a) adj. cuidadoso; alerta; cauteloso
. antojos s. deseo vivo, intenso y pasajero de algo

fantasioso(a) adj. imaginativo y poco serio

. de todo corazén fr. adv. con sinceridad y entusiasmo;

frase adverbial

. {vale} la pena col. que tiene aprecio y estimacion; que

merece el esfuerzo y la atencién; frase con la palabra
pena

- retorcié v. torcié dando vueltas, esp. de dolor; forma

del verbo retorcer(se)
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Literary and Text Elements

Act R10
Action
rising/falling 294, 349, 369
Alliteration 779, 783, R10
Allusion 705, 715, R10
Analogy R10
Anecdote 154, R10
Antagonist R10
Anthropomorphism R10
Argument 477
Aside R10
Assonance 779, 783, R10
Author’s craft 524, 531, 541, 543, 545,
622
Author’s evidence 982
Author’s purpose 454, 457, 463, R10
Autobiography 132, 152, 198, R10
Ballad R10
Bandwagon approach 473, 494, R47
Bias 982
Biography 132, R10
Character 292, 323, 340, 653, 676, 683,
689, 955, R10
cast of 955
dynamic 689, R10
main 323
major/minor 683, 689
static 689, R10
Characterization 683, 689, 701, R11
direct 683, R11
indirect 683, R11
Chronological order 81,204, 559, 567
flashback R12
Climax 294, 349, 369, R11
Comedy R11
Concept and definition 559, 567
Conflict 277,292, 299, 349, 368, R11
external 277, R11

internal 277, R1
Consonance RI1
Cultural context 653, 748, 755
Deck 4, 47
Description 605, 615, R11
Details 34, 35
descriptive R11
Dialect 653, 688, 733, 741, R11
Dialogue 295, 296, 301, 311, 340, 704,
714, RN
Diary entry 989-993
Diction 457, 463
Drama R
Editorial 412, 434, 468, 496
persuasive 412, 468
End rhyme 817, R15
Essay 412, R11
formal and informal R11
personal 622
persuasive 412
Exposition 294, 349, 369, R11
Expository writing See Writing.
External conflict See Conflict.
Fable 323, R11
Fairy Tale 325, 652
Falling action 294, 349, 369, R11
Fantasy R12
Fiction 254, R12
short story 254, 292-294, 340, R15
Figurative language 652, 732, 740,
750, 785, 830, 837, 843, 852
See also analogy, hyperbole,
idiom, imagery, metaphor,
personification, simile, and
symbol/symbolism.
See also Vocabulary: Literal and
Metaphoric Word Meanings.
First-person narrative 65, 81, 132, 159,
169, R14
First-person point of view 65, 81, 132,
159, 169, R14
Folklore 652, 676, R12
See also fable, fairy tale, folktale,
legend, myth, origin story, tall tale,
and trickster tale.

Folktale 652, R12
Foreshadowing R12
Free verse R12
Genre 4, 132,254, 412, 524, 652, 774,
880, R12
Glittering generalities 473, 494, R47
Haiku R12
Hero R12
Historical fiction R12
Humor R12
Hyperbole 477, 483
Idiom 658, 662, 665, 682, R12
Imagery 207, 217, 884, 887, 893, R12,
R15
Informational text R13
Internal conflict 277, R11 See Conflict.
Internal rhyme 817, R15
Irony R13
situational R13
verbal R13
Journal 62, 72, 620, 946
Lead 57,63
Legend 652, R13
Letter 236, 358, 594, 686, 792, 880
Lyric poetry 774, R13
Main character 323
Main idea 34, 35, 346, 361, RH4
Memoir 207,208-213, R13
Metaphor 732, 740, 750, 785, 837, 843,
852, 933, R11
extended R13
Meter 774, 817, 819, 823, R13
Monologue R13
Mood R13
Myth 652, R13
Narration R13
autobiography 132, 152, R10
biography 132, R10
descriptive writing 806, 908, 911
essay 412, 622
expository writing 552-555, 596-598
informative nonfiction 4
memoir 207, 208-213, R13
narrative 152, 333, 774
Narrative 152, 333, 774
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first-person 65, 81, 132, 159, 169
third-person 65, 132, 152, 159
Narrative poetry 368, 774, R13
Narrator 65, 132, 139, 145, 159, R13
first-person 65, 81, 132, 159, 169, R14
third-person 65, 132, 139, 159, R14
Nonfiction 333, R13
autobiography 132, 152
biography 132, R10
descriptive writing 806, 908, 911
essay 412, 622
expository writing 552-555, 596-598
informative nonfiction 4
memoir 207, 208-213, R13
narrative 152, 333, 774
Novel R13
Novella R14
Onomatopoeia R14
Oral tradition R13
Organization 581, 915, 920
cause and effect 559, 567
chronological 81,204, 559, 567
compare and contrast 474, 477, 481,
559, 567
problem and solution 559, 567, 602,
615
Origin story 652
Parallelism R14
Personification R14
Persuasion 412, 416, 425, 473, 494
Persuasive essay 412
Play See Drama.
Plot 277, 294, 340, 349, 368-369, R14
See also dimax, conflict, falling action,
plot twist, resolution, rising action.
Plot twist R14
Poetry 779, R14
See also alliteration, assonance,
ballad, lyric poetry, meter,
narrative poetry, rhyme, rhyme
scheme, rhythm, sound devices,
speaker, stanza, and theme.
Point of view 132, 139, 159, R14
first-person 65, 81, 159, R14
narrator 65, 132, 139, 147, 159, R14
omniscient R14
third-person 65, 132, 139, 159, R14
Propaganda 494, R14
Prose R14
Protagonist R14

R68 Index of Skills

Pun R14
Refrain R14
Repetition R15
Resolution 294, 349, 369, R15
Rhyme 774, 817, R15
See also end rhyme, internal rhyme,
rhyme scheme, and slant rhyme.
Rhyme scheme R15
Rhythm 774, 817, 823, R15
Rising action 294, 349, 369, R15
See also Action.
Scene R15
Science fiction R15
Screenplay R15
Sensory details 2, 217, 837
Sensory imagery Ri15
Sequence of events R15
Sequencing 11, 81,204

chronological order 81, 204, 559, 567

events 78,93, R15
Setting 179, 222, 292, 293, R15
Short story 254, 292, 293, 294, 340,
R15
Simile 785, 837, 843, 852, 933, R15
Slant rhyme 817, R15
Sound devices 779, R15
alliteration 779, R10
assonance 779, R10
consonance R11
onomatopoeia R14
rhyme 817, R15
rhythm 774, 775, 817, 819, 821
Speaker R15
Stage directions R15
Stanza R16
Static character 689, R10
Stereotype R16
Storytelling 676
Style 419, 425, 449, 457, 470, R16
Suspense R16
Symbol/symbolism 778, 779, 801, 809,
R16
Tall tale 652, R16
Teleplay 955, R16 See also Drama.
Testimonials 473, 494, R47
Text features 269
Theme 25, 65, 81, 102, 591, 653, 659,
667, R16
implied R16
recurring across works 102-110

stated R16

Thesis 553-555, R22

Thesis statement 554, R22

Third-person narrative 65, 132, 159,
R16

Third-person point of view 65, 132,
159, R14

Title 4, 41, 47, R16

Tone 419, 441, 449, 470, R16

Tragedy R16

Trickster tale 652

Verse 830

Visual imagery R16

Voice 199, R16

Reading and Thinking

Activating prior knowledge 132, 136,
139, RH9
Adjusting reading speed RH6
Analysis 730, RH14
Author’s craft 524, 531, 541, 543, 545,
622
Author’s credibility 982, 995
Author’s purpose 454, 457, 463, R10
Cause and effect (as a text
structure) 559, 656, 667, RH16
Cause-effect relationships 652, 656,
659, RH16
Chain reaction 659
Chronological order (as a text
structure) 204, 559
Chronological order 204, 205
Clarifying 930, 933, 941, 947, RH11
Cluster R17
Comparing and contrasting 102, 107,
109, 223, 368, 413, 935
author's craft 622-623
cultural context 748
figurative language 852-853
plot 368
setting 222-223
theme 102-103
Comparison and contrast (as a text
structure) 474, 477, 483, RH15
Comprehension strategies 203,
RH9-RH12
Connecting 15, 25, 41, 47, 57, 65, 156,
159, 169, 499, 774, 834-835, RH8
Connotation and denotation 418, 424,
433, 440, 448, 456, 476



Context 14, 24, 40, 56
Cultures 623, 748-749, 755
Drawing conclusions 266, 269, 277,
RH14
Evaluating 776, 783, 785, RH15
Exaggeration See Hyperbole.
Fact and opinion 438, 441, 449, RH14,
R47
Fiction 254
Graphic aids 738, RH18
chart 223, 395, 623, 749
cluster diagram 158, 237, 738
diagram 158, 168
Foldable 3,131,253, 411, 523, 651,
773, 879, R8-9
table 223, RH18
Venn diagram 103
web 738, 853, 863
Historical documents 880
Inferring 177, 179, RH13
Informational media 4
Informational text 4
Internet
Web sites 915
Interpreting 798, 806, RH13
Letters R25
Magazines 4
Main idea and supporting details 34,
35, 346, 349, 361, RH13
Monitoring comprehension 814, 817,
821, 823, RH12
Newspapers 4
Paraphrasing 525, 528, 531, 543, 545
Personal background See Activating
prior knowledge.
Persuasive techniques 412, 416, 419,
425, 494
Poetry 774
Predicting 702, 705, 952, 955, RH10
Previewing 4, 38, 41, 47, RH9
Problem and solution (as a text
structure) 602, 605, RH17
Problem and solution, identifying 524,
559, 602
Propaganda techniques 494, R47
Purpose for reading See Setting a
purpose for reading.
Questioning 680, 683, 689, RH11
Reading aloud 345
Reading fluently RH5

Recalling 338, 460, 492, 664
Reference materials 178, 186, 206, 216
dictionary 178, 186, 206, 216, 322, R3
thesaurus 322, 332, R4
Research 552
locating information 553
multiple sources 553
organizing information 554
presenting 601
questioning 552
Research report 552
Responding 254, 298, 301, 311, 591,
595, RH8
Reviewing 4, 54, 63, 65, RH12
Scanning 880, 913, 921
Sequence of events (as a text
structure) RH17
Sequencing 204, 217, RH10
chronological order 204, RH17
order of importance 204, RH17
spatial order 204, RH17
time order 81,204, RH17
Setting a purpose for reading 4, 11, 15,
25, RH6
Skimming 880, 913, 921
Spatial order 204
Summarizing 338, 524, 528, 531
Synthesizing 254, 320, 323, 333, RH15
Taking notes 524, 578, 581, 591
Text features, using 269, 524, 556, 559,
567,577, RH18
bold type 269
bullets 269
charts 223, 395, 623, 749
cutaways 95
diagrams 99
heads 4, 47
illustrations 4, 25
italics 269
maps 556
photographs 4, 15
tables 223
titles 4, 41, 47
Text structure, understanding 4, 78, 81,
95, 98, 101
Visualizing 884, 887, RH10

Grammar and Language

Abbreviations 914, 920, R41
Abstract nouns 155

Action verbs 33, 37, 469
Adjectives
comparative 331, 339, R31
compound 891
demonstrative 319
part of speech 23, 319, 331
possessive 911
superlative 331, R31
Adverb dlauses 577
Adverbs
comparative 339
conjunctive 947
part of speech 23
superlative 339
Agreement
compound subject 821, R29
pronoun-antecedent 167
subject-verb 797, 807, 813, 829, 841,
851, R29
Antecedents 167, R30
Apostrophes 911, R32, R37, R40
contractions 911, R32
possessives 911, R37
Appositives R31
Articles 309
definite 309
indefinite 309
Capitalization 145, 665, R32, R36-R37
Clauses R28
adjective 577
adverb 577
dependent 543, 555, 577, 679, 723
independent 543, 555, 679, 723
main 555
noun 577
subordinate 555
Collective nouns 155, 851
Colons 919, 929, R39
Commas 589, 595, 613, 621, 713, 723,
981, R31, R38
complex sentences 723, R38
compound sentences 713, R38
direct quotations 881, R31, R39
interruptions 621, R38
introductory clauses 613, R38
introductory words 595, R38
nonessential appositives R31, R38
quotations 981, R38
series 589, R31, R38
Common nouns 155
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Complex sentences 679, 701, 723
Compound adjectives 891
Compound nouns 891
Compound predicates 493, 675
Compound sentences 679, 713, 939,
R29
Compound subjects 481, 675, 783, 821,
R29, R38
Compound verbs 783
Compound words 886, 891, 892, R41,
R44
Concrete nouns 155
Conjunctions
coordinating 687, 713, 739, 747, 821,
R29
correlative 687
subordinating 687, 701, 739, 747
Contractions 911
Coordinating conjunctions 687, 713,
739, 821
Correlative conjunctions 687
Dashes R41
Declarative sentences 423
Demonstrative pronouns 185
Dialogue R39
Direct address 595
Direct objects 665
Double negatives 275
Exclamation marks 433, 471, 981, R40
Exclamatory sentences 423
Fragments 447, 453, R28
Helping verbs 45, 53, 783
Hyphens 891, 907, R41
Imperative sentences 423
Indefinite pronouns 175, R29
Indirect objects 675
Intensive pronouns 197
Interjections 367
Interrogative sentences 423
Inverted order 793, 813
Irregular verbs 101
Language, changes in 940, 954, 969
Linking verbs 33, 37
Modifiers 275 See also Adjectives,
Adverbs.
Nonessential appositives R31
Nouns
capitalization 145
plural R44
plural possessive 911, R32
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singular R44
singular possessive 911, R32
Numbers R42
Object, direct 665
Object, indirect 675
Object of preposition 551
Object pronouns
plural 221
singular 221
Parentheses R41
Parts of speech 23, 565
adjectives 23, 319, 331
adverbs 23
conjunctions 323, 687, 701
interjections 23, 367
nouns 23, 145, 155, 851
prepositions 23, 359, 551
pronouns 23, 151, 167, 175, 185, 197,
841
Periods 433
Personal pronouns
possessive 151
Phrases
prepositional 551
verb 45, 551
Possessives
apostrophes 911, 932
Predicates
complete 461, 467, 675
compound 493, 675
Prepositional phrases 359, 551, R29
Prepositions 359, 551
Principal parts of verbs 93, 101
Pronoun use 151, 175, 185, 197, 215,
221, 807
Pronoun-antecedent agreement 167,
R30
Pronouns R30
demonstrative 185
indefinite 175, 841
intensive 197
interrogative 185
object 221, R30
personal 151, R30
possessive 151, 911
reflexive 197
relative 185
subject 215, 807, R30
Proper nouns 155
Punctuation

See also apostrophes, capitalization,
colons, commas, dashes, dialogue,
exclamation marks, hyphens,
parentheses, periods, question
marks, quotation marks, and
semicolons.

Question marks 433
Quotation marks R39-R40
Quotations

capitalization R36

commas 981, R38

direct R36

Reflexive pronouns 197

Regular verbs 93, 101

Relative pronouns 185

Run-on sentences 447, 739, 747, R27
Semicolons 939, 947, R39
Sentences

capitalization 665, R36

complete 437, 447, 453

complex 679, 723

compound 679, 713

declarative 423
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168, 231
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lyrics 828
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conflict 294
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dialogue 295, 296, 712
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mood 830, R13
plot 294
point of view 154, 166, 295
sensory imagery 795
setting 154
style 470, R16
Monologue 154, 918
Narrative writing 152, R21
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folktale 676-679, 724-729
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News report 330
Newspaper article 366
Opinion 144, 166, 176, 196
Organizational structure 294, 915, 920
cause and effect 567
chronological 559, 567
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Poetry 794-797, 820, 830-833

Point of view 154, 166, 295

Postcard 44

Poster 144

Presenting 75, 201, 342, 471, 598, 726,
727, 830-833, 948, R18
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RAFT 174, 196, 446, 480, 664, 700, 840,
890, 928

Research report 552-555, 596, 598,
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Review 150, 166
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Rewriting 75, 200, 341, 470
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Skit 674

Spatial order 909

Spelling 201, 471, 727, 831, 949,
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Topics 552,794
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Visuals 951

Voice 199

Word choice 469

Works cited 596, 600, R23 See also
Documenting sources.

Writing modes See Descriptive writing,
Expository writing, Narrative writing,
Persuasive writing.

Writing process R17 See also Drafting,
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Revising.
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222-223, 235, 393
details 200
dialogue 292, 295, 296, 340
sentence variety 687, 701, 910
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473
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Debate 634
Directions 77
Discourse See Group discussion.
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Reading aloud 833
Skit 674
Speaking techniques R46
Storytelling 332, 729
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Research and Study Skills
Bibliography R23-R24
Crediting sources R23
Develop ideas R22
developing thesis R22
Drawing conclusions 596
Electronic resources
Internet R24
Evidence R23 See also Writing:
Documenting sources.
Generating questions 680-681
Graphic organizers R8-R9
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Locating information R21
Note cards 578, 579, R22
Organizing information RH19, R49
Outlining R22
Presenting information R46
Questioning 680-681
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Summarizing 528, 531
Taking notes 578, 579, 581, R22
Test-taking skills R51-R53
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OOKING AHEAD

The skill lessons and readings in this unit will help you develop your own answer
to the Big Question.

UNIT 1 WARM-UP - Connecting to the Big Question
GENRE FOCUS: Informational Media

Flash Flood .. .......coini e 5
by William Hendryx
l Skill Lesson: Setting a Purpose for Reading
Paddling Dicey Waters ............ooiuiimii i 16
by Lew Freedman
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by Gary Soto
WRITING WORKSHOP PART 1| [TTHFTMEE 34
l Skill Lesson: Previewing
Where YoU Are ...ttt et 42
by Jack Anderson
Message Of HOpe. ... . oo 48

by Ericka Souter and Dietlind Lerner, from People

l Skill Lesson: Reviewing

Teaching Nepalis to Read, Plant,andVote ................ ... ... ... ... .... 58
by Lesley Reed
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Summer Reading . ... ...t 105
by Michael Dorris

The First BOOK . .. .. o.oe et 109
by Rita Dove

UNIT 1 WRAP-UP ¢ Answering the Big Question




Reading is just something you do for school, right? Or is it? Think about
it. You probably read a lot more than you think you do. Do you look at
the newspaper to find out how the game went? Maybe you check the TV
listings for the program you want to see. In this unit, you'll see that you
can read to gain all kinds of information, or just to have fun.

Real Kids and the Big Question

RICARDO loves video games and always wants to reach
the next level (and then the next and the next) of any game he
plays. To do that, he reads the directions for each game very
carefully. He also finds web sites that give him hints on how to
play better. How do you think Ricardo might answer the ques-
tion, “Why do we read?”

BROOKE has a favorite band and wants to know
- everything about these musicians. She
A reads magazine articles, concert
reviews, and any other articles
she finds. She always reads
anything that comes with
the band'’s CDs. She even
reads the band’s website
to keep up with the lat- -
est news about them. ™
How do you think
Brooke might answer
the question, “Why do
we read?”
—

Warm-Up Activity
Think about the reasons that Ricardo and Brooke read. Do you

have any interests like theirs or any other special reasons to read?
Talk with a partner about the reasons you read that are not neces-
sarily the same reasons your partner reads.

p UNIT 1 Why Do We Read?
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UNIT 1 WARM-UP

You and the Big Question Literaturegnline

The selections in this unit are all very different. As you read each Big Question Link to Web resources
to further explore the Big Question at

one, think about what someone could get out of reading it. Also,

i i gl .com.
think about what you get from it. www.glencoe.com

y,

Plan for the Unit Challenge

At the end of the unit, you'll use notes from all your reading to complete the Unit
Challenge, which will explore your answer to the Big Question.

You will choose one of the following activities:

A. Create a Commercial Write and perform a commercial in which a variety of
people (acted by members of your group) talk about or demonstrate some of
the most important reasons to read.

B. Advertising Brochure Use art and clear language to create an advertising
brochure (broh SHUR) that encourages people to spend time reading. A
brochure is a booklet or pamphlet. (You will make a simple one.)

* Start thinking about the activity you'd like to do so that you can focus your
thoughts as you go through the unit.

* In your Learner’s Notebook, write your thoughts about which activity you'd like
to do.

* Each time you make notes about the Big Question, think about how your ideas
will help you with the Unit Challenge activity you chose.

Keep Track of Your Ideas

OLDABLES
F . A BI'E As you read, you'll make notes about the Big Question. Later, you'll

N OTAROTETTTATE  use these notes to complete the Unit Challenge. See pages R8-R9 for
help with making Foldable 1. This diagram shows how it should look.

1. Make one page for each selection. At the 3. Open the fold-over page. On the right side,
end of the unit, you'll staple the pages write the label My Purpose for Reading.
together into one Foldable. 4. Open the Foldable all the way. At the top

2. Label the front of the fold-over page with center, write the label The Big Question.
the selection title. (See page 1 for the titles.)

e

Thei Big Qiuesﬁon

Selection
Title

Warm-Up
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Media (MEE dee uh) are ways of communicating with large groups. Media
include newspapers, magazines, books, radio, television, CDs, movies, and
websites. Media that provide information are called informational media.

Skills Focus Why Read Informational Media?
* How to read informational ) ) o

W edia When you want or need to get information, you can often find it in

informational media. Informational media can tell you

Skills Model « the latest news « facts you need for schoolwork
ool e e e * how to make or do something * true stories, such as “Flash Flood”
the key reading skills and
elements as you read How to Read Informational Media

= Key Reading Skills
These reading skills are especially useful tools for reading and understand-
ing informational media. You'll see these skills modeled in the Active
Reading Model on pages 5-11, and you'll learn more about them later in
this unit.
M Setting a purpose for reading Before reading anything, decide what
questions the selection might answer for you. (See Reading Workshop 1.)

M Previewing Look at the title, headings, and any pictures in a selection to
get an idea about the information it contains. (See Reading Workshop 2.)

M Reviewing As you read, stop from time to time and go over what
you've already read. (See Reading Workshop 3.)

B Understanding text structure Pay attention to how the writing is
organized. When you read directions, notice the order of the steps and
any signal words, such as first or next. (See Reading Workshop 4.)

Key Text Elements

Recognizing and thinking about the following elements will help you under-
stand more fully what the writer is telling you.

H Photos and illustrations: pictures that help you understand informa-

Objectives (pp. 4-11) tion and make reading more interesting (See “Paddling Dicey Waters.”)
Reading Set a purpose for M Titles, heads, and decks: words in large or dark type that introduce
reading « Identify text structure , . " o
« Preview text » Monitor compre- text and grab a reader’s attention (See “Message of Hope.")

hension: review and reread . . .
« Identify text structure: steps M Lead: the opening sentences or paragraphs that introduce the story

in a process (See “Teaching Nepalis to Read, Plant, and Vote.”)

Informational Text Use text B Text features: various methods used in a text to provide information,
features: title, heads, pictures,

deck, lead such as charts, tables, graphs, and diagrams (See “How Things Work.")

4 UNIT 1 Why Do We Read?




UNIT 1 GENRE FOCUS

The notes in the side columns
model how to use the skills

and elements you read about
on page 4.

by William Hendryx
Six kids stranded in raging water. Only one man could be their
lifeline. P31 E1 :
It was a torrid summer evening in the parched 4

landscape of southern Arizona, just north of Tucson.
But the conditions in mid-August 2003 couldn’t deter
Vaughn Hoffmeister, a busy, self-employed nurseryman,’ :
from enjoying the little private time he got on his daily
run. He laced his jogging shoes tight and sprinted out
the back door. The Santa Catalina Mountains loomed
starkly in the distance.

Two hundred yards behind his home, Hoffmeister, 49,
dropped into a dry riverbed known as the Cafnada del
Oro Wash and turned south. Eroded over the years by
violent mountain storms, the arroyo was 100 feet wide
and 4 feet deep. Its banks were lined with gnarled
mesquite trees and cactus. The recent Aspen? fire,

1. A nurseryman works at a nursery, where trees and plants are grown.

2. The Spanish name Caiada (kan YAW duh) del Oro translates as “Golden Valley.” Both wash
and arroyo refer to a riverbed that's dry most of the year. The Aspen is a kind of tree.

Informational Media

ACTIVE READING MODEL '

-----

Key Text Element

Title This title makes me
want to read the story. Since
a flash flood happens with-
out warning, this is probably
going to be about a sudden
and dangerous event.

Key Text Element
Deck The story will be
about kids in danger and a
man who might save them.
Will he?

Key Reading Skill
Setting a Purpose for
Reading Something scary
happened. What? Why
could only one man save
them? My purpose is to find
answers to those questions.

Key Reading Skill
Previewing What can | tell
about this selection by looking
through it? Well . . . the title
and deck are exciting. And
the pictures and captions tell
me that the story is about real
people.

Genre Focus: Informational Media
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UNIT 1 GENRE FOCUS

6

however, had destroyed much of the water-retaining
vegetation at higher elevations, leaving the wash
susceptible to dangerous runoff.?

Now as Hoffmeister jogged down the dry track, dark
clouds were forming over Mt. Lemmon. A sudden clap
of thunder gave him pause. Even a small amount of rain
could become a major threat if water, fed through
countless tributaries, gushed down the Cafnada Wash. He
didn’t want to be caught within its sandy banks. H

ACTIVE READING MODEL '

For Steve and LeeAnn Yankovich, moving into the rural :

valley two years earlier had fulfilled a lifelong dream.
Their eight kids, ages 3 to 14, had almost two acres of

unrestricted playground. And they had room to stable
a few horses.

It was about 6 p.m. when LeeAnn, a petite brunette
with high energy and a quick smile, stepped outside and
heard the thunder. She saw Moriah, her eldest, and best
friend Alisha Kram, 13, riding off toward their favorite
bridle trail, the Cannada Wash.

“Girls,” LeeAnn called out, looking to the skies, “I don’t

think you should go just now. Put the horses away.”

Moriah, at 14, was almost a head taller than her mom.
Bright, thoughtful and levelheaded, she was like a right
hand to LeeAnn, helpful with the younger children, in
the kitchen and around the house. Though disappointed
about the ride, she and her friend obediently reined their
horses and rode to the corral at the rear of the property
where four of the other kids were playing.

An eerie, grating squeal like a freight train slamming
on its brakes echoed through the desert air. But Vaughn
Hoffmeister knew this was no train. He pivoted and
scrambled from the Cafada just seconds before a six-foot
wall of black, foaming water blasted over the ground
where he’'d been running,.

3. Susceptible (suh SEP tih bul) means “likely to be affected by.” Runoff is rainwater that
can't go down into soil that's already soaked.

UNIT 1 Why Do We Read?

.............................

Key Text Element

Lead The first few paragraphs
help me get a feeling about
what’s going on. The first two
help me imagine the scene. The
third one works almost like scary
music in a movie—something
bad is going to happen.



In his 25 years of living in the Southwest, he’d never
seen anything like it. High in the mountains, a downpour
was not being absorbed by the scorched” earth. Instead,
the ground shed the sooty, charred remains of trees and
brush left by the Aspen blaze. The blackened ash
careered through the wash like a stampede.

Then, in the distance, Hoffmeister heard the howl of a
second “runaway train” coursing down the arroyo—and
the Canada was already overflowing its banks. “My
God,” he said, “I've got to warn everyone.”

Hofftmeister sprinted through the neighborhood,
pounding on doors, yelling as he ran, “Get out! Get out!
The water’s coming!” When he arrived at his own house,
Liz, his wife of 32 years, was not inside. He bolted out the
rear door. Liz was chatting with LeeAnn over the back
fence. “C'mon,” he yelled. “We're flooding!”

Liz Hoffmeister knew her husband was not an alarmist.
He was a soft-spoken man, afraid of nothing. If Vaughn
said they were in danger, Liz knew it was time to leave.

She ran to the house and grabbed her dogs. At that
same moment, another wall of muddy water came
crashing into the valley. The small, shallower secondary
channels of the Canada, dozens in number, snaked
around every homesite in their little valley. They filled in
an instant—littered with churning logs, fence wire and
debris from upstream. [3

Hoffmeister chased after Liz. It was then that he heard
the piercing screams: “Mommy! Mommy!” He reeled,
looking over his right shoulder toward the wash and his
neighbors’ property.

There, some 75 feet away, marooned> between two
raging streams, stood five of the Yankovich children—
Moriah, her friend Alisha, Caleb, age 12, Jordan, 11,
Emma, 10, and young Gabriel, only 6 years old. They
stood helpless, their faces contorted in fear. The foul, ash-
laden water was swelling all around them, flowing at
12 feet per second. The smaller children wouldn’t have a

4. Scorched earth is very dry due to heat.
5. Someone who is marooned is surrounded by water with no way to escape.

UNIT 1 GENRE FOCUS

ACTIVE READING MIODEL

..................................

[ Key Reading Skill
Reviewing Wait I'm con-
fused about the peaple.
Okay, looking back a few
paragraphs, | see that it’s
Just two families. The
Yankoviches have kids, and
the Hoffmeisters have dogs.

Genre Focus: Informational Media
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ACTIVE READING NMIODEL '

chance. Hoffmeister saw Moriah struggling to hold little
Emma, who was panic-stricken and crying wildly, “I
want Mommy!”
Hoffmeister forged right into the waist-deep deluge®
and battled through to the other side. He looked back and :
saw LeeAnn starting to make her way toward her :
children. “Don’t even think about going into the water!” :
he yelled. “I'll get your kids out!” : [ Key Reading Skill
He turned to Moriah. She cradled the small family : Reviewing How did the children
dog in her arms. “Get the kids ready, starting with the . become trapped so quickly? If1
youngest,” Hoffmeister told her. “I'll be right back.” He Zjor é?%%i;rwe{u;iéf;ﬁgd %0
had an idea. One of the children huddled with LeeAnn @ ¢ oier channels of the Caiada
was holding a coiled lariat used in livestock roping. “I . filled up instantly.
need to borrow that,” Hoffmeister said. :
He was moving instinctively, but years of experience
were guiding him. As a kid, he often played in high-
speed irrigation canals in the Arizona farmlands, using
ropes to keep from being washed away. In the early
‘70s, during Army air assault training, he’d
learned to rappel” 200 feet to the ground from
hovering helicopters. The training also
included a rigorous exercise known as
drown-proofing, where he was forced to
survive fully clothed for hours in deep
water without touching anything and
without a life jacket.
Two mesquite trees stood on either
side of the stream. Deftly,
Hoffmeister tied the rope to the first
tree; then he crossed the 30-foot
torrent and tied it to the other tree. If
the rope had been a foot shorter, it
wouldn’t have reached.
He bent down and talked directly to
the wide-eyed kids, telling them exactly
what he was going to do and keeping them

6. Deluge (DEL yooj) can refer to a heavy rain and to a flood that results from a downpour.

7. When you act instinctively, you react without having to think. For example, you would
instinctively yank your hand away from a hot surface. To rappel (ruh PEL) is to slide down
from a high place using a rope.

UNIT 1 Why Do We Read?

Tom Spitz




calm as water swirled at their shins. “Piggyback me,” he
said. “Put both arms around my neck and hang on.” He
flung little Gabriel onto his back and entered the torrent.

With his right arm, Hoffmeister pulled the boy’s legs
snug to his chest, and with his left he gripped the rope,
keeping their bodies on the upstream side as he
sidestepped across the gorge. The strong, swift current
pinned him hard against the rope. The footing was
treacherous, the bottom already caked in black sludge.

Hoftmeister worked his way across and deposited
Gabriel in his mother’s arms. Then he turned back for the
next child. Thanks to Moriah’s calming influence, Emma
had settled down.

Using the same technique, Hoffmeister ferried Emma
across. One by one, he continued with the next three
children. But each child was a little older, a little larger, a
little heavier, and Hoffmeister was getting tired. Hardly a
big man at five-nine, 170 pounds, he was wearing
down. (]

The water was at his chest now. His back was in knots
from the torque of being jackknifed backward—time after
time—against the rope. Debris pelted his face and chest,
and he swallowed mouthfuls of rancid runoff.

Moriah now stood alone on the little island, water
sloshing about her knees as she cradled the dog in her
arms. She was scared.

The current was growing more treacherous, and the
saturated® rope stretched like a rubber band. Hoffmeister
pulled the line taut and retied it, but he was concerned
about the knots on the other side. Moriah was almost
his size and weight. Would the rope hold their combined
300 pounds?

He had to test it. He took the dog from Moriah’s arms
and placed a reassuring hand on the girl’s shoulder. She
was trembling. “I'll be right back,” he said. “Don’t move.”

Hoffmeister carried the dog across and checked the
knots on the far side. They were holding firm. At that
same moment, Jason DeCorte, 28, LeeAnn’s son from a
previous marriage, drove up on the high ground at the

8. A saturated rope is soaking wet.

UNIT 1 GENRE FOCUS

ACTIVE READING MIODEL

..................................

] Key Reading Skill
Understanding Text
Structure The way the last
few paragraphs are orga-
nized shows me exactly
what steps Hoffmeister fol-
lowed to save the kids. First,
he put a kid on his back.
Then he held the kid’s legs.
Next, he grabbed the rope
with his left arm. After that,
he worked his way through
the rushing water. Finally,
he handed the kid to the
mother. And then he went
back to start the process
over again.

Genre Focus: Informational Media
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front of the house. “I need your help,” Hoffmeister yelled
to the young man. “We’ve got to get your sister!”

Jason stood at the base of the first tree, watching the
rope and waiting. “When we get close, you grab her,”
Hoffmeister said. He forced his way across the wash once

ACTIVE READING NMIODEL '

more and took Moriah’s hand. She wasn’t certain he could

actually carry her. “Are you sure?” she asked.

Hoffmeister was breathing heavily, his face and clothes
black with soot. “I'll be there,” he said. “Just don't let go
of the rope.” He bent at the waist and draped Moriah
over his back, her right arm over his shoulder, her left
around his stomach. With both hands, she took the rope,
and they entered the frothing river, as did Jason.

Halfway across, a surge of water slammed Hoffmeister
sideways. He lost his footing in the ooze and went under
the rope, taking Moriah with him on the downstream
side. She still had both hands on the lifeline, but was on
her back, her arms and torso outstretched. The violent
flow whipped her body like a flag in the wind.

El Key Text Element
Photos and lllustrations /t’s
great to see these photos. They
make what Hoffmeister did
more real-and more amazing.

The Yankovich children (and dog) pose with their friend Alisha Kram for a magazine story. Standing are
(from left to right) Jordan, Caleb, Alisha, Moriah, and Emma. Seated in front are Cha Cha and Gabriel.

10 UNIT 1 Why Do We Read?

Tom Spitz



UNIT 1 GENRE FOCUS

ACTIVE READING MIODEL

..................................

At the last second, Hoffmeister snared her foot. He dug
his toes into the slime and pushed up. “Hold on! Hold
on!” he yelled.

Jason was struggling to help, but the footing was
impossible. He slid and grabbed for Moriah. Her fingers
were slipping. Knuckle by knuckle, the current was
winning this tug of war. I can’t hold on, she thought.
But she didn’t give in to the water’s force or to fear. One
finger at a time, she regripped the line.

In the next instant, Jason seized her at the waist and
pulled her sideways toward the bank. They both pulled
themselves from the waters that stampeded out of the
Canada del Oro.

Hoffmeister was right behind them—so exhausted he
had to crawl out of the water, while coughing up black

sludge.

I his flood and subsequent rains wiped out 10 Key Reading Skill
Hoffmeister’s nursery. After the deluge, many Setting a Purpose for
homeowners in the area chose to relocate. The Yankovich Reading My purpose

was to get my questions
answered. Reading this
article answered them, and

family bought a bigger house on a four-acre plot in Oracle
Junction. Their new home doesn’t have the same trees

and greenery as the old place by the wash, but it has | even know what became
something better—the kind of neighbors you can count : of the two families later on.
on. Vaughn and Liz Hoffmeister have moved there . Great!

too. [l O :

Small Group In a group of three or four students, silently preview a
magazine article. Look at the title, any subtitles or subheads, and the
illustrations. Then share your ideas about what you expect to learn
from the article. If your ideas are different, discuss why.

Write to Learn Think about something you know how to do well,
such as make a grilled cheese sandwich or teach a dog to do tricks. In
your Learner’s Notebook, write the steps you follow in this process. Be
sure to list the steps in the order in which you do them.

-V Study Central Visit www.gl d dlick
.glencoe.com and click on
Literat Study Central to review informational media.

Genre Focus: Informational Media 11
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READING WORKSHOP 1

Skills Focus

You will practice using the following skills when skill Lesson
you read these selections:

« “Paddling Dicey Waters,” p. 16 SEtting d Purpose

* “Seventh Grade,” p. 26 B}
i for Reading

* Setting a purpose for reading

Informational Text m

What Is It? Setting a purpose for reading means
deciding why you are reading a particular story or
article or whatever you're reading. It means asking
yourself, “Why do | want to read this? What do |
want to accomplish?” Maybe you just want to be

* Identifying the theme of a story entertained. Maybe you want to answer a question
or find out why something happened. There are
Vocabulary many different purposes for reading, and you may
have more than one!

* Using pictures to help you
understand what you read

* Using context clues to learn

word meanings The Big Question for this unit is a question about
why we read anything. What is reading good for?
What can we get out of it? This isn't the same as set-
ting a purpose for reading, which has to do with why
you're reading a particular thing at a particular
moment.

| THOW COULD 1T PsSsL |
BE FUN WHEN IT'5 |

IS 1T GOOD?

Do YOV LIKE TP
1S 1T EXCITING 7
ARE YOU HIVING

=1, MIE OV N
N | sl THAT
B MO, GOT
HE TROM THE
LIBRARY?

yndicate
i ith permission. All rights reserved.
at(erson.iDEi\. By UNlVElSAL PRESS SYNDICATE. Reprinted with p

© 1995 Watterson/Dist. by Universal

CALVIN AND HOBBES ©71995 Wi

Analyzing Cartoons

Hobbes is reading for fun—even if Calvin
doesn't think so! Why do you read? To
learn something new? To escape into
another world?

Objectives (pp. 12-13)
Reading Set a purpose for reading

12 UNIT1
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READING WORKSHOP 1 »

Setting a Purpose for Reading

Why Is It Important? Knowing why you are reading affects how you
read. It helps you pay attention to what’s important. If your purpose is to
find the answer to a question, you might look over the text quickly, search-
ing for key words. But if your purpose is to understand why something
happened or learn something new, you will read more slowly and pay
closer attention to every word.

Study Central Visit www.glencoe.
com and click on Study Central
to review setting a purpose for
reading.

How Do I Do It? First, think about what you are reading and why.
What might be interesting, or what might you learn? You can look at the
title, headings, and pictures to get some ideas. What questions come into
your mind? Remember that your purpose for reading may change as you
read. One student prepared to read “Flash Flood” by looking closely at
the title, the deck, and the photographs. Then she set her purpose for
reading.

This looks exciting. It's about how one man saved six
kids trapped in a flood. Where did this happen? What
made it a flash flood? Who is this man? How did he save
the kids? | want to know, so I'm going to read to find out.
That's my purpose.

Practice It!

The title of the first selection in this workshop is “Paddling Dicey Waters.”
Scan the headings and pictures and use them to set your first purpose for
reading this selection. Copy the sentences below onto the “My Purpose for
Reading” section of your Foldable for “Paddling Dicey Waters” and fill in
the blank. That will give you one purpose for reading this selection.

The headings and pictures make me think that it's about ___. I'll read to
see if I'm right.

As you read “Paddling Dicey Waters,” pay special attention to the

headings and pictures. In your Learner’s Notebook write down information
they give you. For example, the pictures show how the people traveled,
what they wore, and what animals they saw. Look closely to find other
details. Is this information what you thought it would be when you set your
purpose for reading? Write down and explain any new ideas you have.

Reading Workshop 1

Setting a Purpose for Reading 13

John Evans
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READING WORKSHOP 1 ¢ Setting a Purpose for Reading

BEfOI'e You Read Paddling Dicey Waters

Meet the Author

Lew Freedman is a reporter
for the Chicago Tribune
newspaper. He likes to write
about the outdoors, and he
travels widely to find interest-
ing stories. Freedman lived in
Alaska for many years. He
was sports editor at the
Anchorage Daily News.
Freedman has written seven-
teen books about Alaska.

_
Literature gniine
Author Search For more about

Lew Freedman, go to www.glencoe.
com.

Objectives (pp. 14-21)

Reading Set a purpose for reading
Informational Text Use text features:
photographs

Vocabulary Use context clues to deter-

mine word meaning

14 UNIT 1 Why Do We Read?

Lew Freedman/Chicago Tribune

......................

Vocabulary Preview

drenched (drencht) v. soaked or covered with liquid; form of the verb

drench (p. 16) The thunderstorm drenched the people outside.

reserve (rih ZURV) n. land set aside for a special purpose (p. 16) Many

unusual plants and animals made their homes in the reserve.

unique (yoo NEEK) adj. unlike anything else (p. 17) The trip to Peru was

a unique experience.

potentially (puh TEN shuh lee) adv. possibly (p. 19) Each day brought

potentially dangerous new adventures.

Class Activity Take turns using each vocabulary word correctly in a sentence.

: English Language Coach
. Context Clues When you see an unfamiliar word, you can sometimes

use context clues to figure out its meaning. The context of a word is all the

- other words and sentences around it. A word’s context may contain clues
: to its meaning.

You can use context clues in the following quotation from “Paddling Dicey
¢ Waters” to figure out the meaning of the word bounty.

They passed up a three-toed sloth for a pet but
found a bounty of bananas.
“There were bananas everywhere,” said Beightol . . .”

This context clue... Suggests that...
bananas everywhere a bounty of something is a lot
of it

Individual Activity Use context clues to figure out the meaning of
. globally in the sentence below. In your Learner’s Notebook, copy the sen-
. tence. Underline the words and phrases that provide clues about the mean-

ing of globally. Then write down what you think it means.
The group communicated globally through
computers, a Web site, and a satellite phone,
interacting with students who made suggestions
from thousands of miles away.
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READING WORKSHOP 1 ¢ Setting a Purpose for Reading

Skills Preview

Key Reading Skill: Setting a Purpose

for Reading

As a student, you may feel that the only reason to
read something is that a teacher told you to. But the
teacher didn’t say, “Read but don't enjoy.” Even when
reading is required, one of your purposes can be to
try to enjoy it.

There are as many purposes for reading as there are
things to read. There may be several reasons to read
one piece. However, it's a good idea to start out with
one purpose you can focus on. You already have one
for “Paddling Dicey Waters.” As you read, think about
other possible purposes.

Key Text Element: Photographs

Photographs give a lot of information at a glance.
Often, they can tell you what words can't. Pictures can
give you an idea of how people and places look and
what’s happening. The words printed above, beside,
or below a photo are a caption, which gives informa-
tion about the photo.

These tips will help you look at and understand photos.

* Read the caption to learn important information
about the photo.

Does the caption add background to the photo? Does
it suggest something you haven't thought of before?

* Look carefully at everything in the photo.

Who does the photo show? What information does
it give that your reading does not?

* Think about why the photo is included with the story.
How does the photo add to the story?

Literaturepniine

Interactive Literary Elements Handbook
To review or learn more about the literary
elements, go to www.glencoe.com.

Get Ready to Read

Connect to the Reading

You're going to read about an amazing trip in the
South American jungle. Would you go on an adven-
ture trip like that? What part of such a trip would
interest you the most?

Group Talk In a small group, share your ideas of
what you might do and see if you were exploring a
jungle. Discuss the best and worst things that might
happen on such a trip.

Build Background

In 2005, a group of young Americans traveled to the
Amazon River basin in South America.

* Arriver basin is land that's drained by a river. In
other words, all the rain that falls in the basin pours
into one main river.

* The Amazon basin is the world’s largest, covering
parts of Peru and five other countries.

* The basin’s hot, wet weather produces rain forests
that are home to countless plants, insects, and ani-
mals. There are giant spiders and snakes, as well as
piranhas (pih RAW nuz), fish that will eat any kind
of meat, including human.

Set Purposes for Reading

One of the things you can get

out of reading, one reason to do it, is to find informa-
tion. If you were writing a report about animals in the
Amazon, would this be a good article to read? Read
the article to find out.

Set Your Own Purpose What else would you like
to learn from the story to help you answer the Big
Question? Write your own purpose on the “My
Purpose for Reading” section of the “Paddling Dicey
Waters” page of Foldable 1.

Keep Moving

Use these skills as you read the following
selection.
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by Lew Freedman [

Spring rain on the Amazon River drenched the six Practice the Skills

paddlers, the drops like nails pounded by giant hammers. : o
Other times the 90-degree, 90-percent humidity' Peruvian o

- Setting a Purpose for
Reading Would you know how
to survive even a short stay in

..................................

air was an enveloping mist.
They glided in 20-foot-long, 250-pound dugout canoes

along the muddy waters of the 8,000-square-mile Pacaya- the wilderness? A possible pur-
Samiria National Reserve, saturated by the rain, bodies . pose for reading this story is to
producing water from exertion, and drinking water by the : learn how people can live in the
gallon. Water was the environment’s defining element. : kind of place described here.

“It was the hottest I've ever been in my life,” Jesse Beightol
said. “We were constantly sweating.”

1. Humidity is the water in the air. When the humidity is 90 percent, the air feels very damp.

Vocabulary YRR

- drenched (drencht) v. soaked or covered with liquid

- reserve (rih ZURV) n. land set aside for a special purpose

16 UNIT 1 Why Do We Read?
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Project Peru Amazon Adventure 2005, organized by the Practice the Skills
Wilderness Classroom of Western Springs [Illinois], took four ....................o.
young Americans and two Peruvian guides through the
Amazon Basin, a unique region of the world.

The five-week journey ending in early May offered a rare
glimpse of a flooded forest. Not just to the travelers but to
about 12,000 students from 100 schools, the majority in the
Chicago region.

Though it lived primitively, the group communicated
globally through computers, a Web site, and a satellite phone,
interacting with students who made suggestions from
thousands of miles away.

Through a 27-pound, 1-kilowatt generator it carried and a
$7,000 Immarsat satellite phone provided by the company that :
also defrayed? the $7-a-minute-phone charges, the team :
communicated three days a week with updates to classrooms. :

“It worked amazingly,” said Dave Freeman, the trip :
organizer. :

Freeman and partner Eric Frost run the outfit from Western :
Springs and previously completed school-oriented missions
paddling the Mississippi River, mushing by dog sled across
the Manitoba and traveling through Costa Rica. The Peruvian
reserve, where villagers subsist® in the rain forest, seemed :
intriguing.

“We were trying to answer the question of how people,
plants, animals and fish survive in the flooded forest,”
Freeman said.

There was also the question of how the four paddlers,
ranging in age from the early 20s to early 30s, would survive
the specially permitted visit to the reserve that has 449 bird
species, 102 types of mammals, 69 reptiles, 58 amphibians, :
256 tish and 1,204 plants. Seeing benign species like anteaters :
was fun, but snakes and poisonous insects were threats. I~ : B

Before she left Santa Cruz, Calif,, for the paddle, Jennifer ' Context Clues Using the con-
Coveny said she was teased constantly about what might be ~: text clues, what would you say
encountered in the rain forest. : benign means? (Remember that

you can always pause to look up
words in a dictionary.)

2. Immarsat gave them a phone and provided payment for (defrayed) their calls.
3. To subsist is to live by being able to get the necessities of life.

Vocabulary YRR

unique (yoo NEEK) adj. unlike anything else
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“My friends spent all of their time telling me what would Practice the Skills
kill me,” she said. “And then they divided up what they =~ ...,

would get of mine.” E Key Reading Skill

A different world. Flights from Chicago to Dallas to Lima, :  Setting a Purpose for
Peru’s capital, deposited the team in Iquitos, its 400,000 E Reading Sometimes you'll have
population making it the world’s largest city without road :  aspedial purpose for reading

. apart of a selection. Look at
access. Here the group explored the flavorful : e
. : the section heading “A different
market and stocked up on supplies. © world." Why do you think the
: Conductlng commerce in SpanlSh, they E section mlght have this name?
: passed up a three-toed sloth for a pet but . What purpose could you set for
found a bounty of bananas. : reading this section?

“There were bananas everywhere,” said
Beightol, a canoeing guide from Ely, Minn.
More importantly, the group rented two

Visual Vocabulary : canoes carved from downed ponga trees
The sloth is a . for $1 a day and bought wide-bladed
slow-moving South ~ :

American mammal - wooden paddles for $3 and a canoe for $60.
thatlivesintrees. ~ :  “We think we overpaid,” said Adam

....................

Hansen, from St. Louis Park, Minn., whose
height of 6 feet 6 inches made him more of a curiosity in Peru :

than the sloth. [1 B4l English Language Coach

Freeman experimented with local cuisine, grimacing ashe :  context Clues What is the
downed 3-inch yellow grubs, and the kids chortled” at the ' meaning of curiosity here?
pictures sent back. . One context clue is that Adam is

6 feet 6 inches tall. Another clue
is that in Peru a sloth is less of a
curiosity than Adam.

“It tasted like salty pudding,” Freeman said. “The outside
was leathery. The inside was gooey, salty mush.”

A four-day ride on a three-story ferry packed with nearly
200 people and pigs, cows, and other goods below decks,
dropped the group off in Luganos, a community of about
3,000. Then gear, supplies and canoes were moved six miles
by horsedrawn cart to the headwaters of the Samiria River,
one of the Amazon tributaries paddled. By the time they
were put in with guide Ruben Paiva and reserve volunteer
Warren Coquinche Saurio, the explorers were a week out
of Chicago.

The paddlers were surrounded by lush forest, including
palm, cecropia, rubber and kapock trees. Some trees were

4. Cuisine is a French word that means “cooking” or “food.” Freeman was making a face
(grimacing) when he swallowed (downed) the grubs. A grub is the wormlike form of a
just-hatched insect. When the kids chortled, they were laughing quietly with satisfaction.

18 UNIT 1 Why Do We Read?

Michael & Patricia Fogden/Minden Pictures



READING WORKSHOP 1

underwater. Some had visible high-water marks 15 feet above Practice the Skills

the canoes. They were privileged visitors to a region thathas ....................
few. Paiva estimated only 10 people annually paddle in the

flooded forest and never stay as long as the Americans did.

Paiva called the “environment amazingly flooded in the
rainy season where you can see a huge variety of fishes, two
species of dolphins, including the beautiful pink one,” in a
“remote, pristine® area.”

Movies come to life. About four days into the paddle, the
team was fascinated by about 30 frolicking pink dolphins, a
national treasure considered the most intelligent of dolphin
species. They were more perturbed by armed poachers®
logging mahogany trees who stared grimly from passing
motorboats. No chitchat was exchanged.

“I was a little nervous about those guys,” Beightol said.

It was like stumbling upon movie bad guys. Influenced by
other movies, Beightol attempted a once-in-a-lifetime Tarzan
imitation. He climbed a tree, grabbed a vine and soared
through the air.

“Then the vine broke and I fell into the water,” he said.

Fortunately, splashdown did not result in an unplanned
rendezvous’ with any of the millions of piranha living in
the area. The fish were ubiquitous and a regular staple® of
local villagers” diets, but Freeman reported that no one lost
fingers or toes swimming or fishing.

Periodically, the group passed small patches of land above
water level, just often enough, Hansen said, to stretch legs
before they cramped. Floating ranger stations were sought
for camping. Like the villages, these stopover buildings were
constructed on stilts. Roofs were made of palm thatch and
flooring was bark lashed together with vines. Meals were
heavy on bananas, fish, beans, rice, lentils, Saltine crackers,
canned tuna fish, cookies and candy, all transported in

30-gallon plastic barrels. H 5H English Language Coach

Context Clues What does
lashed mean? Which word in
this sentence helped you figure
out its meaning?

. Pristine (pris TEEN) means “not spoiled or polluted; pure.”
. Poachers are people who kill or steal wild animals or plants when it is against the law to do so.
A rendezvous (RAWN day voo) is a meeting.

o N oW

. Ubigquitous (yoo BIK wih tus) means “being everywhere at the same time.” Here, staple means
“a chief part.”
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Sometimes at night the team members took turns spraying Practice the Skills
flashlight beams on the dark water. If the light settled on e
orange orbs, it was revealing the eyes of a black caiman.® :

Some were 9 feet long, and occasionally the paddlers checked :
them out by hand. :

More than a week into their 12 days on the Samiria, the
paddlers were discovered by potentially deadly insects.
Spiders and tarantulas flocked to Hansen. One day he had
his picture taken with a monstrous spider apparently welded
to the side of his canoe. Another time Hansen awoke to find
one spider in a shoe, another spider on his clothes and a
tarantula prepared to hitch a ride on his backpack.

The torment of her friends aside, if Coveny heard Paiva’s
speech of caution back in the United States, she never would
have boarded the plane despite the presence of medical
supplies for most emergencies. :

“The danger is there,” Paiva said. “There is the ‘wandering 46
spider, and their venom'? is 18 times more deadly than the ~ :  Photographs What information
black widow spider of the U.S. In addition, they have the : dothe photos on these pages

) B} add to the words in the story?
largest venom glands of any spider. But I've never heard of
anyone bitten by this one. Call it luck or being careful.
Then we have bullet ants. For some people this is very
painful, but not deadly. Of course, it depends on how
allergic a person is.”

Once, Coveny read an e-mail from an Illinois student,
discussing the trip. He signed off with “P.S. Get hurt.”

“They were looking for excitement,” she said.

Story Time. The Samiria blended into the Maranon
[River] into the Ucayali [River] into the Amazon. In Lake
El Dorado, where schoolchildren urged an extension of a
tew days to look for animals, Saurio set up a 100-foot
tishing net. After one check, Saurio woke up the camp by
announcing, “Hey, I've got an anaconda in my fishing
net.”

9. The caiman (KAY mun) is a kind of crocodile.

10. Venom is the poison that snakes and spiders inject when they bite or sting.

: Jesse Beighton stands on the
Vocabulary Y rorRRRRR, : stump of a mahogany tree.

- potentially (puh TEN shuh lee) adv. possibly
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The potentially deadly 9-foot snake apparently
lunged for a fish and snared its teeth in the
webbing.

Freeman, Beightol and Saurio carefully
extricated' the snake. Paiva grabbed it behind the
neck to prevent bites. A second snake-charmer
grasped it to prevent anyone’s body from being
squeezed into breathlessness.

“As long as there were two people handling it,
it was manageable,” Freeman said. “It was tired.”
The outer limits of the first-aid kit were never

tested.

Paiva said the paddlers’ role educating the
schoolchildren is an important one.

“Because it’s a unique ecosystem,'?” he said.
“This area for sure must be known for everybody
to create a consciousness to protect it.”

Soggy and stinking of sweat after 350 miles on
the nearly current-free water, the travelers
completed the journey in 25 paddling days.

“What we learned is that everything is
interconnected,” Freeman said. “All the plants and _

. . . Jennifer Coveny of Santa Cruz,
animals rely on each other. The people in the villages eat Calif, and Peruvian guide Ruben
catfish, piranha and pacu. A classic example is the creporia Paiva handle a tuckered-out
tree. Fire ants live on the tree as a home, and they defend the oot anaconda
tree too.”

The group returned to Chicago on May 6 and began . .
lectures for kids who vicariously'® followed the trip. The first Practice the Skills

..................................

school appearance was at Field Park Elementary in Western  :

Springs.
“They love it,” teacher Scott Elder said of his students.
“They kept journals.” :
In tune with his audience, Freeman teased the kids. :
;

“We were looking to bring a poisonous frog back for you,
but we couldn’t” he said.

No, what played in Peru, stayed in Peru. Only the images
of a faraway land traveled. d O

Did your experience with this
article help you see why it might
be worthwhile to read it? What
might a reader get out of it?
Write your ideas on the “Big

11.When they extricated the snake, they freed it from being tangled in the net. Question” section of Foldable

12. An ecosystem is the entire group of living and nonliving things in a particular area. 1 for “Paddling Dicey Waters.”

13.To do a thing vicariously is to understand another’s experience as if it were happening to Your ideas will help you com-
oneself. :

plete the Unit Challenge later.
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After You Read Paddling Dicey Waters

Objectives (pp. 22-23)

Reading Set a purpose for reading
Informational Text Use text features:
photographs

Vocabulary Use context clues to deter-
mine word meaning

Writing Paraphrase and summarize text
Grammar Identify parts of speech

22 UNIT1

David Freeman

Why Do We Read?

.....

.................

Answering the

After completing the activities in this workshop, what are your thoughts
about why people read?

. Recall What did the group use to communicate with others while on

the trip?
@ Right There You'll find this information in the story.

- Recall For most of their journey, how did the group travel down

the river?

@ Think and Search The answer is in the story but the details
are in several places.

Critical Thinking

§4.

.
. °

Infer Why was one section of the article called “Movies come to life?”

@ Author and Me Use information from the story along with what
you know about movies.

. Infer What was the group afraid the poachers might do?

@ Author and Me Take information from the story and put it
together with what you know from your own experience.

. Evaluate Do you think the group regretted the trip after they

completed it? Why or why not?

@ Author and Me Use information from the text along with what
you know from your own experience.

Write About Your Reading

Write a Postcard Imagine that you are one of the travelers on this
:adventure, and that you're almost done with the journey. Write a postcard
: to one of your friends back home.

Summarize a few things that happened, and tell how you felt about the
experiences.

Remember that you can only fit one or two paragraphs on a postcard, so
you can't tell about the whole journey.
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Skills Review

Key Reading Skill: Setting a Purpose
for Reading

7. Look at the purpose you wrote in your Foldable
when you followed the “Practice It!” instructions
on page 13. Did the article turn out to be about
what you thought it would be about?

8. Did your purpose for reading change as you
read? If so, how did it change?

Key Text Element: Photographs
9. What do the photos show that the story does not
tell you?
10. What do you learn from the captions?

11. Why do you think these photos were used with
the story?

Vocabulary Check

Use your own words to write the meaning of each
word below.

12. unique
13. reserve
14. potentially
15. drenched

16. English Language Coach The entire article you
just read is context that contains clues for what
dicey means. Read this shorter context. Use con-
text clues to figure out what dicey might mean.

During their trip, the paddlers
came across dangerous snakes,
poisonous insects and spiders, and
armed poachers. They were
traveling on dicey waters, indeed!

Write your own definition of dicey in your Learner’s
Notebook.

Grammar Link:
Parts of Speech

Words can be organized into groups called parts
of speech. Each part of speech describes what a
particular kind of word does.

What is it? | What does it do?

Noun names a person, place, or thing

Verb shows action or a state of being
Pronoun takes the place of a noun

Adjective tells which one, what kind, how many
Adverb tells how, when, where, how much
Preposition helps show space, time, position
Conjunction connects words or groups of words
Interjection expresses feeling

In many cases you can't tell a word’s part of speech
just by looking at the word. You must look at what the
word does in a specific sentence. In the first sentence
below, for example, book works as a noun. In the
second sentence, however, book works as a verb.

* Noun: He put the book on a shelf.
(Book names a thing.)

* Verb: Please book me a hotel room.
(To book a room is to reserve one—an action.)

In fact, book can even be an adjective.
* Adjective: He's a book illustrator.
(Book tells which kind of illustrator.)

Grammar Practice

Write two sentences for each word listed below. In the
first sentence, use the word to name a thing. In the
second sentence, use the word to show action.

run smile look check

Writing Application Look back over the postcard
that you wrote. Make a list of the verbs you used.

gl )
I.iter:ture?ﬁﬁﬂe
Web Activities For eFlashcards, Selection
Quick Checks, and other Web activities, go to
www.glencoe.com.
V.
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Before You Read  seventh Grade

Meet the Author

Gary Soto is Mexican
American, and he grew up in
Fresno, California. Many of his
stories take place in Mexican-
American communities. But
people of all backgrounds like
Soto’s stories. Why? Because
they tell what it's like to be a
kid growing up just about
anywhere. See page R7 of
the Author Files in the back
of the book for more on
Gary Soto.

-t ¥
Lmrm
Author Search For more about
Gary Soto, go to www.glencoe.

com.

Objectives (pp. 24-31)

Reading Set a purpose for reading
Informational Text Use text features:
illustrations

Literature Identify theme in a literary
text

Vocabulary Use context clues to deter-
mine word meanings

24 UNIT1
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. Vocabulary Preview
. propelled (proh PELD) v. pushed or moved forward by a force or as if by

one; form of the verb propel (p. 27) The coach’s whistle propelled the
students to the locker room.

glimpse (glimps) n. a quick look (p. 29) He caught a glimpse of her in

the hallway.

campus (KAM pus) n. the land and buildings of a school (p. 29) The

library was at the north end of the campus.

eventually (ih VEN choo ul lee) adv. in the end; finally (p. 29) Eventually

he would have to do his homework.

impress (im PRES) v. to have a strong effect on (p. 30) He wanted to

impress his teacher with his math skills.

Wirite to Learn With a partner, write a one-paragraph story that uses
- three of the vocabulary words correctly. Read your story to the class.

. English Language Coach

. Context Clues When you read a word you don't know, you can sometimes
. figure out its meaning by looking at context clues. Context clues are other

: words in the sentence or paragraph that help you understand the word you
:don't know.

. Copy this chart into your Learner’s Notebook. As you read “Seventh Grade,”
- watch for the words in the chart. Fill in context clues for the word gracefully.
- Fill in your guess about what bluff means.

Word Context Clues Meaning
portly waddled heavy or overweight
gracefully in a beautiful or pleas-
ing way
bluff by making noises that
sounded French
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Skills Preview

Key Reading Skill: Setting a Purpose

for Reading

“Seventh Grade” is a story that is fictional, or made
up. What purpose could you set for reading it? Maybe
you want to find out if the characters’ experiences are
at all like yours. Maybe your only purpose is to enjoy
a good, funny story.

Write to Learn Think about your purpose for
reading. Then write it in the “purpose” section of your
Foldable.

Literary Element: Theme

The theme of any piece of literature is the main idea.
It's what the author most wants a reader to under-
stand by reading the selection. The theme of some-
thing is not the same thing as its topic. For example, a
story could be about a rock band, but the theme could
be the problems of being famous.

Use these tips to help you think about the theme of
“Seventh Grade.”

 Notice what the main character is most interested in.
What does he talk and think about most often?

* Notice the way the main character behaves.

Does he think things through carefully or act on the
spur of the moment?

« Think about what the main character wants and
whether he gets it.

What makes it possible for him to get what he wants?

Partner Talk With a partner, talk about what you
think the theme, or author’s message to the reader, is
in a famous story, such as “The Three Little Pigs” or
“Peter and the Wolf."

_—— v g b
Literltmal'ﬂﬂ'ﬂ
Interactive Literary Elements Handbook
To review or learn more about the literary

elements, go to www.glencoe.com. )

Get Ready to Read

Connect to the Reading

Think of something that happened to you or someone
else on the first day of school. It might have been

the first day in a certain grade or the first day at a
new school.

Partner Talk With a partner, talk about what hap-
pened. The story you tell can be about you or some-
one else. Then listen to your partner’s story. How are
your stories the same? How are they different? Are
they serious or funny?

Build Background

In this story, you will meet Victor, a Mexican American
boy growing up in Fresno, California. On the first day
of seventh grade, Victor tries to get the attention of a
girl he likes.

* Fresno is located near the center of the state of
California.

* Fresno has a large Mexican American community.

* The Mexican American community is one of the
largest and fastest-growing groups in the United
States.

Set Purposes for Reading

= (e TEEEET®  One of the things reading can
do for you is let you see how other people deal with
the same kinds of problems you have. As you read
“Seventh Grade,” see whether anything about Victor’s
life is like your own.

Set Your Own Purpose What else would you like
to learn from the story to help you answer the Big
Question? Jot down ideas about your own purposes
for reading in the “purpose” section of the “Seventh
Grade” page of Foldable 1.

Keep Moving

Use these skills as you read the following
selection.
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ado

by Gary Soto

Seve

Practice the Skills
On the first day of school, Victor stood in line half an hour ......................o

before he came to a wobbly card table. He was handed a
packet of papers and a computer card on which he listed his
one elective,' French. He already spoke Spanish and English,
but he thought some day he might travel to France, where

it was cool; not like Fresno, where summer days reached

110 degrees in the shade. There were rivers in France, and
huge churches, and fair-skinned people everywhere, the way
there were brown people all around Victor.

Besides, Teresa, a girl he had liked since they were in
catechism? classes at Saint Theresa’s, was taking French, too.
With any luck they would be in the same class. Teresa is
going to be my girl this year, he promised himself as he left
the gym full of students in their new fall clothes. She was
cute. And good at math, too, Victor thought as he walked
down the hall to his homeroom. He ran into his friend, :
Michael Torres, by the water fountain that never turned off. [l : @I

They shook hands, raza-style,® and jerked their heads at . Theme Who seems to be the
one another in a saludo de vato.* “How come you're making . main character in this story?
a face?” asked Victor. ¢ What does he or she seem

interested in? Could this be a
clue to what the theme of the
story will be?

“I ain’t making a face, ese. This is my face.” Michael said
his face had changed during the summer. He had read a GQ
magazine that his older brother borrowed from the Book

1. An elective is a class that a student chooses to take.

2. At catechism (KAT uh kiz um) classes, students learn about the Roman Catholic religion.

3. Raza-style (RAW zuh) refers to the way Mexican Americans or other Hispanic people do something.
4. Saludo de vato (suh LOO doh \ day \ VAW toh) is a greeting.
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Mobile and noticed that the male models all had the same Practice the Skills

look on their faces. They would stand, one arm around a e
beautiful woman, and scowl. They would sit at a pool, their

rippled stomachs dark with shadow, and scowl. They would

sit at dinner tables, cool drinks in their hands, and scowl. @ ‘R

“I think it works,” Michael said. He scowled and let his . Context Clues Remember to
upper lip quiver. His teeth showed along with the ferocity® of : look at words and sentences that
his soul. “Belinda Reyes walked by a while ago and looked at : arenearaword you don't know.

. i 2
me,” he said. What do you think scowl means

Victor didn't say anything, though he thought his friend
looked pretty strange. They talked about recent movies,
baseball, their parents, and the horrors of picking grapes in
order to buy their fall clothes. Picking grapes was like living
in Siberia,® except hot and more boring.

“What classes are you taking?” Michael said, scowling.

“French. How ‘bout you?”

“Spanish. I ain’t so good at it, even if I'm Mexican.”

“I'm not either, but I'm better at it than math, that’s for sure.”

A tinny, three-beat bell propelled students to their
homerooms. The two friends socked each other in the arm
and went their ways, Victor thinking, man, that’s weird.
Michael thinks making a face makes him handsome.

On the way to his homeroom, Victor tried a scowl. He felt
foolish, until out of the corner of his eye he saw a girl looking :
at him. Umm, he thought, maybe it does work. He scowled
with greater conviction.” :

In homeroom, roll was taken, emergency cards were passed :
out, and they were given a bulletin to take home to their ;
parents. The principal, Mr. Belton, spoke over the crackling
loudspeaker, welcoming the students to a new year, new
experiences, and new friendships. The students squirmed in :
their chairs and ignored him. They were anxious to go to first :
period. Victor sat calmly, thinking of Teresa, who sat two
rows away, reading a paperback novel. This would be his

5. Ferocity (fuh RAW suh tee) means “wild, violent anger.”
6. Siberia is a very cold part of northern Russia.
7. To do something with conviction is to do it with strong belief.

Vocabulary YRR

propelled (proh PELD) v. pushed or moved forward by a force or as if by one
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lucky year. She was in his homeroom, and would probably be
in his English and math classes. And, of course, French.

The bell rang for first period, and the students herded
noisily through the door. Only Teresa lingered, talking with
the homeroom teacher. K

“So you think I should talk to Mrs. Gaines?” she asked the
teacher. “She would know about ballet?”

“She would be a good bet,” the teacher said. Then added,
“Or the gym teacher, Mrs. Garza.”

Victor lingered, keeping his head down and staring at his
desk. He wanted to leave when she did so he could bump
into her and say something clever.

He watched her on the sly.®2 As she turned to leave, he

stood up and hurried to the door, where he managed to catch :

her eye. She smiled and said, “Hi, Victor.”

He smiled back and said, “Yeah, that’s me.” His brown face
blushed. Why hadn't he said, “Hi, Teresa,” or “How was your
summer?” or something nice?

As Teresa walked down the hall, Victor walked the other
way, looking back, admiring how gracefully she walked, one
foot in front of the other. So much for being in the same class,
he thought. As he trudged to English, he practiced scowling.

In English they reviewed the parts of speech. Mr. Lucas, a
portly man, waddled down the aisle, asking, “What is a noun?”

“A person, place, or thing,” said the class in unison.®

“Yes, now somebody give me an example of a person—you, :

Victor Rodriguez.”

“Teresa,” Victor said automatically. Some of the girls
giggled. They knew he had a crush on Teresa. He felt himself
blushing again.

“Correct,” Mr. Lucas said. “Now provide me with a place.”

Mr. Lucas called on a freckled kid who answered, “Teresa’s
house with a kitchen full of big brothers.”

After English, Victor had math, his weakest subject. He sat
in the back by the window, hoping that he would not be
called on. Victor understood most of the problems, but some
of the stuff looked like the teacher made it up as she went
along. It was confusing, like the inside of a watch.

8. When you do something on the sly, you do it so that no one notices.
9. In unison means “all together.”
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Practice the Skills

................................

B English Language Coach

Context Clues The word
lingered means “was slow to
move or leave.” How could you
figure out this meaning from the
words or sentences around it?

4] Key Reading Skill

Setting a Purpose for
Reading What was your pur-
pose for reading before you
began reading? Has it changed
now that you've started to read
the story? Explain your answer in
your Learner’s Notebook.

Here’s how one student
explained his purpose for read-
ing: “Before | began reading, my
purpose was to find out about
other seventh graders. Now | am
reading to find out what will hap-
pen between Victor and Teresa.”



READING WORKSHOP 1

After math he had a fifteen-minute break, then social
studies, and, finally, lunch. He bought a tuna casserole with

Practice the Skills

..................................
.

buttered rolls, some fruit cocktail, and milk. :

S’s Ve He sat with Michael, who practiced
: ? . scowling between bites.
— . Girls walked by and looked at him.

Visual Vocabulary P o,
A casserole (KAS ur They love it.

ohl) is food cooked in “Yeah, I guess so.”

adeepdish. . They ate slowly, Victor scanning the
horizon'® for a glimpse of Teresa. He didn't

see her. She must have brought lunch, he thought, and is

eating outside. Victor scraped his plate and left Michael,

who was busy scowling at a girl two tables away.

The small, triangle-shaped campus bustled with students
talking about their new classes. Everyone was in a sunny
mood. Victor hurried to the bag lunch area, where he sat
down and opened his math book. He moved his lips as if he
were reading, but his mind was somewhere else. He raised
his eyes slowly and looked around. No Teresa.

He lowered his eyes, pretending to study, then looked
slowly to the left. No Teresa. He turned a page in the book
and stared at some math problems that scared him because
he knew he would have to do them eventually. He looked to
the right. Still no sign of her. He stretched out lazily in an
attempt to disguise his snooping.

Then he saw her. She was sitting with a girlfriend under a
plum tree. Victor moved to a table near her and daydreamed
about taking her to a movie. When the bell sounded, Teresa
looked up, and their eyes met. She smiled sweetly and gathered
her books. Her next class was French, same as Victor’s. H

They were among the last students to arrive in class, so all
the good desks in the back had already been taken. Victor

was forced to sit near the front, a few desks away from Teresa, :

10. Scanning the horizon means looking far ahead to find something in the distance.

Vocabulary  JS U URURURRRRo

: glimpse (glimps) n. a quick look
campus (KAM pus) n. the land and buildings of a school
eventually (ih VEN choo ul lee) adv. in the end; finally

“See what I mean, Vic?” Michael scowled. :

B
. Setting a Purpose for
Reading Review what has hap-
pened in the story so far. What
do you want to find out as you
continue to read? How has your
purpose for reading changed?
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while Mr. Bueller wrote French words on the chalkboard.
The bell rang, and Mr. Bueller wiped his hands, turned to
the class, and said, “Bonjour.”

“Bonjour,” braved a few students.

“Bonjour,” Victor whispered. He wondered if Teresa heard
him.

Mr. Bueller said that if the students studied hard, at the
end of the year they could go to France and be understood
by the populace.

One kid raised his hand and asked, “What'’s “populace’?”

“The people, the people of France.”

Mr. Bueller asked if anyone knew French. Victor raised
his hand, wanting to impress Teresa. The teacher beamed
and said, “Tres bien. Parlez-vous frangais? 12

Victor didn't know what to say. The teacher wet his
lips and asked something else in French. The room
grew silent. Victor felt all eyes staring at him. He tried
to bluff his way out by making noises that sounded
French.

“La me vava me con le grandma,” he said uncertainly.

Mr. Bueller, wrinkling his face in curiosity, asked him to
speak up.

Great rosebushes of red bloomed on Victor’s cheeks. A river :

of nervous sweat ran down his palms. He felt awful. Teresa
sat a few desks away, no doubt thinking he was a fool.

Without looking at Mr. Bueller, Victor mumbled, “Frenchie oh :

wewe gee in September.” [

Mr. Bueller asked Victor to repeat what he had said.

“Frenchie oh wewe gee in September,” Victor repeated.

Mr. Bueller understood that the boy didn’t know French
and turned away. He walked to the blackboard and pointed
to the words on the board with his steel-edged ruler.

“Le bateau,” he sang.

“Le bateau,” the students repeated.

“Le bateau est sur l'eau,” he sang.

11. Bonjour (bohn ZHOOR) is French for “Good day” or “Hello.”

12. Trés bien. Parlez-vous francais? (tray bee an \ PAR lay voo \ fron SAY) means “Very well.
Do you speak French?”

Vocabulary YRR

impress (im PRES) v. to have a strong effect on
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Practice the Skills

.................................

E Literary Element

Theme Victor is in a mess
because he is trying to impress
Teresa. He feels terrible. Is this
part of the theme?

I Key Reading Skill

Setting a Purpose for
Reading Are you adjusting,

or changing, your purpose for
reading as you read? If so, that's
good. It means you are enjoying
the story. Did Victor’s foolishness
make you adjust your purpose?
Why or why not?
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“Le bateau est sur l'eau.”"

Victor was too weak from failure to join the class. He stared at
the board and wished he had taken Spanish, not French. Better
yet, he wished he could start his life over. He had never been so
embarrassed. He bit his thumb until he tore off a sliver of skin.

The bell sounded for fifth period, and Victor shot out of the

room, avoiding the stares of the other kids, but had to return
for his math book. He looked sheepishly'* at the teacher, who
was erasing the board, then widened his eyes in terror at
Teresa who stood in front of him. “I didn’t know you knew
French,” she said. “That was good.”

Mr. Bueller looked at Victor, and Victor looked back. Oh
please, don't say anything, Victor pleaded with his eyes. I'll
wash your car, mow your lawn, walk your dog—anything! I'll
be your best student, and I'll clean your erasers after school.

Mr. Bueller shuffled through the papers on his desk. He smiled :

and hummed as he sat down to work. He remembered his
college years when he dated a girlfriend in borrowed cars. She
thought he was rich because each time he picked her up he had
a different car. It was fun until he had spent all his money on her
and had to write home to his parents because he was broke.

Victor couldn’t stand to look at Teresa. He was sweaty with
shame. “Yeah, well, I picked up a few things from movies
and books and stuff like that.” They left the class together.
Teresa asked him if he would help her with her French.

“Sure, anytime,” Victor said.

“I won't be bothering you, will I?”

“Oh no, I like being bothered.”

“Bonjour,” Teresa said, leaving him outside her next class.
She smiled and pushed wisps of hair from her face.

“Yeah, right, bonjour,” Victor said. He turned and headed
to his class. The rosebushes of shame on his face became
bouquets of love. Teresa is a great girl, he thought. And
Mr. Bueller is a good guy.

He raced to metal shop. After metal shop there was biology, :

and after biology a long sprint to the public library, where he
checked out three French textbooks. E]
He was going to like seventh grade. il O

13. Le bateau (luh \ bah TOH) is French for “the boat.” Le bateau est sur I'eau (ay \ syur \ loh)
means “The boat is on the water.”

14. Sheepishly means the way a sheep might act. Sheep are shy. When you look sheepishly at
someone, you show that you are shy and embarrassed.

Practice the Skills

................................

[3 Literary Element

Theme What do Mr. Bueller’s
memories have to do with
Victor’s situation? Do they help
him out of his mess? What else
will help him? Finish the story
and find out.

E English Language Coach

Context Clues There aren't
enough context clues to tell a
reader exactly what a sprint is.
But there are some clues that
might give you an idea. What
are they?

m BIlG Question

Would you tell a friend to
read “Seventh Grade™? Why
or why not? Do the characters
remind you of anyone you
know? Write your answers in
the “Big Question” section of
the “Seventh Grade” page of
Foldable 1. Your response will
help you complete the Unit
Challenge later.
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READING WORKSHOP 1 ¢ Setting a Purpose for Reading

After You Read §Seventh Grade

Objectives (pp. 32-33)

Reading Set a purpose for reading
Literature Identify theme in a literary text :
Vocabulary Use context clues: restatement :
Grammar |dentify action and linking verbs :

32 UNIT1 Why Do We Read?
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D2

.................

Answering the

What are your thoughts about the story “Seventh Grade™? How did it
help you learn about the experiences of other seventh-grade students?

Recall Why is Victor taking French?
@ Right There You will find the answer in the story.

Critical Thinking

. 3-
.
.

Recall What promise does Victor make to himself about this
school year?

@D Right There You will find the answer in the story.

. Evaluate In your opinion, is Victor a believable character? Why or

why not?
@ Author and Me Answer from your own experiences.

. Infer Why does Victor give the answer “Teresa” when his English

teacher asks him for an example of a person?

@ Author and Me You will find clues in the story, but you must
also use the information in your head.

. Summarize What happened during French class?

@ Think and Search You must use information from the story and
decide what the important points are.

Infer Why didn’t Mr. Bueller say anything to Victor about what had
happened?

@ Think and Search You will find clues in the story, but you must
also use information in your head.

Talk About Your Reading

Literature Groups Do you think Teresa will become Victor's girlfriend?
- Discuss your ideas in your group.

. Write to Learn As a group, write a sequel, or second part, to the story.
In your sequel, describe what the last day of seventh grade will be like for

¢ Victor and Teresa.
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Skills Review

Key Reading Skill: Setting a Purpose
for Reading
8. Review the sentence you wrote on your Foldable
about your purpose for reading. Then write a few

sentences telling why your purpose stayed the
same or how it changed as you read.

Literary Element: Theme

9. Do you think Victor learns anything from his first
day in seventh grade? If so, what is it?

10. What do you think the theme of this story
involves? Love? Figuring out who you are?
Pretending to be someone you're not? Or is it
something else?

Vocabulary Check

11. Write as few sentences as possible, using all of
the vocabulary words correctly. Try to use more
than one word in each sentence. For example, “I
had a glimpse of Al being propelled by the wind
across the campus.”

propelled glimpse campus
eventually impress

English Language Coach Read each pair of sen-
tences. Look for context clues that help you guess the
meaning of the underlined word. If the context has
good clues, choose an answer. If it doesn't, write “not
enough clues.”

12. Mom expects us to be polite and respectful. If
we're impertinent, we get in big trouble.

Does impertinent mean messy, sassy, intelligent,
or fearful?

13. I'd never seen such a repast in my entire life.
Neither had Seth, so we both just stared.

Does repast mean meal, view, creature, or
costume?

14. | am trying to be equitable by giving you each the
same amount. | want to be reasonable and just.

Does equitable mean odd, mean, funny, or fair?

Grammar Link:
Finding Verbs

A verb is a word that shows action or a state of being.
The two kinds of verbs are action verbs and linking verbs.

Action Verbs An action verb may describe an action
that you can see.

* Teresa smiles at Victor.
The verb smiles describes an action that can be seen.

An action verb may also describe an action that you
can't see—one that goes on inside someone’s mind.

* Victor understands most of the problems.

The verb understands describes a thinking action that
happens in a person’s mind. Even though it's some-
thing that can't be seen, understands is still an action
verb.

Linking Verbs Some verbs are linking verbs. They
don't describe an action. Instead, a linking verb con-
nects a person, place, or thing with a word that
describes it or tells what it is. Common linking verbs
are am, Is, are, was, were, feel, seem, and become.

* Teresa is a student.

The verb is connects Teresa to student. Student tells
what Teresa is.

* Victor feels nervous.

The verb feels connects Victor to nervous. Nervous
describes how Victor feels.

Grammar Practice

Copy each sentence and circle the verb.
15. Victor daydreams about Teresa.

16. Michael is his friend.

17. Sometimes he seems a little foolish.

Literature@riline

Web Activities For eFlashcards, Selection
Quick Checks, and other Web activities, go to
www.glencoe.com.

Y,
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WRITING WORKSHOP PART 1

Summary
Prewriting and Drafting

ASSIGNMENT Write a
summary

Purpose: To keep track
of main ideas and impor-
tant information
Audience: You, your
teacher, and some
classmates

Writing Rubric
As you work through this
assignment, you should

* write a summary of an
article or a story

« state the main idea in your

own words
* include important details
* leave out minor details
* use a quotation

See page 76 in Part 2 for a
model of a summary.

Objectives (pp. 34-37)

Writing Paraphrase and summa-

rize text * Use Standard English

grammar, usage, and mechanics
Grammar Identify action and link-

ing verbs

Writing a summary of one of the selections in this unit will help you answer
the Big Question: Why Do We Read?

When you summarize, you explain the main idea and most important details
in your own words. You probably summarize all the time—when you tell a
friend about a movie, a book, or what happened in class yesterday. Writing
a summary of something you read or heard can help you understand and
remember the important information.

Get Ready to Write

In this workshop, you'll write a summary of one of these: “Flash Flood”
(p. 5), “Paddling Dicey Waters” (p. 16), or “Seventh Grade” (p. 26).

Gather Ideas

After you choose the selection you want to summarize, read the selection
again. As you read, answer these questions in your Learner’s Notebook.

* What is the main, or most important, idea?
 Who or what is the selection about?

* What happens in the selection?

* What are the most important details?

Start Writing!

Whether you feel ready or not, start writing your summary!

Get It on Paper

These tips can guide you as you start your summary.

* \Look at the notes you made about the main points of the selection.
* Begin by describing the main idea in your own words.

* Add only the most important details.

* /I you include a quotation, use quotation marks correctly.

¢ Don’t include your own opinion about the selection.

- We



Applying Good Writing Traits

Conventions

Writers share a common set of rules. It's not a
terrible thing to break the rules, but you have to
know the rules in order to play the game.

What Are Conventions?

Conventions are the rules of language. Writing
that shows strong control of conventions uses cor-
rect

* spelling
* punctuation
* capitalization

* grammar and usage
* paragraphing (indenting)

Why Are Conventions Important?

When you follow the rules, your writing is correct
and easy for others to read. Readers don't have to
figure out what you mean. Instead, they can pay
attention to your interesting ideas, thoughtful
organization, and unique voice.

How Do | Use Them in My
Writing?
* Read your paper slowly and carefully. Focus on

the words as they really appear on the page
instead of as they're supposed to appear.

* Read your paper several times, starting in a new
place (beginning, middle, or end) each time.
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~

That way, you can see each part with a fresh
eye.
* Look for one kind of error at a time.

1. Look for grammatical errors. Reading your
paper aloud may help you.

2. Check to make sure you have punctuation
and capital letters in all the right places.

3. Check that your paragraphs begin in the
right places and that the first line of each
paragraph is indented.

4. Circle any words you need to check for spell-
ing and then look them up. If you use a com-
puter, you can use the spell-check feature,
but don't trust it completely. If you acciden-
tally typed here but meant to type hear, the
spell-check feature won't notice the mistake.

* You can play around with conventions for a spe-
cific effect. For example, you may misspell a
word or break a grammar rule to show how a
character speaks. However, your writing must
show strong control of conventions so readers
know you're breaking the rules for good rea-
sons.

Wirite to Learn Read over your final draft care-
fully. Follow the steps above to find and correct
errors in conventions. Then trade papers with a
partner and circle any errors you see in your
partner’s paper.

Analyzing Cartoons

A program that corrects things

you'll be sorry for later? Perfect!
It's important to use correct writing
conventions because mistakes are
distracting to the reader. They blur
your message. And you might
regret that later.

)
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- \
Literatureg@riine | Read to Write
How is your writing going so far? Do you feel stuck? Sometimes, looking at

examples of what you are trying to write helps. Read this short passage
and the summary that follows.

Writing Models For models and
other writing activities, go to

www.glencoe.com.

: S
Writing Tip > Emily Ramsey’s world just grew a little bigger. For
Practice Summarizing As the first time in her life, the 13-year-old middle school
you read the passage, answer student from Racine, Wisconsin, is now able to cruise
the following questions in your the mall, ride the school bus, and participate in after
Learner’s Notebook. What hool ts without tant sion. That"
details would be important school sports without constant supervision. That's
to include in a summary? standard operating procedure for most teenagers, but
What details could be left out? for one with epilepsy,' the world is a dangerous place.
What is the main idea of the For a person with epilepsy, seizures? strike without

passage? Write your answers

_ warning, making simple acts such as walking down
in your Learner’s Notebook.

stairs or going for a swim life-threatening. These days,
Writing Tip } Emily ca'n do all that and mo're, tha.nks to her constant

" ; companion, Watson. Watson is a seizure-alert dog, able
Identify Main Idea The hi f epilepti ks bef h )
main idea may not be directly to warn his owner of epileptic attacks before they strike.

stated in a selection—especially - - -
in stories. If you have trouble lepilepsy — a disease that can cause seizures

finding the main idea, look at 2seizure — a sudden attack that can cause a person
the details. Ask yourself what to lose consciousness

main idea the supporting
details point out.

Writing Tip | Summeary

Use the Model Notice that Emily Ramsey is 13 years old and has epilepsy.
the summary is shorter than Epilepsy makes life dangerous for Emily because
the passage and doesn't have it causes seizures. She has a seizure-alert dog that

as many details. What do you
notice about the details that
are included in the summary?

has improved her life. Seizure-alert dogs can tell
their owners when an attack is going to happen.
Now that Emily has a seizure-alert dog, she can do

all the things a kid without epilepsy could do.

Compare your answers to the Writing Tips questions to the summary. Did
you recognize the important details? If not, figure out which important
details you missed and which minor details you included.

Take another look at your summary draft. Are there any details you want
to add or delete from your summary? Add or delete those details now.

36 UNIT1 Why Do We Read?


http://www.glencoe.com

WRITING WORKSHOP PART 1

Action and I.inking Verbs us linking verbs if you want to tell what the sub-

ject of a sentence is or is like.

What Is It?
« Averb is a word that expresses action or a state  Mario is a tap dancer. o

of being. A linking verb
* An action _verb is a word that expresses action, Freshly baked cookies always smell good!

or something that can be done. & linking verb

* A linking verb, or state-of-being verb, connects
the subject of a sentence with a noun or witha  The chart below shows some common linking verbs.
descriptive word or phrase.

Common Linking Verbs
Why Is It Important? am was been seem
* Action verbs tell what the subject of a sentence is were become
does.
are be feel

* Linking verbs connect the subject with words
that tell what the subject is or is like.

Some verbs can be either action verbs or linking
verbs depending on how they are used.

How Do | Do I1?

Action verbs name an activity. Use action verbs
to tell what the subject of a sentence does.

Action Verb: Jeff tasted the soup and made a face.
(Here, tasted names an activity.)

Linking Verb: The soup tasted funny. (Here, tasted
is a connection between soup and a description of
what the soup is or is like.)

Midori runs track every day after school.
A action verb

Hector scores a goal on the soccer field.

A action verb  S0me other verbs that can be used both ways are

feel, look, grow, remain, and sound.

The chart below shows some common action verbs. . )
Name That Verb Underline ten verbs in the draft

Action Verbs you just wrote. Then work with a partner to identify

: those verbs as action verbs or linking verbs.
Phvsical shout, flash, arrive, talk,
¥ applaud, act, sing, dance
remember, forget, think, won-
Mental .
der, read, dream, appreciate

N

Looking Ahead

Part 2 of this Writing Workshop is coming up later. Save the writing
you did so far—you'll need it later to finish your summary.
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READING WORKSHOP 2

Skills Focus

You will practice using the following skills when skill Lesson
you read these selections:

* “Where You Are,” p. 42 PrEVieWing

* “Message of Hope,” p. 48

Reading
Learn It!

What Is It? Previewing is looking over a selection

Informational Text before you read. When you preview, you might look

over a selection’s title and heads. Or you might look

at pictures, charts, maps, and graphs. You've proba-
text features to learn what you are bly done some previewing without even thinking
going to read about it. Did you check out the photos in “Paddling

* Using titles and subitles to Dicey Waters” before you started reading? Did the
understand what you read title “Paddling Dicey Waters” make you wonder what

the article was about? If you did any of those things,
Vocabulary you were previewing.
« Using context clues to figure ) Pr.e- means bef‘?re. o
out word meanings * Viewing means “looking at.” It also means

“thinking about.” Viewing is looking at
something and thinking about what you see.
* So previewing is looking over a selection before

Writing/Grammar you read it, and thinking about what you see.

* Identifying and writing

* Previewing

* Using headings, pictures, and other

* Academic Vocabulary:
preview

N
a 1 PEEKRED
clearly about important _ AHEAD.. THE
I ENDING

INVOLVES A

q

D UM ONLY THIS 8 A

AANFew PrGES | | PICTIONARY,
INTO \T/ NEiL.

ideas in your reading
N

* Identifying main verb
and helping verbs

HE W ADVENTURES..

%

T weatT | ITe ABOUT AN
}:AXJREAATWSOOK.’ AARDVARK AND AN
ABOMINABLE SNOWMAN
“ HAVING AMAZING
& .
ST g <

printed with permission. Al rights reserved.

Analyzing Cartoons

Neil previewed his book and saw that
the ending involves zebras. The next
time he wants to read a novel, he
should probably preview the title
more carefully.

Academic Vocabulary Y —

previewing (PREE vyoo ing) n. the act of seeing beforehand,
as in looking over a selection before reading it

ESS SYNDICATE. Re
LUCKY COWE 2004 Mark Pett. Dist. b){ UN|VERSA} PR M

Objectives (pp. 38-39)
Reading Preview text
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READING WORKSHOP 2 ¢ Previewing

Why Is It Important? Everyone likes to get a head start. Previewing -V

gives you just that. Looking over a selection tells you how it's set up and LMM
what it's about. Knowing these things can help you to ask questions and

think about What you read. Study Centl‘al VISlt WWW.glencoe.

com and click on Study Central to

How Do I Do It? Before you read, look at the title and head. Are there A TR A

any charts, maps, or graphs? What do these parts of the selection tell you?
What questions do you have? Take a look at how one student previewed
“Paddling Dicey Waters.” The title, heads, and photo told her something
about the selection. They also made her want to learn more.

The title tells me this article is probably about a boat
trip. I'm not sure what dicey means, though. Maybe as |
read I'll find out. The sentences in bold under the title
tell me that I'm going to read about a canoe trip in Peru.
That sounds like fun. | can see the article is divided into
sections. The first is "A different world.” Things in Peru
are different from here, | quess. That's a huge snake!

Practice It!

Below are some of the things you might look at to preview the selections
that follow. Write this list in your Learner’s Notebook. Then explain how
each item might help you preview a reading selection.

* Title

* Heads and Subheads
* Photographs and Other lllustrations
* The Appearance of the Text

You just explained how each item on the list might help you preview.
As you read “Where You Are” and “Message of Hope,” add a sentence
to your list telling how each item that helped you preview did so.

Reading Workshop 2 Previewing 39
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READING WORKSHOP 2 ¢ Previewing

Before You Read Where You Are

o Jack Anderso®

Meet the Author

Jack Anderson writes about
dance for The New York
Times. He has also written
books of poetry. After read-
ing “Where You Are,” you
may find that Anderson’s
poetry, like dance music,
makes you want to get up
and move.

Author Search For more about
Jack Anderson, go to www.glencoe.

com.
/

Objectives (pp. 40-43)
Reading Preview text

Literature Use text features: title,
appearance of text * Recognize the
distinctive features of poetry
Vocabulary Use context clues to
determine word meaning

40 UNIT1
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Why Do We Read?

......................

Vocabulary Preview

margin (MAR jin) n. the blank space around the printed area on a page

(p- 42) Please write your answers in the margin.

. condition (kun DISH un) n. state of being (p. 42) The used car was in very

good condition.

reclining (rih KLY ning) v. lying down; form of the verb recline (p. 43)

I was reclining on the grass when a ball hit me in the stomach!

precisely (prih SYS lee) adv. exactly (p. 43) It was precisely two o’clock.

Write to Learn Work in a small group to write fwo sentences. Each
- sentence should use two vocabulary words correctly. Share your sen-
- tences with the rest of the class.

: English Language Coach

: Context Clues What can you do when you don’t know what a word

: means? Look for context clues. The context of a word is all the words and

: sentences around it. Those other words and sentences sometimes give you
clues about a word’s meaning. To find context clues, try rereading, or read-

ing again, what you just read. Or try reading ahead.

For example, you read the line “Observe sky” in the poem “Where You

Are,” but maybe you don't know what observe means. Then you read
: ahead and find the words “see in the sky.” These words give you a clue to
. the meaning of observe.

Word
observe

\/

Context Clues
see in the sky

\/

Meaning
look at

On Your Own |[f you read the following instructions, what would you
- guess peruse means? Why?

Open your book to page 42 and carefully peruse the poem. As you read,
notice how simple most of the words are.
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Skills Preview

Key Reading Skill: Previewing

Before you read the poem, preview it by looking at its
title and shape. A poem’s shape depends on its overall
length, and on the length of its lines. When preview-
ing, you can also read the first few lines of the selec-
tion. As you preview, think about

« what “Where You Are” might mean

» what a poem’s use of short lines might mean for
a reader

Write to Learn In your Learner’s Notebook, write
down two questions you have after previewing. Leave
space next to your questions so that you can answer
them as you read.

Key Text Element: Title

The title can help you read and understand a poem. It
gives you a clue to what the poem is about. As you
read, ask yourself, “Why does the poem have this title?”

These tips will help you understand titles. Write
the tips down in the form of a checklist to use as
you read.

* Read the title. What do you think the title means?
Remember, titles often have more than one meaning.

What does this title mean to you? What other
meanings could it have?

* Read the poem. Think about which lines or groups
of lines remind you of the title.

Do all lines lead you back to the title? If not, which
ones do?

« Think about how the title helps you understand the
poem’s meaning.

How does the poet help you understand the poem’s
meaning?

Literatureniine

Interactive Literary Elements Handbook
To review or learn more about the literary
elements, go to www.glencoe.com.

READING WORKSHOP 2 ¢ Previewing

Get Ready to Read

Connect to the Reading

Poetry is everywhere. For example, did you realize
that every song you enjoy is a poem set to music?
Think about why your favorite song is your favorite.
What do you think about when you listen to it?

Small Group Take turns saying aloud a few lines
from a song you enjoy. Then explain to your group
members why you like that song. How did you feel
the first time you heard the song? How does it make
you feel now?

Build Background
Poems are different from other kinds of writing. How?

* They look different. The building block of prose is
the sentence. In poetry, it's the line. Good poets put
a lot of thought into where to end one line and start
another.

* Poems pack as much meaning as possible into as
few words as possible.

* Poems often rhyme. Even when they don't, the
sound of a poem is very important.

* A poem has an author, who is called a poet. A poem
also has a speaker, who is the person whose voice
seems to be saying the words.

Set Purposes for Reading

= (e TEEET®  One thing people get out of
reading is the opportunity to think about things differ-
ently. Read “Where You Are.” Think about why people
might read a poem like this one.

Set Your Own Purpose What else do you want to
learn from the poem to help you answer the Big
Question? Write your own reading purpose on the
“Where You Are” page of Foldable 1.

Keep Moving

Use these skills as you read the following
selection.

Where You Are 41
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READING WORKSHOP 2

by Jack Anderson

This is where you are.
Please note.
You are reading a poem
Beginning, “This is where you are.”
> Now get up
And walk three times around the room,
Then drink from a faucet
(If you can find a faucet).
Do not use a glass.
10 Stick your mouth directly
Into the stream of water.
Feel the water,
Its coldness, its wetness.
If there is no faucet near you
15 Or if the water is not potable’
Observe sky
And whatever may fill it
(In the margin you may write
The names of three things
20 You see in the sky)
And try to decide
Whether our present condition
Is best described
As peace or war.

15 Potable (POH tuh bul) means “suitable for drinking.”

................................

margin (MAR jin) n. the blank space around the printed area on a page

condition (kun DISH un) n. state of being

42 UNIT 1 Why Do We Read?
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I] Key Reading Skill

Previewing Previewing gives
you an idea of what a poem is
about. You can preview a poem
by looking at its title. You can
also look at its first few lines to
see what they tell you about the
poem. Look at the first few lines
of “Where You Are.” Do they
lead you back to the poem's
title? If so, how? What questions
do you have about the poem
after reading those first few lines?

20 Key Text Element

Title The title can help you
understand the poem’s meaning.
Why do you think the poem is
called “Where You Are”? How

is the poem asking you to think
about “where you are?



READING WORKSHOP 2

25 What is the difference Practice the Skills
Between this and “this”?

Please take note .
Of where you are.
Did you really walk around the room

30 As requested? H HERGIE D

Have you written anything in the margin? :  Context Clues Maybe you're
Are you sitting, standing, : not sure what requested means.

Look back at line 5 to find a clue
to its meaning. What does this
clue tell you about the meaning?

Or reclining?

You are reading a poem
35 Which will end,

“Of all this is.”

But you are not there yet.

You are here.

You are getting there.
40 Now explain precisely

What the point

Of all thisis. [ O

FIE BIG Question

People read poems for different
reasons. Why do you think some-
one might want to read a poem
like “Where You Are™? Write your
answer on the “Where You Are”
page of Foldable 1.

_‘ ................................

.

. redlining (rih KLY ning) v. lying down
precisely (prih SYS lee) adv. exactly

Where You Are 43
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READING WORKSHOP 2 ¢ Previewing

After You Read §Where You Are

Objectives (pp. 44-45)

Reading Preview text

Literature Use text features: title
Vocabulary Use context clues to deter-
mine word meaning

Writing Use sensory detail to develop
setting

Grammar Use main verbs and helping
verbs

44 UNIT1 Why Do We Read?
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Answering the

1. What are your thoughts about the poem? Did you have to use your
imagination?

2. Recall What does the speaker ask readers to do in the margin?

@ Right There You'll find the answer in the poem.

3. Summarize What does the speaker tell readers to do after reminding

them that they are reading a poem?

@ Think and Search Scan the poem to find the most
important parts.

Critical Thinking

4. Infer Why does the speaker want readers to do the things he tells

them to do?

@ Author and Me You'll find clues in the poem, but you'll need to
figure out the answer on your own.

5. Draw Conclusions What kind of person do you think the speaker is?

@ Author and Me You'll find clues in the poem, but you'll need to
figure out the answer on your own.

6. Evaluate Did you like this poem? Why or why not?

@ On My Own Answer from your own experiences.

Write About Your Reading

: The poem asks you to use your senses—to “take note of where you are.”

What can you see from where you're sitting? Can you smell anything? What
:sounds do you hear?

In your Learner’s Notebook, make a two-column chart. List the five senses
(sight, hearing, smell, taste, and touch) in the left column. Across from each

: sense, in the right column, note anything that sense reveals to you right

now.

: Write to Learn Do you know “where you are”? Use details from your
- chart to write a postcard to a friend. Tell him or her what you see, hear,

. smell, taste, and touch. When you're finished, trade postcards with a few
: classmates. See if they sensed the same things you did.



Skills Review

Key Reading Skill: Previewing
7. Answer the questions you wrote in your Learner’s
Notebook after previewing “Where You Are.”
Then answer the following questions about
previewing.
* What did the title tell you about the poem?

* What did you think when you saw the title
repeated in the poem?

* What opinions about the poem did you form
when you saw that most of the lines were
short?

Key Text Element: Title

8. The poem'’s title could mean many things. What
are two possible meanings?

9. Do you think “Where You Are” is a good title for
this poem? Why or why not?
10. Did your understanding of the title change after
you read the poem? If so, how?

Reviewing Skill: lllustrations

11. Does the picture help you understand this poem?
Explain.

Vocabulary Check

12. Write a sentence for each vocabulary word. Each
sentence should include at least one context clue
to help explain the vocabulary word’s meaning.
Ex: The old swimming pool was in poor condi-
tion. (The words old and poor tell you about the
swimming pool’s state of being, or condition.)
margin  condition  reclining precisely

13. English Language Coach Look at the context
in the poem for each of the vocabulary words. Is

there one word that has very good clues? Which
one? What are the clues?

READING WORKSHOP 2 ¢ Previewing

Grammar Link: Main Verbs
and Helping Verbs

A verb can be more than one word. Verbs of two or
more words are called verb phrases.

 One-word verb: | live in Atlanta.

* Verb phrase: | have been happy there.

* Verb phrase: But | will be moving soon.

The most important word in a verb phrase is the main
verb. The other verbs in the phrase are helping verbs.
These verbs help the main verb tell when an action or a
state of being occurs. Or they may help the main verb
tell whether an action or state of being will occur.

* | live in Atlanta.
(Live is the main verb.)

* | have been happy there.
(Been is the main verb; have is a helping verb.)

* But I will be moving soon.
(Moving is the main verb; will be are helping verbs.)

Look out! When you analyze the parts of a verb
phrase, mentally cross out such words as never,
always, and not. These words are adverbs, not verbs.

Grammar Practice

Copy the following sentences. In each one, underline
the main verb twice and any helping verbs once.
(Not all sentences have helping verbs.)

14. My grandmother bought me a cell phone.
15. | have had it for about a year.

16. | could not live without it!

17. | will never part with it.

18. | am always calling my friends.

LiteraturePniline

Web Activities For eFlashcards, Selection
Quick Checks, and other Web activities, go to
www.glencoe.com.
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http://www.glencoe.com

READING WORKSHOP 2 ¢ Previewing

Before You Read Message of Hope

Meet the Authors

Ericka Souter writes about
courageous people who have
overcome problems in their
lives.

Dietlind Lerner has traveled
all over Europe and Africa to
find interesting stories.
Lerner traveled to Africa to
tell the story of the Lost Boys
of Sudan, which you are
about to read. She says their
story was a “pleasure to
report and meant a great
deal . . . personally.”

"
Ll‘luraturm
Author Search For more about
Ericka Souter and Dietlind Lerner,

go to www.glencoe.com.

y,

Objectives (pp. 46-51)

Reading Preview text

Informational Text Use text features:
title, deck, heads, subheads
Vocabulary Use context clues:
definition

46 UNIT 1 Why Do We Read?

......................

Vocabulary Preview

volunteer (vol un TEER) n. a person who offers to do something by choice,

without being forced (p. 50) A volunteer helped the refugee family find
a new home.

selfless (SELF lus) adj. having no concern for oneself; thinking of others

first (p. 51) The selfless boys are concerned about others who might be
caught in similar situations.

dignity (DIG nuh tee) n. a sense of self-respect; a calm outward appear-

ance (p. 51) They accepted their loss with dignity.

English Language Coach

Definition Besides context clues, another way to figure out the meaning
. of an unfamiliar word or phrase is to look for a definition in the sentence
:or in nearby sentences.

Pepper was a beautiful Maine coon cat.

By itself, that sentence gives no clue as to what a Maine coon cat is. (But

we do know that “Pepper” was a beautiful one.) The sentences below

include a definition.

Pepper was a beautiful Maine coon cat. This large breed of long-haired

domestic cat gets its name in part from its bushy, raccoonlike tail.

A chart like this can help you figure out a word or phrase you don't know.

Word or Phrase
Maine coon cat

\/

Type of
Context Clue
definition

\/

Meaning
a large breed
of long-haired
domestic cat
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Skills Preview

Key Reading Skill: Previewing
Previewing will save you time once you start to read.
Preview what you're reading to get the big idea.

* Read the title first to get an idea of what the story
is about.

* Informational articles are likely to have subtitles for
different sections. Read them next for additional
hints about the story.

» Look at photos and illustrations and then read the
captions. You'll get lots of “instant” information.

Key Text Element: Titles, Heads,
and Decks

Articles in magazines and newspapers are likely to
have more headings than fictional stories have.

* The title of an article is called a head, which is short
for headline. It's meant to grab your attention and
get you to read the whole article.

* An article’s subtitle is a deck. It appears after the
head and before the first paragraph. The deck gives
just a little more information than the head.

* There may be a subhead before each section of
an article.

These tips will help you understand and use titles and
heads as you read the informational articles in this unit.

* Read the head, and think about what it means.
Does the head get your attention? What hints does
it give about what’s in the article?

* Read the deck, if there is one. Think about its con-
nection to the head.

What new information do you learn from the deck?

* Read any subheads throughout the article.

How do the subheads connect to the head and
deck? What new ideas do they give you?

Literﬂm&l’ﬂﬂ'ﬂ

Interactive Literary Elements Handbook
To review or learn more about the literary
elements, go to www.glencoe.com.

READING WORKSHOP 2 ¢ Previewing

Get Ready to Read

Connect to the Reading

You're about to read “Message of Hope.” When the
boys in this story were ten years old, they were caught
up in a war that destroyed their homes and their
families. But they didn't lose their hopes and dreams.

Have you ever had a problem so big and so bad that you
almost gave up hope of solving it? Did you give up hope?

Group Talk Write down a few notes expressing your
ideas about “hope.” Then share your thoughts with
others in a small group. Why are some people hopeful
even when the most awful things happen to them?
Why do others give up hope quickly?

Build Background

This article from People magazine is about boys
from Sudan (soo DAN), a country in northern Africa.
When war came, they and many thousands of other
Sudanese (soo duh NEEZ) became refugees.

* Refugees are people who leave their homeland,
because of war or natural disaster. The often live in
temporary “refugee camps.”

* Sudanese Muslims live mainly in the north, and non-
Muslims live mainly in the south. The Dinka are a
non-Muslim people.

* In the 1980s and 1990s, Muslim and non-Muslim
groups fought a terrible civil war.

Set Purposes for Reading

= (TR EI®  Sometimes people read to be
inspired. Read “Message of Hope” to learn how three
young men from Sudan are bringing hope to other
young people.

Set Your Own Purpose What else would you like
to learn from the story to help you answer the Big
Question? Write your own purpose on the “Message
of Hope” page of Foldable 1.

Keep Moving

Use these skills as you read the following
selection.

Message of Hope 47
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Message of

HOPE

They became known as the Lost Boys of Sudan

after fleeing the horrible civil war. Now three, who
have done well in the United States, have returned
to a refugee camp. Their goal is to help prepare
others for fast food, phones, and life in America. 1A

“Your friends in the U.S. say hi,” Deng (center, teaching with
Biar, left, and Ayiik) told students at Kakuma Secondary School.
“I am here because you are still my brothers and sisters.”

Louise Gubb

By ERICKA SOUTER and DIETLIND LERNER

18 Key Reading Skill

Previewing To preview this
magazine article, read the title and

n a small, hot classroom in a crowded Kakuma, Kenya,
refugee camp, a group of 20-year-olds sit at desks. They

tire questions at three young men wearing shirts and ties. deck. Then look at the pictures
“What is the weather like in America?” asks one student. and read the captions. What ques-
“Why are there murderers there?” asks another. “If obesity! is tions do you have after doing
a problem, why are you skinny?” asks another. The men, who these things?

have photos of sports stars, roller coasters, and buses, answer 20 Key Text Element
with care. They also give some tips. “In America it is a very Titles. Heads. and Decks If

good thing to say thank you,” says one. “When you get to there’s a deck, it always gives
America, everyone will ask if you are hungry,” says another. additional information to draw
“In our country it is insulting to ask that, so you say no. My the reader in. Here the deck
advice to you is to say yes. We missed a lot of good food summarizes the whole story in

17 three sentences. However, the

’ deck does not use the words
message and hope. What do you
1. Obesity (oh BEE sih tee) is the condition of being very overweight. think is the “message”?

because of our culture

48 UNIT 1 Why Do We Read?
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Just 10 years ago, Duom Deng, David
Ayiik, and James Biar were refugees too.
During Sudan’s civil war, the three boys
had seen their parents killed and their
villages destroyed. Then they and
thousands of other orphaned children
walked 1,000 miles east to Ethiopia.
Once there, they spent five years
wandering between refugee camps.
Eventually they settled in Kakuma. Aid
workers called the thousands of male
orphans the Lost Boys. (Gitls also fled |
to the camps. For cultural reasons, i
they were placed with refugee foster? : ) etk e S
families.) “We made ourselves brothers,” : okt o Wi 2
says Deng, who is in his mid-20s. “We “I'think a lot about how people here have too little,” says Duom Deng

(left, with James Biar, center, David Ayiik, and a group of Kenyan
learned by ourselves to be gOOd to women who are neighbors to Kakuma's Sudanese refugees).”l want one
ourselves and to others.” H

day for the hunger to stop.”
That good sense stuck with Ayiik,

_;.-._ ¥ _ & T
i

Louise Gubb

Deng, and Biar when they came to the United States with 3
3,600 other Kakuma refugees. In less than five years, they Context Clues Who are the
changed from wide-eyed immigrants who had never seen a “Lost Boys"? There's a definition
kitchen freezer to young men working their way through clue in this paragraph.

college in San Diego, California. Now they have returned to
Kakuma—thanks to the help of the San Diego Rotary® Club.
Their goal is to help the next group of U.S.-bound hopefuls
prepare for their new home. “The desire to go back to the
camp was straight from my heart,” says Deng. “I wanted to
see how the rest were doing. It was a big thought for me that
I had left them.”

Thousands of Kakuma’s 86,000 refugees are Lost Boys.
Most of them have applied for U.S. visas.* But until the
visas are approved, the refugees live in mud huts, sleep on
wooden slabs, and eat only grain and water. Most have never
owned a book, which made the 1,000 donated dictionaries
Deng, Ayiik, and Biar brought a hot item. Deng’s digital

2. Foster means “sharing in family life even though not related by birth.” The girls lived with
refugee families, who looked after them.

3. The main goals of the Rotary (ROH tuh ree) Club are to help people in need and to build peace
and understanding. It has “clubs” in many cities around the world, and members are called
Rotarians (roh TAIR ee unz).

4. Avisa is an official document giving visitors permission to enter or leave a country.

Message of Hope 49
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camera was also a hit. Some of the kids had never seen their
own image and collapsed in squeals of delight. Tulasi Sharma
works at the camp. “It is so important for the students to see
the Lost Boys,” says Sharma. “To know that it is possible [to
succeed] and to know that they have not been forgotten.”

The trip had an effect on the three from San Diego too. “I
was really uncomfortable to see them that way,” Deng says of
his friends who live in poverty. “The food that they have is still
not enough. They are not getting any vegetables or oils. The
water gets cut off after just an hour. It is so sad to me.”

The three have come a long way. In 1987 Deng’s family,
members of Sudan’s Dinka tribe, had just settled down to
dinner. Suddenly, Sudanese soldiers surrounded their tiny
village. “We heard a cry from a neighbor,” he recalls. “There
were horses, guns, men everywhere.” In the confusion, he
was separated from his mother and father. But, like many
parents, they had warned him that if the men with guns
came, he should run east.

With the sounds of the village burning and people being
shot, 6-year-old Deng ran with the other children. He was
wearing a T-shirt and shorts—the only clothes he would have
for the next two years. Deng and the other kids joined up with
a larger group heading across the desert. “I remember eating
leaves, I was so hungry and thirsty,” he recalls. Hundreds died
of hunger or were killed by lions and crocodiles, according to
Ayiik. “I was very scared. I thinkl made it because I saw other
kids like me and I tried to be strong like them,”
he says. “I couldn’t give up.”

Years later, the three arrived in the United
States. They had only enough money to last for
three months. Judy Bernstein is a volunteer
who helped the young men get used to life in
their new country. “They would put eggs and
milk in the cupboard, not the refrigerator,” she
says. Lost Boys younger than 18 were placed
in foster homes. The rest had to fend for®

5. To fend for yourself is to take care of yourself without help from others.

Vocabulary ,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,, “I was hoping all our friends would have the same chance.

If they came to the U.S., they too could do better,” says Ayik
(left), with Biar (center) and Deng.

volunteer (vol un TEER) n. a person who offers to do something
by choice, without being forced

50 UNIT 1 Why Do We Read?
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themselves. To get ready for job interviews, “they
learned how to look someone in the eye, which is
not part of the Dinka culture,” explains Bernstein.
Sharing, however, is part of their culture. When
one Lost Boy got a job interview, he would bring
three or four of his “brothers” so they might find
work too.

Many of them spent a lot of their early time in
America exploring. They went to zoos and
grocery stores. They tried fast food. And they
learned to cook. “In Sudan only women cook,”
says Ayiik, who has grown very fond of burgers.
“It was a hard thing to learn.” Their first
apartments were often in rough parts of town.
Usually five guys shared two bedrooms. For the
San Diego Lost Boys, the local Rotary Club
became a place to go. Bernstein took Deng and
Ayiik to the club to speak about their experiences.
The young men formed their own group within
the club. The Rotarians helped with English
lessons and job training. Club member Stephen
Brown helped them raise money to return to
Kakuma. “Not only are they selfless and polite,
but they present themselves with a dignity that’s amazing,
considering what they’ve gone through,” he says. “They have
big smiles and good senses of humor.”

All three young men attend local colleges. Deng studies
communication and general education. He also works at a
graphic design company. Ayiik studies business accounting
and works as a file clerk. Biar, the shyest of the three, studies
education. “We passed a big disaster, and now were having
a good life and good experiences,” says Deng. Eventually the
men, who are all single, plan to return to Sudan. They want
to help rebuild—and perhaps find wives. These days they
seem neither boyish nor lost. As Simon Laur, a 24-year-old
refugee in the Kakuma class, suggests, “Maybe we should
call you the Found Boys.” 1 8

—From People, February 7, 2005

Vocabulary YRR

- selfless (SELF lus) adj. having no concern for oneself; thinking of others first

- dignity (DIG nuh tee) n. a sense of self-respect; a calm outward appearance

CATCHING UP: Seeing old pals still stuck in the
camp was tough for the San Diego Lost Boys.

Still, when Deng (left) ran into Maketh Guet while
shopping in Kakuma, both men were overjoyed.
The two first met as children in an Ethiopian
refugee camp more than a decade ago. They had
not seen each other in four years. “Duom looks
so healthy, so big,” says Guet, delighted by Deng’s
success. “He has an American accent when he
speaks Dinka

Louise Gubb

(48 Key Text Element

Titles, Heads, and Decks Do
you think “Message of Hope” is a
good title for this article? Why or
why not? Did the deck do a good
job of summarizing the article?
Why or why not?

5K 2BIG Question

Why is reading about people
you've never met—and places
you've never been—important?
Write your answers on the
“Message of Hope” page of
Foldable 1. Your response will
help you complete the Unit
Challenge later.
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READING WORKSHOP 2 ¢ Previewing

After You Read §Message of Hope

Objectives (pp. 52-53)
Reading Preview text :
Informational Text Use text features: title, :

heads, and decks

Writing Write a journal entry: main idea
and supporting details

Grammar Use main verbs and helping
verbs

Vocabulary Use context clues to expand
word knowledge

52 UNIT1
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Answering the

1. Now that you've read the selection, why do you think other people
should read about the Lost Boys of Sudan?

2. Summarize Describe the three boys’ journey from Sudan to the

United States. Remember, when you summarize you state the main
ideas of a selection in your own words and in a logical order.

@ Think and Search Think about the story. Decide which points
are most important.

Critical Thinking

3. Infer Why do you think the aid workers called the boys from Sudan

the “Lost Boys™?

@ Author and Me You'll find clues in the story, but you must also
use what you already know.

4. Evaluate Why do you think the three boys want to live in Sudan again

someday?

@ Author and Me You'll find clues in the story, but you must also
use what you already know.

Talk About Your Reading

Literature Groups Do the Lost Boys of Sudan share a message of hope?
¢ With your group, discuss what that message might be. Besides other
. refugees from Sudan, who might benefit from the Lost Boys' message?

Wirite to Learn Pretend you're one of the Lost Boys of Sudan. Write a
. journal entry about your life. In your journal entry you might answer ques-
- tions such as:

: + What are you doing now?

:+ How do you like your life in the United States?

¢« How does your life in the United States compare with life in Sudan?
* What are your hopes and plans for the future?

* What lessons have you learned from your experience?

.« What important message about life would you like to teach people

around the world?

Why did you leave your home country? What are you doing now? You can
:write about as many events as you'd like.



Skills Review

Key Reading Skill: Previewing
5. Which parts of the article did you look at to
preview? Was each part helpful? In your Learner’s
Notebook, explain how each part you previewed
gave you a sense of what the article was about.

Key Text Element: Titles, Heads,
and Decks

6. In your Learner’s Notebook, write an idea for a
different head for this article.

7. What did the deck tell you about the article?

8. The article’s head tells you about a message of
hope. What is that message? How do the Lost
Boys of Sudan want to share their message
with others?

Vocabulary Check

Choose the best word from the list to complete each
sentence below. Rewrite each sentence with the
correct word in place.

volunteer
selfless
dignity

9. Although homeless, the old couple always
behaved with .

10. Firefighters perform ___ acts when they risk their
own safety to save victims.

11. My aunt works full-time at the animal hospital,
butshe'sa .

English Language Coach You have probably seen
or heard hopeful used as an adjective in such phrases
as “a hopeful feeling.” Context clues can help you
expand your knowledge of the word. “Message of
Hope” contains this sentence: “Their goal is to help
the next group of U.S.-bound hopefuls prepare for
their new home.”

12. Define the noun hopeful by completing this sen-
tence: “A hopeful is a person who . . ."

READING WORKSHOP 2 ¢ Previewing

Grammar Link: Main Verbs
and Helping Verbs

The main verb is the most important word in a
verb phrase. The other verbs in the phrase are
helping verbs.

* You should walk the dog.

(Walk is the main verb. Should is a helping verb.)
Some words can be main verbs or helping verbs.
* He does his homework every night.

(Does is the main—and only—verb.)

* He does not have a computer.
(Does is a helping verb. Have is the main verb.)

Adverbs, such as not, always, sometimes, and never,
cannot be part of a verb phrase because they aren't
verbs.

In the chart below, the words in darker type can be
helping verbs or main verbs. The words in regular
type are always helping verbs.

am being has

is do had
are does shall
was did should
were have will
can must would
could may might

Grammar Practice

Write two sentences for each word listed below. In the
first sentence, use the word as the main verb. In the
second sentence, use the word as a helping verb.
Write your sentences on a separate piece of paper.

am was did have

LiteraturePniline

Web Activities For eFlashcards, Selection
Quick Checks, and other Web activities, go to
www.glencoe.com.

A
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Skills Focus

You will practice using the following skills when skill Lesson
you read these selections:

* “Teaching Nepalis to Read, 8 B
Plant, and Vote,” p. 58 ReVIeWI ng
* “May | Have Your Autograph?”
p. 66

Learn It!
Reading

What Is It? Let's face it. It's very easy to miss things
* Reviewing while you're reading. But when you do, all you have
to do is review! When you review, you go back over
Informational Text what you've already read to find or remember what's
important.

* Using text features such as the

) * Re- means “again.”
lead to predict, understand, or

* Viewing is looking and thinking.

interpret text
* So reviewing means looking back over something
Vocabulary you've already read to understand it better. When
you find the information you're looking for, take a
+ Clarifying word meanings in moment to think about it.
context « When you review, you think about the important
* Academic Vocabulary: clarify ideas and facts, and then you organize them in

your mind so you can recall them later.

Writi

* Writing summaries
* Identifying verbs

tenses “

WO T VSED TO
THING YOU WeRE |l

A

WelL, NOW T
UNDERSTAND

Nou DO
AL THAT
WORK 7/

WHAT PRE | T WASNT SURE
NOU DOMG? | T UNDERSTOOD
HOMEWORK 77 | TWIS CHARTER,
SO T REVIEWED
MY NOTES FROM
THE LAST CHARTER
AD NOW T™

—Z| REREMOING TWIS.

Wit PIPPENED Yo YOU P

VEEFES AND T
HAD A FRANK
EXCHANGE OF
DEAS.

i i rmission. All rights reserved. B
st. By UNIVERSAL PRESS SYNDICATE. Reprinted with pef hts reser - -
T

CALVIN AND HOBBES © 1990 Watterson. Di

Analyzing Cartoons

Calvin thinks reviewing is dumb and
too much work. Who do you think is
the smart one here? Why is reviewing
important?

Objectives (pp. 54-55)
Reading Monitor comprehension:
review, reread, ask questions

54 UNIT1
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READING WORKSHOP 3 ¢ Reviewing

Why Is It Important? “Help! There’s too much information!” If you feel "V
this way, reviewing can help. When you review what you've read, you get me
a chance to find the most important ideas. Then you can think about those

ideas and ask yourself “What's this selection really all about?” Study Central Visit www.glencoe.
com and dlick on Study Central to

How Do I Do It? Stop reading from time to time to think about what L EIEENE,

you've read. Ask yourself questions to make sure you remember and
understand what you've read. Look over the titles and headings to jog
your memory. Look at the pictures and captions again. If you don't
remember important information, reread. Write notes to yourself about
important ideas.

Here’s how one student reviewed the story “Seventh Grade.” She was
confused, so she went back over what she had read.

I+'s the first day of seventh grade. Kids have settled
into their rooms. Now let's see, the main characters are
Victor, Michael, and Teresa. | think Michael's the one who
likes Teresa. Is that right? | should reread to be sure. |
don't want to get the characters mixed up. As | go back
over what l've read, | remember that it's Victor who likes
Teresa. I'm glad | stopped to review. Otherwise I'd be
pretty confused.

Practice It!

In your Learner’s Notebook, write the answers to these questions about
what you've read so far without looking back at the text.

 What does reviewing mean?
* How do | do it?

Then go back and review these two pages. Write down any new
information you find or remember that helps answer the questions.

As you read “Teaching Nepalis to Read, Plant, and Vote” and “May |
Have Your Autograph?” stop reading from time to time and think about
what you've read. Then review. In your Learner’s Notebook, write down
any new information you found.

Reading Workshop 3 Reviewing 55
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READING WORKSHOP 3 » Reviewing

BEfOI‘e You Read Teaching Nepalis to Read,

l esley Reed

Meet the Author

Lesley Reed’s love for travel
started when she was very
young. “When | was seven,
my family moved to Iran for
two years, and it changed my
life,” says Reed. “[It] was so
different from the United
States, but | grew to love
those differences.” Reed
served as a Peace Corps vol-
unteer in Africa. She writes
about countries where most
of the population is very poor.

Author Search For more
about Lesley Reed, go to

www.glencoe.com. /J

Objectives (pp. 56-61)

Reading Monitor comprehension:
review, reread

Informational Text Use text features:
lead, photographs

Vocabulary Use context clues:
definition

56 UNIT 1

Courtesy Lesley Reed

Why Do We Read?

. Vocabulary Preview
determined (dih TUR mund) adj. having firmly decided; unwilling to

change one’s mind (p. 58) Armand was determined to get an education.

illegal (ih LEE gul) ad]. against the law (p. 59) Joseph was sent to jail

because of his illegal activities.

inspired (in SPY urd) v. influenced; moved to do something; form of the

verb inspire (p. 59) Agnes inspired others to learn to read.

Wirite to Learn Rewrite the three sample sentences above in your own
- words without using the vocabulary words. Be sure your sentences mean
. about the same thing as the sample sentences.

. English Language Coach
Context Clues In Reading Workshop 2, you learned to figure out an

unfamiliar word by looking for a definition in or near the sentence.

Sometimes the word or phrase is defined immediately after it appears,
: as in this example:

Dinesh and his wife Ratna were champions of education,

tighting for the cause of teaching poor people to read.

If the subject is not sports or another competition, what does it mean to

be a champion of something? Copy the organizer below and fill in the

. empty box.
champion ]
Meaning: W ( Meaning:
a winner J k
Example: Example:
Super Bowl champions champions of education
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Skills Preview

Key Reading Skill: Reviewing

As you read the following selection, stop after every
two or three paragraphs to

* check your understanding of what you've read

» reread to look for information you missed
Partner Talk With your partner, talk about how

reviewing the selection helped you understand it
better.

Key Text Element: Lead

The first paragraph of a newspaper or magazine arti-
cle is called the /ead. The purpose of a lead is to get
you interested in the story so you'll want to read
more. Sometimes the lead will say something surpris-
ing or ask a question to get your attention. Often, a
lead will tell you just enough facts so that you'll want
to find out more.

A lead may tell you who the article is about, what hap-
pened, where it happened, and when it happened. It
might also hint at why or how it happened.

As you read a lead, try to answer these questions:

* Does the lead say something surprising that | want
to learn more about?

* Does the lead ask any interesting questions?
* Whom is the article about?

* What happened?

* Where did it happen?

 When did it happen?

I.iterﬁural'ﬂﬂ‘ﬂ

Interactive Literary Elements Handbook
To review or learn more about the literary
elements, go to www.glencoe.com.

READING WORKSHOP 3 ¢ Reviewing

Get Ready to Read

Connect to the Reading

As you read how reading and writing changed
people’s lives in Nepal, think about what these skills
mean to you. How would your life be different if you
couldn’t read or write?

Group Discussion Imagine what your life would
be like if you couldn't read or write. With your class-
mates, discuss how a typical week would be different
without these skills.

Build Background

The selection tells about the work of one family in
Nepal to help others learn to read and write and have
better lives.

* Nepal (nuh PAWL) is a country in Asia. It is located
between India and China.

+ Kathmandu (kat man DOO) is the capital of Nepal.
It is the country’s largest city.

* Most voters in Nepal still can’t read or write. To vote,
they choose the symbol, or picture, of the party they
want. The symbol of the Nepali (nuh PAW lee)
Congress party is a tree, for example.

Set Purposes for Reading

= (e TEESET®  Read the article “Teaching
Nepalis to Read, Plant, and Vote” to find out how
reading helps Nepalis have better lives.

Set Your Own Purpose What else would you like
to learn from the selection to help you answer the Big
Question? Write about your purposes on the “Teaching
Nepalis” page of Foldable 1.

Keep Moving

Use these skills as you read the following
selection.

Teaching Nepalis to Read, Plant, and Vote 57
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Teaching Nepalis to
Read, Plant, and Vote

by Lesley Reed

Seventy years ago, a boy named Bishnu Prasad Dhungel Practice the Skills
was not allowed to go to school. As a result, thousands of =~ «vooveivveniiii

Nepalis have learned to read and write. This is the remarkable :
story of Bishnu, his son Dinesh, and Dinesh’s wife Ratna. [l 210 Key Text Element

When Bishnu was a child, there was only one school in : Lead The first paragraph is the
Nepal and it was far away in Kathmandu. It was actually . lead. Usually, a good lead tries
against the law to start schools in the villages of Nepal, :  fogetyouinterested in the story

by saying something surprising
or interesting, or by asking a
question. Leads also give you

because the government believed that it was easier to control
people if they didn't know how to read and write.

Bishnu helped on the family farm, but he longed to go to the basic facts of a story—the
school. Finally, he was so determined to get an education that :  who, what, why, where, and
he ran away to Kathmandu, walking for three entire days. He :  Wwhen. Sometimes a lead also

suggests a why or how.

What facts about the article does
the lead for this selection give
you? What questions does it
make you want to answer?

completed one year of school, enough to get a government job. :
As Bishnu’s children grew, he was determined that they

would go to school, so he brought a teacher from India to teach :

them. For doing so, Bishnu was sent to jail for three months  :

Vocabulary N r R rURRRR

- determined (dih TUR mund) adj. having firmly decided; unwilling to change
one’s mind

58 UNIT 1 Why Do We Read?
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READING WORKSHOP 3

for breaking the law. However, he didn't give up. He joined the
Nepali Congress—a then-illegal political party’ fighting for
democracy?—to fight the government. In 1951, when a new
government came to power, education was finally allowed. A

Dinesh is Bishnu’s third son. He not only went to elementary :

school, he graduated from college. Because he had studied
English, he was able to get a job teaching Nepali to U.S. Peace
Corps® volunteers. With the job came the opportunity to travel
around Nepal.

Dinesh soon noticed how few poor Nepalis, especially
women and girls, knew how to read. They now had the right
to go to school, but they didnt have schools or teachers. This
realization inspired Dinesh to follow in his father’s footsteps
as a champion of education. As a result, thousands of lives
were changed.

These Nepalese
children participated
in a program to learn
how to read.

Practice the Skills

..................................
.

220 English Language Coach
Context Clues What kind of
context clue tells you what the

Nepali Congress is?

Dinesh was fortunate to have married Ratna, a lively young :

woman who was also committed to helping the poor. They
created an organization called the Non-Formal Education
Services Center to educate poor Nepalis.

1. A political party is an organization that tries to get its candidates elected to office.

2. A democracy (dih MAWK ruh see) is a government in which the people hold the power
through voting.

3. Volunteers in the U.S. Peace Corps help people in other countries learn useful skills. Peace Corps

volunteers must live in the country for two years and speak the language of the people there.

Vocabulary YRR

- illegal (ih LEE gul) adj. against the law

- inspired (in SPY urd) v. influenced; moved to do something

Teaching Nepalis to Read, Plant, and Vote 59
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READING WORKSHOP 3

Dinesh describes their first project: “We were working with a Practice the Skills
very poor tribal group that lived in caves on the sides of steep ~ .........c.ooieii
hills. When we first visited, they ran into the forest because they :
were scared of strangers. They had nothing, T couldn’t believe
our brothers and sisters were living in this condition.”

While they'd set out to teach reading and writing, they
quickly realized that they needed to do something about
the poverty they saw. After talking with the villagers, they
decided to buy goats for the ten poorest families. Goats could
scale? the steep hillsides and eat the brush that grew there.

When the goats gave birth, the kids® were given to other

4. Here, to scale means “to climb.” 3| 3]
- Kids are baby goats. . Photographs What do the

F{ i " g photo_s show about Nepal? What

& R :  questions do they bring to mind?
Notice that the children aren't
wearing shoes (and neither are
the kids). Look at the buildings.
Without knowing the time of
year, can you say what Nepal's
climate is?

Raising goats helps these
villagers earn money to pay for
children to go to school.

Dinesh meets with villagers
to learn more about the
women'’s saving group.



READING WORKSHOP 3

poor families. Dinesh and Ratna also learned that orange
trees would grow in the area, so they planted hundreds
of trees.

The villagers were required to save one quarter of the
money they earned from the goats and oranges. With their
savings, they sent their children to the schools that the center
helped build. They were eventually able to buy land and
build better houses.

Since then, the center has taught 20,000 adults and 5,000
children to read as well as helped to lift them out of poverty.

They have built 15 schools and 56 drinking water systems and :

planted thousands of trees. When democracy came to Nepal
in 1990, the center also taught the meaning of democracy and
the importance of voting and human rights.® [

Ratna was eager to help the women and children in
another village, so she started her own organization, called
HANDS. To get to the village, she had to wade a river seven
times. It was a three-and-a-half-hour walk to the nearest
health clinic. When the river was flooded, the people couldn’t
get to the clinic at all. Ratna’s organization built a health
center. It also taught women and girls to raise animals, to
farm organically” and make tofu,® to sew, and to make
pressed-flower cards (which Ratna sells in the United States).
Of course, they also learn to read and write.

“In the poor areas of Nepal,” Dinesh says, “there is no TV
or computer or electricity. Most children don’t have enough
pencils or paper. When the rainy season starts, it seems like
all the rain is falling in the class because the roofs leak so
much. The classrooms are tiny, dark, and cold. The children
need to help their parents with housework, fetching firewood,
and taking care of goats or their younger brothers and sisters.
Because of this, only about one out of ten children complete
grade 10.”

Dinesh and Ratna have spent their lives trying to change
this. Of this, Dinesh says, “We are proud.” O H

6. Human rights are basic privileges or freedoms that every person is supposed to have.

7. When farmers grow food organically, they do not use chemicals to help fruits or vegetables
grow or to control insects.

8. Tofu is a food made from soybeans. It is inexpensive to make and good for your health.

Practlce the Skills

................................

34] Key Reading Skill

Reviewing Without looking
back at the selection, write the
answer to this question in your
Learner’s Notebook:

* How did raising goats and
planting orange trees help lift
some Nepalis out of poverty?

Now review the text to find any
information you might have
missed or forgotten. If reviewing
the text has helped you answer
the question more completely,
write your new answer in your
Learner’s Notebook.

:
:

:

:

:

:

:

: 5
5K *BIG Question
:

:

:

How did learning to read

change the lives of people in

the poor areas of Nepal? Write
your answers on the “Teaching
Nepalis” page of Foldable 1. Your
response will help you complete
the Unit Challenge later.
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READING WORKSHOP 3 ¢ Reviewing

After You Read Teaching Nepalis to Read,
Answering the

1. After reading this selection, what new ideas do you have about why
people read?

2. Recall Why did Bishnu run away to Kathmandu?
: QI Right There You'll find the information in the article.

3. Recall Why was Dinesh able to get a job teaching Nepali to Peace
: Corps volunteers?

@D Right There You will find the answer in the article.
: 4. Summarize How did Ratna help women in one village?

@D Think and Search You must use information from the article
and decide what the important points are.

Critical Thinking

5. Infer What do you think the government of Nepal was like when
: Bishnu was a boy?
@ Author and Me You will find clues in the article, but you must
: also use the information you already have in your head.
6. Evaluate Do children in Nepal have a harder time getting through
school than children in the United States? Explain.

@D Author and Me You must use information in the article and
your own experience to answer.

Write About Your Reading

. Write a Journal Entry Many people write down what they do each day
- or week in a journal. In a journal, you write the important things that have
- happened since you last wrote. You can also write how you feel about

- what happened, your plans for the future, or any other thoughts and

Objectives (pp. 62-63) : feelings you have.

Reading Monitor comprehension: review, . . . .

reread . Pretend you're Dinesh or Ratna. Write a journal entry that summarizes your
:"fg"“aﬁm' Text Use text features: title, :  experiences with the tribal group that lives in caves.

ea .

Vocabulary Use context clues: restatement -
Writing Write a journal entry
Grammar Use verb tenses

62 UNIT 1 Why Do We Read?
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Skills Review

Key Reading Skill: Reviewing

When you review, you can find facts (such as dates,
places, and names), ideas, events, descriptions, and
questions that you missed the first time you read the text.

7. Review the text to find out about the illegal politi-
cal party Bishnu joined. What was the name of the
party, and what were they fighting for?

Key Text Element: Lead

The lead for this selection began this way: “Seventy
years ago, a boy named Bishnu Prasad Dhungel was
not allowed to go to school. As a result, thousands of
Nepalis have learned to read and write.”

8. What information in the lead gets your attention?

9. What purpose for reading this article might
someone have after reading the lead?

Reviewing Elements: Title

10. Explain how the title sums up the important ideas
in the article.

Vocabulary Check

A good newspaper headline tells just enough about
the story to make people want to read the story. For
example, “Injured Boy Saves Sister from Flood” makes
you want to know what happened and how the boy
saved his sister. Show your understanding of each
word below by using it correctly to write a newspaper
headline.

11. determined
12. illegal
13. inspire

English Language Coach Write the meaning of
each word in bold. Use context clues to figure each
one out.

14. Nepal has been a sovereign, or independent,
nation since the 1700s.

15. Nepal's mountains keep the world away, leaving
the country isolated by its geography.

READING WORKSHOP 3 ¢ Reviewing

Grammar Link: Verb Tense

Verb tenses tell when an action or a state of being
occurred. The three main verb tenses are present,
past, and future.

Present tense shows actions and states of being
that are (1) happening now or (2) happen regularly.

* Helena is happy.
(Helena appears to be happy right now.)

* | walk to school.

(The speaker makes a habit of walking to school.)
Past tense shows actions and states of being that
are over and done.

* Helena was happy.
(Helena appeared to be happy in the past.)

* | walked to school.
(The speaker has completed his walk to school.)
Future tense shows actions that are going to happen.

* Helena will be happy.
(Helena isn't happy now, but she’s going to be.)

* | will ride my bike to school.
(The speaker plans to ride his bike to school some-
time in the future.)

Grammar Practice

Complete each sentence below with words of your
choice. After each sentence, tell what tense you used.

16. Rightnowl....
17. Most days|....
18. Yesterdayl....
19. Tomorrowl . ...

Writing Application Look back at the journal entry
you wrote for Dinesh or Ratna. List each verb or verb
phrase you used that is written in the past or future
tense.

—— i
Literature @riline
Web Activities For eFlashcards, Selection

Quick Checks, and other Web activities, go to
www.glencoe.com.

A
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READING WORKSHOP 3 » Reviewing

Before You Read | May 1 Have Your

~Marjorie shas

Meet the Author

Marjorie Sharmat likes to write
funny stories. Since life can be
hard and serious, she wants
people to have fun when they
read. She always has a good
idea for a story. Sharmat
explains, “I have a . . . pest in
my head. . . . This pest is never
satisfied and constantly fur-
nishes me with new ideas

and nags me to get them on
paper.” Sharmat was born in
Portland, Maine, in 1928.

——— 4
Ll'tarﬂumm
Author Search For more

about Marjorie Sharmat, go to
www.glencoe.com.

Objectives (pp. 64-71)
Reading Monitor comprehension: review,
reread

Literature Identify theme in a literary text

Vocabulary Use context clues: compari-
son, contrast

64 UNIT1

Andrew Sharmat

Why Do We Read?

. Vocabulary Preview
triumphant (try UM funt) adj. joyful in victory; successful (p. 67) Craig the

Cat felt triumphant at the end of a good concert

. receptive (rih SEP tiv) adj. open to ideas and requests (p. 67) Juan was

receptive to his teacher’s writing suggestions.

accomplish (uh KOM plish) v. to finish; complete (p. 67) Rosa’s goal was

to accomplish her homework before the game.

entitled (in TY tuld) adj. having a right to something (p. 71) Carolyn was

entitled to keep her diary private.

English Language Coach

Comparison and Contrast Sometimes a word’s meaning is clarified by
: an antonym or a contrasting word or phrase. Here are two examples:

1. Studying is always a benefit, but listening to music at the same time can
be a detriment.

( Word 1 Know \ ( Word I Don't Know\

k benefit J k detriment J

something that
can help

something that

can hurt

2. Carla is very honest, not deceptive like her brother.

( Word | Know \ ( Word | Don't Know\

k honest J k deceptive J

truthful untruthful
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Skills Preview

Key Reading Skill: Reviewing

When you're reading, do you sometimes forget who's
who and what's what? If so, you may need to review.
Reviewing is a great way to remember what you read.
As you read, stop every page or two and think about
what has happened. Try telling the story to yourself in
your own words. If you're missing information, review
to find it. You don’t want to lose track of characters or
events.

Write to Learn Why is reviewing important? Write a
few reasons in your Learner’s Notebook.

Literary Element: Theme

The theme of a story, poem, or any other kind of liter-
ature is the main idea. It's what the author most wants
you to take away with you—the author’s message to
the reader. This is not the same as the topic, or sub-
ject, of the selection. For example, a story could be
about a football game. The theme of the story might
be the importance of teamwork, or the value of not
giving up, or the dangers of caring only about win-
ning, or almost anything!

As you read, use these tips to help you understand the
theme of “May | Have Your Autograph?”

* Notice the feelings that people have and show for
each other.

Do the feelings change as the story goes on?
« Think about what the main character wants and how
she gets it.

What makes it possible for her to get what she
wants?

Literatureniine

Interactive Literary Elements Handbook
To review or learn more about the literary
elements, go to www.glencoe.com.

READING WORKSHOP 3 ¢ Reviewing

Get Ready to Read

Connect to the Reading

Most people are fans of someone. Which famous
person do you want to meet? How can you learn
about this person? What magazines do you read

to learn about him or her?

Partner Talk Tell a partner about a famous person
you'd like to meet. Explain what you like about the
person and why it would be exciting to talk with him
or her. What would you ask the person? What would
you tell him or her about yourself?

Build Background

In this story, a young girl wants to meet her favorite
rock star and gets his autograph.

* The word autograph comes from ancient Greek.
Auto- means “self,” and graph means “writing.”

* An autograph is someone’s name, written by that
person.

* People who make a hobby of collecting autographs
of famous people are called autograph hunters.
Sometimes they sell autographs of famous people
for a lot of money!

* Before music came on iPods and compact discs, it
came on large discs called record albums.

Set Purposes for Reading

] [ACTEEETT®  Read “May | Have Your
Autograph?” to see what happens to two girls who try
to get a rock star’s autograph.

Set Your Own Purpose What else would you like
to learn from the story to help you answer the Big

Question? Write your reason for reading this story on
the “May | Have Your Autograph” page of Foldable 1.

Keep Moving

Use these skills as you read the following
selection.

May | Have Your Autograph? 65
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May | Have Your

M mg’/wp/(/ 7

by Marjorie Sharmat

I am sitting in an overstuffed chair in the lobby of The
Dominion Imperial International Hotel. So help me, that’s
really the name. I am surrounded by overgrown ferns, ugly
but expensive floral carpeting, chandeliers that make me

Q)

_.'-:f »

Practice the Skills

..................................
.

think of The Phantom of the Opera, stuck-up hotel employees in
silly-looking uniforms who give me dirty looks—and nobody :

my age. Except my friend Wendy, who dragged me here. Il
Wendy is here to meet a guy, but he
doesn’t know it. In fact, he’s never heard of

in love with him. Well, maybe not in love. I
think love is for people you've at least met.

Wendy. But that doesn't stop her from being

210 Literary Element

Theme The narrator is talk-

ing about a person who is her
friend—a friend who thinks she is
in love. Could the theme of the
story have to do with people’s
feelings for each other?

\g,suadl \;fuab"lal‘v ¢ Wendy has never met Craig the Cat. That'’s

ndeliers L, .

fan‘zy light fiXtanes the name of the guy. At least that’s his stage :

thathangfromthe  : name. He’s a rock star who's been famous

f‘f"l'_n?: ...+ forover six months. Even my parents have
heard of him.

Wendy is here to get Craig the Cat’s autograph on his latest
album. On the album jacket,! Craig is wearing a black cat
costume and he’s sitting on a garbage pail with a bottle of
spilled milk beside him. He is holding his guitar in his long,
furry arms.

Wendy constantly talks about Craig the Cat. But it was like
discussing something that was going on in another time
frame, on another continent. I didn’t mind. It was nicely,
safely unreal. Until Craig the Cat came to town today. He’s

1. An album jacket is the cardboard envelope that is used to store a record.
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giving a string of benefit performances across the country for
some kind of animal group that’s devoted to saving “the cats.”

“That includes everything from alley cats to exotic? tigers,”
Wendy told me.

“How do you know?”

“I know.”

We used our allowance money to buy tickets. That landed
us exactly five rows from the back of the auditorium.

“This is so frustrating,” Wendy said as we stretched our
necks. “I must get closer.”

“How close?” I joked.

“I want his autograph,” she answered. “I'm not joking.”

“Lots of luck.”

Wendy doesn't believe in luck. After the concert she
dragged me here, to this hotel lobby where we are now
sitting. We just sit.

“Are we waiting for him to come into the lobby?” I ask.

“No. He probably got spirited into*® the hotel through a
back or side entrance.” Wendy looks at her watch. “He’s
showered and is relaxing now. He’s feeling rested,
triumphant, and receptive.”

“Receptive to what?”

“To meeting us. To autographing my album.”

“How are you going to accomplish that? You don't actually
know that he’s staying at this hotel, and even if he is, you
don’t know his room number.”

Wendy stands up. “Don’t be so negative, Rosalind. Come,”
she says. H

I follow her to one of those telephones that connect the

caller to hotel rooms. She dials a number. She waits. Then she

says, “Craig the Cat, please.” She looks at me. “I found him!
Listen!” She tilts the receiver so that I, too, can hear what’s
being said. It’s a strain, but I can hear.

2. Exotic can mean “from a foreign country” or simply “strange or unusual.”
3. Got spirited into means that someone sneaked him into the hotel.

Vocabulary YRR

* triumphant (try UM funt) adj. joyful in victory; successful
receptive (rih SEP tiv) adj. open to ideas and requests

accomplish (uh KOM plish) v. to finish; complete

Practice the Skills

..................................
.

320 English Language Coach

Context Clues How does a
contrast between alley cats and
exotic tigers help you understand
the meaning of exetic?

8
. Theme Wendy seems to know
a lot about Craig the Cat. Could
that have something to do with
the theme? Could the theme
have something to do with how
people get to know each other?
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A woman is on the other end. “How did you find
out where Craig the Cat is staying?” she asks. “The
leak.* I need to know where the leak is.”

“There isn’t any. I'm the only one with the
information. Please be nice. I want his autograph.” l A

“Who doesn’t.”

“Help me get it, please. What are my chances?”

“Poor to nonexistent.”>

“Oh.”

“I'm his manager and, my dear, I'm his mother. I
protect Craig from two vantage points.® I keep a
low profile.” Now, how many other fans know
where he’s staying?”

“None that I know of.”

“You mean you didn’t peddle® the information to the Practice the Skills
highest bidder?” E .................................

“I wouldn't do that.” :

“Maybe not, dear, but I'm tired of his fans. They tug at
Craig’s whiskers. They pull his tail. Leave him alone! I'm
hanging up.”

Click. :

Wendy sighs. “We'll just have to wait until he goes into that :
place over there to eat.” :

“Haven’t you ever heard of room service?”

“Craig doesn’t like room service. He doesn’t like dining
rooms, either. He’s a coffee shop person.”

“How do you know?”

“I know.”

“How did you know his room number?”

“I knew.”

“And you knew his mother is his manager?”

“I knew.” ] _

We are sitting in the overstuffed chairs again. Wendy is 0
watching and waiting. I see no human-size cat in the lobby. ~ :  Reviewing Stop to review. Who

) ] he four characters in the
I feel like going to sleep. aret . L
gomg p-a story? Write a short description

of each one in your Learner’s

4. When the woman on the phone talks about a feak, she means that someone has told others ~ +  Notebook. Now go back and
secret information. . review what you've read. What

5. A nonexistent chance is no chance at all. . more did you learn about each

6. Vantage points are places or positions that give someone a view of something. character as you reviewed?

7. When you keep a low profile, you try not to be noticed. Explain in your Learner’s

8. Another word for peddle is sell. Notebook.
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Almost an hour goes by. Suddenly, Wendy pokes me. “It’s
him! It’s him!”

I look up. A guy who seems to be about twenty or twenty-
five is passing by with a woman who looks old enough to be
his mother. He is lean. She is not. They are dressed normally.

I whisper to Wendy. “That’s Craig the Cat? How do you
know? He looks like an ordinary guy.”

Wendy doesn’t answer. She stands up and starts to follow

Practice the Skills

..................................
.

the guy and the woman. They are heading for the hotel coffee

shop. I follow all of them. I see the guy and the woman sit
down. They are looking at menus.

Wendy rushes up to them, clutching her album. “May I
have your autograph?” she asks the guy.

The woman glares at Wendy. “He doesn't give autographs,”
she says. “He’s just a civilian. Can'’t you see he’s just a civilian?” B

“You're Craig the Cat!” Wendy says to the guy.

She says it too loudly.

“How do you know I'm Craig the Cat?” the guy asks. Also
too loudly.

People in the coffee shop turn and stare. They repeat,
“Craig the Cat!”

Suddenly somebody with a camera materializes® and aims
the camera at Craig. Wendy bends down and puts her face in
front of Craig’s. It happens so fast, I can’t believe it. The
photographer says, “Get out of the way, kid.”

15

:  Context Clues What does the
word civilian mean here? Start at
the paragraph that begins “I look
up” and reread. How is the guy
dressed? Rosalind says he looks
like an “ordinary guy.” How does
the way he looks give you
a clue about the word civilian?

Craig’s mother glares at the photographer. “Shoo!” she says,

'II

waving her hand. “Shoo immediately

The photographer leaves. So does Wendy. She runs back to
me. I am hiding behind a fern.

Wendy has lost her cool. “Let’s get out of here before we're
kicked out or arrested,” she says.

We rush toward a door.

“Wait!” Someone is yelling at us.

When I hear the word wuit, it’s a signal for me to move even :

faster. But Wendy stops. “It’s him!” she says, without turning
around.

I turn. It is Craig the Cat. He’s alone. He rushes up to
Wendy. “How did you know me?” he asks. “I didn't tell the
media where I was staying. And I certainly didn’t give out

9. Materializes (muh TEER ee uh ly zuz) means “appears” or “shows up.”
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my room number. I wasn’t wearing my cat costume. And I Practice the Skills

was with my mother. So how?” e
Wendy looks at me. She’s trying to decide if she should

answer. Something in her wants to and something in her

doesn’t want to. She turns back to Craig. “I'm an expert on

you,” she says. “I know you like fancy, old hotels, and this is

the oldest and the fanciest in town. I know your lucky

number is twelve, so I figured youd stay on the twelfth floor :

in room 1212. I know you always wear red socks when you're :

not performing. So tonight I watched ankles in the lobby. And :

I knew youd be with your manager—your mother.”
“What about the photographer?” 3

“I know you don’t want to be photographed without your : @

cat costume. In an interview of October eighth of this year, Theme As Wendy explains
you said it would wreck your feline'® image. So when I'saw  :  things to Craig the Cat, what do
the photographer trying to take your picture, I put my face . Yyou learn about her? Do you get

the feeling right now in the story
that she’s going to get Craig’s
autograph? Why?

in front of yours.”

10. Feline (FEE lyn) means “like a cat.”
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“You did that for me?”

“I'd do it for any special friend.”

“But you don’t know me.”

“Yes, I do. When I read about someone, I get to know him. I
don't believe everything I read, of course. I pick out certain
parts. I look for the reality behind the unreality. I went through
seventy-one pages about Craig the Cat, in eleven different
magazines, and I ended up thinking of you as my friend.”

Craig the Cat is staring at Wendy as if he’s the fan. He’s in
awe of her! It’s nothing very earthshaking. It’s not like there’s
a crowd roaring or it’s a summit meeting of world leaders or
a momentous change in the universe. It’s just a small, nice
moment in the lobby of The Dominion Imperial International
Hotel, and it will never go away for Wendly.

We're back in the hotel coffee shop. Four of us are sitting

around a table, eating, Craig’s mother is beaming benevolently'! :

like a contented mother cat presiding'? over her brood,'* which
now includes Wendy and me in addition to Craig. After we
finish eating, Wendy hands her record album to Craig. “Now
may I have your autograph?” she asks.

Craig pulls out a pen and writes on the album jacket. I
hope that Wendy will show me what he writes. Maybe she
won’t. Whatever she does will be okay, though. Maybe this
will be the first private entry in her collection of reality and
unreality about her new friend, Craig the Cat.

She’s entitled.

As for me, I'm now sitting in a chair in a hotel coffee shop
as a new and honored member of this Clan of the Cat. It has
been a strange and kind of wonderful day, thanks to my
friend, Wendy the Expert. I'm glad I'm here. If you take away
some of the ferns and a few fat chairs and most of the
carpeting, The Dominion Imperial International Hotel
definitely has possibilities. i} O

11. Benevolently (buh NEV uh lunt lee) means “in a kind way.”
12. Presiding (prih ZYD ing) means “supervising” or “controlling.”
13. A brood is the children in a family.

Vocabulary YRR

entitled (in TY tuld) adj. having a right to do something

Practice the Skills

................................

270 Key Reading Skill

Reviewing The four characters—
Wendy, Rosalind, Craig the

Cat, and his mother—end up in
the hotel coffee shop together.
But what happens before this?
Review the events in the story.
Think about which events are
important. In your Learner’s
Notebook, write a list of the
events that happen before the
characters sit in the coffee shop
together.

SR *BIG Question

In the story, Wendy says she
reads a lot of magazines. How
did reading help Wendy meet
Craig the Cat? What do you like
to read? How has reading helped
you in real life? Write your
answers on the “May | Have Your
Autograph” page of Foldable 1.
Your response will help you com-
plete the Unit Challenge later.
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After You Read %Mav I Have Your

Objectives (pp. 72-73)

Critical Thinking Interpret and analyze
based on what you read and your own
experience « Recall and summarize what
you read

Reading Monitor comprehension: review,
reread

Vocabulary Use context clues to clarify
word meaning

Writing Write a journal entry
Grammar Use verb tenses

72 UNIT 1
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 Answering the

1. After reading the selection, how do you think reading can help you
connect with other people?

2. Recall Who is Craig the Cat?

Right There You will find the answer in the story.

3. Recall What are three things that Wendy knows about Craig the Cat?

Right There You will find the answer in the story.

Critical Thinking

4. Summarize What happens after Wendy talks to Craig the Cat’s mother

on the telephone?

Think and Search You must use information from the story and
decide what the important points are.

5. Interpret Why does Wendy think of Craig the Cat as a friend?

Think and Search You will find clues in the story, but you must
also use the information in your head.

6. Analyze Have Rosalind’s feelings about Craig the Cat changed by the

end of the story? How do you know?

Author and Me You will find clues in the story, but you must
also use the information in your head.

Write About Your Reading

Pretend you are one of the characters in “May | Have Your Autograph?”

Write a journal entry from that character’s point of view. Describe what

happens in the hotel and how you feel about the other characters.

Use these tips to help you start your journal entry:

: + What does the hotel look like?

.« Who is with you?

* Whom do you meet while you are there?
: + How do you feel about being in the hotel?
Literature Identify theme in a literary text © « What happens while you are there?
* What is your favorite part about being in the hotel?

-« How do you feel when you leave the hotel?



Skills Review

Key Reading Skill: Reviewing
7. How did reviewing the characters and events help
you better understand the story? List some impor-

tant things you learned about the characters and
events when you reviewed.

Literary Element: Theme

8. What do you think the theme of this story is?

9. Does the theme of the story have anything to
do with the Big Question, “Why Do We Read?”
Explain.

Reviewing Skills: Previewing

10. How does the title tell you what the story is about?
Who would give his or her autograph to someone?
Whom would you ask for an autograph?

Vocabulary Check

Choose the best word to complete each sentence.
triumphant receptive accomplish entitled

11. Rosalind doesn't think Wendy will ____ her goal
and get Craig's autograph.

12. Wendy hopes Craig will be ___ to meeting them.
13. Wendy felt ___ when she reached her goal.

14. Rosalind thinks Wendy is ___ to keep Craig’s
autograph private.

15. English Language Coach Read the paragraph
below. Explain how you might clarify the meaning
of expert. What clues does the text give? Write
two words or phrases from the paragraph that
help clarify the word expert.

“I'm an expert on you,” she says. “l know you
like fancy, old hotels, and this is the oldest and
the fanciest in town. | know your lucky number is
twelve, so | figured you'd stay on the twelfth floor
in room 1212."

READING WORKSHOP 3 ¢ Reviewing

Grammar Link:
More Verb Tenses

The present perfect tense is used to show actions
that began in the past and continue into the present.

* Al has lived in Elmtown for three years.
(Al lived in Elmtown three years ago and still lives
there.)
The present progressive tense is used to show
actions and states of being that (1) are happening, or
in progress, at the moment of speaking or writing and
(2) actions or states of being that will occur in the
future.
* Chang is listening to his favorite CD.
(The action of listening is in progress.)
* Lucy and Chang are going to a concert tonight.
(Lucy and Chang will go to a concert this evening.)

Grammar Practice

Copy the sentences below on a separate piece of
paper. Underline the verb phrase in each sentence.
Then tell whether the tense is present perfect or
present progressive.

16. You are doing very well.

17. | am watching the baseball game.

18. Tomorrow we are playing a double header.
19. | have been a baseball fan for a long time.

Writing Application Look at the journal entry you
wrote. Did you use any verb phrases? Underline any
helping verbs you used. Circle the main verbs.

Literatureniline

Web Activities For eFlashcards, Selection
Quick Checks, and other Web activities, go to
www.glencoe.com.
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Summary
Revising, Editing, and Presenting

ASSIGNMENT Write a
summary

Purpose: To keep track
of main ideas and impor-
tant information
Audience: You, your
teacher, and some
classmates

Revising Rubric

Your revised summary
should have

* a main idea stated in
your own words

* important details from
the selection

* no minor details or
unrelated information

* a correctly punctuated
quotation

* coherent paragraphs

See page 76 for a model
of a summary.

Objectives (pp. 74-77)

Writing Revise a draft to include:
main ideas and supporting details,

quotation, transitions, focus ©
Compare summary to original
Edit for use of Standard English

grammar, usage, and mechanics ¢

Present writing

Listening, Speaking, and
Viewing Give oral directions ¢
Follow multistep directions ©
Confirm understanding

In Writing Workshop Part 1, you started writing a summary about a selection
from the beginning of the unit. By now, it's been a while since you read
“Flash Flood,” “Paddling Dicey Waters,” or “Seventh Grade.” Can you remem-
ber what it is about? If you answered no, that's 0.K.! To refresh your memory,
go back and read the summary you drafted in your Learner’s Notebook.

What do you think of your draft? In this workshop, you'll work on a few
skills to make your summary better. Also, you'll keep a copy of it in a writing
portfolio so that you and your teacher can evaluate your writing progress
over time.

Make It Better

You're off to a good start with a draft of a summary! Now make it better!

Check for Main Idea

Read your summary again. As you read, ask yourself these questions.
* Have | included the author’s main idea?

* Have | included the most important details?

* Have | left out all minor details?

If you answered no to one or more of these questions, go back and add or
remove the information.

Add a Quotation

A good way to liven up a summary and give more information about the
main idea is to add a quotation from the original text. Pick a sentence that
states an important detail. Copy it into your summary exactly as it appears in
the original. Make sure to put quotation marks at the beginning and the end.
You may choose to replace a sentence you wrote with the quotation. Or you
may add the quotation. See the model on page 76 for an example.

Then check your quotation carefully. Ask yourself

* Did I pick an important and useful quotation?

* Did | copy the quote in my summary exactly as it appears in the original?
+/Did | use quotation marks correctly?

- WhYDOW
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Check for Coherence : \

o

Writing Models For models
and other writing activities, go to
www.glencoe.com.

When all of the sentences in a paragraph or all of the paragraphs in a
composition fit together, the writing is coherent. It makes sense.

Follow these guidelines to improve the coherence of your summary.

* Organize your ideas in a pattern. Use chronological, or time order, to tell
events in the order they happened. Use order of importance to tell details
in order from the most to the least important or the reverse.

* Use linking words and phrases, called transitions, to help show how ideas

are related. See page R38 for more on how to use transitions.

To show time order: after, at the beginning, finally, later, soon, yesterday

To show order of importance: above all, best of all, most important

* Be sure that the ideas are all focused on the point. Unrelated information
and opinions do not belong in your summary.

Compare Your Summary with the Original

Before you say your summary is finished, compare it to the original. As you
compare, ask yourself the following questions.

* Have | created a shorter version of the original?

* Have | kept the author’s ideas the same?

* Have I clearly told what the selection is about?

| Editing 3
Finish It Up

Now put the finishing touches on your writing. Read your summary one
sentence at a time and use the Editing Checklist to help you spot errors.
Use the proofreading symbols on page R19 to mark needed corrections.

Editing Checklist

o Verb tenses are correct.

o Irregular verb forms are correct.
@ Quotations are in quotation marks.
o All words are spelled correctly.

Show It Off

Meet with a small group and take turns reading your summaries aloud.
Listen for the main idea and important details of your classmates’
summaries. Also notice any extra information.

J

| Writing Tip

Spelling Check your sum-
mary for misspelled words.

If you use a computer, it may
not catch some mistakes
because a misspelled word
might be the correct spell-
ing of another word. Some
common words computers
don't always catch are it's/its,
on/one, begin/being, and
ion/in.

X writingTip |

Handwriting If you are
copying the final version of
your summary by hand, be
sure to take your time and
print neatly. Your summary
isn't helpful if it's not readable!
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Active Writing Model

The writer begins the summary

by stating the main idea in his &———

or her own words.

This sentence tells an important e————

Writer's Model

Summary of “leaching Nepalis to Read, Plant, and Vote’
by Lesley Reed

Bishnu, his son Dinesh, and Dinesh's wife Ratnha have
_spent their lives helping poor Nepalis receive education.
fWhen Bishnu was a child in Nepal, it was against the law

detail. It introduces one of the
subjects of the article and tells
something important about
education in Nepal.

The transition before connects ————{

the ideas from the previous
paragraph to the ideas in this
paragraph.

These important details explain e———
how Dinesh and Ratna helped

__to go to school. Bishnu ran away from his village anyway
to attend the only school in Nepal.

Years later, Bishnu brought a teacher from India to
teach his children. As a result, he went to jail for three
months. Then, in 1951, a hew government took over and
made it legal to go to school.

Bishnu's son Dinesh went to college and then traveled
around Nepal. He saw that many Nepalis still didnt have
schools. He wanted to help, so he and his wife Ratna
started the Non-Formal Education Services Center to
educate poor Nepalis.

But before they could help the villagers learn to read
and write, Dinesh and Ratna had to do something about
~ the people’s poverty. They bought goats for the poorest

families and planted hundreds of orange trees in the area.
- The villagers used the money from the goats and the

orange trees to send their children to school, buy land,

improve the people’s living con-
ditions. Notice that the writer
left out minor details about why
goats and orange trees are fit
for the mountainous region.

The writer uses a quotation to
make the writing more lively
and interesting. Correctly used
quotation marks clearly show
which words came from the
article.
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and build better houses.

Ratna started her own organization, called HANDS,
to help the women and children in another village.
HANDS built a health center and taught women and
girls important skills, like farming and sewing.

Many students in the poorer areas of Nepal never
finish their education. "The classrooms are tiny, dark,
and cold,” Dinesh says. Also, there are not enough school
supplies, and children must spend a lot of time helping
their parents. Dinesh and Ratna are proud that they
have spent their lives trying to change these conditions.
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Analyzing Cartoons
Directions are important.
Did you ever try to follow
badly written directions?

- - kl d - -
Listening, Speaking, and Viewing Or skip a step because
you “knew how to do it"?
- = A - - -
Giving and — —
| m EVERYTHINGS GOTTA
Following e I | Rt © 52 s
LOOK ! @ -
Directions ‘
\A/ N éé. A
Giving and following directions is an e« Ql/% Vz %
important task that we do all the time. % %ﬁ %&
P g b

rmission. All rights reserved |-
CALVIN AND HOBBES © 1990 Watterson. Dist. By UNIVERSAL PRESS SYNDICATE. Reprinted with pe g -/

What Is It?
Directions explain how to complete a process or ~ Use these tips when following directions.
task. Some directions are simple, like how to « Write notes or key words to help you remember

make a peanut butter and jelly sandwich. Others, the process later on.
like how to change a car’s engine or design a

. e « After you hear each step, silently repeat it to
Web site, are more difficult. y P yrep

yourself.
? * Ask the person giving directions to repeat any
Why Is It Important. steps that don't make sense.

coaches, friends, and others—every day. Following . _ .
directions teaches us how to do new thingsand ~ Think It Over Think of an activity that you do a

how to take care of ourselves. Sometimes, it's our 10t and could explain to someone else. Here are

responsibility to give directions, too. some possible ideas to get you started:
* Making a bowl of cereal
How Do I Do It? « Throwing a football
Use these tips when giving directions. * Getting from your house to school in the
» Divide the process you want to explain into morning _
simple steps. * Sending an e-mail
« Make sure you give each step of the process Once you have chosen an activity, write the
in the right order. For example, don't instruct directions, or steps, on a piece of paper. Read

someone to put toothpaste on their toothbrush  them in order and make sure you didn't forget
after they've already been told to start brushing! ~any. A step that seems easy to you could be really

. ) 1
» Don't include extra details that could confuse hard for someone else to understand!

the person receiving the directions. Try It Out With a partner, take turns listening to
« Draw pictures or maps that could illustrate an and giving directions. When it's your turn to listen,
espedially tricky step. pay attention and ask questions if you get

confused. When it’s your turn to speak, give your
directions slowly. Speak clearly. If your partner
! Speak slowly and clearly. seems confused, try to simplify the steps. )

* Ask your listeners if they have any questions.
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Skills Focus

You will practice using the following skills when
you read these selections:
* “Suzy and Leah,” p. 82

* from How Things Work, p. 96 UnderStandlng
Text Structure

* Understanding text structure
* Recognizing steps in a process

Skill Lesson

Informational Text What Is It? When a house is being built, it's easy

T —— I to see the structure. That's the frame to which every-
SIng text Teatures 1o locate, recal, thing is attached—floors, doors, windows. Writing
and understand information

also has a structure that holds it together.
Vocabulary

Recognizing the structure of a piece of writing helps
* Clarifying word meanings

you understand it.
« Academic Vocabularv: A story’s structure is usually the order in which
cademic Vocabulary. process things happen, the “sequence of events.” When

Writing/Grammar things must happen in a certain order, the events are

called a process. One thing may cause the next to
« Identifying and using the happen, or it may make it possible or easier for the
principal parts of verbs next to happen.

* Using irregular verbs

| g W@\SBEJOMMCPMBUWDIS( By Unversal Press Syndicate

| Analyzing Cartoons

These mechanics now have
two processes to deal with.
What are they?

CLOSE TO HOME © 1993 John McPherson. Reprinte

PRESS SYNDICATE. All rights reserved.

—

§
\\\
\\

«Refresh our memory. What V\f,ds the
problem with your car?

Academic Vocabulary

Objectives (pp. 78-79)
Reading Identify text structure:
steps in a process

.........................

process (PRAH ses) n. a series of actions or steps to follow in doing or
making something
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Why Is It Important? If you ever followed a written set of directions, -V

you followed the steps in a process. When writers want to show how some- me
thing works or should be done, they must explain the steps in order.

Sometimes directions are clearly numbered, sometimes not. Either way, Study Central Visit www.glencoe.
knowing how a text is structured will help you find your way as you read. It~ °™ ad ﬂ'd‘ on j.t”dy Caliel &
also makes it easier to locate important ideas and recall them later. review understanding text structure.

How Do I Do It? It helps to figure out at the beginning whether you are
reading about a process. A set of directions is always about a process. An
explanation of how something works is also often a process. But you can
also skim the selection for words that show cause and effect. The chart
below shows some of those words.

Transitions Between Steps in a Cause and Effect

Process

first, next, last, then, later, finally, so, so that, because, since, as a
before, during, after, second, result, therefore, for this reason, for
third, now, when, meanwhile, the following reasons, cause, if . . .
immediately then, when

Here’s what one student discovered about the text structure of “Zipper,”
one of the pieces you're about to read.

The picture tells me that this is about how a zipper
works. So if the text is about a process, it could be
showing cause and effect. What signal words can | find?
There's "when.” But it can signal either cause and effect
or sequence. Now | see "so that.” That tells me the writer
is using cause and effect.

Practice It!

Look over “Pencil Sharpener” on page 98. Does this selection explain how
to do something or how something works? In your Learner’s Notebook,
make a list of words and phrases that are clues to the text structure.

Refer to the chart above as you look for them.

As you read these selections, write down words that signal
« transitions between steps in a process

* cause and effect

Then explain what the signal words tell you about the text.
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Before You Read suzy and Leah

Meet the Author

Jane Yolen has written for
children, young adults, and
adults. Her books include
made-up stories, stories
about real people and
events, and poems. She says
she looks at writing as a way
to turn her “joy and sadness
into tales for the people.” For
more about Jane Yolen, see
page R7 of the Author Files.

Literatureniine

Author Search For more about
Jane Yolen, go to www.glencoe.

com.

Objectives (pp. 80-91)
Reading Identify text structure: sequence

Literature Identify theme in a literary text :

Vocabulary Use context clues: example

80 UNIT1

Jason Stemple

Why Do We Read?

.....................

Vocabulary Preview

refugee (REF yoo jee) n. a person who flees for safety, especially because

of war or natural disaster (p. 82) The refugee carried her few posses-
sions in a small suitcase.

. swarmed (swormd) v. moved in a large group; form of the verb swarm

(p- 82) The crowd swarmed to the gate.

permanent (PUR muh nunt) adj. lasting (p. 88) The refugees needed a

permanent home.

On a separate sheet of paper, write two sentences using two vocabulary
- words in each sentence. Underline the vocabulary words you used.

. English Language Coach

: Context Clues Unfamiliar words are sometimes made clear by an
. example. Words that point out “example clues” are like, such as, for
. Instance, and for example.

Leah wore an old pinafore, which is like the jumpers girls wear today.

The Jewish refugees spoke Yiddish and other languages, such as Russian
. and German.

( Unfamiliar word \

k pinafore )

( Example clue \ (

like the jumpers girls
wear today k

Meaning of
unfamiliar word

a kind of dress J

As you read “Suzy and Leah,” watch for signal words that point out
. example clues.
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Skills Preview

Key Reading Skill: Understanding Text
Structure

When you tell a story, where do you start? In the mid-
dle? At the end? No way! You start at the beginning
and tell things in the order they happened. In other
words, you tell your story in chronological, or time,
order. Chronological order is a type of sequence—and
sequence is a type of text structure. If a story that’s
written in chronological order contains a detail that is
out of order, the writer uses signal words, such as
“before this,” to make the order of events clear.

Wirite to Learn In your Learner’s Notebook, write
about a good friend. Tell how you met each other, and
why you are friends now.

Literary Element: Theme

Recognizing the theme of a story is often the most
important part of understanding the story. “Suzy and
Leah” is about two girls from very different back-
grounds. But what does the story say about these girls
besides just giving facts and information? What does it
say about the relationship between them? If by the
end of the story you can answer these questions, you
will probably know what the theme is.

Use these tips to help you find the theme of “Suzy and
Leah":

» Think about what has happened in each girl’s life
before the story begins.

What is important to each girl? What kinds of things
has each of them experienced?

* Notice how each girl feels about the other.
Could these girls become friends?

Literatureniline

Interactive Literary Elements Handbook
To review or learn more about the literary
elements, go to www.glencoe.com.

Get Ready to Read

Connect to the Reading

Think about your friends. How did you get to know
them? What did you think of each other when you first
met? Do you see each other differently now that
you're good friends? If so, how?

Build Background

This story is about two girls from different back-
grounds who meet after World War 11. Suzy has
always lived in upstate New York. Leah was born in
Europe but now lives in a refugee camp in Suzy’s
town. During the war, the Nazis put Leah and her fam-
ily in a concentration camp.

* Adolf Hitler, the Nazi leader, ruled Germany from
1933 to 1945.

* Jews and other people the Nazis considered “unde-
sirable” were sent to concentration camps. The pris-
oners were overworked, starved, and tortured. Six
million Jews were put to death.

* World War Il began in 1939 to stop Hitler. The war
was between the Allied Powers (Great Britain,
France, the United States) and the Axis powers
(Germany, Japan, and ltaly).

* After more than five years, the Allied Powers won
the war. Hitler died in 1945, and the death camps
were finally closed.

Set Purposes for Reading

Read the story “Suzy and Leah”
to find out what two girls think and feel about each
other and themselves.

Set Your Own Purpose What else would you like
to learn from the story to help you answer the Big
Question? Write your purpose on the “Suzy and Leah”
page of Foldable 1.

Keep Moving

Use these skills as you read the following
selection.

Suzy and Leah 81
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by Jane Yolen

August 5, 19448 Practice the Skills

..................................

Dear Diary,

Today I walked past that place, the one that was in the
newspaper, the one all the kids have been talking about.
Gosh, is it ugly! A line of rickety wooden buildings just like
in the army. And a fence lots higher than my head. With
barbed wire! on top. How can anyone—even a refugee—
live there?

I took two candy bars along, just like everyone said I should.

When I held them up, all those kids just swarmed over to the
fence, grabbing. Like in a zoo. Except for this one girl, with
two dark braids and bangs nearly covering her eyes. She was
just standing to one side, staring at me. It was so creepy. After
a minute I looked away. When I looked back, she was gone. I
mean gone. Disappeared as if she’d never been.

Suzy

1. Barbed wire is twisted wire with sharp points attached to it. It is used for fences.

Vocabulary YRR

- refugee (REF yoo jee) n. a person who flees for safety, especially because of war
or natural disaster

: swarmed (swormd) v. moved in a large group

82 UNIT 1 Why Do We Read?
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I] Reviewing Skills

Previewing Preview the story
to get an idea of what you are
going to read about. Read the
title and first few sentences of
the story. Skim the text. Look at
the photos. What do you find out
about the story by previewing it?

B
. Understanding Text Structure
The dates of the diary entries
give information about the over-
all sequence of events. But dates,

all by themselves, may not tell
you all you need to know about
the order of things.
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o dear M2 August 5, 1944 Practice the Skills
y dear Mutti, e

I have but a single piece of paper to write on. And a broken :
pencil. But I will write small so I can tell all. I address it to
you, Mutti, though you are gone from me forever. I write in

English, to learn better, because I want to make myself be 13} Literary Element

understood. H : Theme Each girl has a first
Today another girl came. With more sweets. A girl with :  impression of the other girl
. . . . * What is that impression based
yellow hair and a false smile. Yonni and Zipporah and Ruth, on? How does each girl reat
my friends, all grabbed for the sweets. Like wild animals. to the other? Do you think this
Like . . . like prisoners. But we are not wild animals. And we :  might be a clue to what the
are no longer prisoners. Even though we are still penned in. :  theme of the story is?

I stared at the yellow-haired girl until she was forced to
look down. Then I walked away. When I turned to look back,
she was gone.

Disappeared. As if she had never been.

Leah

September 2, 1944 :
Dear Diary, :
I brought the refugee kids oranges today. Can you believe
it—they didn’t know you're supposed to peel oranges first.
One boy tried to eat one like an apple. He made an awful
face, but then he ate it anyway. I showed them how to peel

oranges with the second one. After I stopped laughing.

Mom says they are going to be coming to school. Of course
they’ll have to be cleaned up first. Ugh. My hand still feels
itchy from where one little boy grabbed it in his. I wonder if
he had bugs.

Suzy

September 2, 1944 :
My dear Mutti, :

Today we got cereal in a box. At first I did not know what it :
was. Before the war we ate such lovely porridge® with milk
straight from our cows. And eggs fresh from the hen’s nest,
though you know how I hated that nasty old chicken. How
often she pecked me! In the German camp, it was potato

2. Mutti (MOO tee) is a way of saying “Mommy” in German.
3. Porridge (POR ij) is hot cereal.

Suzy and Leah 83



READING WORKSHOP 4

soup—with onions when
we were lucky, without
either onion or potato
when we were not. And
after, when I was running
from the Nazis, it was stale
brown bread, if we could
find any. But cereal in a
box—that is something. [}
I will not take a sweet
from that yellow-haired
girl, though. She laughed
at Yonni. I will not take
another orange fruit.
Leah

Nazi soldiers arrest Jews in Poland in 1943.

Dear Diary,

So how are those refugee kids going to learn? Our teachers
teach in English. This is America, after all.

I wouldn't want to be one of them. Imagine going to school
and not being able to speak English or understand anything
that’s going on. I can’t imagine anything worse.

Suzy

My dear Mutti,
The adults of the Americans say we are safe now. And so
we must go to their school. But I say no place is safe for us.
Did not the Germans say that we were safe in their camps?
And there you and baby Natan were killed. §
And how could we learn in this American school anyway?
I have a little English. But Ruth and Zipporah and the others,
though they speak Yiddish* and Russian and German, they
have no English at all. None beyond thank you and please and
more sweets. And then there is little Avi. How could he go
to this school? He will speak nothing at all. He stopped
speaking, they say, when he was hidden away in a cupboard

4. Yiddish (Y'H dish) is a language spoken by Jews of eastern and central European background.
It is based on German and includes words from other languages of that area of Europe. Yiddish
is written in Hebrew letters.
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Practice the Skills

..................................
.

s

:  Understanding Text
Structure When did Leah eat
porridge with fresh milk? When
did she try cereal from a box?
What signal words tell the order
of events here?

September 5, 1944 :

September 5, 1944

.8
:  Understanding Text
Structure How much time
has passed since Suzy and Leah
first saw each other through the
fence? (Hint: Look at the dates of
the diary entries.)
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by his grandmother who was taken by the Nazis after she
swore there was no child in the house. And he was almost
three days in that cupboard without food, without water,
without words to comfort him. Is English a safer language
than German?
There is barbed wire still between us and the world.
Leah

Dear Diary,
At least the refugee kids are wearing better clothes now.
And they all have shoes. Some of them still had those stripy

pajamas on when they arrived in America.

The girls all wore dresses to their first day at school,
though. They even had hair bows, gifts from the teachers. Of
course I recognized my old blue pinafore.” The girl with the
dark braids had it on, and Mom hadn’t even told me she was
giving it away. I wouldn’t have minded so much if she had
only asked. It doesn't fit me anymore, anyway.

The girl in my old pinafore was the only one without a
name tag, so all day long no one knew her name.

Suzy @

September 14, 1944 :

My dear Mutti,

I put on the blue dress for our first day. It fit me well. The
color reminded me of your eyes and the blue skies over our
farm before the smoke from the burning darkened it.
Zipporah braided my hair, but I had no mirror until we got
to the school and they showed us the toilets. They call it a
bathroom, but there is no bath in it at all, which is strange. I
have never been in a school with boys before.

They have placed us all in low grades. Because of our
English. I do not care. This way I do not have to see the girl
with the yellow hair who smiles so falsely at me.

But they made us wear tags with our names printed on
them. That made me afraid. What next? Yellow stars? I tore
mine off and threw it behind a bush before we went in.

Leah

5. A pinafore (PIN uh for) is a dress with a low neck and no sleeves that buttons in the back. It is
usually worn with a blouse or as an apron over another dress.

Practice the Skills

..................................
.

September 14, 1944 :

26l Literary Element

Theme Often, a problem in a
story is a clue to what the theme
is. Do you think Suzy has a prob-
lem understanding the children
in the camp? Why or why not?
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Practice the Skills

..................................
.

- Jewish refugee children from Germany
. at Liverpool Street Station in London,
England, on August 30, 1939.

- Analyzing the Photo: How does this

photo help you understand how Leah
feels?

September 16, 1944 :

Dear Diary,

Mr. Forest has assigned each of us to a refugee to help them :

with their English. He gave me the girl with the dark braids,
the one without the name tag, the one in my pinafore. Gee,
she’s as prickly as a porcupine. I asked if I could have a
different kid. He said I was the best English student and
she already spoke the best English. He wants her to learn as
fast as possible so she can help the others. As if she would,
Miss Porcupine.
Her name is Leah. I wish she would wear another dress.
Suzy

September 16, 1944 :

My dear Mutti,

Now I have a real notebook and a pen. I am writing to you
at school now. I cannot take the notebook back to the shelter.
Someone there will surely borrow it. I will instead keep it
here. In the little cupboard each one of us has been given.

I wish I had another dress. I wish I had a different student
helping me and not the yellow-haired girl.

Leah

86 UNIT 1 Why Do We Read?

Bettmann/CORBIS

: English Language Coach

Context Clues The word
shelter may sound familiar

to you. But do you know what

it means here? Take a look at
the words and sentences around
shelter to see if they clarify its
meaning. What clues do you
find? How do they help explain
the meaning of the word?
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September 20,1944 Practice the Skills

Dear Diary, e

Can't she ever smile, that Leah? I've brought her candy bars :
and apples from home. I tried to give her a handkerchief with
a yellow flower on it. She wouldn’t take any of them. :

Her whole name is Leah Shoshana Hershkowitz. At least,
that’s the way she writes it. When she says it, it sounds all
different, low and growly. I laughed when I tried to say it, but :
she wouldn’t laugh with me. What a grouch. :

And yesterday, when I took her English paper to correct it,
she shrank back against her chair as if I was going to hit her
or something. Honestly!

Mom says I should invite her home for dinner soon. We'll
have to get her a special pass for that. But I don’t know if I
want her to come. It’s not like she’s any fun at all. I wish
Mr. Forest would let me trade.

Suzy

September 20, 1944 :

My dear Mutti, :
The girl with the yellow hair is called Suzy Ann McCarthy.

It is a silly name. It means nothing. I asked her who she was

named for, and she said, “For a book my mom liked.” A book!

I am named after my great-grandmother on my mother’s side, :

who was an important woman in our village. I am proud to

...............................

carry on her name. i 8W Literary Element

This Suzy brings many sweets. But I must call them candies :
now. And a handkerchief. She expects me to be grateful. But
how can I be grateful? She treats me like a pet, a pet she does
not really like or trust. She wants to feed me like an animal
behind bars.

If I write all this down, I will not hold so much anger. I
have much anger. And terror besides. Terror. It is a new word
for me, but an old feeling. One day soon this Suzy and her
people will stop being nice to us. They will remember we are
not just refugees but Jews, and they will turn on us. Just as
the Germans did. Of this I am sure.

Leah

Theme Do you think Leah

has a problem understanding
Suzy? Could that be a clue to the
theme?
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, September 30, 1944 Practice the Skills
Dear Diary, e

Leah’s English is very good now. But she still never
smiles. Especially she never smiles at me. It’s like she has
a permanent frown and permanent frown lines between
her eyes. It makes her look much older than anyone in our
class. Like a little old lady.

I wonder if she eats enough. She won't take the candy bars.
And she saves the school lunch in her napkin, hiding it away
in her pocket. She thinks no one sees her do it, but I do. Does
she eat it later? I'm sure they get dinner at the shelter. Mom
says they do. Mom also says we have to eat everything on our :
plates. Sometimes when were having dinner I think of Leah

Shoshana Hershkowitz. El 9N Literary Element

Suzy :  Theme Are Suzy’s feelings
. toward Leah changing? Do you

September 30, 1944 think that wondering about
’ : someone might be a first step

My dear Mutti, -
j ) :  toward understanding the per-
Avi loves the food I bring home from school. What does he 5057 1s wondering better than
know? It is not even kosher.® Sometimes they serve ham. But :  thinking you already know?
I do not tell Avi. He needs all the food he can get. He is a : Might the theme of this story
growing boy. : have to do with understanding

. . . ?
I, too, am growing fast. Soon I will not fit into the blue other people?

dress. I have no other.
Leah

October 9, 1944 :
Dear Diary, :

They skipped Leah up to our grade, her English has gotten
so good. Except for some words, like victory, which she
pronounces “wick-toe-ree.” I try not to laugh, but sometimes
I just can't help it!

Leah knows a lot about the world and nothing about
America. She thinks New York is right next to Chicago, for
goodness sakes! She can’t dance at all. She doesn’t know the

6. Kosher (KOH shur) is a Yiddish word meaning “fit or proper to eat according to Jewish law.”

Vocabulary YRR

permanent (PUR muh nunt) adj. lasting
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words to any of the top songs. And she’s so stuck up, she only Practice the Skills
talks in class to answer questions. The other refugees aren’t  ..................ct.
like that at all. Why is it only my refugee who's so mean?

Suzy

October 9, 1944 :
My dear Mutti, ;
I think of you all the time. I went to Suzy’s house because
Mr. Forest said they had gone to a great deal of trouble to get
a pass for me. I did not want to go so much, my stomach hurt :
the whole time I was there. :
Suzy’s Mutti was nice, all pink and gold. She wore a dress
with pink roses all over it and it reminded me of your dress,
the blue one with the asters. You were wearing it when we
were put on the train. And the last time I saw you at the
camp with Natan. Oh, Mutti. I had to steel my heart against
Suzy’s mother. If I love her, I will forget you. And

that I must never do. [ [ IE Literary Element

I brought back food from her house, though, for Avi. I Theme Why do you think Leah
could not eat it myself. You would like the way Avi grows :tries not to love Suzy’s mother?
bigger and stronger. And he talks now, but only to me. He :  How might the way Leah acts

affect other people’s ability to

says, “More, Leah, please.” And he says “light” for the sun. understand her?

Sometimes when I am really lonely I call him Natan, but only
at night after he has fallen asleep.

L m
Context Clues Of course,
you've heard the word steel
before. But you've probably
never heard it used this way.
Look for context clues that will
help you understand it here.
What do you think it means?

- Jewish prisoners at the Vittel

. Concentration Camp in France on
: September 12, 1944, the day Allied
. armies freed them.

Analyzing the Photo: What do you
- think is going through the minds of the
. people in the photo?
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12] October 10, 1944 Practice the Skills

Dear Diary, .

012] Key Reading Skill

Leah was not in school today. When I asked her friend
Zipporah, she shrugged. “She is ill in her stomach,” she said.
“What did she eat at your house?”

I didn't answer “Nothing,” though that would have been
true. She hid it all in a handkerchief Mom gave her. Mom
said, “She eats like a bird.” How does she stay alive?”

Suzy

October 11, 1944 :
Dear Diary, :

They’ve asked me to gather Leah’s things from school and :
bring them to the hospital. She had to have her appendix® out :
and nearly died. She almost didn't tell them she was sick :
until too late. Why did she do that? I would have been
screaming my head off with the pain.

Mom says we have to visit, that I'm Leah’s American best
friend. Hah! We're going to bring several of my old dresses,
but not my green one with the white trim. I don’t want her to
have it. Even if it doesn’t fit me anymore.

Suzy

October 12, 1944 :
Dear Diary, :
I did a terrible thing. I read Leah’s diary. I'd kill anyone
who did that to me! [H

At first it made no sense. Who were Mutti and Natan, and
why were they killed? What were the yellow stars? What does :
kosher mean? And the way she talked about me made me
furious. Who did she think she was, little Miss Porcupine? All :
I did was bring candy and fruit and try to make those poor
refugee kids feel at home.

Then, when I asked Mom some questions, carefully, so she
wouldn't guess I had read Leah’s diary, she explained. She said :
the Nazis killed people, mothers and children as well as men. ;

7. When people say someone eats like a bird, they are saying the person hardly eats anything.

8. The appendix (uh PEN diks) is a finger-shaped sack found in the belly. If it becomes swollen or
infected, it can cause sharp pain and often has to be removed.
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Understanding Text Structure
Look at the diary entries on this
page. Why are they only made
by Suzy? What happened to Leah?

13 Literary Element

Theme Suzy knows that reading
Leah’s diary is wrong. But does it
help her understand Leah better?
Do you think the theme might
have something to do with not
judging someone until you know
about that person'’s experiences?
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In places called concentration camps. And that all the Jews— Practice the Skills
people who weren’t Christians like us—had to wear yellow = ..........coo.
stars on their clothes so they could be spotted blocks and
blocks away. It was so awful I could hardly believe it, but
Mom said it was true. :

How was I supposed to know all that? How can Leah stand :
any of us? How could she live with all that pain? :

Suzy

October 12, 1944 :
My dear Mutti, :
Suzy and her mother came to see me in the hospital. They
brought me my notebook so now I can write again.
I was so frightened about being sick. I did not tell anyone
for a long time, even though it hurt so much. In the German
camp, if you were sick and could not do your work, they did
not let you live. :
But in the middle of the night, I had so much fever, a doctor :
was sent for. Little Avi found me. He ran to one of the guards. :
He spoke out loud for the first time. He said, “Please, for :
Leah. Do not let her go into the dark.”
The doctor tells me I nearly died, but they saved me. They
have given me much medicines and soon I will eat the food
and they will be sure it is kosher, too. And I am alive. This I
can hardly believe. Alive! :
Then Suzy came with her Mutti, saying, “I am sorry. I am so :
sorry. I did not know. I did not understand.” Suzy did abad ~ :
thing. She read my notebook. But it helped her understand.
And then, instead of making an apology, she did a strange
thing. She took a red book with a lock out of her pocket and
gave it to me. “Read this,” she said. “And when you are out of
the hospital, I have a green dress with white trim I want you
to have. It will be just perfect with your eyes.” :
I do not know what this trim may be. But I like the idea of a i
green dress. And I have a new word now, as well. It is this: diary. :

s . How d think both S d
A new word. A new land. And—it is just possible—a o 0 yDIL T 287 SUzY

. . Leah would answer the ques-
new friend. i tion “Why would someone read
Leah I O : this story?” Write your answer
: on the “Suzy and Leah” page
of Foldable 1. Your response
will help you complete the Unit
Challenge later.
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After You Read §Suzv and Leah

......................

Answering the

1. Summarize Tell what Suzy does after reading Leah's diary.
@ Right There You will find this information in the story.

Critical Thinking

: 2. Infer Why is Leah afraid to wear a name tag?

@ Author and Me You will find clues in the story, but you must
also use the information in your head.

3. Infer At first, Suzy doesn't want to give up her green dress. Why?
@ Author and Me Answer from your own experiences.

4. Evaluate Is Suzy wrong to read Leah’s diary?
@ On My Own Answer from your own experiences.

5. Infer Leah says that “it is just possible” that she has a new friend. Why
: do you think she is not quite sure?

@ Author and Me You will find clues in the story, but you must
also use the information in your head.

6. Evaluate Do you think “Suzy and Leah” is a believable story? Explain
: why or why not.

@ On My Own Answer from your own experiences.

Write About Your Reading

: Pretend you are both Suzy and Leah. (Not at the same time!) First write
- one more diary entry from Leah’s point of view. Choose one of the follow-
- ing questions to answer:
. » Can you bring clothes for little Avi?
Objectives (pp. 92-93)

Reading Identify text structure: sequence - * Are you going to use the dlary and key?

Literature Identify theme in a literary text Do Will you let Avi meet Suzy?
Vocabulary Use context clues: example .

Writing Write a diary entry : ; ) , . .
Grammar Identify and use principal parts - VWrite one more diary entry from Suzy’s point of view. Choose one of the

of verbs . following questions to answer:
: = Will you visit Leah at her home after her operation?

* Will you ask Leah about the camps?
.« Will you learn new words in Yiddish?
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Skills Review

Key Reading Skill: Understanding Text
Structure

7. Make a sequence chart like the one below that
shows the main events in the story in the order in
which they happen. Include at least five events.

Event 1 Event 2 Event 3

\
Y

Literary Element: Theme
8. Why do Leah and Suzy misunderstand each other
at the beginning of the story?

9. What happens to change the way the girls think
about each other?

10. What do you think the theme of this story is?

Vocabulary Check

Copy each sentence, with the correct word in place.
refugee swarmed permanent

11. Soldiers ____ over the town like ants over a picnic.

12. The war forced ___s to escape to nearby
countries.

13. When will this temporary dam be replaced by a
___one?

English Language Coach Use context clues to fig-
ure out the meaning of disparate.

14. People with disparate experiences—such as one
who was a victim of the Nazis and one who never
faced any real hardship at all-may find it hard to
understand each other.

Grammar Link: Principal
Parts of Verbs

Every verb has four “principal parts” that are used to
form all tenses. The following chart shows how the
principal parts of “regular” verbs are formed.

Principal Parts of Verbs

Base Form | Present Past Past
Participle Participle
act acting acted acted

The base form and the past alone are used to form
the present and past tenses. Helping verbs are used
along with either the present participle or the past
participle to form other tenses.

The present participle is always formed by adding -ing
to the base form. (So, if tirp is a verb, you could be
sure that “I am tirping” or “l was tirping” is correct.)

The other two principal parts—the past and the past
participle—are easy for “regular” verbs. They are both
formed by adding -d or -ed to the base form.

Base Form Past Past Participle
blame blamed blamed
laugh laughed laughed

Grammar Practice

On a separate sheet of paper, write the four principal
parts of each verb shown.

15. walk
16. notice

LiteraturePniline

Web Activities For eFlashcards, Selection
Quick Checks, and other Web activities, go to
www.glencoe.com.

A
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BEfOI‘e You Read from How Things Work

Meet the Author

This selection comes from a
book that explains various
machines people use every
day. The publisher,
Consumer Guide, prints
many books and magazines
intended to help people
understand products and
choose the best ones. The
writers of such publications
don't usually get credit as
authors.

"
Ll‘luraturm
Author Search For more about

Consumer Guide and similar
publications, go to www.glencoe.

com.
Y,

Objectives (pp. 94-95)

Reading Identify text structure: steps in a
process « Connect text to self
Informational Text Use text features:
diagram, cutaway diagram

Vocabulary Use context clues to deter-
mine word meaning

94 UNIT1 Why Do We Read?

......................

Vocabulary Preview

ingenious (in JEEN yus) adj. clever; imaginative (p. 96) Everyone agreed

that his invention was ingenious.

tendency (TEN dun see) n. the way something is likely to be or behave;

likelihood (p. 96) The zipper had a tendency to get stuck.

rotate (ROH tayt) v. to turn around (p. 98) The wheels of a bicycle rotate

as you pedal.

stationary (STAY shun air ee) adj. not moving; staying still (p. 98) That

part of the machine is stationary.

Wirite to Learn Choose the right vocabulary word to complete the
. following sentences.

1. Most homes are , but some trailer homes move.

2. We need a really ___ solution.
¢ 3. They decided to ____ the bandstand so that it faced the crowd.
: 4. Hehada___to talk too much.

English Language Coach

. Context Clues Remember to look for clues to clarify an unfamiliar word.
. The context may define it, restate it, give an example of it, or compare it to
- something you are familiar with.

If the word rotate weren't defined and you didn't know its meaning, how

could you figure it out? Use a chart like the one below to help.

The wheels of a bicycle rotate as you pedal.

Word
rotate

\ 4
Context Clues

wheels, bicycle,
as you pedal

\/
Meaning
spin or turn
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Skills Preview

Key Reading Skill: Understanding
Text Structure

Before you read, preview the text to identify text
structure. Look for words and phrases that signal:

* transitions between steps in a process
* cause and effect

Make a Chart In your Learner’s Notebook, make

a two-column chart. Label your columns “Zipper” and
“Pencil Sharpener.” In each column, list the words and
phrases that signal the text structure of that part of the
selection. Is the structure explaining how to do some-

thing, or is it telling you how something works? At the
bottom of your chart, briefly describe the process that
the text is explaining.

Write to Learn In your Learner’s Notebook, write a
paragraph about something you know how to do. Explain
the steps in the process clearly and in the correct order.
Use signal words to show transitions between steps.

Key Text Element: Text Features

A diagram is a drawing that shows the parts of a
machine or other device. It makes the parts simpler
and easier to see. Sometimes, it can be combined with
an actual photograph to clearly show how the device
works. A cutaway diagram shows what happens
behind a part of the device, as though that part had
been cut away.

These tips will help you understand and get the most
from diagrams.

» Look carefully at the whole picture to understand
what it shows.

What part of the photograph has been replaced by
a diagram?
* Look carefully at the diagram.
Is part of the diagram a cutaway, showing what is
behind one of the device’s parts? What does it show?
* Look carefully at any arrows, lines, and captions that
will help you understand the diagram.
What do the captions explain? Is it a process?

Get Ready to Read

Connect to the Reading

Are you curious about how something works? What
process would you like to know more about? What
could you show someone how to do?

Build Background

The selection tells how a zipper and a pencil sharpener

work.

* Zippers began to appear on men'’s and women's
clothing in the 1920s and 1930s.

* Before zippers, people used buttons, snaps, ties, and
hooks and eyes to hold their clothes together.

* An electric pencil sharpener has just one roller and
a motor instead of a crank.

Set Purposes for Reading

=] [t TEEET®  Read the selection “How Things
Work” to learn about how a zipper and a pencil
sharpener work.

Set Your Own Purpose What else would you like
to learn from the selection to help you answer the Big
Question? Write your own purpose on the “How
Things Work” page of Foldable 1.

LiteraturePniline

Interactive Literary Elements Handbook
To review or learn more about the literary
elements, go to www.glencoe.com.

Keep Moving

Use these skills as you read the following
selection.

How Things Work 95
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RMATIONA X
REFERENCE BOOK

from How Things Work

by the editors of Consumer Guide

At Home

Practice the Skills

..................................

21l Key Reading Skill

Lipper

I he zipper is a tight, secure fastener that has the advantage :

of being flexible and quick to operate. This ingenious device
was first patented! in the 1890s, but the slide fastener that

we know today was not perfected until 1913. Early designs
had an unfortunate tendency to pop open. Its first use on
garments was in World War I, when the U.S. Navy used slide
fasteners on flying suits. Slide fasteners were not christened?
“zippers” until 1926. 1#

1. When something is patented (PAT un tid), the government gives the person or company that
invented it the right to be the only one to make, use, or sell it for a certain number of years.

2. Christened (KRIS und) means “named” here.

Vocabulary YRR

* ingenious (in JEEN yus) adj. clever; imaginative

: tendency (TEN dun see) n. the way something is likely to be or behave;
likelihood

96 UNIT 1 Why Do We Read?

Understanding Text Structure
Look at “Zipper.” Does it look
like a “normal” text to you? If
not, why? Think about the size

of the drawing and the place-
ment of the writing on the page.
As you think about what “Zipper”
is telling—and showing—you, look
for words that signal steps in a
process or cause and effect.

r

2 English Language Coach

Context Clues What do you
think garments means? What
context clues clarify its meaning
for you? Explain.



READING WORKSHOP 4

Practice the Skills

..................................

B Key Text Element

Text Features: Diagram Look
at the cutaway diagram of the
The teeth are staggered : zipper. Which part of the zipper
along two strips of cloth S0 : L \
that the protrusion® of one ;s "cut away”? What does the

The slide is the key element in making the )
tooth fits into the hollow of zipper work. Inside the slide is a Y-shaped cutaway reveal? Also, look at the

the tooth opposite. channel. When the slide is pulled up, the : notes that are connected by lines
two rows of teeth are fed together at . tothe drawing. What do the notes
precisely the right angle so that the teeth :tell you about how the zipper
lock together. . . .
- works? Continue to look for signal
To open the zipper, the wedge shape that . words as you study the text.
forms the Y is forced between the teeth :

so that they unhook.

* The zipper’s teeth are metal bars
- with a protrusion on the top and
- a matching hollow on the bottom.

: Some zippers are made of plastic
- coils instead of metal teeth.

The strip of locked teeth goes
out the bottom of the Y.

3. A protrusion (proh TROO zhun) is something that sticks out. A hollow is a hole or empty space.

How Things Work 97
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Practice the Skills

- 40 Key Text Element
e n c I a rpe “ e r . Text Features Take a look
o

at the illustration of a pencil
sharpener on the next page as
you read this description. How
does the illustration help you

understand this machine?

A pencil sharpener has two rollers with raised and
sharpened ridges on them that shave thin slivers off the
pencil point. The rollers can freely spin from a yoke, which
is connected to a set of gears and a crank.

The pencil is inserted at one end through a hole in the yoke,
between the two rollers. The rollers are slanted so that they
come together at the opposite end, next to the crank. At that
end, each roller has a gear affixed” to it. The two gears mesh?

with a larger gear inside the housing of the pencil sharpener. :
That larger gear is an internal gear—its teeth are not on the 58 English Language Coach

outside of the disc, but face inward toward the center. B :  Context Clues What does
The crank handle turns the yoke, which causes the two :  housing mean here? If you com-

bine the clues in this paragraph
with your knowledge of the
word house, you should have no

rollers to rotate around the pencil. The gears at the opposite
ends of the rollers turn inside the internal gear, which is

stationary. This set of gears makes the two rollers rotate on trouble understanding housing in
their axes. As the rollers are rotating around the pencil, they : this context.

are also turning against the pencil’s surface. The sharp ridges :

of the rollers shave the pencil to a sharp point. @ O 6|

Understanding Text
Structure This piece explains
how a sharpener works. How dif-
ferent would this selection be if
it were directions for how to use
the sharpener? Would the orga-
nization change? What kind of
illustration(s) would be needed?

4. Affixed (uh FIKST) means “attached.”
5. Mesh means “come together.”

Vocabulary Y

* rotate (ROH tayt) v. to turn around

stationary (STAY shun air ee) adj. not moving; staying still

98 UNIT 1 Why Do We Read?
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Internal gear

Roller

Yoke

Roller

How Things Work 99

Mark Burnett
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After You Read éfrom How Things Work

Objectives (pp. 100-101)

Reading Identify text structure: steps in a
process

Informational Text Use text features:
diagram, cutaway diagram

Vocabulary Identify context clues
Writing Write directions: steps in a
process

Grammar Use irregular verbs correctly

100 UNIT 1

Stefano Bianchetti/CORBIS

Why Do We Read?

......................

. Answering the

1. What was the most interesting thing you learned from these selections?
Explain why it was interesting to you.

@ Author and Me You'll find ideas in the selection, but you must
also use your own opinions.

2. Recall What makes the zipper such a clever device?

@I Right There You'll find the answer in the selection.

‘3. Summarize How does a pencil sharpener sharpen pencils?

@D Think and Search You must use information from the selection
and decide what the important points are.

- Critical Thinking

: 4. Infer How has the zipper improved over time?

@ Author and Me You'll find clues in the selection, but you must
also use the information in your head.

5. Infer Why do you think the slide fastener became known as the

“zipper™?
@ On My Own Answer from your own experience.

Write About Your Reading

. You've just read two explanations of how things work. The structure of each
. explanation was a process. Now write about another kind of process. Write
. a set of directions for something you know how to do. You might write
about how to make your favorite sandwich or something else you know

how to cook. Be sure to put in all the details. How do you start? What do

you add first? What comes second and third? How do you finish up? Use
:signal words to show when you are going from one step to the next. Some
. examples of useful signal words are first, next, after that, and finally.

: As you begin to write your directions, remember to do the following things:
* Break the process into steps.

* Present each step in proper order.

* Use clear transition words to link the steps.
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Skills Review

Key Reading Skill: Understanding
Text Structure

6. You have seen how a process can serve as the
structure for a piece of writing. You have also
seen how an illustration can work with the text.
Write a short paragraph telling how an illustration
can make a process clearer.

Key Text Element: Text Features
7. What part of the zipper does the cutaway show?

8. List the parts of the pencil sharpener indicated by
the arrows.

9. How does the photo of the “uncovered” pencil
sharpener work like a cutaway diagram?

Vocabulary Check

For each word below, copy the sentence from the
selection that contains that word. Then write a
sentence of your own using the word correctly.
Underline the word in both sentences.

10. ingenious

11. tendency

12. rotate

13. stationary

English Language Coach Find the following words
in the selection you just read. Tell whether context
clues use definition, restatement, or comparison to
clarify meaning.

14. coils

15. internal gear

Literaturepniing

Web Activities For eFlashcards, Selection
Quick Checks, and other Web activities, go to
www.glencoe.com.

Grammar Link:
Irregular Verbs

Many common English verbs are irregular. The chart
below contains some of the most often-used irregular
verbs. If you don't know their forms by heart, learn them.

Present Tense | Past Tense Past Participle
become became become
buy bought bought
come came come
eat ate eaten
give gave given
grow grew grown
ride rode ridden
run ran run

say said said

see saw seen
take took taken
write wrote written

The most irregular verb in the English language is

to be.
Present Past
Subject Tense Past Tense | Participle
I am was been
you are were been
he, she, it |is was been
we are were been
they are were been

Grammar Practice

16. Copy the paragraph below. Then find and fix the
three verb mistakes in the paragraph.

Yesterday Ms. Cordero assign us to write a poem. You
should have seen our faces. We was very unhappy.
We have never written poems in our lives. Our teacher
should have gave us an easier assignment.

How Things Work 101
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CONIPARING LITERATURE WORKSHOP

SUNer

Reading

by Michael Dorris

What You'll Learn

» How to compare two pieces of literature
* How to determine theme

What You'll Read Have you done any comparing lately? Sure you have. You
« “Summer Reading,” p. 105 compare all the time. Maybe you compare two T-shirts
- “The First Book.” p. 109 before. deciding WhI.Ch one to wear. You probably compare
foods in the cafeteria before you choose your lunch.

Point of Comparison When you compare, you think about how things are alike

« Theme and how they are different. By comparing two things, you'll
understand each of them better.

Purpose .
How to Compare Literature: Theme
* To compare the themes

of a personal essay and Com_paring two wo-rks of literature is Iikf: comparing any
a poem two items. You decide _what parts are alike gnd V\{hat parts
are different. You'll quickly notice one way in which the
selections in this workshop are alike. Both are about read-
ing. That's their subject. You'll also notice a way they're
different. One is an essay, and the other is a poem.

As you read the essay “Summer Reading” and the poem
“The First Book,” look for the theme of each one. Don't
confuse theme with subject. Theme goes deeper into the
meaning. Ask yourself

* What is this writer telling me? What is his or her main idea?
* How would he or she answer the “Big Question?”

After that, compare the themes of the two selections.

Academic Vocabulary Juuuuusussssssas

.

theme (theem) n. an author’s intended message about life



COMPARING LITERATURE WORKSHOP

Get Ready to Compare

As you read “Summer Reading” and “The First Book,” look for details that
suggest what each author is saying about the subject of reading. Ask yourself
the questions listed on page 102. In your Learner’s Notebook, make a table

like the one below to write your ideas on.

“Summer Reading” “The First Book”

Making Your Comparison

After you've read both selections, look over the
notes you made in the table in your Learner’s
Notebook. Then you'll make a Venn diagram below
the table. A Venn diagram helps you compare two
things. Notice that the two circles make three areas

“Summer Reading”

in the diagram—one for each selection and one for
both selections.

You'll complete your diagram later, after you've fin-
ished reading and thinking about both selections.

Both “The First Book”
Selections

about reading

Comparing Literature Workshop 103
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Before You Read Summer Reading

Meet the Author

Michael Dorris (1945-1997)
was part Native American,
and many of his books are
about Native Americans.
When he was asked about
books he thought teenagers
would like, he responded that
when he was a teenager he
preferred books that “weren't
assigned, but chosen.” See
page R3 of the Author Files in
the back of the book for more
on Michael Dorris.

! 4
Lﬂuraturﬂ'ﬂlm
Author Search For more about

Michael Dorris, go to www.glencoe.
com.

Objectives (pp. 104-107)

Reading Compare and contrast literary
texts

Literature Identify theme in a literary
text « Compare and contrast themes
across texts

Vocabulary Use context clues to deter-
mine word meaning

104 UNIT 1 Why Do We Read?

Hulton Archive/Getty Images

......................

. Vocabulary Preview
category (KAT uh gor ee) n. a type or group (p. 105) Seventh graders are

a category of middle schoolers.

gestured (JES churd) v. showed (something) by a motion of the hand or

other part of the body; form of the verb gesture (p. 106) He gestured
for us to come in.

consciously (KON shus lee) adv. knowingly; on purpose (p. 106) He

consciously chose the shortest book.

browsed (browzd) v. looked through in a casual way; form of the verb

browse (p. 106) He browsed the shelves for something to read.

vividly (VIV ud lee) adv. clearly (p. 107) He described Mr. Ballou vividly.
encounter (en KOWN tur) n. an unexpected meeting (p. 107) They had

an encounter at the library.

Reading Strategies

: Connect to the Reading
What is it like to discover something new that you really enjoy?

: Build Background

- In this essay, Michael Dorris describes a summer that he spent mowing

: lawns and reading when he was fourteen. He names two books that influ-

. enced him. One of them, Coming of Age in Samoag, is a study of girls grow-
. ing up on one of the Samoan islands in the Pacific Ocean. The book is a

. work of anthropology (the study of the beliefs, customs, and behaviors of
:groups of people). Dorris himself later became an anthropologist.

Set Purposes for Reading

R E Read to find out about Michael Dorris’s summer read-
. ing and its effect on his life.

Set Your Own Purpose What else would you like to learn from the
. selection to help you answer the Big Question? Write your own purpose on
- the “Summer Reading” page of Foldable 1.
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Practice the Skills

..................................

D
. Context Clues What does
measure mean here? Did the
narrator hold up a ruler to see
how tall each neighbor is? Of
course not. The narrator has
been talking about getting to
by Michael Dorris . know his customers, who are
: his neighbors. So in getting their
Detroit News, May 1991 measure, he's deciding what
: he can expect from them. He's

W ) :  making judgments based on his
hen I was fourteen, I earned money in the summer by  :  eyperiences with them.

mowing lawns, and within a few weeks I had built up a
regular clientele.! I got to know people by the flowers they :
planted that I had to remember not to cut down, by the things :
they lost in the grass or stuck in the ground on purpose. I :
reached the point with most of them when I knew in advance : Mr. Kersey. Suffolk Thomas Cantrell

. . . . Dugdale (1880-1952). Oil on canvas,
what complaint was about to be spoken, which particular : 91X 72 cm. Blackburn Museum and Art
request was most important. And I learned something about : Gallery, Lancashire, UK.
the measure of my neighbors by their :
preferred method of payment: by the job, by
the month—or not at all. [

Mr. Ballou fell into the last category, and he
always had a reason why. On one day he had
no change for a fifty, on another he was flat
out of checks, on another, he was simply out
when I knocked on his door. Still, except for
the money part, he was a nice enough old guy,
always waving or tipping his hat when he’d
see me from a distance. I figured him for a
thin retirement? check, maybe a work-related
injury that kept him from doing his own yard

1. A clientele (kly un TEL) is a group of customers.

2. Retirement is the time in life when a person no longer works for
a living.

Vocabulary YRR

category (KAT uh gor ee) n. a type or group

Summer Reading 105

Bridgeman Art Library



COMPARING LITERATURE WORKSHOP

work. Sure, I kept a running total, but I didn’t worry
about the amount too much. Grass was grass, and the
little that Mr. Ballou’s property comprised® didn’t take
long to trim.

Then, one late afternoon in mid-July, the hottest time of
the year, I was walking by his house and he opened the
door, motioned me to come inside. The hall was cool,
shaded, and it took my eyes a minute to adjust to the
muted light. ]

“I owe you,” Mr. Ballou began, “but . . .”

I thought I'd save him the trouble of thinking up a
new excuse. “No problem. Don’t worry about it.”

“The bank made a mistake in my account,” he
continued, ignoring my words. “It will be cleared up in
a day or two. But in the meantime I thought perhaps you
could choose one or two volumes for a down payment.”

He gestured toward the walls and I saw that books
were stacked everywhere. It was like a library, except
with no order to the arrangement.

“Take your time,” Mr. Ballou encouraged. “Read, borrow,

Five Stacks of Books with One Fallen,
1994. Andrew Gadd. Oil on canvas.
Private collection.

keep. Find something you like. What do you read?” . .
“I don’t know.” And I didn't. I generally read what was in Practice the Skills
front of me, what I could snag?® from the paperback rack at the : " " "

drugstore, what I found at the library, magazines, the back of
cereal boxes, comics. The idea of consciously seeking out a
special title was new to me, but, I realized, not without
appeal—so I browsed through the piles of books. H

“You actually read all of these?”

“This isn't much,” Mr. Ballou said. “This is nothing, just
what I've kept, the ones worth looking at a second time.”

“Pick for me, then.”

He raised his eyebrows, cocked his head, regarded me

3. Here, comprised means “contained; included.”
4. A down payment is part of the full price that a person pays to buy something.
5. When you snag something, you grab it quickly.

................................

- gestured (JES churd) v. showed (something) by a motion of the hand or other part
of the body

consciously (KON shus lee) adv. knowingly; on purpose

browsed (browzd) v. looked through in a casual way

106 UNIT 1

Bridgeman Art Library

Why Do We Read?

4208 English Language Coach

Context Clues Do you know
what muted light means? What
context clues can help you figure
out its meaning? Discuss it with
a partner.

E Comparing Literature

Theme Now that Dorris is tell-
ing about his reading habits, you
may want to start making some
notes in the “Summer Reading”
part of the table you made in
your Learner’s Notebook. Are
the author’s ideas about reading
similar to or different from your
own? Use details from the selec-
tion to support your answer.
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appraisingly as though measuring me for a suit. After a
moment, he nodded, searched through a stack, and handed
me a dark red hard-bound book, fairly thick.

“The Last of the Just,” I read. “By André Schwarz-Bart.
What's it about?”

“You tell me,” he said. “Next week.”

I started after supper, sitting outdoors on an uncomfortable
kitchen chair. Within a few pages, the yard, the summer,
disappeared, the bright oblivion of adolescence® temporarily
lifted, and I was plunged into the aching tragedy of the
Holocaust,” the extraordinary clash of good, represented by

one decent man, and evil. Translated from French, the language :

4l Comparing Literature

was elegant, simple, overwhelming. When the evening light

finally failed I moved inside, read all through the night. [1
To this day, thirty years later, I vividly remember the

experience. It was my first voluntary encounter with world

literature, and I was stunned by the undiluted® power a novel :

could contain. I lacked the vocabulary, however, to translate
my feelings into words, so the next week, when Mr. Ballou
asked, “Well?” I only replied, “It was good.”

“Keep it, then,” he said. “Shall I suggest another?”

I nodded, and was presented with the paperback edition of
Margaret Mead’s Coming of Age in Samoa.

To make two long stories short, Mr. Ballou never paid me a

dime for cutting his grass that year or the next, but for fifteen :

years I taught anthropology at Dartmouth College. Summer
reading was not the innocent pastime I had assumed it to be,
not a breezy, instantly forgettable escape in a hammock
(though I've since enjoyed many of those, too). A book, if it
arrives before you at the right moment, in the proper season,
at a point of intermission in the daily business of things, will
change the course of all that follows.H O

6. The phrase the oblivion (uh BLIH vee un) of adolescence (ad uh LES uns) suggests that
teenage years are a time when you don’t pay much attention to the world around you.

7. The Holocaust (HOH luh kawst) was the mass slaughter of large numbers of Europeans,
especially Jews, by the Nazis during World War 1.

8. Something undiluted is strong because it is not watered down.

................................

- vividly (VIV ud lee) adv. clearly

- encounter (en KOWN tur) n. an unexpected meeting

Practice the Skills

................................

Theme This paragraph and
the next describe the author’s
thoughts and feelings about his
summer reading. Keep filling

in your table with notes on the
selection. How does what he
says here compare with what
he said about his reading habits
earlier?

amm

How do you think Michael
Dorris would answer the ques-
tion, “Why do we read?” Write
your answer on the Comparing
Literature page of your Unit 1
Foldable.

Summer Reading 107
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Before You Read  The First Book

Rita Dove

Meet the Author

Rita Dove has won many
prizes for her poetry, includ-
ing the 1987 Pulitzer Prize.
She also had the special
honor of serving two terms
as Poet Laureate of the
United States. She said she
discovered that people all
over the country “were
hungry for poetry.” Dove
believes in the power of
poetry. She says, “When a
poem moves you, it moves
you in a way that leaves you
speechless.” See page R3

of the Author Files in the
back of the book for more
on Rita Dove.

R
Ll‘leriturﬁl'ﬁ"ﬂ
Author Search For more about
Rita Dove, go to www.glencoe.com.

Objectives (pp. 108-109)
Reading Compare and contrast literary
texts

word meaning

108 UNIT 1 Why Do We Read?

Tim Wright/CORBIS

....................

Get Ready to Read

Connect to the Reading
. What's it like to try something new, like a new food, a new game, or a

new sport? Think of a time when you tried something new. Describe your

- experience to a partner.

English Language Coach

Context Clues You've learned to figure out the meaning of unfamiliar
: words by looking at context clues—other words in the sentence or para-
:graph that help you understand the word you don't know.

Copy this chart into your Learner’s Notebook. As you read “The First

Book,” use the chart to define the word nip. You might think you know

what it means, but context clues can help you be sure.

Word Context Clues Meaning

Build Background

* Rita Dove won a Pulitzer Prize for her poetry. Pulitzer Prizes are awards

for excellent achievements in American writing, literature, and music. The
Pulitzer Prizes in literature are for fiction, nonfiction, drama, history, biog-
raphy, and poetry.

* Dove was poet laureate of the United States. The role of the poet laureate is

to raise people’s awareness of poetry and inspire them to read, write, and
appreciate poetry. The poet laureate is chosen by the Librarian of Congress.

Set Purposes for Reading

CITATMESET®  Read the poem “The First Book” to find out how

and why people read and to learn what advice the poet gives to someone

reading a book for the first time. Also think about the Big Question as

: you read.

Set Your Own Purpose What else would you like to learn from the
:poem to help you answer the Big Question? Write your own purpose on
: “The First Book” page of Foldable 1.

Literature Identify theme in a literary text -
 Compare and contrast themes across texts :
Vocabulary Use context clues to determine :
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COMPARING LITERATURE WORKSHOP

Practice the Skills

FlrSt 0
- Theme Dove says that the book
f won't bite, or that it might give
:  you a nip, a tingle. What is the
. poet comparing a book to? Is this
f a clue about the theme? Explain.

a

by Rita Dove Compare What does the
; speaker say about reading in the
last three lines? Would Michael
Dorris agree? Fill in the chart
under “The First Book” with any-
. - thing you want to add now that
Open it. *  you've read and thought about it.

Go ahead, it won't bite.
Well . . . maybe a little.

More a nip, like. A tingle.
5 It’s pleasurable, really. 0

You seeg, it keeps on opening.
You may fall in.

Sure, it’s hard to get started;
remember learning to use

10 knife and fork? Dig in:
you’ll never reach bottom.

It’s not like it’s the end of the world—
just the world as you think

you know it. 1 O

Homework, 1946. Milton Avery.
Oil on canvas, 91.4 x 61 cm.
Fundacion Coleccion Thyssen-
Bornemisza, Madrid.
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After You Read

......................

Vocabulary Check

: Copy each sentence with the best word in place. You will use each word in
: two sentences.

category
. gestured
: consciously
. browsed
. vividly
. encounter
1. He raised his arms and ____ his surrender.
2. We had an unpleasant ___ with the other team after the game.
3. | ___ remember the bright red dress Mom wore.
4. Josie is definitely in the top ____ in math scores.
5. They could have ___for hours in that giant bookstore.
6. She didn't ___try to insult them; she just gave her honest opinion.
7. Elena ___ around the store until she found the sweater she wanted.
8. The lights of the city sparkled ___.
9. Tran ___ lost the game to his little sister to make her happy.

10. Chandra was surprised by her ____ with Amy.

11. Jermaine ___ for Kate to cross the street and talk.
Objectives (pp. 110-111) . 12. Randall wanted a challenge, so he entered the swim meet in the
Reading Compare and contrast : highest )
literary texts : T

Literature Identify theme in a literary text -
* Compare and contrast themes across texts :
Writing Write a response to literature: .
comparison/contrast, theme
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Reading/Critical Thinking

On a separate sheet of paper, answer the following
questions.

Summrer Reading

13. Compare and Contrast How did the author’s
experience reading The Last of the Just differ from
his experience reading Coming of Age in Samoa?
Think and Search The answers are in the
story, but you will need to look in more than one
place to find them.

14. Interpret What does the author mean when he
says that summer reading was not an “innocent
pastime” for him?

Author and Me You will find clues in the
story, but you'll also need to use information in
your head.

=First Book

15. Interpret What do the lines “You see, it keeps
on opening. /You may fall in” mean?
Author and Me You will find clues in the
poem, but you'll also need to use information in
your head.

16. Evaluate Do you think reading can really give
you new ideas about things? Explain.

On My Own Answer from your own
experiences.

Writing: Compare the
Literature

Use Your Notes
17. Follow these steps to use the notes in your

diagram to compare the theme of “Summer
Reading” with the theme of “The First Book.”

Step 1: Look over the diagrams you completed.
Underline the details that are alike for both
selections. Circle the details that are different.

COMPARING LITERATURE WORKSHOP

Step 2: On a separate sheet of paper, copy the
diagram below. List the details that are alike in
the center of the diagram. List the details that
are different for each selection on either side

of the diagram.

Both
Selections

“Summer
Reading”

Step 3: Look at the new diagram. Notice what
kinds of details are alike in the selections and
what kinds of details are different.

Step 4: Think about what the details tell you
about the theme of each selection. You will
use these ideas to back up your statements
in the assignment.

Get It On Paper

To show what you know about the theme of each of

these selections, copy and complete these statements.

Use the diagram you completed to get ideas.

18. | think the theme of “Summer Reading” is __.

19. | think the theme of “The First Book” is .

20. The detail that helps me understand the theme of
“Summer Reading” is ___.

21. The detail that helps me understand the theme of
“The First Book” is .

22. Both selections are about reading. Answer these
questions in your Learner’s Notebook: How are
the ideas about reading in the two selections
alike? How are they different?

Comparing Literature Workshop 111



what you've learned to do the Unit Challenge.

The Unit Challenge

You and three to five other students are the
creative team that has been chosen to develop
a sixty-second TV commercial. You will be
“selling” the idea of reading.

1. Discuss the Assignment First, brainstorm
with your group to come up with as long a
list of reasons to read as you can think of.
The notes you made on your Foldable should
help you. Choose a group member to take
notes and keep track of the reasons. Try to
be specific. You will get a longer list and
better ideas for your commercial if you list
“to live someone else’s life for a while” or
“to get scared to death” instead of a general
reason, such as “to be entertained.”

2. Make Choices Commercials are short! You
can't work with every reason on your list.
Choose the five reasons that you think your
commercial can deal with best.

3. Plan the Commercial Think about
commercials you have seen and work with
your group to choose a style.

* Should the commercial be funny or
serious?

112 UNIT 1 Why Do We Read?

Follow the directions for the activity you've chosen.
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As you've read the selections, you've been thinking about people’s reasons for reading. Now use

A. Group Activity: Create a Commercial

* Do you want to say the reasons or
show them?

« Will everyone who is “on camera” be the
age you are, or should some of the group
members play older or younger people?

. Write the Commercial When you write a

commercial, you write down what the actors
do, as well as what they say (if anything).
Work together to get your ideas down on
paper. Remember, you can explain your
reasons to read or demonstrate them.

All you should care about is getting your
ideas across.

. Practice and Time the Commercial

Practice your commercial a few times and
time it. If it runs longer than a minute,
shorten it.

. Perform the Commercial Long ago,

commercials were performed “live,” in the
same way a play is shown. They weren't
filmed or taped. Perform your commercial
as a live performance for the class.



The selections in this unit have given you
information and ideas about reasons to read.

Now it's time to use those reasons to persuade
other people to read—people who may not have

discovered the benefits for themselves.

1. Choose Reasons to Read Look through

your Foldable notes to find reasons to read.
Choose the ones you think will work best to

convince other people that reading is both
useful and fun.

2. Plan Your Brochure A typical advertising

brochure is made up of one regular-size
piece of paper, folded twice. This creates
six pages, three on one side of the paper
and three on the other.

* Fold a piece of paper to make a blank
brochure.

* Decide how many reasons you want to
deal with on the brochure. Just one
throughout? One per page?

* Look for art that can illustrate the reason
or reasons your brochure will advertise.

B. Solo Activity: Advertising Brochure

UNIT 1 WRAP-UP

3. Find or Create Art An ad brochure

depends on art to help communicate ideas,
so you will need illustrations. Use magazines
or other published material to find and cut
out pictures, or draw your own.

. Make a “Dummy” Brochure A “dummy”

is like a rough draft. It shows where the art
will go and where the “copy” (words) will go.
Use your blank brochure. Draw the approxi-
mate size of your chosen art where you want
it to go. Write advertising copy that identifies
the reason or reasons you are advertising.
The copy must fit in the space available for it.
Keep working on art ideas and copy ideas
until the dummy shows your final plan.

. Create the Final Brochure Fold a clean

piece of paper to make the real brochure.
Paste or draw your final art in place. Write
your final copy neatly where it goes. Now
you're ready to hand it in!

Read
to
Learn

Read
f

Wrap-Up 113




Meet the Author

“The Day It Rained
Cockroaches” comes from
Paul Zindel's book The
Pigman and Me, which is
the story of his life. Zindel
was born in New York City
in 1936. Many of his books,
including The Pigman and
Me, explore how teenagers
and adults get along. “I try
to show [teens] they aren't
alone,” he once said. “I know
it's a continuing battle to get
through the years between
twelve and twenty.” Zindel
died in 2003. See page R8
of the Author Files in the
back of the book for more
on Paul Zindel.

iy

-_.Jn.- B
thmturaali'ﬂ

Author Search For more about
Paul Zindel, go to www.glencoe.

com. J
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‘The Day -
It Rained

(0 ckroache

by Paul Zindel

The three of us were very excited when we pulled up in

¢ front of our new home. There were some unusual things

. about it, but I've always been attracted to unusual things.

: For instance, I was the only kid I knew who always liked

. searching newspapers to find weird news. Whenever I found
: a shocking article or picture, I'd save it. That week alone, I

: had cut out a picture of a man who was born with monkey

. feet, a list of Seventy-Five Ways to Be Richer a Year from

: Now, and a report about a mother who sold her daughter to

Gypsies in exchange for a theater trip to London. Also, there
. are ten biographical' points about me you should know right
. off the bat:2

1) My father ran away when I was two years old.

2) My sister taught me how to cut out fake coins from
cardboard and make imitation lamb chops out of

1. Biographical means “having to do with someone’s life story.”
2. The expression off the bat comes from baseball and means “without delay.”
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clay, because we never had very About anything else you'd ever want to
much real money or food. know about my preteen existence you can
see in the photos in this book. However, I
don't think life really started for me until I
became a teenager and my mother moved
4) 1yearned to be kidnapped by aliens us to Travis, on Staten Island.

for a ride in their flying saucer.

3) I once wanted to be Batman and
fly off buildings.

5) Ever since I could remember
I'd liked to make cyclorama?®
displays out of shoeboxes
and cut out figures of
ghosts, beasts, and teenagers
to put in them.

6) Ionce prayed to own a pet
gorilla.

7) Tused to like to play tricks
on people, like putting
thumbtacks on their seats.

8) When my father’s father was
sixteen, he got a job on a
Dutch freighter, sailed to
America, jumped ship and
swam to Staten Island, got
married, and opened a bake
shop, and he and his wife
died from eating too many
crumb-cakes before Betty*
and I could meet them.

9) A truck once ran over my
left elbow. It really hurt and
left a little scar.

10) I am afraid I will one day
die by shark attack.

3. A cyclorama is a picture that surrounds a viewer. The author
probably meant diorama—a miniature display of a scene that
uses small figures.

4. Betty is the author’s sister.
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When we first drove into the town, I
noticed a lot of plain wood houses, a
Catholic church, a war memorial, three
saloons with men sitting outside on chairs,
seventeen women wearing kerchiefs® on
their heads, a one-engine firehouse, a big
redbrick school, a candy store, and a
butcher shop with about 300 sausages
hanging in the window. Betty shot me a
private look, signaling she was aghast.®
Travis was mainly a Polish town, and was
so special-looking that, years later, it was
picked as a location for filming the movie
Splendor in the Grass, which starred Natalie
Wood (before she drowned), and Warren
Beatty (before he dated Madonna). Travis
was selected because they needed a town
that looked like it was Kansas in 1920,
which it still looks like.

The address of our new home was 123
Glen Street. We stopped in front, and for a
few moments the house looked normal:
brown shingles, pea-soup-green—painted
sides, a tiny yellow porch, untrimmed
hedges, and a rickety wood gate and fence.
Across the street to the left was a slope
with worn gravestones all over it. The best-
preserved ones were at the top, peeking out
of patches of poison oak.

The backyard of our house was an airport.

I mean, the house had two acres of land of
its own, but beyond the rear fence was a
huge field consisting of a single dirt runway,
lots of old propeller-driven Piper Cub-type
planes, and a cluster of rusted hangars.”

5. A kerchief is an old-fashioned head scarf.
6. Aghast means “shocked.”

7. There is a group, or cluster, of hangars, which are buildings
where airplanes are kept.
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This was the most underprivileged airport
I'd ever seen, bordered on its west side by
the Arthur Kill channel and on its south
side by a Con Edison electric power plant
with big black mountains of coal. The only
great sight was a huge apple tree on the far
left corner of our property. Its trunk was at
least three feet wide. It had strong, thick
branches rich with new, flapping leaves. It
reached upward like a giant’s hand
grabbing for the sky.

“Isn’t everything beautiful?” Mother
beamed.

“Yes, Mom,” I said.

Betty gave me a pinch for lying.

“I'll plant my own rose garden,” Mother
went on, fumbling for the key. “Lilies,
tulips, violets!”

Mom opened the front door and we went
inside. We were so excited, we ran through
the echoing empty rooms, pulling up old,
soiled shades to let the sunlight crash in.
We ran upstairs and downstairs, all over
the place like wild ponies. The only
unpleasant thing, from my point of view,
was that we weren’t the only ones running
around. There were a lot of cockroaches
scurrying from our invading footfalls and
the shafts of light.

“Yes, the house has a few roaches,”
Mother confessed. “We'll get rid of them
in no time!”

“How?” Betty asked raising an eyebrow.

“I bought eight Gulf Insect Bombs!”

“Where are they?” I asked.




Mother dashed out to the car and came
back with one of the suitcases. From it she
spilled the bombs, which looked like big
silver hand grenades.

“We just put one in each room and turn
them on!” Mother explained.

She took one of the bombs, set it in the
middle of the upstairs kitchen, and turned
on its nozzle. A cloud of gas began to
stream from it, and we hurried into the
other rooms to set off the other bombs.

“There!” Mother said. “Now we have to
get out!”

“Get out?” I coughed.

YOUR TURN: READ AND APPLY SKILLS

“Yes. We must let the poison fill the
house for four hours before we can come
back in! Lucky for us there’s a Lassie double
feature® playing at the Ritz!”

We hadn't been in the house ten minutes
before we were driving off again!

I suppose you might as well know now
that my mother really loved Lassie movies.
The only thing she enjoyed more were
movies in which romantic couples got
killed at the end by tidal waves, volcanos,
or other natural disasters. Anyway, I was
glad we were gassing the roaches, because
they are the one insect I despise.

8. A double feature is when two movies are shown, one after the
other, for the price of one.
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Tarantulas I like. Scorpions I can live with.?
But ever since I was three years old and
my mother took me to a World’s Fair, I
have had nightmares about cockroaches.
Most people remember an exciting water
ride this fair had called the Shoot-the-
Chutes, but emblazened on my brain'?

is the display the fair featured of giant,

live African cockroaches, which look like

9. Tarantulas are large, hairy spiders with painful bites, and
scorpions are spider-like, with poisonous stingers on the end
of their tails.

10. Something that is emblazoned on your brain is unforgettable.
Emblazoned means “burned,” and a memory that was “burned”
into your brain would stay there.
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The Bridgeman Art Library/Getty Images

The Apple Tree, 1916.
Gustav Klimt. Oil on
canvas, 80 x 80 in.
Osterreichische Galerie
Belvedere, Vienna,
Austria.

American cockroaches except theyre six
inches long, have furry legs, and can pinch
flesh. In my nightmares about them, I'm
usually lying on a bed in a dark room and

I notice a bevy'! of giant cockroaches
heading for me. I try to run away but find
out that someone has secretly tied me down
on the bed, and the African roaches start
crawling up the sides of the sheets. They

11. A bevy s a large group.




walk all over my body, and then they head
for my face. When they start trying to drink
from my mouth is when I wake up
screaming,.

So after the movie I was actually looking
forward to going back to the house and
seeing all the dead cockroaches.

“Wasn't Lassie wonderful?” Mother
sighed as she drove us back to Travis. “The
way that brave dog was able to crawl
hundreds of miles home after being
kidnapped and beaten by Nazi Secret
Service Police!”

“Yes, Mom,” I agreed, although I was
truthfully tired of seeing a dog movie star
keep pulling the same set of tear-jerking
stunts in each of its movies.

“Maybe we’ll get a dog just like Lassie
one day,” Mother sighed.

When we got back to the house this time,
we didn’t run into it. We walked inside
very slowly, sniffing for the deadly gas. I
didn’t care about the gas so much as I
wanted to see a lot of roach corpses all over
the place so I'd be able to sleep in peace.

But there were none.

“Where are all the dead roaches?” 1
asked.

“T don’t know,” Mother admitted.

We crept slowly upstairs to see if the
bodies might be there. I knew the kitchen

YOUR TURN: READ AND APPLY SKILLS

had the most roaches, but when we went in,
I didn't see a single one, living or dead. The
lone empty Gulf Insect Bomb sat spent in
the middle of the floor. My sister picked up
the bomb and started reading the
directions. One thing my mother never did
was follow directions. As Betty was
reading, I noticed a closed closet door and
reached out to turn its knob.

“It says here we should've opened all the
closet doors before setting off the bombs, so
roaches can’t hide.” Betty moaned, her clue
to me that Mom had messed up again.

I had already started to open the door.
My mind knew what was going to happen,
but it was too late to tell my hand to stop
pulling on the door. It sprang open, and
suddenly 5,000 very angry, living
cockroaches rained down on me from
the ceiling of the closet.

“Eeehhhhhh!” I screamed, leaping
around the room, bathed in bugs, slapping
at the roaches crawling all over me and
down my neck! “Eeehhhhhh! Eeehh!
Ehhh! Ehh!”

“Don’t worry. I'll get more bombs,”
Mother said comfortingly as she grabbed
an old dishrag to knock the fluttering
roaches off my back. Betty calmly reached
out her foot to crunch as many as dared
run by her. O
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UNIT 1

Reading on Your Own

To read more about the Big Question, choose one of these books from your
school or local library. Work on your reading skills by choosing books that

are challenging to you.

Fiction

The Witch of
Blackbird Pond
by Elizabeth George Speare

In Puritan New England in 1687, a high-spirited
teenager befriends an old woman known as the
Witch of Blackbird Pond and finds herself accused of
witchcraft. Read the selection to be entertained and to
find out about Puritan New England.

A Wrinkle
in Time
by Madeleine LEngle

Meg Murry’s father has mysteriously disappeared.
Strangers from another planet bring upsetting news
that sends Meg on a journey along with her brother
Charles and her friend Calvin. The three set off to
rescue Mr. Murry and to combat an evil force that is
trying to take over the universe. Read this novel for
fun, excitement, and suspense.
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The Autobiography
of Miss Jane Pittman
by Ernest J. Gaines

In this novel about a 110-year-old African American
woman, Miss Jane Pittman recollects events in her life
in the South from the Civil War to the Civil Rights
movement of the 1960s. This novel will help you
understand the life, problems, and experiences of
Miss Jane Pittman.

Where You Belong
by Mary Ann McGuigan

Fiona, her mother, and three siblings are evicted
from their home. After an abusive father seems to
provide no refuge for her, thirteen-year-old Fiona
tries to discover where she belongs. Read the story
to understand what Fiona experiences.




Nonfiction

Sea Otter Rescue:
The Aftermath

of an Oil Spill

by Roland Smith

The oil tanker Exxon Valdez hit the rocks in Prince
William Sound, Alaska, and almost 11 million gallons
of crude oil spilled into the water. This accident cre-
ated an oil slick that threatened wildlife. Sea otters
were especially affected. This story is a firsthand
account of the animal rescue experts who helped
save the lives of hundreds of sea otters. The story
will help you understand the efforts made by the
rescue experts.

Things Change
by Troy Aikman

Former Dallas Cowboys quarterback describes his life
from childhood to three-time Super Bowl champ,
using his own experiences to show that change can
provide an opportunity to grow. Read to be enter-
tained and find how change can affect a person’s life.

UNIT 1 READING ON YOUR OWN

Baseball in April
and Other Stories
by Gary Soto

Soto’s own life—growing up poor in California’s
Central Valley—inspired these stories about Mexican
American teenagers facing the kinds of experiences
most teens face. Read to understand the experiences
of Mexican American teenagers and enjoy the stories

Soto tells.
i

Woodsong
by Gary Paulsen

This book shows the excitement of the Alaskan
dogsled race, the Iditarod. Paulsen recounts his first
dogsled race. He describes why he decided to work
with a team of racing dogs. Paulsen also describes
the beauty of nature and the dangers it can present.
Read to enjoy Paulsen’s adventure and to find out
details about the Iditarod.
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SKILLS AND STRATEGIES ASSESSMENT

Test Practice

Part 1: Key Elements

Do not begin by reading the passage. On a separate sheet of paper, write the
numbers 1-5. Read each question and then look only at the part of the passage
that can help you answer the question. For questions 1-4, write the letter of the
answer next to each number. For question 5, write a short response.

from “The Everglades Forever?”

Hero Mary Barley fights to save
Florida’s unique, marshy ecosystem

Graceful white ibis soar through the sky.
In the swamp below, lazy alligators lie still
as logs. A tiny frog hops to a lily pad and
lets out a big croak. It’s just another day in
Florida’s Everglades—a unique ecosystem
found only in the U.S.

The Everglades is about 4,000 square
miles of freshwater marsh, rivers, and
swamp. . . . The region, nicknamed the
“river of grass,” is home to more than 850
animal species, including 250 species of
birds, and 900 kinds of plants. Palms, pines,
and oak trees as well as wildcats and
panthers live in harmony in this wetland.
Sounds like a natural paradise, right? It
used to be. But after years of pollution and
other abuse, the Everglades is dying.

Objectives
Informational Text Use text features: title,
heads, pictures, deck, lead
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Humans Make Their Mark

More than 100 years ago, people began
to settle nearby. The Everglades seemed
worthless to them. They couldn’t build
homes or plant sugar cane, a profitable
crop, on the marshy ground. So they dried
out some of it.

In the 1920’s, U.S. government engineers
made bigger changes. . . . Without its
natural water supply, the Everglades began
to shrink. So did its plant and animal
populations. . . .

Part of the swampland where thousands
of animals once thrived is packed with
houses and factories. . . . The wading-bird
population is a tenth of what it was in
the early 1900s. Alarming numbers of
plligators and sparrows have vanished. Can
the Everglades be saved?
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To the Rescue!

Many Floridians refuse to give up
without a fight. . . . One of these fighters
is Mary Barley. . . .

Barley is chairwoman of the Everglades
Foundation. Her husband George, a former
real estate developer and fisherman, started
the foundation because he worried about
the Everglades’ future. Since his death in
a 1995 plane crash, Barley and foundation
members have fought on. . . .

Barley knows that even people who
want to save the Everglades don't want
to pay to correct mistakes others made.
She and fellow activists . . . persuaded
Florida voters to pass a state law requiring
polluters to pay most conservation costs.
Thanks to her, a sugar company sold more
than 50,000 acres of Everglades land back to
the state to be restored. The river can run
naturally again, which will help bring back
native plants and animals.

1. “Hero Mary Barley fights to save Florida’s unique,
marshy ecosystem” is an example of a

A. lead
B. deck
C. title
D. headline

2. What is the purpose of the subheads in this article?

A. to explain the meaning of the title
B. to summarize the information in the article

C. to break the article into “chunks” and introduce
them

D. to provide interesting information that makes
a reader keep reading

3. You can use the illustration with this article to help
you understand

A. where the Everglades is

B. why the Everglades faces problems

C. how bad the situation in the Everglades is
D. when the problems in the Everglades began

4. What information is found in the lead?
A. The Everglades is a special ecosystem.
B. Settlers in the Everglades dried out parts of it.

C. Some Florida residents are fighting to save
the Everglades.

D. A Florida law requires polluters to pay most
conservation costs.

Question 5 is a constructed-response question.
Write your answer below your answers for 1-4.

5. How do the title, the deck, and the subheads help
you understand what the selection is about and
how it is organized?

—-—— .
Literature@nline
Unit Assessment To prepare for the Unit test,
go to www.glencoe.com.
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Part 2: Reading Skills

Read the passage. Then, on a separate sheet of paper, write the numbers 1-5.
For the first four questions, write the letter of the right answer next to the number
for that question. Then, next to number 5, write your answer to the final question.

Come On, Get Happy!
It May Be True that Laughter Is the Best Medicine

by Lucia Menendez

! People have believed for a long time that laughter, as the old saying goes,
is good for the soul. There is now scientific evidence that it is also good for
the body. Recent research has shown that laughter strengthens the heart,
helps the flow of blood through the body, reduces pain, aids healing, fights
infections, and decreases blood pressure. It also improves memory, makes
people feel more confident, and leads to a positive view of life.

2 Laughter Clubs None of this information would surprise Dr. Madan
Kataria. After reading about some of the benefits of laughter, he started a
“Laughter Club” in a public park in Bombay, India. That was in 1995. There
are now more than 2,500 such clubs around the world.

3 Club meetings aren’t exactly quiet, but that’s sort of the
point. Although the noise may surprise those passing by, the
participants know exactly what theyre doing and why theyre
doing it. It’s good for them. Meetings are often held early in
the day, so people can get in a good twenty minutes or more of
laughing before they head off for work. Once there, members
believe, they concentrate better and work more

productively.

Objectives
Reading Set a purpose for reading ¢ Preview
text « Monitor comprehension: review and
reread « Identify text structure: steps in a
process
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4 Just Fake It How do these clubs find enough jokes to keep everyone
howling? They don't. According to Dr. Kataria, it doesn’t matter if laughter

is produced naturally, by actually finding something funny, or if it is faked.
The benefits to the body are the same. Laughter club leaders get things going
without any comedians around to help.

First, participants form a circle, standing two to three feet apart. Then
there are a few stretches, just to loosen up. Next, club members do deep
breathing followed by a series of “ho, ho, ha, ha” chants. And then it’s time
to get the laughs started, which often begin with the “lion laugh” in which
people raise their hands like lions’ paws, claw the air, stick out their tongues,
and laugh. After this, no one has to fake a laugh. The sight of the rest of the
group looking so completely ridiculous is enough to produce the real thing:
the laughter of true amusement.

. What fact can be discovered by only previewing 4. The best way to help information from this article
this article? stick in your mind would be to pause now and
A. Laughter may actually improve health. then to
B. Laughter Club members often do a “lion A. review

laugh.” B. preview
C. There are thousands of laughter clubs all over C. check the text structure
the world. D. set a new purpose for reading

D. Scientists have made recent discoveries about

laughter’s health benefits
5. Think of any two things you have read that you

had different purposes for reading. Name or
. Which paragraph contains information that is describe those two things and tell what your pur-
organized in a “process/how-to” structure? pose for reading each one was.

A. Paragraph 1
B. Paragraph 2
C. Paragraph 4
D. Paragraph 5

. What would be the most likely purpose a reader
would set for reading this article?

A. To learn how to be funny

B. To understand what laughter is

C. To find out what it says about laughter

D. To discover how to accomplish something
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Part 3: Vocabulary
On a separate sheet of paper, write the numbers 1-10. Next to each number,
write the letter of the right answer for that question.

Write the letter of the word or phrase that means Use context clues to figure out the meaning of each
about the same as the underlined word. underlined word.
1. to propel a car 6. Is that a genuine diamond ring, or is it fake?
A. stop C. fix A. real C. stolen
B. move D. buy B. pretty D. inexpensive
2. precisely on time 7. My cat thinks mice are delectable; he finds them
A. never C. almost quite tasty!
B. always D. exactly A. shy C. delicious
B. quiet D. hard to catch

3. to inspire the team
8. We responded to Dad’s vacation plans with

A. join ¢ encotrage groans, moans, sighs, and other sounds of
B. teach D. be jealous of dis ru;ltl em en’t. '
A. fear C. excitement
4. his unique hairstyle B. sleepiness D. displeasure
A. new C. attractive
B. ugly D. very unusual 9. Meet me in the vestibule, the roomlike area right
inside the front door of the building.
5. just a glimpse A. porch C. front yard
A. joke C. short distance B. lobby D. long hallway
B. glance D. small mistake
10. If the skydiver’s parachute didn't open, she would
plummet downward.
A. crawl C. fall rapidly
B. flutter D. float gracefully
Objectives

Vocabulary Learn and use new vocabulary

* Use context clues to determine word meaning
Grammar Identify and correctly use verbs

* Use correct verb tense

Writing Paraphrase and summarize text
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Part 4: Writing Skills

On a separate sheet of paper, write the numbers 1-4. Then follow the directions
for each numbered section below.

1. Write down the verbs in this sentence:
“People who are having a bad dream sometimes shout or kick.”

2. Rewrite this sentence, changing the verb to the present progressive form.
That is, change the verb to show that the action is continuing in the present.

“Everyone leaves the theater.”

3. Read the following passage and choose the best summary of it.

Samir was angry, so angry he could hardly speak. His bike lay on the
driveway, smashed into flat and twisted pieces. Samir had spent the entire
summer bagging groceries at the local supermarket just to have enough
money to buy the bike he’d always wanted. For two short days, he had ridden
it everywhere. Now it was gone. No, it would be better if it were actually
gone. At least then he wouldn't have to look at the sad remains.

A. Samir discovered that his bike was ruined.
B. Samir was furious when the bike he’d worked hard to buy was destroyed.
€. Samir was angry when his bike was smashed, but he should have put it somewhere safe.

D. Samir worked hard at a supermarket all summer to buy a bike, but he got to ride it for only
two days before he found it smashed in a driveway, which made him too angry to speak.

4. Write a summary of the following passage.

During the 1950s, migrant workers lived and worked in terrible conditions.
These people, who traveled from farm to farm to plant, weed, and pick crops,
had little money and even less power. They worked long hours in hot fields,
often with no water available. They earned small amounts of money for
backbreaking work. They slept in cars, tents, shacks, or under the sky. They
rarely had the benefits of electricity. The children often missed school because
they were working, but even when they were able to go, they had to move
from school to school as their families traveled.
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OOKING AHEAD

The readings and skill lessons in this unit will help you think about your own answer to
the Big Question.

UNIT 2 WARM-UP -« Connecting to the Big Question
GENRE FOCUS: Biography
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by Maya Angelou
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by Toni Cade Bambara
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from Red Scarf Girl: A Memoir of the Cultural Revolution. . . .................. 208
by Ji-li Jiang
Miracle Hands . . ... 218

by Christina Cheakalos and Matt Birkbeck, updated from People
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fromBarrio Boy . .. ... e 225
by Ernesto Galarza

How | Learned English. . ........... ... o i 232
by Gregory Djanikian
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How Can We
5o Become Who We
Want to Be?

It isn’t easy to become who you want to be. Many things might stand
between you and your goals. But you've got strengths and resources that
can help you reach those goals. In this unit, you'll read about different
people and what stood between them and their efforts to become who
they wanted to be.

Real Kids and the Big Question

SHAWN likes working with his hands. He's also good at
science and math. Sometimes he dreams of becoming an engi-
neer and traveling around the world building bridges and dams.
At other times, Shawn thinks he would be better off staying in
the neighborhood and working as a carpenter. What advice
would you give him?

LUISA loves to act. She has played only
small parts so far, but now she really
wants the lead role in her school
play, The Diary of Anne
Frank. She has a hard time
taking risks because she’s
always nervous before

A A she tries out for a play.

Lﬂgm Luisa figures it's better

to play it safe and go

Link for small parts. What

to Web resources to further advice would you give
explore the Big Question at Luisa?
www.glencoe.com. J
o S — il
Warm-Up Activity

With a partner, talk about the advice you would give Shawn and
Luisa. Explain to each other why you would give that advice.
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UNIT 2 WARM-UP

You and the Big Question

Reading about other people trying to figure out who they want to be and how to
become that person will give you ideas for your own answer.

Plan for the Unit Challenge

At the end of the unit, you'll use notes from all your reading to complete the Unit
Challenge, which will explore your answer to the Big Question.

You will choose one of the following activities:

A. Letter of Advice Work with classmates to write a letter of advice to a teen
who wonders how to reach his or her goals.

B. Web Diagram Create a web diagram that shows how you can become who
you want to be.

* Start thinking about which activity you'd like to do so that you can focus your
thinking as you go through the unit.

* In your Learner’s Notebook, write your thoughts about which activity you'd like
to do.

» Each time you make notes about the Big Question, think about how your ideas
will help you with the Unit Challenge activity you chose.

Keep Track of Your Ideas

As you read, you'll make notes about the Big Question. Later, you'll
use these notes to complete the Unit Challenge. See pages R8-R9 for
help with making Foldable 2. This diagram shows how it should look.

1. Use this Foldable for all of the selections in this unit. Label each
“tab” with a title. (See page 129 for the titles.) You should be
able to see all the titles without opening the Foldable.

2. Below each title, write My Purpose for Reading.
3. A third of the way down, write the label The Big Question.

0

New Directions

| o Toward a Rainbow Nation

O

An Hour with Abuelo |

o | Kids in Action: Dalie Jimenez |
o | Rosa Parks: My Story

° Unit 2
How Can \We Become
Who We Want to Be?
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Skills Focus

* Key skills for reading
biography

* Key literary elements of
biography

Skills Model

You will see how to use
the key reading skills and
literary elements as you
read an excerpt from

* Tony Hawk: Chairman of
the Board, p. 133

-V
LMM
Study Central Visit www.

glencoe.com and click on Study
Central to review biography.

Objectives

(pp. 132-135)

Reading Activate prior knowledge
* Make connections from text to
self « Make inferences » Understand
sequence: chronological order
Literature Analyze features of
genres: biography e Identify literary
elements: narrator, point of view,
setting, sensory details

3\

A biography is the story of a person’s life, written by another person.
Biographies are about real people, real times, and real events. Reading biog-
raphies is a great way to find out how people became who they wanted to
be. In an autobiography, the author tells the story of his or her own life.
Diaries, letters, journals, and memoirs are kinds of autobiographical writing.

Why Read Biography?

Reading about the lives of real people can be fun. You can learn about
* interesting and powerful people

» the times in which they lived

» the choices they made to become who they wanted to be

In this unit, you'll read part of a biography of Tony Hawk, who became a
world-class skateboarder when he was fourteen years old.

How to Read Biography

Key Reading Skills

These reading skills are especially useful tools for reading and understand-
ing biographies and autobiographies. The skills are modeled in the Active
Reading Model on pages 133-135; you'll learn more about them later.

B Activating prior knowledge Before you read, try to recall what you
might already know about the main character, the topic, or the setting.
Continue thinking about these things as you read; the text itself might
help you remember. (See Reading Workshop 1.)

M Connecting As you read, link the story to an experience you've had or
something you know, have heard, or have read. (See Reading Workshop 2.)

M Inferring Use the information given to figure out what the author isn't
directly telling you. (See Reading Workshop 3.)

M Identifying Sequence Look for clues or signal words that reveal the
order in which events in the story happened. (See Reading Workshop 4.)

Key Literary Elements

Recognizing and thinking about the following literary elements will help you
understand more fully what the author is telling you.

B Narrator: the voice telling the story (See Rosa Parks: My Story.)

M Point of view: the person through whose eyes you see the story (See
“An Hour with Abuelo.”)
First-person point of view is when someone tells his or her own story.
Third-person point of view is when someone tells another person’s story.
M Setting: the time and place of the story (See “New Directions.”)

H Sensory Details: details that appeal to the five senses (See “Miracle
Hands.”)
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" MAGAZINE ]

from Sports lllustrated

The notes in the side columns

model how to use the skills
and elements you read about
on page 132.

Chairman of the Board o
] iography
by Steve Pittman | ACTIVE READING MODEL ||

. [ Key Reading Skill
: Activating Prior Knowledge
I've seen skateboarders. What

When Tony Hawk was nine years old, his brother, Steve,
changed his life. Steve was twelve years older than Tony,

and he loved surfing. The Hawks lived in San Diego, they do seems really hard
California, not far from the Pacific Ocean. Most mornings, :  and dangerous. I'l bet Tony
Steve woke up early to surf before going to school. Because :  Hawk had to practice a long

time to become good at

Steve loved surfing, he had tried out “sidewalk surfing.” skateboarding

That’s what early skateboarding was called. Steve had an
old banana board in the garage. He took Tony to a
nearby alley, showed him how to balance on the

board, and gave him a push. Tony rolled and
rolled until he ran into a fence. He
couldn’t figure out how to turn! [

FALLING IN LOVE It was not love at
first sight. Slowly, over the next year,
though, Tony began skating more
and more. One weekend, the
mother of one of Tony’s friends

took the neighborhood kids to a
skate park, in San Diego, called
Oasis. Skaters whipped around
riding the bowls, banks, pools,

and other obstacles of the park.

He loved it.

After that, Tony wanted to go
every weekend. He nagged his
parents to drive him there. If his
brother or sisters were visiting,
he made them take him. Soon he
was asking for rides after school.

He wanted to go every day.

A chairman of the board is usually the leader of a company.
Tony was a leader in skateboarding.

Tony Hawk
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Tony was competitive with himself. That’s what he
liked about skateboarding: It wasn't a team sport. He
didn’t like letting his team down. With skateboarding,
Tony could only let himself down—and he wasn’t about
to do that. That’s why he would practice a single trick all
day long. A

FIRST CONTEST Tony was 11 when he competed in his :
first skateboard contest. There were more than 100 skaters :

in his age group! Tony was so nervous before the contest
that he developed a stomachache. He didn't skate well
and fell on easy tricks. F

Tony had let himself down, and that was the worst
teeling he had ever had. So, after that, Tony got serious
about contests. He would skate the park before each
competition. He drew a diagram of the pool
(competitions were often held in swimming pools). Then
he would map out where he would do his tricks and
memorize his planned run.

Tony’s strategy worked! He did a lot better. By the end

of the year, he had won his age class. He also had become

a member of the Oasis Skatepark team. [

At 11, Tony also got his first sponsor,! Dogtown
Skateboards. Dogtown went out of business soon, but
Tony quickly found another sponsor: Stacy Peralta, who
owned part of Powell and Peralta, the hottest skateboard
company at the time. Stacy named the Powell group of
skaters The Bones Brigade. H

TEENAGE PRO Tony’s first big, out-of-town contest for
Powell was in Jacksonville, Florida. He fell during his
run and was so upset that he refused to talk to anybody

afterward. But Stacy was a great coach, and with his help

and hours of practice, Tony improved even more quickly
than before. Before one local skating contest, in 1982,

Stacy turned to Tony and asked him if he wanted to turn

pro. Tony shrugged and said yes. He skated well and
placed third against the best skaters in the world! He
was 14. 3

1. A sponsor pays for skateboarding activities.
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ACTIVE READING MODEL .

................................

Pl Key Literary Element

Narrator Somebody besides
Tony is the narrator. The person
telling Tony’s story seems to
admire him.

Key Reading Skill
Connecting / know how Tony
felt. I can’t do my best when I'm
nervous.

Key Literary Element
Point of View The narrator
calls Tony by name and uses he
and his. This is third-person
point of view.

Key Reading Skill
Inferring The author doesn’t
say it, but I think Stacy Peralta
sponsored Tony because he
believed that Tony would
become a great skateboarder.

Key Reading Skill
Identifying Sequence The
words first, afterward, and
before are all signal words that
help me understand the time
order.
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ACTIVE READING MIODEL

..................................

CIRCUS SKATER Despite his early skateboarding

success, Tony had a problem. He was too skinny to do
some of the harder aerial? tricks. He needed more weight
to generate enough momentum to fly above the ramp. But
no matter how much food he ate, Tony couldn’t put on
weight. So he invented a different way to catch air.
Instead of grabbing his board early, like all the other
skaters, he ollied (did a no-hand aerial) into the air and
then grabbed his board. That way he could use his legs
more to launch himself off the lip of the ramp and do
more tricks. The new style worked, but it looked a lot
different from anybody else’s style. Other pros made fun
of Tony’s skating. Some called him a “cheater” because of
his technique. @l (]

Tony also invented a lot of tricks in which he would
flip his board and then put it back under his feet. Today,
every skater does flip tricks, but back then, skaters called
him a “circus skater” for doing them.

By 1985, Oasis had closed down. Skateboarding had
become less popular. But Tony kept skating with his friends,
at Del Mar Skatepark, in San Diego. He kept inventing
tricks, innovative® tricks. In a few years, all the skaters who
had made fun of Tony were trying to learn from him!

CHAMPION OF THE WORLD After Tony turned pro,
it took him awhile to get used to skating against older,
more experienced skaters. He bobbed all over the contest
results. Sometimes he would win, and sometimes he'd
place 10th. When Tony skated poorly, it upset him, and
he practiced harder. Soon he began winning a lot. He
became the first pro skater to win three vert contests* in
a row. In 1983, the National Skateboard Association was
founded. It governed the world skateboard ranking. Tony
was declared world champion. He was 15. O

©Time Inc. Reprinted with permission.

2. An aerial (AR ee ul) trick is done in the air.
3. Innovative tricks are new and creative.

4. A vert contest is one that involves flying into the air from a ramp (going “vertical”)
and landing back on the ramp.

Write to Learn In your Learner’s Notebook, write a few details that
you learned about Tony Hawk’s life from reading this excerpt.

Key Literary Element

Setting The setting is
San Diego. It has nice
weather, so Tony could
practice outside.

Key Literary Element
Sensory Details This para-
graph is loaded with sen-
sory details. Mostly, they
appeal to sight and touch,
with descriptions like “catch
air,” “fly above the ramp,”
and “use his legs to launch
himself.”
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READING WORKSHOP 1

Skills Focus

You will practice using the following skills when skill Lesson
you read these selections:

» from Rosa Parks: My Story, p. 140 ACtivati ng

* “Kids in Action: Dalie Jimenez,” p. 148

Reading Prior Knowledge
* Activating prior knowledge
Learnit!

What Is It? Activating prior knowledge means
using what you already know. For example, to
appreciate Tony Hawk: Chairman of the Board, you
needed to activate your prior knowledge of skate-
boarding. Now learn how to do it every time

you read.

* To activate something is to make it active—to get it

« Understanding multiple- going so it can be useful.
meaning words in context * Prior knowledge is knowledge that you already
* Academic Vocabulary: prior have—your memories.

* Activating prior knowledge is using what you
Writing/Grammar already know to help you understand new things.

* Identifying the narrator in
what you read

* Recognizing the narrator’s
effect on the story

Vocabulary

* Identifying nouns and
pronouns

‘ Analyzing Cartoons
The character can't acti-

‘ vate his prior knowledge
because he lost it. What

«1 forgot to make a back-up copy of my brain, ‘ prior knowledge of com-

so everything I learned last semester was lost. puters do you need to

1997 Randy Glasbergeniwwiglasbergen.com. - —~ understand this cartoon?

Objectives (pp. 136-137)
Reading Activate prior knowledge

Academic Vocabulary JURURRRRR

.

prior (PRY ur) adj. earlier; coming before
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® Activating Prior Knowledge

Why Is It Important? Remembering what you have read, seen, or expe-
rienced can also help you predict what might happen and understand what
you read. For example, because you've been afraid before, you can under-
stand a character who is afraid.

How Do I Do It? Before you read, skim the text to get an idea of what it's
about. Then think about what you already know about things related to the
text. Here’s how one student used his prior knowledge before he read
about Tony Hawk. When he skimmed the paragraph, he noticed the terms
sidewalk surfing and banana board.

When Tony was 9 years old, his brother, Steve,
changed his life. Because Steve loved surfing, he had
tried out “sidewalk surfing.” That’s what early
skateboarding was called. Steve had an old banana
board in the garage. He took Tony to a nearby alley,
showed him how to balance on the board, and gave
him a push. Tony rolled and rolled until he ran into
a fence. He couldn't figure out how to turn!

| know that surfing is riding a board on water. / guess
sidewalk surfing must be riding a skateboard on a sidewalk.

My cousin had a bike with a seat that was shaped like
a banana and called a banana seat; I'll bet the skateboard
had that shape too.

Practice It!

Below are some topics that are related to the selections that follow this
Workshop. What do you already know about each topic? In your Learner’s
Notebook, write two things that you know about each topic.

* Rosa Parks * Head Start programs
* The Civil Rights Movement * Doing something good for
« Standing up for your beliefs someone else

As you read from Rosa Parks: My Story and “Kids in Action: Dalie
Jimenez,” check the lists you made to practice activating prior knowledge.
If you remember more about a topic as you read, add to your lists.

Study Central Visit www.glencoe.
com and click on Study Central to
review activating prior knowledge.

Reading Workshop 1 Activating Prior Knowledge 137
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READING WORKSHOP 1 ¢ Activating Prior Knowledge

Before You Read trom Rosa Parks: My Story

Meet the Author

Rosa Parks was born in 1913
and grew up in Alabama. Her
brave act against segregation
made her a hero of American
history. She once said, “I
would like to be known as a
person who is concerned
about freedom and equality
and justice and prosperity for
all people.” See page R6 of
the Author Files for more
information about Rosa Parks.

e
I.Itnr:tumsm
Author Search For more about
Rosa Parks, go to www.glencoe.com.

Objectives (pp. 138-143)

Reading Activate prior knowledge

* Make connections from text to self
Literature Identify literary elements:
narrator

Vocabulary Use context clues: multiple-
meaning words

......................

Vocabulary Preview

complied (kum PLYD) v. did what was asked or ordered; went along with;

form of the verb comply (p. 181) The other riders complied with the
driver’s order.

criticize (KRIT uh syz) v. to point out what is wrong or bad about someone

or something (p. 143) Parks didn'’t criticize the others for complying with
the driver’s order.

warrant (WAR unt) n. a document, or piece of paper, that gives a police

officer the right to do something, such as arrest a person (p. 143) The
driver signed a warrant so that the police could arrest Parks.

Wirite to Learn For each vocabulary word, write a sentence that correctly

uses the word.

. English Language Coach

: Multiple-Meaning Words If you read a word you already know that

. doesn't seem to make sense, it may be that the word has multiple mean-
:ings. The context—other words in the sentence and paragraph—can help
. you find the correct meaning.

Look at these two words and some of their meanings. You'll see these

words in Rosa Parks: My Story.

light

bright

close to the ground @

. Partner Talk Read these sentences with a partner. Talk about which
. definition of the underlined word makes sense in each sentence.

1. Wiping tables is light work.

: 2. Turn the TV volume down low.
: 3. The box was light enough for Henry to carry.
: 4. This chair is too low for me.

138 UNIT 2 How Can We Become Who We Want to Be?

Bob Fitch/Black Star


http://www.glencoe.com

READING WORKSHOP 1 ¢ Activating Prior Knowledge

Skills Preview

Key Reading Skill: Activating Prior
Knowledge

Before you read the story, think about what you
already know about

» racial segregation (the separation of people based
on race) in the 1950s

» the Civil Rights movement

* any experience you've had in standing up for
yourself

Write to Learn Jot a few notes in your Learner’s
Notebook about what you already know about these
topics. Refer to your notes as you read the selection.

Key Literary Element: Narrator

The person who tells a story is the narrator. The nar-
rator of a biography tells a story about someone else.
The narrator of an autobiography tells a story about
himself or herself. In this selection from Rosa Parks’s
autobiography, Parks is the narrator.

As you read, use these tips to help you learn about
the narrator:
* Try to hear the narrator’s voice.

Why is it powerful to hear the story in Parks’s voice?

* An autobiography tells only one side of a story.
Think about the details the author provides.

What might the story be like if another passenger
on the bus were to tell it?

* Decide whether you trust the narrator.

Do you trust Parks’s version of the story? Does she
tell the story without letting her opinion (bias) come
through too strongly?

Partner Talk With a partner, discuss whether you
would rather hear about an event from a person who
was actually there, or from someone else. Explain
your reasons.

Get Ready to Read

Connect to the Reading

Think about how it feels to be treated unfairly. Parks
may have felt that way one evening in 1955. As you
read, think what you might have done in her place.

Partner Talk With a partner, talk about how you felt
when you were treated unfairly. Talk about how you
acted and explain why you acted that way.

Build Background

The part of Parks’s autobiography that you will read
takes place in Montgomery, Alabama, in 1955.

* Laws in many states supported racial segregation,
which is the separation of people based on race.

* One law said that African Americans had to ride in
the backs of buses. If a white person was standing,
the African Americans in an entire row of seats had
to stand up so the white person could sit down.
African Americans had to give their seats to white
people even if those seats were in the “colored”
section of the bus.

Set Purposes for Reading

= [ TTETI®  Read the selection from Rosa
Parks: My Story to find out what difficulties Rosa Parks
overcame in trying to become the person she wanted
to be—a person with equal rights.

Set Your Own Purpose What would you like to
learn from the story to help you answer the Big
Question? Write your own purpose on the Rosa Parks
page of your Foldable.

Literaturedniine

Interactive Literary Elements Handbook
To review or learn more about the literary
elements, go to www.glencoe.com.

Keep Moving

Use these skills as you read the following
selection.
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EStory ~

by Rosa Parks
with Jim Haskins

When I got off from work that evening of December 1,
I went to Court Square as usual to catch the Cleveland
Avenue bus home. I didn’t look to see who was driving when
I got on, and by the time I recognized him I had already paid
my fare. It was the same driver who had put me off the bus
back in 1943, twelve years earlier. He was still tall and heavy,
with red, rough-looking skin. And he was still mean-looking.
I didn't know if he had been on that route before—they
switched the drivers around sometimes. I do know that most
of the time if I saw him on a bus, I wouldn’t get on it. [

I saw a vacant! seat in the middle section of the bus and
took it. I didn’t even question why there was a vacant seat

1. Vacant means “empty.” A vacant seat is a seat with nobody in it.
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Rosa Parks rides in the front of a
Montgomery, Alabama, city bus.

Practice the Skills

..................................
.

‘0

- Activating Prior Knowledge
In the past, Parks's prior knowl-
edge of the driver has kept her
from boarding a bus he was
driving.
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even though there were quite a few people standing in the Practice the Skills
back. If I had thought about it at all, I would probably have — ...................oo.
figured maybe someone saw me get on and did not take the :
seat but left it vacant for me. There was a man sitting next to
the window and two women across the aisle. :
The next stop was the Empire Theater, and some whites got
on. They filled up the white seats, and one man was left
standing. The driver looked back and noticed the man
standing. Then he looked back at us. He said, “Let me have

those front seats,” because they were the front seats of the :
black section. Didn’t anybody move. We just sat right where — : B IEIAEINEL XTI

we were, the four of us. Then he spoke a second time: “Yall :  Multiple-Meaning Words in
better make it light on yourselves and let me have those Context Which meaning for
seats” Al light on page 138 makes the most

sense here? Explain your answer

The man in the window seat next to me stood up, and I in your Leamer’s Notebook

moved to let him pass by me, and then I looked across the :
aisle and saw that the two women were also standing. I 3
moved over to the window seat. I could not see how standing ! Narrator What do you think
up was going to “make it light” for me. The more we gave in  : .+ the narrator from what she
and complied, the worse they treated us. H © saysin the story?

I thought back to the time when I :
used to sit up all night and didn’t
sleep, and my grandfather would —_—
have his gun right by the fireplace, il e engcer s mace
or if he had his one-horse wagon
going anywhere, he always had _
his gun in the back of the wagon. ‘w
People always say that I didn't -
give up my seat because I was
tired, but that isn’t true. I was not
tired physically, or no more tired
than I usually was at the end of a
working day. I was not old,
although some people have an
image of me as being old then. I
was forty-two. No, the only tired
I was, was tired of giving in.

Before the December 21, 1956, Supreme Court ruling, African
: Vocabulary -------------------------------- Americans in the South had to sit in the back seats on the bus.
: complied (kum PLYD) v. did what was asked or ordered; Analyzing the Photo How does this photograph help you
went along with understand the times Rosa Parks tells about?
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Rosa Parks was arrested again on February 22, 1956. She had dared to disobey another
segregation law. [[

Practice the Skills

..................................

The driver of the bus saw me still sitting there, and he
asked was I going to stand up. I said, “No.” He said, “Well,
I'm going to have you arrested.” Then I said, “You may do
that.” These were the only words we said to each other. I
didn’t even know his name, which was James Blake, until we
were in court together. He got out of the bus and stayed
outside for a few minutes, waiting for the police.

As I sat there, I tried not to think about what might
happen. I knew that anything was possible. I could be
manhandled? or beaten. I could be arrested. People have
asked me if it occurred to me then that could be the test case
the NAACP? had been looking for. I did not think about that
at all. In fact if I had let myself think too deeply about what
might happen to me, I might have gotten off the bus, but I
chose to remain. §

2. To manhandle someone is to treat that person roughly.

3. NAACP stands for National Association for the Advancement of Colored People. This group
wanted to get rid of laws that allowed unfair treatment of African Americans. The group hoped
that if such laws were to be tested in a court case, the laws would then be made illegal.
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B4l Reviewing Skills

Using Text Features In Unit 1,
you learned to use text features
to add to your understanding of a
topic. Read the caption under the
photo on this page. How does this
information add to your knowl-
edge of Rosa Parks?

250 Key Reading Skill

Activating Prior Knowledge
Use your prior knowledge about
racial problems to understand
why Parks was afraid she might
be harmed.
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Meanwhile there were people getting off the bus and Practice the Skills
asking for transfers, so that began to loosen up the crowd, e
especially in the back of the bus. Not everyone got off, but
everybody was very quiet. What conversation there was, was :
in low tones; no one was talking out loud. It would have been :

quite interesting to have seen the whole bus empty out. @ 46
Or if the other three had stayed where they were, because if :  Multiple-Meaning Words in

they’d had to arrest four of us instead of one, then that would :  Context Look at the last part

have given me a little support. But it didn’t matter. I never - of the sentence. What does low

thought hard of them at all and never even bothered to mean here? How do you know?

criticize them.
Eventually two policemen came. They got on the bus, and

one of them asked me why I didn’t stand up. I asked him,

“Why do you all push us around?” He said to me, and I

quote him exactly, “I don’t know, but the law is the law and

you're under arrest.” One policeman picked up my purse, and :

the second one picked up my shopping bag and escorted me

to the squad car. In the squad car they returned my personal

belongings to me. They did not put their hands on me or

force me into the car. After I was seated in the car, they went

back to the driver and asked him if he wanted to swear out a

warrant. He answered that he would finish his route and

then come straight back to swear out the warrant. I was only

in custody,? not legally arrested, until the warrant was

signed.

As they were driving me to the city desk, at City Hall, near

Court Street, one of them asked me again. “Why didn’t you

stand up when the driver spoke to you?” I did not answer. I :

remained silent all the way to City Hall. @ O :

© Whatdo you think Parks would

tell you about how to become
the person you want to be? Write
your answer on the Rosa Parks
page of your Foldable. Your

response will help you answer
the Unit Challenge later.

4. To be in custody is to be held by the police.

Vocabulary N

- criticize (KRIT uh syz) v. to point out what is wrong or bad about someone or
something

. warrant (WAR unt) n. a document, or piece of paper, that gives a police officer
the right to do something, such as arrest a person
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After You Read trom Rosa Parks: My Story

......................

Answering the

1. After reading Rosa Parks’s story, what are your thoughts about
. becoming who you want to be?
2. Recall Why did Parks refuse to give up her seat?
: Right There You will find the answer in the story.
3. Summarize What did Parks think about from the time she sat down
: on the bus until the time she was guided off the bus?

Think and Search The answer is in the story, but the details are
not in one place.

Critical Thinking

4. Infer What effect did the narrator have on the story?

Author and Me You will find clues in the story, but you must
also use what you know.

5. Infer What does Parks suggest was the reason that she did not obey
: the bus driver’s order?

6. Evaluate \What was important about what Parks did? Remember that
: most riders had always obeyed this unfair law.

On My Own Answer based on your own thoughts and
experiences.

Talk About Your Reading

. Literature Groups African Americans in Montgomery responded to

: Rosa Parks’s arrest by refusing to ride (boycotting) the city buses until the
. law was changed. The boycott became famous. Imagine that your group
:has been asked to design a poster to celebrate the anniversary of the

Objectives (pp. 144-145) : Montgomery bus boycott. Discuss memorable scenes from the selection.
Reading Activate prior knowledge . As a group, assign roles to plan and create drawings that best represent
Literature Identify literary elements: * the boycott.

narrator

Vocabulary Understand multiplemeaning - yyyite to Learn Label the poster with headings and write captions for the

words : . .
Writing Respond to literature: poster : drawings. Be sure your labels and captions help readers understand the
Grammar Identify nouns . Montgomery bus boycott. Then present your poster to another group. Both

: groups can give helpful comments on ways to improve the posters.
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Skills Review

Key Reading Skill: Activating Prior
Knowledge
7. How did the activities on pages 138-139 help you

read this selection? Rank the activities in order of
helpfulness, with 1 being the most helpful and 3
being the least helpful. Explain your rankings.
* Reading about Parks in Meet the Author
* Reading the facts in Build Background

* Connecting to how it feels to be treated unfairly

Key Literary Element: Narrator
8. Based on her story, how do you feel about Parks?
9. Describe what kind of person you think Parks is,
based on how she sounds in her story.

10. Did Parks tell what happened in a fair and truth-
ful way? Explain your answer.

Reviewing Skills: Using Text Features

11. Choose one photo from the selection and explain
how it helps you understand Parks’s action.

Vocabulary Check

Choose the word from the list that best completes
each sentence below. In your Learner’s Notebook,
rewrite each sentence with the correct word in place.

complied criticize warrant

12. Parks did not ___the other passengers for giving
up their seats.

13. Because Parks broke a law, the police were able
togeta __ to arrest her.

14. Parks refused to obey the driver, but she ___
with the police officers’ orders.

15. Academic Vocabulary \What prior knowledge
would you need to understand why Rosa Parks
was arrested?

16. English Language Coach Review the multiple
meanings for low and light on page 138. In your
Learner’s Notebook, write three sentences—one
for each meaning of the word.

Grammar Link: Nouns

Nouns are important words that name people, places,
things, feelings, or ideas. The name for anything that
exists is a noun.

The words in dark type below are nouns.

“l saw a vacant seat in the middle section of the bus
and took it.”

* Some nouns—the ones that name particular people,
places, or things—are capitalized. They are easy to
recognize as nouns.

Rosa Parks lived in Montgomery, Alabama.

* If you wonder whether a word that isn't capitalized
is a noun, try putting the or a in front of it. If that
sounds right, the word is probably a noun.

“Meanwhile there were people getting off the bus and
asking for transfers, so that began to loosen up the
crowd, especially in the back of the bus.”

You can talk about the people, a bus, the transfers, a
crowd, the back, and a bus. These are all nouns.

Grammar Practice

Rewrite each sentence. Circle all the nouns.

17. The driver's name was James Blake.

18. Rosa Parks had seen the same man another day.
19. The policemen took Rosa Parks to jail.

- --J- od
Lﬂmmm
Web Activities For eFlashcards, Selection

Quick Checks, and other Web activities, go to
www.glencoe.com.

A
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Before You Read Kids in Action:

Meet the Author

Barbara A. Lewis teaches kids
how to solve real problems.
Her public-school students
have improved sidewalks,
planted trees, and cleaned
up hazardous waste. They
took their concerns to the
U.S. Congress three times.
This profile of Dalie Jimenez
comes from Lewis’s book
The Kid’s Guide to Social
Action.

— "
Lmrﬂuma!ﬁm
Author Search For more

about Barbara A. Lewis, go to
www.glencoe.com.

Objectives (pp. 146-149)
Reading Activate prior knowledge

* Make connections from text to self
Literature Identify literary elements:
narrator

Vocabulary Use context clues: multiple-

meaning words

. Dalie Jimenez

......................

. Vocabulary Preview
psychology (sy KOL uh jee) n. the study of human thought and behavior

(p. 148) After taking a psychology class, Dalie learned that it is impor-
tant to read to children.

disadvantaged (dis ad VAN tijd) adj. lacking in basic needs; poor (p. 148)

The city started a daycare program for disadvantaged children.

funding (FUN ding) n. money given for a special reason or purpose

(p- 149) We can’t open the daycare center without funding from the city.

Wirite to Learn In your Learner’s Notebook, answer each of the ques-
: tions about the vocabulary words.

1. psychology Write about the everyday things in your life that make you
who you are. When you think about the kind of person you'd like to
become, what things shape your decision?

2. disadvantaged How can you help someone who lacks basic needs?

Besides giving them money, what are some ways to help people who
are less fortunate than you?

3. funding Think of an activity that you participate in or know of that may

need funding (such as sports, arts, or writing programs), and think
about how you would feel if that activity lost its funding. How would it
affect you, your school, or your community if an activity that you and
your friends were a part of lost its funding?

English Language Coach
Multiple-Meaning Words in Context As you read “Kids in Action:

Dalie Jimenez,” watch for multiple-meaning words. Use context clues to

choose the correct meanings. With a partner, go over the sentences below
. and decide which definition fits.

: The word lobby can be a noun or a verb. Lobby as a noun means a wait-

ing room that connects to a hall or other rooms. Lobby as a verb means to

try to influence public officials or politicians. Do the bold words in the sen-
:tences below mean a waiting room or to try to influence?

The children waited in the lobby to sign up for Head Start.

To help Head Start, Dalie knew she would have to lobby for more
money.

There was a painting hanging in the lobby.
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Skills Preview

Key Reading Skill: Activating Prior
Knowledge

Before you read the article about Dalie Jimenez, think
about young children in your family or community—
brothers, sisters, cousins, or neighbors. What do they
need to grow and learn? Write your thoughts in your
Learner’s Notebook.

Key Literary Element: Narrator

In a biography, the narrator tells a story about some-
one else who is, or was, a real person. While writing
about someone, the author naturally forms ideas and
opinions about that person and the events in the per-
son’s life. Those ideas and opinions are likely to
influence what the narrator says and to affect the way
you, as the reader, view people and events in the
biography.

As you read biographies, use these tips to help you

notice and think about the narrator’s attitude toward

the subject. Also think about how the narrator’s atti-

tude affects your views of the people and events in the

biography.

* Look at the words the narrator uses to describe the
person he or she is writing about. Do the words
make the person seem exciting, clever, dull?

What do Lewis’s word choices and descriptions tell
you about her feelings toward Jimenez?

* Look at the events that are described. Do you feel
you're getting a fair picture of the subject of the
biography, or are you getting a picture that's slanted
either for or against that person?

Does the impression you get of Jimenez seem about
right or is it too good to be true? Why?

Literaturedniline

Interactive Literary Elements Handbook
To review or learn more about the literary
elements, go to www.glencoe.com.

Get Ready to Read

Connect to the Reading

l"

“It's not fair

Have you ever said that when you heard about some-
thing that happened or was going to happen in your
community? Have you ever wished that you could do
something about an unfair situation?

Write to Learn In your Learner’s Notebook,
freewrite about a time when you felt that a
situation was unfair. Describe the situation and tell
what you did about it.

Build Background

This article tells about a time in Jimenez's life when
she took action to save a Head Start program for dis-
advantaged children.

* Project Head Start began in 1965 to help preschool
children in low-income families get a good start in
education.

* Although Head Start is a national program, it is run
locally by community-based groups.

Set Purposes for Reading

] [CTEETT®  Read “Kids in Action: Dalie
Jimenez" to find out what Jimenez does when things
get in the way of the work she wants to do for disad-
vantaged preschoolers.

Set Your Own Purpose \What more would you like
to learn about Jimenez that would help you answer
the Big Question? Write your own purpose on the
“Kids in Action” page of your Foldable.

Keep Moving

Use these skills as you read the following
selection.
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0 I!’

NFORMATIONA
BOOK

from Kid's Guide to Social Action

L ] ‘ # -
-
L
Palie fitner
by Barbara A. Lewis
Miami, Florida. When Dalie Jimenez learned in psychology Practlce the Skills
class that reading to young children helps their brains =~ ..ccoovviiii

develop, she wondered about disadvantaged kids. Did their
parents have the books or the time to read to them? Did they

get enough attention to get a good head start? [l I]
And that’s exactly where Dalie’s wondering landed :  Activating Prior Knowledge
her—at a Miami Head Start program. (Head Start is a federal E What do you already know about

program designed to help disadvantaged preschoolers keep ~ :  8etting a head start at some-

thing? Keep that in mind as you

pace with other kids their age.) Dalie, then 14, went there to read on

volunteer. Before she went, she told her club, Future
Homemakers of America (FHA) Heroes, about her idea, and

about 30 of her friends joined her. ﬂ

: Narrator How would you
Vocabulary YUNRRURURRRRRRR - describethe narator’sattude
: . toward Jimenez? To answer,

: . think about what Lewis has told
: disadvantaged (dis ad VAN tijd) adj. lacking in basic needs; poor * you so far about Jimenez.

- psychology (sy KOL uh jee) n. the study of human thought and behavior
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“We created a library for the children,” Dalie said, “mostly Practice the Skills
from donated books. We read to the kids and used puppets to ...............ooooiiii.
act out stories. We baked goodies for them.” :

A few years later, in 1995, when she heard that Head Start’s
funding was about to be cut by a third, Dalie knew she had
to do something. That huge cut would practically destroy the

program. She decided to lobby to restore funding. B 3
Dalie and her friends made 600 paper dolls to send to Multiple-Meaning Words

politicians. They wrote on the dolls: “Don’t give up Head :  in Context Use the context to

Start.” She went to the legislative hearing in her state and : figure out the definition of lobby

in this sentence. Notice that “to
lobby” involves a decision to do
something.

spoke to the senators, lobbied, and handed out flyers, all
aimed at convincing the lawmakers not to allow the huge cut
in funding. :
Then with the help of FHA, Dalie went to the U.S. Congress :
to lobby in person. She followed up by writing a letter to the :
editor of the Miami Herald. :
Dalie and her friends weren't the only ones who cared. The :
media publicized the problem in magazines and newspapers. :
Such efforts started a chain reaction of protest! against
cutting funding. :
The result of all this combined outrage? The lawmakers did :
not cut the funding and the program was saved. When Dalie ;
heard the good news, she hugged her FHA friends. Then she
went back to Head Start and hugged her little friends, who
reached up, touched her hair, climbed on her lap, and begged
for another story, not understanding that this dedicated

young volunteer had just helped to shape their future. [} O

Do you think that Jimenez is a
person who fights for her dreams
or that she accepts defeat

easily? Discuss your ideas with

a partner. Write your answer on
the “Kids in Action” page of

your Foldable.

1. A chain reaction is a series of events in which each event causes the next. A protest is an
expression of disapproval or disagreement. In a chain reaction of protest, one protest leads
to another one.

Vocabulary YRR

- funding (FUN ding) n. money given for a special reason or purpose
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Aﬂer You Read Kids in Action:

Objectives (pp. 150-151)
Reading Activate prior knowledge
Literature Identify literary elements:
narrator * Use text features: titles

.....

Answering the

Think about the children at the end of the story. They enjoy it when
Jimenez spends time with them and don't seem to realize that she is
helping “to shape their future.” Who do you admire or want to be like?

. Recall How did Jimenez and her friends create a library for the children?

@ Right There You will find the answer in the article.

. Recall What methods did Jimenez use to lobby politicians?
. Summarize What happened when Jimenez returned to Head Start

after saving the program?

@D Think and Search You must use information from the article to
decide what the important events were.

Critical Thinking

. 5.

Infer Why did Jimenez volunteer to help in the Miami Head Start
program?

@ Author and Me You will find clues in the story, but you must
also use what you know.

. Infer What made the lawmakers decide not to cut the funding for the

Head Start program?

@ Think and Search They may have had more than one reason.
Evaluate Was Jimenez's hard work worth it? Think about the outcome.
Explain your answer.

@ On My Own Answer based on your own thoughts and experiences.

Write About Your Reading

Write a short review of the article “Kids in Action: Dalie Jimenez.” Follow

Vocabulary Understand multiple-meaning -

words

Writing Write a review

Grammar Identify and use pronouns:
personal, possessive

. these steps to decide what you'll write. Take notes about your ideas.

Step 1: Think about the narrator. Do you think she showed a good
balance of fact and opinion? What is her opinion of Jimenez? Do you
agree with it?

Step 2: Remember how you connected to the writing. Do you agree
with the actions Jimenez took? What would you have done?

Step 3: Find examples from the article that explain why you feel the
way you do about Jimenez's actions.

Wirite to Learn Use your notes to write your review. Include at least
- three examples from the article to support your opinions.
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Skills Review

Key Reading Skill: Activating Prior
Knowledge
8. In your Learner’s Notebook, make a list of things

in your prior knowledge that you used to help
you understand the article.
Skim through the selection. Look for the
places where you had to use what you already
knew to understand the text.

Key Literary Element: Narrator
9. Who is the narrator of this article?
10. Do you think the narrator has a personal opinion
about Jimenez?

11. What does the narrator want you and other
readers to feel about Jimenez?

Reviewing Skill: Titles and Subtitles

12. The first part of the title “Kids in Action: Dalie
Jimenez" suggests that you will see Jimenez take
action as you read. Is this a good title? Why or
why not?

Vocabulary Check

Choose the word from the list that best completes
each sentence below. In your Learner’s Notebook,
rewrite each sentence with the correct word in place.

psychology disadvantaged funding
13. Jimenez worked with ___ preschoolers in a Head
Start program.

14. Ina ___ class, Jimenez learned about why people
should read to young children.

15. Jimenez knew that a cut in __ would destroy the
Head Start program.

16. English Language Coach Where are you most
likely to see people involved in lobbying—at a
museum or at the U.S. Congress?

Grammar Link: Pronouns

Pronouns take the place of nouns. The pro- part
means “for.” Pronouns are used for (instead of)
nouns.

* Pronouns that refer to people or things are called
personal pronouns.

Have you ever seen him before?

Tell me what they said about it.

* Pronouns that show possession are called
possessive pronouns.

His bike used to be mine.

Is your house next to theirs?

* Talking and writing would be clumsy without pro-
nouns.

Tanya and Mike waited for Tanya and Mike’s father,
but Tanya and Mike were on the wrong street, so
Tanya and Mike’s father couldn't find Tanya and Mike.

Grammar Practice

Make a list of all the personal and possessive pro-

nouns you find in the quotations below.

17. “l do know that most of the time if | saw him on
a bus, | wouldn't take it.”

18. “He said, ‘Let me have those front seats,” because
they were the front seats of the black section.”

19. “People always say that | didn't give up my seat
because | was tired, but that isn't true.”

Writing Application Review your Write About Your
Reading activity. Make a list of all the personal and
possessive pronouns you used.

- --* ol
Lnaﬂtumgfine
Web Activities For eFlashcards, Selection

Quick Checks, and other Web activities, go to
www.glencoe.com.

A
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L

ASSIGNMENT Write

an autobiographical
narrative

Purpose: To tell a story
about a goal you once
had and how it turned out
Audience: You, your
teacher, and possibly
some classmates

Writing Rubric

As you work through this

writing assignment, you

should

* write about a goal you
once had

* include an anecdote

* use first-person point of
view

* write a paper using your
own writing voice

* develop a setting

* arrange events in time
order

See page 202 in Part 2 for
a model of a personal
narrative.

Objectives (pp. 152-155)

Writing Use the writing process:

autobiographical narrative ¢ Use

literary elements: setting, sensory

details * Use first-person point
of view

Grammar Identify and use various

kinds of nouns

Autobiographical Narrative

Prewriting and Drafting

Creating an autobiographical narrative will help you think about the Unit 2
Big Question: How can we become who we want to be?

Autobiography: When you write about your
life or an event in your life, you're writing an
autobiography. It might be in the form of a
note to a friend, a blog, or an assignment.

+

Narrative: When you tell or write a story,
real or imagined, you create a narrative.

Autobiographical Narrative: Put these two
together—write or tell a story about your-
self—and you're creating an autobiographi-
cal narrative. That's exactly what you'll start
to do in this Writing Workshop.

Get Ready to Write

Your basic topic is a goal you once had and how it turned out. Although
you've probably had many goals, don't write about just any goal you've had.
Think about which goal you want to share in your writing.

Gather Ideas

Before you write anything, explore ideas for your topic. Ask yourself
questions such as these:

« What was one goal | had in the past?

 What led me to have that goal?

* What problems did | have trying to reach that goal?

* What finally happened? Was | successful?

* How did having this goal help me become who | want to be?

Write down your ideas about two or three different goals you've had. Then
think about your ideas some more. Jot down any additional thoughts you
have. These notes can be valuable to you as you write your narrative.
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Choose a Topic A

Fa
-
Now that you have some ideas, choose one goal to write about. Pick the men

goal that you think is the most interesting and that you want to share with R AR
others. Then focus your ideas about that goal. One good way to start is to an'; (':t'ﬁer v?/ri’zns . agtri\?tizse ;0 o
talk about your ideas with a small group of classmates. www.glencoe.com. '

J

Group Discussion Follow these steps for each person in the group:
1. Tell a goal you once had.

2. Say one important word or phrase about the goal. Write that word or
phrase on a blank page in your Learner’s Notebook.

Faint my room

3. With help from the group, turn the word or phrase into a sentence that
describes your goal and why you had it. Write the sentence in your
Learner’s Notebook.

When | turned thirteen, | wanted to paint my bedroom
so it wouldn't be a little girl's room anymore.

4. Keep this sentence and use it to start writing your autobiographical narrative.

Start Writing!

Now it's time to start your autobiographical
narrative. Whether you feel you're ready or not,
just start!

Get It on Paper

* Review your notes about the goal you chose. Look again at the sentence

you wrote in your Learner’s Notebook. | Writing Tip

* Below your sentence, freewrite whatever thoughts come to mind about Drafting If you have trouble
your goal, the problems you ran into, and the result. starting your draft, write
* Don't stop until you've written for ten minutes. down your goal. Then explain

why you had that goal. More
thoughts and ideas may come
to you while you're writing.

* Let your writing flow. Don't worry about paragraphs, spelling, or punctua-
tion right now.

 When ten minutes is up, read what you've written. Write more if you feel
like it.

* After you finish freewriting, you might have new ideas about your topic.
You might even have a new topic you like better. That's great! It's fine to
change your mind.
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Writing Tip 4

Writer’s Craft Use an
interior monologue—a
speech that takes place in the
mind of a character—in your
story. An interior monologue
allows you to share thoughts
that you did not say out loud.
See the Writer’s Model on
page 202 for an example.

Develop Your Draft

Choose a key idea from your freewriting. Add details to fully explain your
story. You can probably take some details from your freewriting. You can
add other details directly from your mind.

Below are some things that skilled writers do to make their writing interest-
ing. Try using some of these strategies as you fill out your draft.

1. Write in first-person point of view. As you learned in Reading Workshop
1, the narrator of an autobiography uses first-person point of view, or “L.”

Before | could paint, | had to clear out all my stuff.

2. Remember that setting is the time and place of the story. Describe the
setting in language that helps readers see, hear, and feel-maybe even
taste and smell—-what'’s going on.

The wallpaper was pink and yellow and filled with little
lambs and birds and flowers. It was way past time for
something new.

3. Include an anecdote—a short, entertaining story about an interesting or
humorous event. Show action when you tell an anecdote. Choose words
that give the reader a picture of what happened.

| stepped back to see how good the first wall looked.
That's when | heard kerplunk! and felt something wet
on my foot. | kicked the bucket, | thought to myself.

4. Provide a clear ending. Describe the problems you had and tell whether
you reached your goal.

| was happy when we got it all done, but | think Mom
was even happier. 'It's a twofer," she said. “Two for the
price of one. You got your room redecorated. And |
finally got you to clean it.
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Kinds of Nouns Finding Nouns

As you know, a noun is used to name a person, » Aword is a noun only when it is used as a
place, thing, feeling, or idea. There are several noun. If a word names a person, place, thing,
different kinds of nouns. feeling, or idea, it’s a noun. If it doesn't, it isn't.
Common and Proper Nouns Pull every weed when you weed the garden.

I will walk a mile on my walk.
* A common noun refers to any one of a number

of people, places, or things. A common nounis  Grammar Practice
not capitalized unless it begins a sentence.

* A proper noun refers to a particular person,
place, or thing. Proper nouns are names, and
they are always capitalized.

Use a separate sheet of paper and write the num-
bers 1-10 down the left side. For sentences 1-3,
write every noun in the sentence and tell if they
are common or proper.

A girl could be any girl; Laura is a particular girl. 1. Carolyn read her book.
There are many rivers; there is only one 2. Ticks and fleas bother my dog.
Missouri River. 3. | would like to visit China and Japan.

The exact city I'm talking about is Boston.

For numbers 4-6, write the nouns and tell
Concrete and Abstract Nouns whether they are concrete or abstract.

« Concrete nouns name things you can see or 4. | have good ideas, but my paintings are sloppy.
touch. Abstract nouns name ideas, qualities, and 5. Mikel has no time for me.
feelings—things that can't be seen or touched, 6. My dream is to own a really good bicycle.
that have no shape or weight.
For numbers 7-10, write a sentence using the kind
Clock is concrete; time is abstract. of noun shown.
Horn IS concrete; noise Is _abstract. 7. (common noun)
Poem is concrete; poetry is abstract.
8. (proper noun)

Collective Nouns 9. (concrete noun)

_ _ 10. (one concrete and one collective noun)
* Collective nouns name groups of people, ani-

mals, or things.

When the audience clapped, the group made up
of students from my class and their families
clapped loudest.

Looking Ahead

Keep the writing you did here, and in Part 2
you'll learn how to turn it into a really great

K autobiographical narrative.
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Skills Focus

You will practice using the following skills when
you read these selections:
* “An Hour with Abuelo,” p. 160

* “Toward a Rainbow Nation,” p. 170

Reading

* Identifying the narrator’s point
of view

Vocabulary

¢ Understanding multiple-
meaning words in context

Writing/Grammar
* Identifying and using pro-
nouns and antecedents

* Identifying and using
indefinite pronouns

s e FINALLY KE%FTEP
7@ READING "WALDEN'Z

Objectives
(pp- 156-157)

Reading Make connections
from text to self

156 UNIT 2

Universal Press Syndicate

READING WORKSHOP 2

1T ABOUT A &Y
WHO LINES WITHOUT

CONENIENCES... |
2 CAN TOTALLY RELATE!

Skill Lesson

Connecting

Learn It!

What Is It? Connecting is finding the links between
one thing and another. When you meet a person for
the first time, he or she may remind you of someone
else you know. You connect the two people by think-
ing about how they are alike. When you read, think
about how the selection connects to your own expe-
riences, to something else you have read, or to the
world.

Connecting what you read to what you know helps

you:

* understand what it is like to be in a situation that
you read about.

« understand how characters feel, why they feel the
way they do, and why their feelings may change
over time.

M LIKE THE ONL @#iFL |
IKM WHO poBSN'T EIEH
HAVE A cELL PROHE . A

ANY MOPERN

Analyzing Cartoons

The girl connects the book to her own
experiences. Will that help her enjoy
the book more? Will she understand
it better?




READING WORKSHOP 2 ¢ Connecting

Why Is It Important? Every day you make connections between your-

-tV
self and your family and friends. You notice what you have in common with Lﬂuﬂhr@m
them. Sharing experiences helps everyone better understand each other. If

you connect what you know to what you read, you will find a story more Study Central Visit www.glencoe
meaningful .com and click on Study Central to
' review connecting.

How Do I Do It? As you read, ask yourself, “Do | know anyone who is
like this character? Do | know anyone who has done what this character is
doing? Have | been in this situation before? Have | felt this way before?”

Read these first few lines of a poem about growing up, and then see how
one student made connections:

Mother got mad at me tonight and bawled me out.

She said I was lazy and self-centered.

She said my room was a pigsty.

She said she was sick and tired of forever nagging
but I gave her no choice.

She went on and on until I began to cry.

I hate crying in front of people. It was horrible.

| know how awful this gir/ felt, but maybe she was
angry, too. | wouldn't want my mom to call me “lazy.”

Practice It!

The feelings that people have for one another are important in the selec-
tions in this workshop. These feelings will make sense to you if you connect
them to your feelings for similar people. You can start making those con-
nections by thinking about your feelings for

* your grandparents

* your closest friends

Think about what you do when you spend time with your grandparents or
your friends. In your Learner’s Notebook, write how you feel about them.

As you read “An Hour with Abuelo” and “Toward a Rainbow Nation,”
look back at the notes you made about your grandparents and friends.
If you see a connection between your feelings and the feelings described
in the story, write them down.
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Matt Meadows


http://www.glencoe.com

READING WORKSHOP 2 ¢ Connecting

Before You Read ' an Hour with Abuelo

Meet the Author

Judith Ortiz Cofer learned
English only after her family
moved to the U.S. mainland
from the island of Puerto
Rico. Her writing reflects the
split between her two child-
hood homes. She has writ-
ten, “My family is one of the
main topics of my poetry. In
tracing their lives, | discover
more about mine.” See page
R2 of the Author Files for
more information about
Cofer.

—_—
Ll‘hﬂturM'B
Author Search For more about

Judith Ortiz Cofer, go to www.
glencoe.com.

Objectives (pp. 158-165)
Reading Make connections from text
to self

Literature Identify literary elements:
point of view

Vocabulary Use context clues: multiple-

meaning words

......................

. Vocabulary Preview
depressed (dee PRESD) adj. very sad; deeply unhappy (p. 161) When he

saw all the sick people in the nursing home, he became depressed.

diploma (dih PLOH muh) n. a piece of paper saying that a person has

graduated from a school (p. 163) Arturo hopes to get his high school
diploma at the end of the school year.

ignorant (IG nur unt) adj. without an education or knowledge of some-

thing (p. 164) The children who didn’t get a chance to go to school were
ignorant and unable to read.

Wirite to Learn Make a list of the vocabulary words in your Learner’s

Notebook. As a class, discuss possible situations where a person might use

each word. Then come up with sample sentences. Write these sentences in
. your Learner’s Notebook.

. English Language Coach

Multiple-Meaning Words As you read “An Hour with Abuelo,” watch
. for these words. Use context clues to figure out the right meanings.

edge or point able to see, hear, or
of an object understand clearly

far below the surface

cover with lumber @

pay for meals
where one lives

: Partner Talk With a partner, read these sentences. Choose which mean-

ing of the underlined word makes sense in each sentence.

I can never fool Marie; she’s too sharp.

We grabbed our bags and boarded the bus.

He sang in a deep, clear voice.
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Skills Preview

Key Reading Skill: Connecting

“But it's so boring!” Have you ever said that when
you had to do something you didn’t want to do, like
visiting a relative you barely know? If you have, you'll
probably find it easy to connect with the narrator’s
feelings at the beginning of “An Hour with Abuelo.” He
faces the same kind of situation.

Write to Learn In your Learner’s Notebook,
quickwrite about a time when you had to do some-
thing you thought would be boring. Be sure to include
your feelings. They will help you connect with the nar-
rator of “An Hour with Abuelo.”

Key Literary Element: Point of View

The point of view is the narrator’s relationship to the
story. When the narrator uses a first-person point of
view, she tells a story about herself and refers to her-
self as “I.” When the narrator uses a third-person
point of view, he tells a story and refers to the charac-
ters as “he,” “she,” or “they.”

In this story, a teenage boy named Arturo is the narra-
tor. He uses the first-person point of view and tells you
what is happening as he sees it. Using the pronoun
“1," Arturo lets you know he is one of the characters.

At one point, Arturo listens to his grandfather, or
abuelo, read aloud a story about his life. In Abuelo’s
story, Abuelo uses the first-person point of view.

As you read, use this tip to help you learn about
Arturo and Abuelo and their points of view:

* Decide how Arturo feels about visiting his
grandfather.

Does this tell you how he feels about
his grandfather?

Write to Learn In your Learner’s Notebook, write a
paragraph telling what happened when you had to do
something you thought would be boring. Do not tell
how you felt. Instead, describe what you did in a way
that shows how you felt.

READING WORKSHOP 2 ¢ Connecting

Get Ready to Read

Connect to the Reading

Think about a time when you were asked to do some-
thing that you felt you should do but didn't want to
do. How did you feel? What did you do?

Partner Talk Pick a situation where you did some-
thing you had to do but didn’t want to do. With a
partner, talk about what happened afterward. Were
you glad you did what you had to do? Why?

Build Background

In this story, a teenage boy visits his grandfather,

who lives in a nursing home in New York City. The
grandfather comes from a small village in Puerto Rico.

* Puerto Rico is an island about 1,000 miles southeast
of Florida.

* Puerto Rico has its own government but is a com-
monwealth of the United States.

* Spanish is the main language in Puerto Rico.

Set Purposes for Reading

Read “An Hour with Abuelo” to
find out who Arturo’s grandfather wanted to become
and what he did when things got in his way.

Set Your Own Purpose What can you look for in
the story that will help you answer the Big Question?
Write your own purpose on the “Hour with Abuelo”
page of your Foldable.

_ ‘w
___.I' 1
I.itmtura%fiﬂe
Interactive Literary Elements Handbook
To review or learn more about the literary
elements, go to www.glencoe.com. J

Keep Moving

Use these skills as you read the following
selection.

An Hour with Abuelo 159
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14

ust one hour, una hora, is all I'm asking of you, son.” My

grandfather is in a nursing home in Brooklyn, and my mother
wants me to spend some time with him, since the doctors say
that he doesn’t have too long to go now. I don't have much
time left of my summer vacation, and there’s a stack of books
next to my bed I've got to read if I'm going to get into the AP
English class I want. I'm going stupid in some of my classes,
and Mr. Williams, the principal at Central, said that if I
passed some reading tests, he’d let me move up. Il

Besides, I hate the place, the old people’s home, especially

the way it smells like industrial-strength! ammonia and other

stuff I won't mention, since it turns my stomach. And really
the abuelo? always has a lot of relatives visiting him, so I've

1. Industrial-strength means much stronger than normal.
2. The Spanish word for “grandfather” is abuelo (uh BWAY loh).

160 UNIT 2 How Can We Become Who We Want to Be?
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by Judith Ortiz Cofer

Old Man Sitting. Bob Ziering.
Pastels on paper.

Practice the Skills

..................................
.

1} Key Literary Element

Point of View Right away, you
know that this story is about a
boy whose mother asks him to
visit his grandfather. Who tells
you this?
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gotten out of going out there except at Christmas, when a Practice the Skills
whole vanload of grandchildren are herded over there to give ....................cii.
him gifts and a hug. We all make it quick and spend the rest
of the time in the recreation area, where they play checkers
and stuff with some of the old people’s games, and I catch up
on back issues of Modern Maturity. I'm not picky, I'll read :
almost anything. 7 ‘A
Anyway, after my mother nags me for about a week, Ilet  :  Connecting Have you visited
her drive me to Golden Years. She drops me off in front. She :  someone in a nursing home
wants me to go in alone and have a “good time” talking to ;o hospital? How did the place
Abuelo. I tell her to be back in one hour or I'll take the bus make you feel? In what ways ,
) : were your feelings like Arturo’s
back to Paterson. She squeezes my hand and says, “Gracias, ' different from his?
hijo,”® in a choked-up voice like I'm doing her a big favor. :
I get depressed the minute I walk into the place. They line
up the old people in wheelchairs in the hallway as if they
were about to be raced to the finish line by orderlies who :
don't even look at them when they push them here and there. :
I walk fast to room 10, Abuelo’s “suite.” He is sitting up in his :
bed writing with a pencil in one of those old-fashioned black
hardback notebooks. It has the outline of the island of Puerto
Rico on it. I slide into the hard vinyl chair by his bed. He sort
of smiles and the lines on his face get deeper, but he doesn’t
say anything. Since I'm supposed to talk to him, I say, “What
are you doing, Abuelo, writing the story of your life?”
It’s supposed to be a joke, but he answers, “Si, how did you
know, Arturo?”
His name is Arturo too. I was named after him. I don't
really know my grandfather. His children, including my :
mother, came to New York and New Jersey (where I was born)
and he stayed on the Island until my grandmother died. Then
he got sick, and since nobody could leave their jobs to go take
care of him, they brought him to this nursing home in
Brooklyn. I see him a couple of times a year, but he’s always
surrounded by his sons and daughters. My mother tells me
that Don Arturo had once been a teacher back in Puerto Rico,
but had lost his job after the war. Then he became a farmer.
She’s always saying in a sad voice, “Ay, bendito! What a waste

3. Gracias, hijo (GRAW see us, EE hoh) is Spanish for “Thank you, son.”

Vocabulary YRR

depressed (dee PRESD) adj. very sad; deeply unhappy

An Hour with Abuelo 161
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of a fine mind.” Then she usually shrugs her shoulders and
says, “Asi es la vida.” That’s the way life is. It sometimes makes
me mad that the adults I know just accept whatever is thrown
at them because “that’s the way things are.” Not for me. I go
after what I want. H

Anyway, Abuelo is looking at me like he was trying to see
into my head, but he doesn’t say anything. Since I like stories,

I decide I may as well ask him if he’ll read me what he wrote.

I look at my watch: I've already used up twenty minutes of
the hour I promised my mother.

Abuelo starts talking in his slow way. He speaks what
my mother calls book English. He taught himself from a
dictionary, and his words sound stiff, like he’s sounding
them out in his head before he says them. With his children
he speaks Spanish, and that funny book English with us
grandchildren. I'm surprised that he’s still so sharp, because
his body is shrinking like a crumpled-up brown paper sack
with some bones in it. But I can see from looking into his eyes
that the light is still on in there.
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Room in Brooklyn, 1932.
Edward Hopper. Canvas.
Museum of Fine Arts,
Boston, MA.

Practice the Skills

..................................
.

230 Key Literary Element

Point of View Arturo talks
about the differences between
himself and the adults in his life.
As a first-person narrator, can he
tell the reader what is really in
the minds of the adults? Could a
third-person narrator?
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"It is a short story, Arturo. The story of my life. It =
will not take very much time to read it.”

”I have time, Abuelo.” I'm a little embarrassed that
he saw me looking at my watch.

"Yes, hijo. You have spoken the truth. La verdad.

You have much time.”

Abuelo reads: “‘I loved words from the beginning
of my life. In the campo® where I was born one of
seven sons, there were few books. My mother read
them to us over and over: the Bible, the stories of
Spanish conquistadors® and of pirates that she had
read as a child and brought with her from the city of
Mayagiiez;® that was before she married my father, a
coffee bean farmer; and she taught us words from the
newspaper that a boy on a horse brought every week
to her. She taught each of us how to write on a slate
with chalks that she ordered by mail every year. We
used those chalks until they were so small that you
lost them between your fingers. [

"] always wanted to be a writer and a teacher. With
my heart and my soul I knew that I wanted to be around
books all of my life. And so against the wishes of my father,
who wanted all his sons to help him on the land, she sent me
to high school in Mayagiiez. For four years I boarded with a
couple she knew. I paid my rent in labor, and I ate vegetables
I grew myself. I wore my clothes until they were thin as
parchment. But I graduated at the top of my class! My whole
family came to see me that day. My mother brought me a

beautiful guayabera, a white shirt made of the finest cotton and

embroidered by her own hands. I was a happy young man. B

”’In those days you could teach in a country school with a
high school diploma. So I went back to my mountain village
and got a job teaching all grades in a little classroom built by
the parents of my students.

4. In Spanish, campo (KAWM poh) means “country.”

5. Any of the Spanish conquerors of Mexico, Peru, or other parts of the Americas in the sixteenth
century are called conquistadors (kohn KEE stuh dors).

6. Mayagiiez (my uh GWEZ) is a port city in western Puerto Rico.

Vocabulary YRR

: diploma (dih PLOH muh) n. a piece of paper saying that someone has
graduated from a school

From Brooklyn Heights, 1925.
George Copeland Ault. Qil on
canvas, 30 x 20 in. The Newark
Museum, NJ.

Practice the Skills

................................

EI Key Literary Element

Point of View Now Arturo

is listening while Abuelo tells a
story from the first-person point
of view. Look for the double and
single quotation marks together
(“"and " ") to signal the begin-
ning and end of Abuelo’s story.

450 English Language Coach

Multiple-Meaning Words
Use the context around the word
boarded to figure out the right
definition in this sentence.
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”’I had books sent to me by the government. I felt like a
rich man although the pay was very small. I had books. All
the books I wanted! I taught my students how to read poetry
and plays, and how to write them. We made up songs and
put on shows for the parents. It was a beautiful time for me.

Practice the Skills

..................................

”'Then the war came, and the American President said that :

all Puerto Rican men would be drafted. I wrote to our
governor and explained that I was the only teacher in the
mountain village. I told him that the children would go back
to the fields and grow up ignorant if I could not teach them
their letters. I said that I thought I was a better teacher than a
soldier. The governor did not answer my letter. I went into
the U.S. Army.

'] told my sergeant that I could be a teacher in the army. I
could teach all the farm boys their letters so that they could
read the instructions on the ammunition boxes and not blow
themselves up. The sergeant said I was too smart for my own
good, and gave me a job cleaning latrines.” He said to me
there is reading material for you there, scholar. Read the
writing on the walls. I spent the war mopping floors and
cleaning toilets.

”’When I came back to the Island, things had changed. You

had to have a college degree to teach school, even the lower
grades. My parents were sick, two of my brothers had been
killed in the war, the others had stayed in Nueva York. I was
the only one left to help the old people. I became a farmer. I
married a good woman who gave me many good children. I
taught them all how to read and write before they started
school”” @

Abuelo then puts the notebook down on his lap and closes
his eyes.

"Ast es la vida is the title of my book,” he says in a whisper,
almost to himself. Maybe he’s forgotten that I'm there.

For a long time he doesn't say anything else. I think that
he’s sleeping, but then I see that he’s watching me through
half-closed lids, maybe waiting for my opinion of his writing.

7. Another word for toilets is /atrines (luh TREENZ).

Vocabulary YRR

ignorant (IG nur unt) adj. without an education or knowledge of something

164 UNIT 2 How Can We Become Who We Want to Be?

6l Key Literary Element

Point of View The author
shows us Arturo’s point of view
about his visit to the nursing
home. If the author told the
whole story from Abuelo’s point
of view, what might Abuelo say
about Arturo?

270 Key Reading Skill

. Connmecting In what important
ways was Abuelo’s life different
from Arturo’s? In what important
ways is it different from yours?
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I'm trying to think of something nice to
say. I liked it and all, but not the title.
And I think that he could’ve been a
teacher if he had wanted to bad enough.
Nobody is going to stop me from doing
what I want with my life. I'm not going
to let la vida get in my way. I want to
discuss this with him, but the words are
not coming into my head in Spanish just
yet. I'm about to ask him why he didn't
keep fighting to make his dream come
true, when an old lady in hot-pink run-
ning shoes sort of appears at the door.

She is wearing a pink jogging outfit
too. The world’s oldest marathoner,®
I say to myself. She calls out to my
grandfather in a flirty voice, “Yoo-hoo,
Arturo, remember what day this is? It’s
poetry-reading day in the rec room! You promised us you'd
read your new one today.”

I see my abuelo perking up almost immediately. He points
to his wheelchair, which is hanging like a huge metal bat in
the open closet. He makes it obvious that he wants me to get
it. I put it together, and with Mrs. Pink Running Shoes’s help,
we get him in it. Then he says in a strong deep voice I hardly
recognize, “Arturo, get that notebook from the table, please.”

I hand him another map-of-the-Island notebook—this one
is red. On it in big letters it says, POEMAS DE ARTURO.

I start to push him toward the rec room, but he shakes his
finger at me.

"Arturo, look at your watch now. I believe your time is
over.” He gives me a wicked smile. [

Then with her pushing the wheelchair—maybe a little too
fast—they roll down the hall. He is already reading from his
notebook, and she’s making bird noises. I look at my watch
and the hour is up, to the minute. I can’t help but think that

my abuelo has been timing me. It cracks me up. I walk slowly
down the hall toward the exit sign. I want my mother to have :

to wait a little. I don’t want her to think that I'm in a hurry or
anything. O

8. A marathoner is a person who runs a long-distance race.

El Libro, 1997. Juan Lascano.
Oil on canvas. Zurbaran Galeria,
Buenos Aires, Argentina.

Practice the Skills

..................................

Etm

Judging from Abuelo’s story,
do you think he fought for his
dreams? Or do you think he
accepted defeat, as Arturo sug-
gests? Pair up to discuss. Then
write your answer on the
“Hour with Abuelo” page of
your Foldable. Your response
will help you answer the Unit
Challenge later.
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After You Read An Hour with Abuelo

Objectives (pp. 166-167)

Reading Make connections from

text to self

Literature Identify literary elements:
point of view

Vocabulary Use context clues:

multiple meanings

Writing Write a review

Grammar Identify pronoun antecedents

......................

Answering the

1. Why does Arturo feel he doesn't have time to visit his grandfather?

2. Recall What is Arturo’s main reason for visiting the nursing home?

@I Right There You will find the answer in the story.

3. Summarize What happened during Arturo’s visit to his grandfather in

the nursing home?

@ Think and Search Review the story and decide what the impor-
tant points are.

Critical Thinking

4. Infer Why does Arturo feel he doesn't have much in common with his

grandfather?

@ Think and Search Look for what Arturo says when he first starts
to talk about his grandfather.

5. Infer How much has Arturo’s attitude toward his grandfather changed

at the end of the story?

@ Author and Me Think about what Arturo says as he leaves the
nursing home.

. 6. Evaluate Do Arturo’s ideas about his future change because of

Abuelo’s story? How?

@ Author and Me Answer from information in the story and from
your OWn experiences.

Write About Your Reading

Write a short review of the story “An Hour with Abuelo.” A review tells
. someone whether you liked a story and why. Follow these steps to help
. you decide what you'll write. Take notes as you answer these questions.

Step 1: Think about Arturo’s attitude. In your opinion, did his opinion
of Abuelo make sense? Do you share his feelings?

Step 2: Remember how you connected to the writing. Compared with
your experiences, did the story seem believable, or did it seem phony?

Step 3: Find examples from the story to explain your reaction to it. In
a good review, a writer backs up his or her ideas.

Use your notes to write your review. Include at least three examples from

- the story to back up your statements about it.
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Skills Review

Key Reading Skill: Connecting

7. With a small group of classmates, choose one of
the following questions and talk it over with each
other. Don't forget to share your own ideas and
experiences.

* Arturo says, “l go after what | want.” What does
he mean by this? Can you connect this idea to
your own ideas about life?

* At one point, Arturo checks his watch to see
how much longer he has to stay with Abuelo.
Have you ever done something like this?

* Arturo’s mother and Abuelo both say: “That's

the way life is.” Do you agree with them? Why
or why not?

Key Literary Element: Point of View
8. This story is told from the first-person point of
view. Can you imagine yourself in the same situ-
ation as Arturo’s? You know how Arturo feels
about Abuelo’s life; do you feel the same way?

Reviewing Skills: Titles and Subtitles

What does the title of Abuelo’s life story tell you about
the way he views his life? Use examples from the story
to explain your answer.

Vocabulary Check

Choose the best word from the list to complete each
sentence below. In your Learner’s Notebook, rewrite
each sentence with the correct word in the blank.

depressed diploma ignorant
9. The sight of all the old people in the nursing
home made Arturo .

10. After Abuelo earned his high school
taught in his home village.

11. Abuelo feared that children would remain ___
without the help of a teacher.

12. English Language Coach Is there enough
room in your home for someone to board
with you?

, he

READING WORKSHOP 2 ¢ Connecting

Grammar Link:

Pronoun Antecedents

An antecedent (an tuh SEE dunt) is the noun that a
pronoun refers to.

PN

Hernando did what he thought was right.
antecedent pronoun

» When you use a pronoun, be sure it refers to its
antecedent clearly.

AN R
Cheryl Lynn and Tabitha went to her house.
antecedent? antecedent?  pronoun

* If an antecedent isn't clear, you should rewrite the
sentence.

Unclear: I hit a branch with my head, and it broke off.
Clear: | hit a branch with my head, and the branch
broke off.
A branch broke off when [ hit it with my
head.

Grammar Practice

The antecedents in these sentences are not clear.
Rewrite the sentences to make the situation given
in parentheses clear.

13. Jeanie told Sheila that her sweater was torn.
(It's Jeanie’s sweater that's torn.)

14. When Chris and his dad played catch, he hurt his
arm. (Chris is the one who hurt his am.)

15. The teacher told Lucas that he needed help.
(Lucas is the one who needs help.)

Writing Application Look back at the review you
wrote. Make sure <ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>